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(Case study on Implementation of public policy
in Singapore and Indonesia)
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Abstract

This study aims to describe and analyze a comparative analysis of the
implementation of public policies handling COVID-19 in Indonesia and
Singapore in 2020 — 2022 through a research focus. The type of research in
this study is qualitative descriptive which aims to describe the comparative
analysis of the implementation of COVID-19 handling policies between
Singapore and Indonesia. This study took data secondarily, namely data
obtained from written reports, regulations used in the research, and other
documents and archives relevant to the problems studied in Indonesia and
Singapore from January 2020 to October 2022. The results showed that
policy is a strategy to achieve goals in several ways. In the case of handling
COVID-19 between Indonesia and Singapore, there are similarities and
differences. The similarity can be seen with implementing policies in activity
restriction policies, namely Restrictions towards community activities/
Pembatasan Kegiatan Masyarakat (PPKM) in Indonesia and Phase 1 - 3 in

Singapore. The implementation of policies between these countries has
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different results because the country’s population and area affect the
policy’s outcome the implementation of COVID-19 handling policies can be
used as a reference for Indonesia to find the right policy formulation for
policy implementation according to the conditions and situation of the

population in the territory of Indonesia.

Keywords: Policy Implementation, Covid-19, Comparative Public Policy,

Indonesia, Singapore

1. Introduction

A pandemic is a contagious outbreak that co-occurs in all places,
comprising a large geographical area. A pandemic is an epidemic that exists
in almost all countries in the world and has an impact on the wider
community (Resti, 2020). The World Organization for Health, hereinafter
referred to as WHO, on January 30, 2020, gave a statement that there was
a new variant, namely SARS CoV 2 caused a disease called Corona Virus
Disease 2019 or COVID-19 and was declared a pandemic case on March 11,
2020 (covid19, n.d.).

The spread of COVID-19 has presented a new crisis in governance and
policies to deal with the pandemic in almost all countries. Political implications
can lead a country’s policymakers to look at the level of capability and
quality of its policies. The COVID-19 pandemic through the country’s policies
can measure the readiness of each country regarding the governance of its
handling through its policies. The Indonesian government declared a state
of emergency over the COVID-19 pandemic on March 31, 2020, whereas
previously on March 2, 2020, the Indonesian government officially announced
the first case of COVID-19 in Indonesia. Indonesia at the end of 2020 recorded
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743,198 positive cases with 22,138 fatalities. (The Jakarta Post, 2020). Singapore

is one of the countries that have been successful in handling COVID-19.

The first case of COVID-19 in Singapore occurred on January 24, 2020, where

the total number of cases in 2020 was 58,569 positive cases with 29 fatalities.

(WHQ, 2022). This is very interesting to study, as the mortality rate is very far

suppressed by the Singapore government.
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Indonesia issued one of the policies for handling COVID-19 by
implementing the Implementation of Community Activity Restrictions
(hereinafter referred to as PPKM). The PPKM policy is also implemented by
Singapore with its term, namely circuit breaker. The results of research on
policies, especially on handling COVID-19, can be used as input in the
policy-making process for the evaluation of previous policies.

Indonesia and Singapore are adjacent countries in Southeast Asia.
Indonesia and Singapore have many differences both in terms of government
and area. Regarding the policy of handling COVID-19 cases in the same two
countries, namely restrictions on community activities. It is interesting to
study the implementation of each country’s policy and then study the

comparison of the results of the implementation of these policies.

2. Research Objectives

The main objective of the present study is to describe the comparative
of the implementation of public policies for handling COVID-19 in Indonesia
and Singapore based on communication indicators, resources, dispositions,

and bureaucratic structures from January 2020 to October 2022.

3. Research Methods

The study is qualitative descriptive research to describe a comparative
analysis of the implementation of COVID-19 handling policies between
Singapore and Indonesia. The data sources used secondary data, namely
data obtained from written reports, regulations used in the research, and
other documents and archives relevant to the problem under study.
The technique used library research as a forum to find and study concepts
and theories related to this research from literature, scientific books, journals,

and relevant data from government official websites.
KKUI 15 (1) : January - April 2025
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Implementation of Public Policy of Covid-19 Handling

in Indonesia and Singapore

|

George C. Edward Ill's Policy Implementation Model

1. Communication
2. Resources
3. Disposition

4. Bureaucratic Structure

l

Comparative Analysis

Implementation of Public Policy of Covid-19 Handling

in Indonesia and Singapore

Figure 3 : Conceptual framework of the study. (Source: Edwards Ill, 1980)

4, Research Results

This research is about public policies for handling COVID-19 in
Indonesia and Singapore with comparative analysis. According to Edwards Il
4 factors must be considered in policy implementation: Communication,

Resources, Disposition, and Bureaucratic Structure (Edwards Ill, 1980).

4.1 The Communication Indicators

Communication is one of the most important factors influencing
public policy, communication plays an important role in determining how
successful they are to achieve their objectives. Indonesia still has a lack of

uniform information at the start of the pandemic, and governments did not
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respond well to policy formation when trying to deal with COVID-19 cases.
In early 2020, Several regional heads considered the Central Government’s
handling of COVID-19 cases to be slow (Akurat, 2020). Due to the slow
policy of the Central Government, several Regional Heads implemented their
own COVID-19 handling policies, creating non-uniformity in handling COVID-19
policies at that time. At the beginning of the pandemic in Indonesia, people
were still unfamiliar to know more about this COVID-19 case. The government
through the Minister of Health said that COVID-19 is a type of self-limited
disease, which is a disease that can heal by itself if you have good immunity.
Coronavirus cannot develop in a healthy body (CNN Indonesia, 2020). There
was also a statement from one of the President’s expert staff who said that
COVID-19 could not develop in tropical countries by denying that Singapore
was a different country from Indonesia even though it was in an adjacent
location (Saputri, 2020).

4.1.1 Indonesia’s Communication Indicators.

At the beginning of the pandemic, the Government of Indonesia
carried out several policies to reduce the spread of COVID-19 cases.
The policy is to stop flights to and from China, stop granting visas to Chinese
nationals, restrict travel to and from South Korea, Italy, and Iran, and stop
activities in public places such as schools, campuses, offices, and entertainment
centers.

On April 13, 2020, the Government of Indonesia issued a Presidential
Decree (Keputusan Presiden-Keppres) Number 12 of 2020 concerning the
Determination of Non-Natural Disasters Causing Corona Virus Disease 2019
(COVID-19) as a National Disaster. In this Presidential Decree, it is stated that
the management of national disasters caused by the spread of Corona Virus
Disease 2019 (COVID-19) is carried out by the Task Force for the Acceleration
of Handling Corona Virus Disease 2019 (COVID-19).

KKUI 15 (1) : January - April 2025
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The Indonesian government also implemented two strategic policies,
including

1). Large-scale social restrictions (PSBB-Pembatasan Sosial Berskala
Besar) by limiting community movement, limiting economic activity, closing
schools, campuses, and offices, limiting community gathering activities,
maintaining physical distance between communities by implementing health
protocols, and the obligation to always use masks and wash hands.

2). Periodically conduct screening to detect the level of transmission,
next steps of treatment and isolation, contact tracing, and quarantine for
those with contact history.

The PSBB policy ended in mid-January 2021 and continued with
almost the same policy with different terms.

Poorly planned communication will result in panic and public distrust
of the government. In the way of government communication in one of the
COVID-19 handling policies, namely regarding restrictions on activities to
limit community activities to reduce the rate of COVID-19 cases in Indonesia,
there are also changes and several different terms. From the beginning of
the implementation of this policy, there was a change in terms from
Large-Scale Activity Restrictions (PSBB) to the Implementation of Community
Activity Restrictions (PPKM). The definition of the implementation of PPKM
also has various terms, namely PPKM Java Bali, PPKM Micro, PPKM Emergency,
and closed with PPKM levels 4-3 with a period always adjusted (Ramadhan,
2021). With the evaluation and establishment of the COVID-19 Handling Task
Force, since then effective communication patterns have been carried out,
although many policy changes and terms used have made communication
not entirely ineffective, the delivery of information did not all reach it because
of the vast area and the lack of tools for ease of communication spread

throughout Indonesia.
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Table 1: Indonesia’s Policies

Instruction of Minister of
Policies Phases
Home Affairs
Large-scale social restrictions | Ministry Approval
Transition Ministry Approval
Restrictions towards community -1 Number 1 the Year
activities of 2021
Restrictions towards community [ - XIl Number 3-14, 17, 20
activities (Micro) and 23 the Year of 2021
Restrictions towards community — Number 15, 16, 18, and
activities (Emergency) 19 the Year of 2021
Restrictions towards community — Number 22 - 25 the Year
activities (Level 1-4) of 2021
— Number 1- 27, 29, 30,
33-35, 38-43, 45-53
the Year of 2022

Source: by analysis of the researcher, 2022

4.1.2 Singapore’s Communication Indicators

Singapore has experience in handling outbreaks, so when facing
COVID-19, Singapore is ready with pre-prepared policies. Effective communication
has also been carried out by the Singapore government through its COVID-19
Handling Task Force. All lines of communication including the entertainment
world are used to deliver the latest information related to COVID-19 handling

policies.
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Clear messaging, trusted information, up-to-date updates, and
collaboration can increase public confidence in the ability to manage
responsible Government. Singapore’s public communication and community
engagement are critical to boosting trust amid the COVID-19 pandemic. Based
on WHO’s strategic communications framework, the Singapore government
is approaching to gain public trust in healthcare (Humphries, 2021).

The approach consists :

1. Information must be accessible: Singapore’s Ministry of Communication
and Information uses a multiplatform, multilingual, and multi-format approach
so that information can be accepted by all levels of society;

2. Information must be credible and transparent: The Singapore
Multi-Ministerial Task Force (MTF) was established for pandemic management
in collaboration with the Ministry of Health (MOH) and medical experts so
that decision-making is based on the best available medical data;

3. Information must be timely and appropriate: The latest information
on daily cases and press conferences held by MTF have become daily
activities for the delivery of information about COVID-19. This information
was quickly disseminated through various channels. All information is
summarized in a “Dos and Don’ts” way that is kept short and easy to

understand by the public.

21SASUNUNNE UMNSNENasuoUInU &unuyBeMansia:aonumans 15 (1) : unsiay - Iueu 2568
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Table 2: Singapore’s policies

Policies Law Basic

Circuit breaker lockdown

Phase One (safe re-opening)

Phase two (safe transition)

Phase three (safe nation)

Phase two (safe transition)

COVID-19
(Temporary Measures)

(Control Order)
Phase two (heightened alert) Regulations 2020

Phase two (heightened alert)

Phase three (heightened alert)

Preparatory Stage of Transition

Phase two (heightened alert) - Stabilisation
Phase

Transition Phase

COVID-19 Resilient Nation Phase

Source: by analysis of the researcher, 2022

When compared to Indonesia, The area and population of Singapore
are not as large as Indonesia, so it is easier for Singapore to implement
policies through Edwards IlI’s communication indicators. In addition to the
maximum delivery of the latest information and policies, the Singapore
government also introduces and uses terms that have not changed much.
In dealing with the situation of the ups and downs of COVID-19 cases in

Singapore, the government only uses the term Phase, which is a phase
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adjusted to the level of COVID-19 cases. The phase begins with phase one,
phase two, and phase three. Simply and consistently using the term, makes
it easier for the community what is happening and what policy implementation

should be done.

4.2 The Resources Indicators
4.2.1 Indonesia’s Resources Indicators
Presidential Decree Number 7 of 2020 formed the Task Force for
the Acceleration of Handling Corona Virus Disease 2019 (COVID-19) which
was amended through Presidential Decree Number 9 of 2020 About the Task
Force for the Acceleration of Handling Corona Virus Disease 2019 (COVID-19)
dated March 20, 2020. The task force worked since March and ended in July
2020. The government formed the Committee for Handling COVID-19 and
National Economic Recovery (Komite Penanganan COVID-19 dan Pemulihan
Ekonomi Nasional-KPCPEN) by including a Task Force in the committee.
The establishment of the Committee is based on Presidential Regulation
Number 82 of 2020 concerning the Committee for Handling Corona Virus
Disease 2019 (COVID-19) and National Economic Recovery dated July 20,
2020 (Amendment: Presidential Regulation Number 108, November 10, 2020.
The task force worked as the previous Task Force. The COVID-19 Handling
Task Force has the following duties:
a. Implement and control the implementation of strategic policies
related to handling COVID-19;
b. Resolve the problem of implementing strategic policies related
to handling COVID-19 quickly and precisely;
. Supervise the implementation of strategic policies related to
handling COVID-19;

21SASUNUNNE UMNSNENasuoUInU &unuyBeMansia:aonumans 15 (1) : unsiay - Iueu 2568
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d. Carry out control of the Regional COVID-19 Handling Task Force;
and
e. Establish and implement policies and other necessary measures
to accelerate the handling of COVID-19

Everyone may be subject to sanctions for violations in the context of
controlling infectious disease outbreaks based on:

1). Criminal Code Articles 212 to 218;

2). Law Number 4 of 1984 concerning Infectious Disease Outbreaks;

3). Law Number 6 of 2018 concerning Health Quarantine;

4). Regional Regulations, Regional Head Regulations;

5). Provisions of other relevant laws and regulations;

The implementation of activity restrictions often causes violations,
especially in the implementation of health protocols. In PPKM level 3 for
the period 8 to 14 February 2021, 1,330 violations of East Jakarta residents
did not use masks. For violations of operating hours, there were as many as
11 food and drink establishments from 153 locations and 5 of 225 from
workplaces, offices, and industries (Alpin, 2022). In Jakarta, as many as 1,539
of the 3,019 offices were subject to temporary closures due to violations of
health protocols, with details of 1,407 offices closed due to COVID-19
transmission cases and 132 not implementing health protocols (Azzahra, 2022).

Individuals who violate the Criminal Code Article 212 to Article 218.
Article 212 is sanctioned in the form of imprisonment for a maximum of one
year and four months or a maximum fine of Rp.400,000. In Article 218
sanctions are in the form of imprisonment for a maximum of four months
and two weeks or a maximum fine of Rp.9,000. People who have obstructed
the handling of infectious disease outbreaks are threatened with
imprisonment for 1 year and or a fine as high as Rp.1,000,000. Article 93 of

Law Number 6 of 2018 concerning Health Quarantine, violators of health
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protocols can be given sanctions in the form of imprisonment for a maximum
of 1 year and or a maximum fine of Rp.100,000,000.

Based on this sanction, with clear policy guidelines in the form of an
Instruction from the Minister of Home Affairs on the implementation of
activity restrictions, the authority indicators in implementation can make it
easier to support the implementation of disposition indicators. Where the
policy actors are more aware of how the policy guidelines work.

4.2.2 Singapore’s Resources Indicators

The government of Singapore formed a multi-ministry task force on
January 22, 2020. Singapore’s COVID-19 handling task force is currently
implemented by the Co-Chair: the Deputy Prime Minister & Minister of
Finance, the Minister of Trade and Industry, and The Minister of Health,
The member: all ministries of Singapore (Min, 2021).

Singapore’s COVID-19 task force played a directed role in the
Singapore government’s response to COVID-19 cases, coordinated community
responses in the protection of Singaporean society and remained vigilant
against the spread of COVID-19 cases and collaborated with the international
community to respond to this pandemic outbreak (Ministry of Health of
Singapore, 2020). Singapore’s COVID-19 response task force had an important
role to play in delivering public communications with new information as
well as new policy measures to be implemented.

To achieve the objectives of implementing a public policy, the
process of disseminating information must go well. Information related to
the handling of COVID-19 cases is conveyed regularly by the COVID-19
Handling Task Force both through the official government website and social
media. In the latest policy related to handling COVID-19, the government
conveyed the term COVID-19 circuit breaker and then the policy based on
the phase according to the circumstances at that time, namely Phase One,

Phase Two, Phase Three, transition phase to COVID-19 Resilient Nation Phase.
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In 2020, the Singapore Government issued fines of more than 8600
for a total of more than $2.5 million between April and December. Most are
worn because they don’t wear masks. In 2021, fines were issued 3,300 for a
total of more than $990,000 for violations of safe distancing, health
management and not wearing masks (Ang, 2021). Rules and restrictions
related to the handling of COVID-19 in Singapore, as of 10 October 2022 have
the authority to sanction violations with fines of up to $10,000 and/or
imprisonment for not more than 6 months (Teng, 2022). If there is still a
second or subsequent violation, the rule violator will be given a fine of up
to $20,000 and or imprisonment for no more than 12 months (Temporary
Measures Act 2020) the Singapore government seeks to build public trust

from its people.

4.3 The Disposition Indicators

4.3.1 Indonesia’s Disposition Indicators

Edwards Il argues that disposition is the willingness, desire, and
tendency of policy actors to be able to implement policies properly so that
what is a policy goal can be achieved. (Widodo, 2010)

In the implementation of activity restrictions, there were several
violations committed by local public officials in Indonesia. In July 2020, the
Regent of Malang held a night of intimacy that caused chaos, in September
2020, the Deputy Speaker of the Tegal City DPRD (local people’s representative
council) held a dangdut music party from morning to early morning, in July
2021, the Depok City Lurah (village head) held a wedding party, and in May
2021, there was a party in the courtyard of a building for the Governor of
East Java who made a crowd with buffet food accompanied by music (Nafi’an,
2021).
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The Home Minister’s instruction regarding the implementation of
activity restrictions as a policy for handling COVID-19 in Indonesia can provide
steps and authorities in the form of sanctions. The central government has
further emphasized the rules regarding sanctions for policy violators, including
local government to individuals.

4.3.2 Singapore’s Disposition Indicators

Singapore’s COVID-19 Handling Task Force, set up to manage the
pandemic, has been working closely with the Ministry of Health and medical
experts so that decision-making is based on the best medical data. They are
also constantly adjusting and updating information based on WHO guidelines.
Singapore’s COVID-19 Task Force also engages the community to understand
the needs and foster trust in the community (Humphries, 2021).

The Singapore government is considered to have a good work
ethic and values, the dedication to responsible and honest community
service has made Singaporeans accept all suggestions and decisions given
by the Singapore government in overcoming COVID-19 cases and complying
with COVID-19 handling policies (Zhang, 2022).

The activity restriction policy aims to minimize or break the chain
of rising COVID-19 cases in Indonesia. At the beginning of the year when the
pandemic began to spread in Indonesia, several regional heads violated the
rules of the policy of limiting these activities. This can affect the loss of
public trust in the community, where policy implementers do not implement
it will have a broad effect. In the next instruction of the Minister of Home
Affairs, sanctions are reaffirmed if the regional head to an individual if they
violate the policy.

The instruction is the basic guideline for the implementation of the
policy to be understood and implemented so that the objectives of the

policy are achieved. The Singapore government has figured out what to do
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to deal with this COVID-19 case. The Oun COVID-19 Task Force had been
formed the day before the COVID-19 case was discovered in Singapore.
Experience in dealing with previous outbreaks has made it a lesson in
security management to act.

The opening of a general clinic managed by respiratory specialists,
namely Public Health Preparedness Clinics /PHPC (Campbell & McGregor,
2020). This clinic is to find out if the public needs further medical services
and also to conduct examinations that have mild symptoms. From this
explanation, it is known that the Singapore government has known its duties

in implementing policies to deal with COVID-19 in the country.

4.4 The Bureaucratic Structure Indicators.

Bureaucracy is one of the most frequent fields and even overall
implementers of activities. Government, but also exists in private organizations
and other institutions. The implementation of complex policies requires the
commitment of many parties. When the bureaucratic structure is not
conducive to the implementation of a policy, this will cause ineffectiveness
and hinder the implementation of the policy.

4.4.1 Indonesia’s Bureaucratic Structure Indicators.

The Committee for Handling COVID-19 and National Economic
Recovery is tasked with compiling strategic recommendations to the President
to accelerate the handling of COVID-19 as well as economic recovery and
national economic transformation, integrate and determine the steps for
implementing strategic policies and breakthroughs needed to accelerate the
handling of COVID-19 as well as economic recovery and national economic
transformation and monitor and evaluate the implementation of strategic
policies to accelerate the handling of COVID-19 as well as economic

recovery and national economic transformation.
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Committee for Handling Covid-19 and
National Economic Recovery
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Figure 4: Organization Chart of the Committee for Handling COVID-19

and National Economic Recovery. Source: (Sekretaris Kabinet, 2020)

The Indonesian government in implementing the COVID-19 handling
policy through the COVID-19 Handling Task Force. This unit consists of the
Head of the National Disaster Management Agency involving other state
officials. Other involvements are local governments and their ranks up to
the community chiefs and community levels. Regarding the policy of limiting
activities, the work guidelines of a policy are stated in each instruction of
the Minister of Home Affairs for each period. Roles and responsibilities are
also attached to each of the functions when the implementation of the
policy is running. The policy of handling COVID-19 regulated in the instructions
of the Minister of Home Affairs is specifically always updated based on the

rate of COVID-19 cases at that time in each region.
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4.4.2 Singapore’s Bureaucratic Structure Indicators.

The Singapore government emphasizes the importance of capable
leadership in public service and establishes a sound selection and training
system. Singapore’s government is very effective, efficient, and responsive
(Wang, 2020).

The establishment of the Singapore COVID-19 Handling Task Force
consisted of government officials from the Ministry of Singapore. A clean,
effective, efficient, and responsive government system makes a government
that has the public trust of its people. With experience in dealing with
outbreaks, the government and the people of Singapore are cooperating to

achieve the goal of returning to a safe situation and conditions in Singapore.

Prime
Minister

Co- chairs

All
Ministers

Figure 5: Multi Ministry Task on Force Organization Chart.

Source: (by analysis of the researcher, 2022)

The government is actively responding positively to the development
of COVID-19 to the public. With cooperation and experts, the government
always strives for policies that produce well for their country in carrying out
the COVID-19 handling policy.
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5. Conclusion

The policy is a strategy to achieve goals in several ways contained
therein. In the case of handling COVID-19 between Indonesia and Singapore,
there are similarities and differences. The similarity in the implementation
of COVID-19 case handling policies between Indonesia and Singapore with
the implementation of activity restriction policies, namely Restrictions towards
community activities (PPKM) in Indonesia and Phase 1-3 in Singapore.
The governments of both countries regulate the movement of community
activities as a measure to anticipate the increase in COVID-19 cases in both
countries. There are differences in the implementation and results of the
implementation of COVID-19 case handling policies between Indonesia and
Singapore seen from two things, a). The population and area of the country
between Indonesia and Singapore influenced the outcome of the policy.
Indonesia has a larger area and population than Singapore, b). The Singapore
government maintains open communication to maintain and gain public
trust. The Singapore Government has consistently implemented WHO’s
standard strategic communication framework with its key principles of
accessibility, credibility, and timeliness.

Policy violations by some Indonesians show that public trust in the
performance of the Indonesian Government has not been fully achieved.
Public communication and community engagement are critical to increasing
trust amid the COVID-19 pandemic. The realization of these two things in
the implementation of policies can provide public trust in the community.

Based on the conclusions of the research results, several suggestions
can be taken into consideration in taking steps to improve policies in the
future, namely 1). The implementation of WHO standard strategic

communication can be used in the implementation of Indonesian public
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policy. Effective communication can provide public confidence in the
implementation of Indonesian government policies, 2). The government can
use its authority to reinforce the implementation of sanctions for violators
of the ongoing activity restriction policy, 3). The use of technology to develop
the ability and skills of government resources must be immediately improved
so that it can make the best contribution to future performance, 4). Singapore’s
success through the implementation of COVID-19 handling policies can be
used as a reference for Indonesia to find the right policy formulation for
policy implementation according to the conditions and situation of the

population in the territory of Indonesia.
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Academic Administration of School Administrators
in Mueang Ranong District under the Secondary
Educational Service Area Office of Phang Ngq,

Phuket, and Ranong
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Abstract

The objectives of this research were; (1) to study the level of
academic administration of school administrators in Mueang Ranong district
under the secondary educational service area office of Phang Nga, Phuket,
and Ranong, and (2) to compare the academic administration of school
administrators in Mueang Ranong district under the secondary educational
service area office of Phang Nea, Phuket, and Ranong, classified by teachers’
assessment in educational level and work experience.

The research was survey research. The population were teachers in
in Mueang Ranong district under the secondary educational service area
office of Phang Nea, Phuket, and Raanong who work in academic year 2023,
total 196 teachers. The sample were 132 teachers, determined using
stratified random sampling. The data collected was a five-point rating scale
questionnaire. The analyzed using descriptive statistics consisting of percentage,

mean, and Standard Deviation, and compared by t - test.
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Academic Administration of School Administrators in Mueang Ranong District under
the Secondary Educational Service Area Office of Phang Nga, Phuket, and Ranong

The research results found that (1) the level of academic administration
of school administrators in Mueang Ranong District, Office of the Secondary
Education Area 3, Phang Nga Province, Phuket Province, and Ranong Province,
was high overall. When considering each aspect, it was found that it was at
a high level in all aspects, with the element with the highest average value
being the budget. (2) Comparing the academic administration of school
administrators in Mueang Ranong District, Office of the Secondary Education
Area 3, Phang Nga Province, Phuket Province, and Ranong Province, classified
according to teachers’ evaluations of both education level and work
experience, overall, it was found that there were statistically significant

differences at the .05 level.

Keywords: Interdisciplinary Humanities, Social Sciences, Academic Administration,

Educational Institution Administrators, Phang Nga, Phuket and Ranong Provinces

1. Introduction

A knowledge-based society is characterized by rapid advancements
in information technology and continuous development. This transformation
has given rise to a modern, borderless world (Worapongpat, 2023), profoundly
influencing contemporary lifestyles. In this evolving context, the academic
administration of school administrators in Mueang Ranong District, operating
under the Secondary Educational Service Area Office of Phang Nga, Phuket,
and Ranong, has become increasingly vital. The current educational landscape
in Thailand underscores the necessity of strategic development planning in
schools. Therefore, educational institutions must prioritize development
planning to elevate educational standards in response to ongoing societal

changes. A fundamental aspect of this process is the professional development
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of teachers, which is crucial for nurturing students who possess the knowledge
and skills required to address future societal needs. Simultaneously, the
2008 Basic Education Core Curriculum and its principles of learing management
emphasize the importance of a standardized curriculum designed to cultivate
essential competencies and desirable attributes in students. The objective
is to foster the holistic development of children and youth by employing a
learner-centered approach that acknowledges individual differences and
aims to maximize each learner’s potential. (Makyod.S, & Worapongpat,
N, 2024) Given these principles, basic education plays a pivotal role in
preparing children to face future challenges. Nonetheless, disparities in the
quality of education across various educational institutions remain a pressing
concern. While the Ministry of Education has decentralized the management
of education to empower local institutions, differences in readiness among
these institutions nationwide continue to impact students’ academic
performance. Addressing these disparities is essential to ensure equitable
educational outcomes for all students (Jian Feng & Worapongpat, 2024).
School academic administration is considered a critical component
of educational management. Effective school administrators must possess
comprehensive knowledge, skills, and a deep understanding of educational
administration. This includes having a clear vision in setting the strategic goals
of the school and a strong grasp of the principles of academic administration.
Administrators are responsible for managing academic affairs, which requires
them to design and implement foundational education and quality learning
processes that align with and are appropriate for the specific educational
institution, in accordance with the 2008 Basic Education Core Curriculum.
This curriculum emphasizes the holistic development of students to be
well-rounded individuals who are knowledgeable, competent, and possess

a good quality of life, as well as the ability to compete in a global context.
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Furthermore, it focuses on enhancing the potential to elevate student
quality to a higher level (Yuttapon, U., Arnupharbsaenyakorn, P., Sikrajang,
S., & Silabutr, P., 2021).

The core components of knowledge and 21st-century skills encompass
learning skills, innovation, life and career skills, as well as information, media,
and technology skills (Worapongpat, 2022). Given these requirements, school
administrators bear the critical responsibility of providing effective education.
They must be cognizant of ongoing changes and proactively develop new
management strategies that are results-oriented and grounded in sound
pedagogical practices. Moreover, administrators should lead efforts to
transform teaching and learning models by revising curriculum content and
fostering new skill development among teachers. A key aspect of this
transformation involves promoting the integration of technology to enhance
educational quality (JianFeng & Worapongpat, 2024).

In this research focus on academic administration of school administrators
in Mueang Ranong district under the secondary educational service area
office of Phang Nga, Phuket, and Ranong, which will use the research results
to be useful and provide guidelines for school administrators’ administration.
Including improvements develop the academic work of school and
encourage students to reach their potential. In order to keep up with future

changes. To be more efficient

2. Research Objectives

1. To study the level of academic administration of school administrators
in Mueang Ranong District, Office of the Secondary Education Area 3, Phang

Nea Province, Phuket Province, and Ranong Province.
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2. To compare academic administration of school administrators in
Mueang Ranong District, Office of the Secondary Education Area 3, Phang
Nga Province, Phuket Province, and Ranong Province, classified by the nature

of teachers’ work, classified by education level and work status.

Research Conceptual Framework

This research is an exploratory study. The researcher has defined the
research framework according to the academic administration theory, which
consists of four main operations: Senge, P. M. (1990Bunrak, P., & Sithithada,
T. (2024). Yuttapon, U., Amupharbsaenyakorn, P., Sikrajang, S., & Silabutr, P.
(2021). Zhou, D., & Ntapat, W. (2023), which focuses on sustainable
personnel development; Learning Organization Theory by Peter Senge, which
supports a conducive learning environment; and Quality Assessment by W.
Edwards Deming, which uses the PDCA cycle to continuously improve the

quality of work.

Independent variable Dependent variable
Personal factors Academic administration of administrators of
1. Education level: educational institutions in 4 areas:
- Bachelor's degree 1. Academic Administration
- Higher than a Bachelor's degree 2. Budget Administration
2. Work experience: 3. Human Resources Administration
- Less than 10 years » 4. General Administration
- 10 years or more Senge, P. M. (1990)

Figure 1 shows the conceptual framework of the research
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3. Research Methods

This research this is quantitative research with the following research
methods:

1. Population and sample groups in the research include:

1.1 Population: The population used in this research were teachers
of school in in Mueang Ranong district under the secondary educational
service area office of Phang Nga, Phuket, and Ranong, academic year 2023,
number of 198 people.

1.2 The sample included teachers of school in in Mueang Ranong
district under the secondary educational service area office of Phang Nga,
Phuket, and Ranong, totaling 132 people, the sample group was determined
using stratified random sampling by Krejcie and Morgan table and in this
research Set schools as the sampling stratum. Then do a simple random
sampling.

2. Research tools include: 1) Questionnaire, consisting of part 1:
general status of the respondent, personal status of the respondent, primary
variables include educational level. and work experience It is like a survey,
part 2, a questionnaire regarding the academic administration of school
administrators in Mueang Ranong district under the secondary educational
service area office of Phang Nga, Phuket, and Ranong, it is a rating scale based
on the concept of Likert (Likert’s five rating scale) by assigning scores to
5point rating scale, and part 3, opinions and proposals. Other recommendations
are open-ended and the researcher has taken the questionnaire to find out
the quality of the tool, including 1) taking the questionnaire to meet with a
consultant and proceeding with improvements and corrections according to
the recommendations. 2) taking the revised questionnaire. Then proposed

3 experts to check the consistency of the content by finding the consistency
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of the objectives with the questions (Index of ltem-Objective Congruence:
IOC) (Luan Saiyot and Angkana Saiyot, 2000) It was found to have an IOC
value between 0.67-1.00 and 3) testing the tool with a non-sample
population of 30 sets, with the evaluation results having discriminatory
power between 0.25-0.75 and finding the confidence value of the questionnaire
using the method of (Cronbach 1951, Cited in Bunchom Srisa-at, 2015) which
the confidence evaluation results have a confidence value of 0.95.

3. Data collection includes collecting data from 1) Secondary Data is
data obtained from collecting various documents (Document Research) such
as books, textbooks, academic documents, research, and related electronic
media, etc.

4. Data analysis includes data analysis divided into 1 part: 1) Quantitative
data analysis. By taking the data obtained from the distribution of questionnaires
and analyzing them using statistical programs.

5. Statistics used in the research include a ready-made descriptive
statistics program consisting of percentage, mean, Standard Deviation, and

comparison by t-test

4. Research Results

Objective 1: The research findings reveal that the overall level of
academic administration conducted by school administrators in Mueang
Ranong District, under the Secondary Educational Service Area Office of Phang
Nga, Phuket, and Ranong, is rated as high. Upon examining each individual
aspect of academic administration, all areas were found to be at a high
level. The area with the highest average score is related to the development
of the learning process, while the area with the lowest average score involves

media development, innovation, and technology for education.
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Table 1 presents the mean and standard deviation regarding the
academic administration conducted by school administrators. The results
indicate high performance across all four areas: Academic Administration,
Budget Administration, Human Resources Administration, and General
Administration. The overall mean score is 4.34 with a standard deviation of
0.46, which signifies a consistently high level of academic administrative

effectiveness across all measured dimensions.

Table 1 Mean and Standard Deviation regarding academic administration of

school administrators (n=132)

Academic administration of

educational institution administrators (Mean) G0 tevel
Academic Administration 4.33 0. 47 high
Budget Administration a.37 0.46 high
Human Resources Administration 4.29 0.48 high
General Administration 4.35 0.44 high

Total 4.34 0.46 high

Table 1 presents the mean and standard deviation of various aspects
of academic administration by school administrators. The results indicate
high performance across all four areas: Academic Administration, Budget
Administration, Human Resources Administration, and General Administration.
The overall mean score is 4.34 with a standard deviation of 0.46, signifying
a consistently high level of academic administrative effectiveness across all

measured dimensions
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Objective 2: Comparison of Academic Administration Evaluation Based
on Educational Level and Work Experience

The research examined the comparison of academic administration
evaluations of school administrators in Mueang Ranong District, under the
Secondary Educational Service Area Office of Phang Nga, Phuket, and Ranong,
classified by two factors: teachers’ assessment based on the administrators’
educational level and their work experience.

The results indicate that there is no statistically significant difference
in the evaluation of academic administration practices between the two
groups: administrators with a Bachelor’s degree and those with a Postgraduate
degree. The comparison, tested at a significance level of 0.05, showed that
both groups received similar assessments in all aspects of academic
administration, including Academic Administration, Budget Administration,
Human Resources Administration, and General Administration.

Table 2 presents a comparison of the academic administration
practices of school administrators, categorized by their educational level.
The two groups compared are those with a Bachelor’s degree (n = 99) and
those with a Postgraduate degree (n = 33). The table includes the mean (X),
standard deviation (SD), t-values, and p-values for each aspect of academic

administration.
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Table 2 Comparison of the academic administration of school administrators

by education level (n = 132)

Education level

Bachelor’s

Academic administration S Postgraduate ® ®)
of school administrators E n=233 8
n=99
X SD X SD

Academic Administration 4.34 0.60 4.27 0.42 1.49 138

Budget Administration 4.36 0.57 4.37 046 -147 .884
Human Resources 4.20 0.62 4.29 0.48 277 783

Administration
General Administration 4.37 0.57 4.27 0.89 2.05 .042
total 1727  2.36 17.20 2.25 367 1.85

The results indicate that there is no significant difference in the
academic administration practices between the two groups, as the p-values
for all aspects, except for Budget Administration, are greater than 0.05.
Specifically, Budget Administration showed a statistically significant difference
with a p-value of 0.042. However, for other aspects, such as Academic
Administration, Human Resources Administration, and General Administration,
the p-values were all higher than 0.05, indicating no significant difference
between the two groups.

Table 3 This study aimed to compare the academic administration
practices of school administrators in Mueang Ranong District, under the
Secondary Educational Service Area Office of Phang Nga, Phuket, and Ranong,
as assessed by teachers. The administrators were categorized into two groups:
those with less than 10 years of experience (n = 80) and those with 10 or

more years of experience (n = 52). The results revealed significant differences
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in certain aspects of academic administration, specifically in the areas of
Budget Administration, Human Resources Administration, and General
Administration.

Teachers evaluated administrators with more than 10 years of
experience more favorably in these areas. Notably, these differences were
statistically significant, as indicated by p-values less than 0.05 for Budget
Administration (p = 0.028), Human Resources Administration (p = 0.034), and
General Administration (p = 0.000). However, there was no statistically
significant difference in the Academic Administration aspect, with a p-value
of 0.309, indicating that the level of experience did not influence teachers’
assessment in this area.

The following table provides a detailed comparison of the academic
administration practices of school administrators based on their work

experience.

Table 3 Comparative Analysis of Academic Administration Practices Based

on Work Experience (n = 132)

Work experience

. L. . less than 10 years
Academic administration of 10 vears and U (t) (o)
school administrators 4 P P
n =80 n =52
S.D. S.D.

Academic Administration 429 022 434 0.27 0.27 .309
Budget Administration 432 027 440 0.18 0.18 .028
Human Resources Administration  4.23 034 435 0.26 0.26 .034
General Administration 4.25 0.23 445 0.24 0.24 .000
total L0 1:06 47?5088 095§l 045> €037

* Statistically significant at the .05 level.
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Table 3 As shown in Table 3, there were significant differences between
the two groups in the areas of Budget Administration (t = 4.40, p = .028),
Human Resources Administration (t = 4.35, p = .034), and General Administration
(t = 4.45, p = .000). The overall comparison revealed a total mean score of
17.09 for the group with less than 10 years of experience and 17.54 for the
group with 10 years or more of experience, with a t-value of 10.15 and
a p-value of 0.37.

The analysis reveals significant differences in certain areas of academic
administration between the two groups. Specifically, in the dimension of
General Administration, a significant difference was observed (t = 0.24,
p = .000). Administrators with 10 or more years of experience (X = 4.45, SD
= 0.24) scored higher compared to those with less than 10 years of experience
(X = 4.25, SD = 0.23). This finding indicates that greater work experience is
associated with better performance in General Administration.

For other dimensions, such as Academic Administration (t = 0.27,
p = .309), Budget Administration (t = 0.18, p = .028), and Human Resources
Administration (t = 0.26, p = .034), the differences between the groups were
not statistically significant, although Budget Administration and Human
Resources Administration approached significance. These results suggest that
while work experience may have a notable impact on General Administration,
its effect on other areas of academic administration is less pronounced.

The total mean scores reflect a higher overall performance in
academic administration for administrators with 10 or more years of
experience (X = 17.54, SD = 0.95) compared to those with less than 10 years
(X = 17.09, SD = 1.06). This difference is statistically significant (t = 10.15,
p = 0.37), underscoring the positive relationship between work experience

and overall effectiveness in academic administration.
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In summary, the findings suggest that while extensive work experience
contributes significantly to the performance in General Administration, it
generally enhances overall academic administration effectiveness. The results
highlight the value of experience in improving administrative practices,

although its impact varies across different administrative dimensions.

5. Conclusion and Discussion

Results of analysis of academic administration of school administrators
in Mueang Ranong district under the secondary educational service area
office of Phang Nga, Phuket, and Ranong, there are important points that the
researcher brought to discuss the results as follows.

1. Academic administration of school administrators in Mueang Ranong
district under the secondary educational service area office of Phang Nga,
Phuket, and Ranong, the overall level is at a high level, including the
development of the school curriculum. The development of learning
processes, the development of media, innovation, and technology for
education, and the development of quality assurance systems within
educational institutions may be because administrators attach great
importance to academic administration. Because it is the key to developing
students to have more quality. In the field of educational institution
curriculum development Administrators promote and support the planning
process for organizing all types of learning activities. Allow personnel of all
departments to participate in the development of educational institution
curricula. Provide opportunities for parents, communities, and students to
participate in the preparation of the school curriculum, including promoting
and supporting the preparation of learning management plans that are

consistent with the school curriculum and providing a quality control system
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for learning management and planning. The process of measuring and
evaluating the development of the learning process. Administrators promote
and support teaching and learning that focuses on students. Promote and
support the organization of various learning processes. Create an atmosphere
and environment that is conducive to learning. To promote student learning
so that they can learn to their full potential. Support leamers to receive
training and develop their learning according to the goals of the curriculum.
Development of media, innovation, and technology for education.
Administrators promote and support the provision of things that help support
teaching and learning, facilitating teachers and students in organizing
learning activities, and promote and support the availability of adequate
innovative media, materials, and equipment, including the development of
innovative media and technology for effective education and the
development of quality assurance systems within educational institutions.
The administrators have assigned responsible persons who Have knowledge
and experience in quality assurance systems within educational institutions,
organize organizational structures regarding quality assurance systems
within educational institutions, create strategic plans for educational
institutions that emphasize educational quality, and organize performance
evaluations according to the plan. Develop a quality assurance system
within educational institutions. Consistent with the research of Consistent
with the research of (Inta, A, 2022). The relationship between transformational
leadership and academic administration of administrators of educational
institutions under the jurisdiction of the Pathum Thani Primary Educational
Service Area Office 2 was found to be at a high level overall. and consistent
with (Bunrak.P, Sithi Thada.T, 2024) Academic administration strategies of
educational institution administrators found that the level of academic

administration overall and in each area was at a high level.
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2. Comparison of academic administration of school administrators in
Mueang Ranong district under the secondary educational service area office
of Phang Nga, Phuket, and Ranong, classified by teachers’ assessment in
educational level. and different work experiences It is statistically significant
at the .05 level, which is consistent with (Bunrak.P, Sithi Thada. T, 2024)
Academic management strategies of administrators of educational institutions
found that educational levels and work experiences are different. There are
opinions on the overall performance of academic administration at different
levels, consistent with (Bunrak.P, Sithi Thada.T, 2024) Academic administration

strategies of school administrators were found to be different overall.

New knowledge from research

From research, knowledge is created, which is the process of developing

academic administration of educational institution administrators as follows:

4. Quality assurance 5.Process for

system developing

development Within academic

the educational administration of

institution administrators

1. Educational

3. Development of institution

media, innovation il

and technology for development

education
2. Development
of the learning

process
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Diagram 2 illustrates the academic administration process of school
administrators in Mueang Ranong District, under the Secondary Educational
Service Area Office of Phang Nga, Phuket, and Ranong. This process
encompasses four key components:

Development of School Curriculum: This involves the creation and
continuous refinement of curriculum frameworks to ensure they meet
educational standards and address the needs of students. It includes
updating content, integrating new learning objectives, and aligning with
national and regional educational policies.

Development of Learning Processes: This focuses on enhancing
instructional methods and strategies to improve student learning outcomes.
It encompasses designing effective lesson plans, implementing diverse
teaching techniques, and fostering an engaging learning environment.

Media Development, Innovation, and Technology for Education: This
component involves incorporating modern media and technology into the
educational process. It includes the development and use of digital resources,
educational software, and innovative teaching tools to enhance the learning
experience and support educational goals.

Development of Quality Assurance Systems within Educational
Institutions: This entails establishing and maintaining systems to evaluate
and ensure the quality of education provided. It includes setting up
evaluation criteria, conducting regular assessments, and implementing
feedback mechanisms to drive continuous improvement.

School Management by Administrators: Administrators play a crucial
role in overseeing these processes. They are responsible for implementing
improvements, developing academic performance strategies, and encouraging
students to reach their full potential. Effective school management ensures
that educational institutions remain adaptable and efficient in the face of

future changes.
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Conclusion

The results indicate that the academic administration practices of
school administrators in Mueang Ranong District, under the Secondary
Educational Service Area Office of Phang Nga, Phuket, and Ranong, are
generally at a high level. All areas of academic administration Academic
Administration, Budget Administration, Human Resources Administration, and
General Administration were evaluated with high mean scores, indicating
consistent effectiveness across these domains. Specifically, the highest
performance was noted in the development of the learning process, while
the lowest was in media development, innovation, and technology for
education. The overall mean score for academic administration was 4.34
with a standard deviation of 0.46, reflecting a uniformly high level of
administrative competency and effectiveness.

The examination of academic administration practices among school
administrators in Mueang Ranong District, overseen by the Secondary
Educational Service Area Office of Phang Nga, Phuket, and Ranong, reveals
nuanced insights into the influence of educational qualifications on
administrative effectiveness. The study specifically assessed administrators
with Bachelor’s degrees compared to those with Postgraduate degrees,
focusing on four key dimensions: Academic Administration, Budget
Administration, Human Resources Administration, and General Administration.

2.The analysis showed that, with the exception of General
Administration, there are no statistically significant differences in performance
across the different educational levels. The t-test results for General
Administration revealed a significant difference (t = 2.05, p = .042). This
suggests that administrators with a Bachelor’s degree performed slightly

better in this dimension, with a mean score of 4.37 (SD = 0.57), compared
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to their Postgraduate counterparts who had a mean score of 4.27 (SD = 0.89).
This finding indicates that while educational qualifications may impact
specific areas of academic administration, their overall effect is limited. For
the other dimensions assessed—Academic Administration (t = 1.49, p = .138),
Budget Administration (t = -0.147, p = .884), and Human Resources
Administration (t = 0.277, p = .783)—the differences between the two
educational groups were not statistically significant. This suggests that
administrators, regardless of their educational background, exhibit similar
levels of effectiveness in these areas. Overall, the total scores for academic
administration were high for both educational groups. Administrators with
Bachelor’s degrees had a mean score of 17.27 (SD = 2.36), while those with
Postgraduate degrees had a mean score of 17.20 (SD = 2.25). The statistical
analysis (t = 3.67, p = 1.85) did not reveal significant differences between
the two groups, indicating that the educational level does not substantially
affect overall academic administrative performance. In conclusion, while
certain aspects of academic administration, such as General Administration,
may show variability based on educational qualifications, the overall
effectiveness across all dimensions is comparable. This implies that while
higher education may influence specific administrative functions, it does not

dramatically impact the overall quality of academic administration.

6. Suggestions

Suggestions for Applying Research Results

1. Regarding the Development of School Curriculum: It was found that
administrators promote and support the planning process for organizing all
types of learning activities. This aspect has the lowest average score.

Therefore, administrators should organize planning meetings to analyze the
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curriculum. They should provide training and knowledge to teachers through
expert lecturers and monitor and evaluate the use of the curriculum by both
internal and external experts. Committees should analyze the strengths and
weaknesses of the curriculum.

2. In Terms of Developing the Learning Process: It was found that
administrators encourage teachers and staff to continually seek knowledge.
They promote and develop teachers to be effective in managing learning
and to take responsibility for student outcomes. Teachers must understand
the learning management process, and school administrators should focus
on developing teachers to act as professionals. This includes: (1) promoting
activities to enhance teachers’ professionalism, such as practical training and
skill development; (2) supporting the creation of professional communities
among teachers; (3) encouraging the use of intellectual resources; and (4)
providing individual support to teachers. Educational institution administrators
must pay close attention and support each teacher.

3. In Terms of Media Development, Innovation, and Technology for
Education: It was found that administrators promoted and supported
methods for media development, innovation, and technology for effective
education, but this aspect had the lowest average score. Therefore,
administrators should focus on developing media and facilities for learning.
The management and development of learning media should be tailored
to their type and purpose.

4. Quality Assurance System Development: It was found that
administrators organized the information system into categories, ensuring
complete and up-to-date information. They also promoted and supported
the evaluation of operations according to the quality assurance system plan,
which had the lowest average score. Administrators should establish standards

for the operation of educational institutions and communicate these
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standards to ensure compliance. Additionally, they should create educational

quality assessment tools based on established quality standards.

Suggestions for Future Research

1. Expand the Study Area: The academic administration of educational
institution administrators should be studied in other regions to provide a
more comprehensive understanding.

2.Examine Influencing Factors: Investigate factors affecting the
academic administration of educational institution administrators in Mueang
Ranong District, under the jurisdiction of the Secondary Educational Service
Area Office of Phang Nga, Phuket, and Ranong.

3. Explore Work Motivation: Conduct research on the factors affecting
the work motivation of teachers and staff in schools within the Secondary
Educational Service Area Office of Phang Nga, Phuket, and Ranong.

The findings can be used to guide further development and improvement.
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Enhancing Lecturers’ English Proficiency according
to Common European Framework of Reference
for Languages (CEFR) for English Test
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Abstract

This study aims to compare lecturers’ English scores before and after
attending English training course based on CEFR. A research design of this
study was a quantitative research using One Group Pretest-Posttest Design.
The research instrument was English lessons (20 hours) created based on
CEFR at Al - B1 level. Each English lesson consisted of 4 parts: listening,
reading, vocabulary and conversation, and grammar. The samples included
30 lecturers at the Faculty of Science and Technology with Al — B1 English
proficiency level selected through purposive sampling. The statistical
method used to analyze the data from the English test was Paired-sample
T Test. The overall findings revealed that the participants’ post-test English
score results significantly increased (p<0.05). It indicates that organizing an
English training course with lessons based on Common European Framework
of Reference for Languages (CEFR) for 20 hours can enhance participants’
English proficiency. Overall mean score after attending 20-hour English

training course was higher than before (pre-test X = 16.00, post-test X = 37.13)
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of Reference for languages (CEFR) for English Test

from the total of 50 scores. Examining the results of each skill, vocabulary
and conversation was the skills with the highest mean scores (pre-test
X=9.53, post-test X = 17.13) comparing to other 3 skills (Reading, Listening,
and Grammar), while Listening was identified as the weakest skill (pre-test

X = 0.23, post-test X = 5.76).

Keywords: English proficiency, Common European Framework of Reference
for Languages (CEFR), University lecturer, SPEEXX online program, English

learning lesson

1. Introduction

English is an important and essential language in the digital era due
to the fact that the convenience of communication is facilitated by the
internet. Many international organizations have designated English as an
official language. (United Nations, 2014; Kirkpatrick, 2008). According to the
survey, it was found that the number of both native and non-native English
speakers is approximately 1,900,000 people. (http://www.babbel.com/en/
magazine/how-many-people-speak-english-and-where-is-it-spoken, 2019).
Hence, English proficiency and communication are regarded as an essential
for many careers in society, such as politicians, administrators, teachers or
lecturers, as well as students (Nanthasudsawaeng, 2020). Moreover English
is still widely used in various fields including science, tourism, and media.
In addition, English is now a universal language (Nunan, 2013). People with
good English abilities are considered employable in workplaces all over the
world (Boonjing et al, 2019). As a result, many government and private
organizations in Thailand, including Rajamangala University of Technology

Srivijaya focus on English competence.
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According to the university announcement (June 19, 2021), it was
stipulated that the recruitment of an academic officer or lecturer in any
departments must include English scores from standardized tests such as
TOEIC, TOEFL, IELTS, and CU-TEP. Therefore, English proficiency is considered
a fundamental requirement for all lecturers in the university. Recognizing
the importance of enhancing lecturers’ English proficiency for effective
teaching and learning management, Rajamangala University of Technology
Srivijaya has integrated this aspect into its long-term education management
concept. As part of this initiative, the university introduced the online learming
program (SPEEXX) in 2018 to develop lecturers’ English proficiency. English
post-test score in each fiscal year is designated as part of the evaluation
(Academy and Registration office, 2019). Hence, the lecturers in all fields are
required to improve their English proficiency, considered one of the 21"
century skills, enabling them to apply English to their teaching and learning
activities, as well as contribute to international research publications and
progress the teaching profession.

The online learning program (SPEEXX) that the university implemented
to improve the lecturers’ English proficiency was designed based on CEFR.
This online program contained English learning lessons and tests. CEFR
consists of six levels of English proficiency from Al to C2 and is widely
recognized in academic and educational fields. CEFR has been applied in
various placement tests such as TOEIC, TOEFL, and IELTS. These placement
tests are used to test English proficiency of teachers, high school students,
college students, and the general public. Comparing the scores from
placement tests to CEFR’s English levels is common practice as CEFR is

widely accepted and used worldwide (Ketamon et al, 2017).
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According to SPEEXX’s 2™ post-test report in the year of 2020, it was
discovered that the majority lecturers (63 out of 70) at the Faculty of Science
and Technology, RUTS enrolled and participated in SPEEXX’s English test,
and 28 out of 63 could obtain the test score of 70 percent which met the
university’s criterion (Academy and Registration office, 2019). The results of
SPEEXX’s English test showed the CEFR levels and scores of each person.
SPEEXX online program was designed based on CEFR levels. The lecturers
who had a level between Al - B1 according to SPEEXX’s English test and
didn’t pass SPEEXX’s English test were asked to participate in this study.
The researchers expected that these participants would gain English
knowledge from this training course.

It is very important and necessary to promote English proficiency of
lecturers whose English score was under the university’s criteria. This English
training course may assist these lecturers to pass SPEEXX’s English test.
Moreover, it is hoped that their overall English language skills may be
enhanced so that they could apply English to their teaching. This aligns with
the education management concept of Re-RUTS University (Re-RUTS
Lecturer Platform). This concept aims to upgrade the lecturers’ quality in
the aspect of applying English language in teaching and learning and
publishing academic or research papers at an international level. This
strategic approach contributes to positioning the university as outstanding
in fulfilling its teaching and learning mission. As this study focused on
developing lecturers’ knowledge of English in order to pass SPEEXX’s English
test, 20-hour English workshop was organized to serve the objective. Also,
this is a set of requirements from the university for lecturers of every field
to attain CEFR level of English proficiency. So, the researcher needs to devise
this course to upgrade the lecturers’ CEFR English proficiency. This study

specifically aimed to improve lecturers’ English proficiency by using 20-hour
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lessons and to examine whether they were improved by the 20-hour lessons,
so the results between pre and post-test were compared statistically. During
the training course, the participants can exchange their ideas, have an
opportunity to brainstorm the answers of the drills, and are able to pose
questions to the guest speakers. Face to face teaching and learning can
enhance English language learning better than an online program. In addition,

the participants can directly interact with the guest speakers.

2. Research Questions

1. Is there any significant difference between pre-test and post-test
scores in overall after attending CEFR English training course?

2. Is there any significant difference between pre-test and post-test

scores in each skill in terms of CEFR levels?”

3. Literature Review

3.1 The Common European Framework of Reference for Languages

CEFR of The Common European Framework of Reference for Languages
is a national standard which the European Union (E.U.) created to test English
proficiency in four skills (listening, speaking, reading, and writing). CEFR test
is separated into 3 groups and 6 levels from a basic level to the highest
level (A1, A2, B1, B2, C1, and C2). A basic level consists of Al and A2. An
intermediate level consists of B1 and B2. The highest level consists of C1
and C2 (Council of Europe, 2015). The table of CEFR levels below.
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Table 1 The Common European Framework of Reference for Languages

(Source: Council of Europe, 2015)

CEFR levels Definitions of proficiency levels
Al Can understand and use familiar everyday expressions and
(Basic User) very basic phrases aimed at the satisfaction of needs of a
Topics: everyday concrete type. Can introduce himself/herself and others

expressions, satisfaction and can ask and answer questions about personal details
of needs, personal such as where he/she lives, people he/she knows and
details things he/she has. Can interact in a simple way provided
the other person talks slowly and clearly and is prepared
to help.
Grammatical features: Verbs, Adjectives, Adverbs of frequency,
How much/many, Going to, There is/are, Pronoun, Prepositions
of place and time, Present simple and continuous, Modals

(would like/can/can’t/could/couldn’t)

A2 Can understand sentences and frequently used expressions
(Basic User) related to areas of most immediate relevance (e.g. very
Topics: basic personal  basic personal and family information, shopping, local
and family information,  geography, employment). Can communicate in simple and
shopping, local routine tasks requiring a simple and direct exchange of
geography, employment,  information on familiar and routine matters. Can describe
routine matters, in simple terms aspects of his/her background, immediate
background and environment and matters in areas of immediate basic need.
immediate environment ~ Grammatical features: Adjectives, Comparative and Superlative,
Adverbial phrases of time, place, and frequency, Articles
with countable and uncountable nouns, Gerunds, Imperatives,
Modals (can/could/have to/should), past simple and

continuous, Present perfect, Wh-questions
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Table 1 The Common European Framework of Reference for Languages

(Source: Council of Europe, 2015) (Cont.)

CEFR levels

Definitions of proficiency levels

B1
(Independent User)
Topics: familiar (work,
school, leisure),
personal interest,
experiences and
events, dreams, hopes
and ambitions, opinions

and plans

Can understand the main points of clear standard input
on familiar matters regularly encountered in work, school,
leisure, etc. Can deal with most situations likely to arise
whilst traveling in an area where the language is spoken.
Can produce simple connected text on topics which are
familiar or of personal interest. Can describe experiences
and events, dreams, hopes and ambitions and briefly give
reasons and explanations for opinions and plans.
Grammatical features: Adverbs, Comparatives and superlatives,
Complex question tags, Conditionals, Expressing cause and
effect, Modals (may, might, will, must, have to), Past simple/

continuous/perfect, Phrasal verbs, Conjunctions

B2
(Independent User)
Topics: fields of
specialization, wide
range of subjects,

topical issues

Can understand the main ideas of complex text on both
concrete and abstract topics, including technical discussions
in his/her field of specialization. Can interact with a degree
of fluency and spontaneity that makes regular interaction
with native speakers quite possible without strain for either
party. Can produce clear, detailed text on a wide range of
subjects and explain a viewpoint on a topical issue giving
the advantages and Independent disadvantages of various
options.

Grammatical features: Adjectives and adverbs, Future
continuous and perfect, Mixed conditionals, Passives, Past
perfect/past perfect continuous, Phrasal verbs, Relative
clauses, Will and going to, Wish, Would expressing habits/
in the past
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Table 1 The Common European Framework of Reference for Languages

(Source: Council of Europe, 2015) (Cont.)

CEFR levels

Definitions of proficiency levels

C1
(Proficient User)
Topics: social,
academic and
professional purposes,
complex subjects
(ethics, education,
quality of life), events

and issues in the news

Can understand a wide range of demanding, longer texts,
and recognize implicit meaning. Can express himself/herself
fluently and spontaneously without much obvious searching
for expressions. Can use language flexibly and efficiently for
social, academic and professional purposes. Can produce
clear, well-structured, detailed text on complex subjects,
showing controlled use of organizational patterns, connectors
and cohesive devices.

Grammatical features: Mixed conditionals in past, present,
and future, Modals in the past, Passive forms, Phrasal
verbs, Wish/if

C2
(Proficient User)
Topics: science and
technology, robots
and new inventions,
celebrities, finance,
stress in life,
techniques for doing

research

Can understand with ease virtually everything heard or
read. Can summarize information from different spoken
and written sources, reconstructing arguments and
accounts in a coherent presentation.

Can express him/herself spontaneously, very fluently and
precisely, differentiating finer shades of proficient meaning
even in more complex situations.

Grammatical features: Subjunctive mood, Imperative,
Mixed conditionals in past, present, and future, Inversion
(structure), Relative clauses, adverb clauses, Passive voice
clauses, Comparatives and superlatives with intensifiers,

Adverbs with prepositional phrases
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The origin of CEFR can be traced back to the Council of Europe that
aimed to establish a standardized assessment of language proficiency for
applicants in educational institutions and organizations. At present, a variety
of countries in Asia and America adopted CEFR for application in their
educational systems such as Japan, Singapore, Malaysia, Vietnam, and
Thailand (www.efset.org/th/cefr/: 8 April 2021). CEFR was designed to serve
as simple set of criteria for developing instructional media and assessments
for English teaching and learning such as books, English courses, English
development guidelines, and English placement tests. Furthermore, CEFR
was conceptualized to develop both the knowledge and skills of English
learners guiding them in effective communication and overall proficiency.

3.2 CEFR and Its Application in Language Education

In 2014, the Minister of Education “Mr.Chaturon Chaisang” announced
the adoption of CEFR as a standard for reforming English language teaching
and learning around Thailand. He emphasized that “If the schools apply
CEFR in their teaching and learning, it could be asserted that English skills of
Thai students would improve, enabling them to compete effectively with
other foreign students” (James, 2015). Alongside the announcement of CEFR
adoption in English teaching and learning, Intathep (2014) highlighted that
this announcement not only aimed to enhance Thai students’ English
proficiency, but also to encourage Thai English teachers to improve their
own English proficiency by taking placement tests based on CEFR. Nowadays,
Thailand has integrated CEFR in English teaching and learning, curriculum
design, assessment and evaluation, including English teacher development.
To encourage English teachers, particularly those in primary and secondary
schools two key strategies have been employed: 1) organizing workshops on
teaching techniques, specifically Communicative Language Teaching (CLT)

and 2) hosting Boot Camp workshops. Both workshops feature foreign
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speakers who are experts in teaching and learning, often affiliated with the
British Council institution (Nawong et al., 2562).”

The policy reformation in English teaching and learning was integrated
by combining CEFR and Communicative Language Teaching (CLT) teaching
method as CLT was developed alongside CEFR development (North, 2008).
In Thailand, a significant challenge faced by Thai students was their
communication skills. CEFR integration as a guideline in using CLT as
teaching strategy for English teachers was considered as the optimal solution
for addressing the communication problems in English among Thai students.

(Mala, 2016)

4. Empirical Studies

Referring to previous studies, there has been a limited number of
research endeavors focusing on the development of lecturers’ English skills
or proficiency according to the Common European Framework of Reference
for Languages (CEFR). The majority of the studies have focused on the effects
of English language teaching and learning according to CEFR to students.
Some studies focused on the attitudes of primary and secondary English
teachers towards CEFR framework. The following are some examples of these
studies.

Yodsri et al. (2023) studied current situation and effects of developing
English teacher skills according to the rules of professional competence in
Surat Thani province. 10 non-English major teachers were asked to complete
a questionnaire, test, observation form, supervision form, assessment, and
satisfaction questionnaire. Overall result revealed that 1) non-English major
teachers had limited opportunities to develop their English proficiency, and
2) scores before and after attending English seminar with a CEFR test showed

improvement with high satisfaction levels in English development.
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Phoolaikao (2021) studied pre-service teachers’ perspective regarding
CEFR integration in English teaching. This mixed-method research involved
a sample of 200 pre-service English teachers in Pratom 4 and 5 of the
government universities in the Northeast of Thailand selected through
convenience sampling. 15 participants from the initial sample were further
selected for interviews. Research instruments contained 1) Likert’s scale
questionnaire and 2) semi-structured interviews. The overall findings of the
study indicated that pre-service teachers were aware of application of CEFR
in English teaching at intermediate level. In terms of specific aspects,
pre-service teachers demonstrated better understanding in English assessment
compared to English teaching applying CEFR framework correctly.

Narkwachara and Permtanijit (2020) conducted a study on methods
for developing lecturers’ English language skills in Ramkhamhaeng University
utilizing in-depth interviews. 15 university directors were randomly selected
as interviewers. The findings revealed that Ramkhamhaeng University
encourages all lecturers to use English in their teaching and learning and
their self-development by six methods as follows. First, encouraging lecturers
participate in English seminars and international exchanges. Second,
supporting students to pursue higher degrees or Ph.D. Third, allocating staff
to provide support for the lecturers. Fourth, encouraging the publication of
research papers in international journals. The fifth method was encouraging
lecturers to apply for academic positions. Lastly, providing financial support
for research endeavors.

Waluyo (2019) studied CEFR’s English competence of the first-year
college students at Walailak University. The participants consisted of 2,248
first-year college students: 1,664 male and 584 female. The research utilized
2 instruments: 1) WU-TEP standard test consisting of listening, reading,

writing, and speaking test based on CEFR and 2) Classical Test Theory (CTT).
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The findings revealed that, overall, the students (77.30 percentages) were
categorized as Basic English users level (Al and A2) based on WU-TEP
standard test designed according to CEFR.

Karnchai (2019) studied English university lecturers’ attitude towards
CEFR integration in English language teaching and learning including English
curriculum management. Semi-structured interviews were used to collect
qualitative data with 33 university English lecturers. The findings indicated
that English lecturers in the university were well-informed about CEFR, with
particular emphasis on the assessment and classroom design based on CEFR
principles.

Suripan et al. (2018) explored the efficiency of English training course
focused on communication for 30 school directors at the Primary Educational
Service Area Office, Ubon Ratchathani province. One-group Pretest-Posttest
Design was used to collect data. Overall findings revealed that this English
training course was acceptable at the high level (Up to 80 percent).
Additionally, the study revealed a statistically significant improvement (0.05)
in the English proficiency of the school directors after the training, with
a high level of satisfaction expressed towards the workshop.

Marsaulina (2018) investigated the obstacles about English assessment
in accordance with CEFR such as TOEFL and IELTS among 48 information
technology lecturers in Indonesian technology institutions. The study utilized
a mixed-methods research design, incorporating both quantitative and
qualitative data. Research instruments consisted of 1) 3-point Likert’s rating
scales questionnaire and 2) open-ended questionnaire. The overall findings
showed that the obstacles affecting the mentioned lecturers’ English scores
were an inefficient English learning technique. Moreover, the study identified
several challenges faced by the lecturers: 1) integration between learning

process with original learning technique 2) the selection of teaching
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methodologies or techniques and 3) a lack of efficient English learning
techniques. In addition, the qualitative analysis revealed 2 obstacles:
1) shortage of technology for supporting English learning and 2) time constraints.

Ketamon (2016) studied English proficiency levels in all 4 skills of high
school students across 7 lower Southern provinces. 222 high school students
were randomly selected to take part in the study using Taro Yamane’
statistics. Overall findings indicated that the students passed English
proficiency test at the A2 level according to CEFR. The mean score was at
42.71 from 80. It means that these students had English proficiency at low
level.

In conclusion, the literature review on the Common European
Framework of Reference (CEFR) in the context of Thai research predominantly
emphasizes the assessment of Thai students’ CEFR English proficiency, with
limited attention given to Thai teachers or lecturers. Even when studies did
focus on educators’ CEFR English proficiency, the participants were primarily
English teachers or lecturers, rather than individuals from various fields.
The majority of findings indicated that Thai students typically demonstrated
Basic English proficiency, falling within the Al and A2 levels according to
CEFR. Contrastingly, studies conducted in foreign countries revealed that
English proficiency levels of non-English-teaching teachers were often at the
intermediate level, corresponding to B2 on the CEFR scale. In Thailand, the
research landscape has primarily concentrated on exploring methods and
techniques for developing English skills, as well as investigating teachers’
attitudes toward the integration of CEFR in English teaching and learning.
There is relatively less focus on organizing English training courses or seminars
for teachers or lecturers. The literature review and empirical studies leads

to the conceptual framework of the study below.
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Conceptual framework of the study consisted of 2 variables:
1) independent variable and 2) dependent variable. Independent variable
included 20 hours English training course based on CEFR. Dependent variable
included participants’ CEFR English Pre-Post test scores. This conceptual
framework was deducted from the Common European Framework of
Reference (CEFR) for Languages (Council of Europe, 2015), and the literature
review including empirical studies. They were taught for 20 hours (2 hours
for each day) about listening, reading, conversation and vocabulary, and
grammar based on CEFR from Al — Bl level. Communication Language
Teaching (CLT) approach was used to teach vocabulary and conversation,
including listening part. Grammar Translation method was used to teach
grammar. Reading comprehension technique was used to teach reading part.
In every class, the participants were taught to listen to conversations and
were introduced listening comprehension technique before doing multiple
choice questions. For vocabulary and conversation part, the participants
were introduced vocabularies and then chose the correct answers to
complete the short conversation and chose the correct words to complete
sentences. For listening and vocabulary and conversation part, role-play,
discussion, game, and pair work activities under CLT approach were used.
For reading, they were taught to read passages using reading comprehension
strategy such as predicting, questioning, and summarizing. After that, they
had to do the drill using true or false and multiple choice questions. For
grammar part, they were taught grammar rules and sentence structures
before doing multiple choice questions. Every class, face-to-face communication
was used and the participants were able to ask any questions with each

lecturer.
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Independent variable Dependent variable

English training course based on Participants’ English proficiency
CEFR (20 hours) based on CEFR

(Pre-Post test Score)

Figure 1: Conceptual Framework of the Study

5. Methodology

This study employed a quantitative research design utilizing
quasi-experimental approach to compare between participants’ pre-test
and post-test scores after English training course following an English training
course with lessons based on CEFR.

5.1 Population

Population in this study consisted of a total of 70 lecturers from the
faculty of Science and Technology at the University located in the South of
Thailand.

5.2 Samples

Samples of this study were 30 lecturers from four different fields
(General Education, Thai Traditional Medicine, Science, and Technology)
selected through purposive sampling. The selected lecturers were classified
as volunteer participant took the 2™ test of English online program (SPEEXX)
in the fiscal year of 2020 achieving a proficiency level between Al to Bl
only. Additionally, they did not meet the university’s criteria by not attaining
a score of at least 70 percent of their level.

5.3 Research Instrument

Research instrument consisted of 1) the questionnaire requesting
participation in English training course, 2) English learning lessons based on
CEFR level between Al to B1, 3) English pre and post-test based on CEFR.

The following describes the details of each research instrument.
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5.3.1 Questionnaire contained 8 question items: 1) Full name and
telephone number, 2) Age, 3) Educational degree, 4) Department (General
Education, Thai Traditional Medicine, Science, and Technology), 5) SPEEXX
program’s latest English level, 6) English training or seminar experience,
7) Level of interest in participating in an English training course based on
CEFR, and 8) Time availability and convenience for English training course
participation.

5.3.2 English learning lessons based on Common European
Framework of Reference for Languages (CEFR) comprised a total of 20 hours
over a span of 10 days with 2 hours of instruction per day. The lessons
(10 Units) were selected from English books and websites. English content
in each lesson was tailored to cover proficiency levels from Al to B1. Main
parts of English learning lessons included 1) basic phrases related to daily
life and various topics such as personal information, family, buying things,
local geography, and employment, 2) conversations focusing on
self-introduction, seeking assistance, daily routines, and discussing general
information, 3) reading short and simple passages, and 4) word completion
exercises centered around simple topic such as personal information. Each
lesson consisted of listening, reading, erammar, vocabulary and conversation
part which was adhered to CEFR descriptors in three levels (Al - B1).
The content for the English learning lessons (10 Units) were approved by
3 English language experts using Index of Item Objective Congruence: I0C to
find content validity Rovinelli and Hambelton (1997). After incorporating
expert suggestions and edits to the content, IOC Index yielded a score of +1
indicating a high correlation between the content and the objectives of the
study. The table below outlines the topics covered in each unit for the four

English skills (Listening, Reading, Grammar, Vocabulary and Conversation).
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Table 2 Topics Covered in Each Unit and CEFR Level

Reading: My neighborhood
Listening: Restaurant

Grammar: Tenses, Adverb of frequency, Wh-questions,

Comparative, Superlative

Units Topics CEFR
Level
1 Vocabulary and Conversation: Offering help, Ordering food, Al, A2
Asking price, Asking about places
Reading: The daily routines of a sportswoman
Listening: Weather
Grammar: Pronoun, Much/Many, Auxiliary verbs, Tenses
2 Vocabulary and Conversation : Personality, Booking a hotel Al, A2, Bl
Reading: Free time
Listening: Accommodation
Grammar: Prepositions, Tenses, Articles
3 Vocabulary and Conversation : Transportation, Music A2, Bl
Reading: Online shopping
Listening: Free time activities
Grammar: Tenses, Auxiliary verbs, Conjunctions
4 Vocabulary and Conversation : Feelings, Occasions Al, A2, B1
Reading: Weather: Madagascar-When to ¢o
Listening: Holidays
Grammar: Verb to be, Has/have, like/like to, Pronouns,
Prepositions, Quantity
5 Vocabulary and Conversation : Daily routines, News Al, A2, B1
Reading: A trip around the USA
Listening: Summer work
Grammar: Quantity, Was/Were, Comparative, Superlative,
Tenses, Relative pronouns
6 Vocabulary and Conversation : Food, Daily routines Al, A2
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Table 2 Topics Covered in Each Unit and CEFR Level (Cont.)

CEFR

Units Topics
Level

7 Vocabulary and Conversation : Daily routines, shopping, Hobby Al, A2
Reading: What do you do with your free time?

Listening: Shopping

Grammar: Adverb, Auxiliary verb, Preposition, Pronoun, Verb to

be, Tenses

8 Vocabulary and Conversation : Daily routines, Weather, Having Al, A2, B1
dinner, Giving direction
Reading: About my family
Listening: Hotel

Grammar: Yes/No question, Preposition, Pronoun, Quantity

9 Vocabulary and Conversation: Giving direction, Expression, Al, A2, B1
Internet

Reading: Chinese New Year

Listening: Describing people

Grammar: Tenses, Relative pronoun, Preposition, Conjunction,

Auxiliary verb

10 Vocabulary and Conversation : Party, Emergency or medical A2, B1
service
Reading: Finding a job

Listening: Buying some food

Grammar: Preposition, Tenses, Auxiliary verb, If clause, Pronoun
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5.3.3 English pre and post-test (same version) consisted of 50
multiple choice questions items based on CEFR at levels Al to Bl. In
vocabulary and conversation part, items 4, 6 — 13, 16 - 17, 20 are from CEFR
Al, items 2, 3, 5, 15 are from CEFR A2, and items 1, 14, 18, 19 are from CEFR
B1. In reading part, items 26 - 31 are from CEFR Al and items 21 - 25 are
from CEFR A2. In listening part, items 32 — 41 are from CEFR B1. In grammar
part, items 42 and 49 are from CEFR A2 and items 43 - 48 and 50 are from
CEFR B1. The test covered various English skills: listening, reading, grammar,
vocabulary, and conversation, but not included writing and speaking skills.
The link between pre and post-test and SPEEXX online program was
actually from the university’s criterion that required the lecturers to pass 70
percent of their levels in SPEEXX’s English test. SPEEXX’s English test was
designed based on CEFR into many parts: listening, reading, vocabulary and
conversation, and grammar. Content validity, measured by the Index of Item
Objective Congruence (I0C), was employed with the input of three English
experts. Following the experts’ recommendations and necessary content
edits, the 10C Index yielded a score of +1, indicating a high correlation
between the content and the objectives of this study. This process ensured
that the test accurately reflected the intended goals and content of the
study.

5.4 Data-collection procedures

Quantitative data collection took place in 20 hours within 10 days
(2 hours a day) in April, 2023. It took consecutive 10 days for the completion
of English training course. The data collection process can be described in
the following steps.

5.4.1 Before commencing the English training course, the researcher
conducted an orientation for participants. This included providing details

about the guest speakers consisting of 2 Thai lecturers and 1 Foreigner
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teacher, as well as information regarding the training course duration
(10 consecutive days, 20 hours), and other related topics to upheld human
research ethics. The first Thai lecturer had 20 years of teaching experience,
and especially got the award of honor in teaching at SILK conference in the
year of 2014. She received a Ph. D. in Languages and Linguistics at the
University of Malaya in the year of 2024. Her English proficiency-CEFR level
is C1. The second Thai lecturer had 3 years of teaching experience and got
the best paper presentation at the conference in the year of 2023. He
received a master degree in Linguistics at Mahidol University. His English
proficiency-CEFR level is B2. For 1 foreigner teacher, he had 15 years of
teaching experience. He received a bachelor degree in informatics at the
University of South Africa and his English proficiency-CEFR level is C2.
Following the orientation, all participants took pre-test before the instruction.

5.4.2 After the participants took the pre-test, they were taught for
20 hours (2 hours for each day) about listening, reading, conversation, and
vocabulary and grammar based on CEFR from Al — B1 level. Communication
Language Teaching (CLT) approach was used to teach vocabulary and
conversation, including listening part. Grammar Translation method was used
to teach grammar. Reading comprehension technique was used to teach
reading part. In every class, the participants were taught to listen to
conversations and were introduced listening comprehension technique
before doing multiple choice questions. For vocabulary and conversation
part, the participants were introduced vocabularies and then chose the
correct answers to complete the short conversation and chose the correct
words to complete sentences. For listening and vocabulary and conversation
part, role-play, discussion, game, and pair work activities under CLT approach
were used. For reading, they were taught to read passages using reading

comprehension strategy such as predicting, questioning, and summarizing.
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After that, they had to do the drill using true or false and multiple choice
questions. For grammar part, they were taught grammar rules and sentence
structures before doing multiple choice questions. Every class, face-to-face
communication was used and the participants were able to ask any questions
with each lecturer. This way of teaching can reinforce the knowledge they
gained while studying with each lecturer. Their English proficiency based on
CEFR can be improved.

5.4.3 After the completion of 20-hour English training course, all
participants took the post-test. The participants’ mean scores of pre and
post-test were statistically compared using a computer program.

5.5 Data analysis

Descriptive statistics were used to analyze general information from
the questionnaire to find mean, percentages and standard deviation. Dependent
samples t-test analysis was used to compare participants’ pre-test and post-test

English scores.

6. Results

6.1 General Information

30 Questionnaires (100 %) were returned and analyzed using a computer
program. The demographic breakdown of the respondents is as follows: 19
female (63.33%) and 11 male (36.67%). The majority fell between 30 to 50
years old with a minority being above 50 years old. Educational attainment:
26 respondents held master degree, 4 respondents had doctoral degree.
Academic majors: The majority were in the general education major
(9 respondents), technology major (9 respondents), Thai traditional medicine
major (6 respondents), and science major (6 respondents). SPEEXX online

program scores: Latest English scores were between Al to Bl. Al CEFR
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level was a majority group of participants (15), followed by A2 level (8) and
B1 level (7). Experience in English training and seminars: Only 5 out of 30
respondents (16.66%) had prior experience. The topics of these training
courses or seminars included: 1) Professional English for Business, 2) RUTS
Most Common Problems in Learning English and How to Improve Your English
Skills, 3) Teaching English Grammar for Communication, 4) English TOEIC,
5) English Speaking and Listening, 6) How to Write English Cover Letter,
7) English translation into English and Thai, 8) English preparation for CEFR
test, 9) English for boxing judge, and 10) Extensive reading and principles of
learning. These findings did not affect sample selection.

6.2 Results comparing participants’ CEFR English scores between
before and after English training course

The participants” CEFR English scores from the pre-test and post-test
were analyzed. The paired samples t-test (Dependent Samples) was employed
to find out whether there were any significant differences in the 30
participants’ English scores based on CEFR. As illustrated in Table 3 below,
the overall results show that there was a significant difference (p < .05)
in the means of CEFR English scores between pre-test (x = 16.00, S.D. = 5.04)
and post-test (x = 37.13, S.D. = 4.46) after the substantial improvement in
participants’ performance, suggesting that the English learning lessons based
on CEFR enhanced their proficiency. Upon closer examination of scores for

each skill, the means and S.D. were calculated.
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Table 3 CEFR English score comparing pre-test and post-test (n = 30)

Pre-test Post-test
Mean
(n = 30) (n =30) t-values P-values
Difference
X S.D. X S.D.
16.00 5.04 37.13 4.46 29.00 -18.09 .05**

** Significant at 0.05 level (P*<.05)

The paired samples t-test (Dependent Samples) was performed to
assess the differences between the means and S.D. in the pre-test and
post-test of each skill (Table 2). Table 4 below shows that there was a
significant difference between the pre-test and post-test for all four skills.
For Vocabulary and Conversation, a significant difference was found between
the pre-test (x = 9.53, S.D. = 3.68) and post-test (x = 17.13, S.D. = 1.50) scores
from the total score (20). For Reading, there was a significant difference
between the pre-test (x = 3.26, S.D. = 1.62) and post-test (X = 7.93,
S.D. = 1.62) scores from the total score (11). For Listening, the pre-test score
(x
(x = 5.76, S.D. = 2.62). It also found a significant difference between the
pre-test score (X = 2.96, S.D. = 1.52) and the post-test score (X = 6.30,

0.23, S.D. = 0.57) was significantly different from the post-test score

S.D. = 1.78) for grammar.
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Table 4 CEFR English score comparing pre-test and post-test for 4 skills

(Vocabulary and Conversation, Reading, Listening, and Grammar) (n = 30)

Pre-test Post-test
Skill (Total Score) t-test
X S.D. X S DX
Vocabulary and Conversation (20) 9.53 3.68 iy, 1% 1.50 -12.32
Reading (11) 3.26 1.62 7.93 1.62 -10.86
Listening (10) 0.23 A5 5.76 2.62 -11.39
Grammar (9) 2.96 1.52 6.30 1.78 -8.06

As shown in Table 5 below, there was a significant difference between

the pre-test and post-test English scores based on CEFR levels for Vocabulary

and Conversation skill. This indicated that the participants’ English proficiency
based on CEFR levels (A1, A2, and B1) improved. For Al level, from the total

scores (12), the participants’ post-test score (X = 10.97, S.D. = 1.13) obviously

increased in comparison to their pre-test score (x = 5.50, S.D. = 2.89). For

CEFR A2 level, there was a significant difference between the pre-test
(X = 2.37, S.D. = 0.81) and post-test (x = 2.83, S.D. = 0.46) scores from the
total score (4). Additionally, at the CEFR B1 level, the post-test score

(X = 3.40, S.D. = 0.62) was significantly higher than the pre-test score

(X =1.57,S.D. = 1.28).
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Table 5 English score based on CEFR levels comparing pre-test and post-test

for Vocabulary and Conversation skill (n = 30)

Vocabulary and Conversation Skill Pre-test Post-test ctest
-tes
(Total Score = 20) X S.D. X S.D.

Al (12) (items 4, 6 — 13,

5.50 2.89 10.97 1.13 -10.46
16 - 17, 20)
A2 (4) (items 2, 3, 5, 15) 2.37 0.81 2.83 0.46 -2.63
B1 (4) (items 1, 14, 18, 19) 1.57 1.28 3.40 0.62 -1.22

Table 6 below illustrates a significant difference between the pre-test

and post-test English scores based on CEFR levels for Reading skill.

This difference specified the improvement in the participants’ English

reading proficiency based on CEFR levels (Al and A2). CEFR B1 level was not

included in the reading part. Pertaining to CEFR Al level, the post-test score

(X = 3.93, S.D. = 1.14) was significantly better than the pre-test score

(x = 2.20, S.D. = 1.16). A significant difference between the pre-test score
(X = 1.17, S.D. = 0.99) and the post-test score (x = 4.13, S.D. = 0.94) at the

CEFR A2 level was also found.

Table 6 English score based on CEFR levels comparing pre-test and post-test

for Reading skill (n = 30)

Reading Skill Pre-test Post-test
t-test
(Total Score = 11) X S.D. X S.D.
Al (6) (items 26 — 31) 2.20 1.16 393 1.14 -7.24
A2 (5) (items 21 - 25) .17 099  4.13 0.94 -11.21
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Table 7 below demonstrates that there was a significant difference
between the pre-test and post-test English scores based on CEFR levels for
Listening skill. A significant difference was found between the pre-test
(X = 0.03, S.D. = 0.18) and post-test (X = 5.70, S.D. = 2.56) scores from the
total score (10) at the CEFR B1 level. It revealed that the participants’ English
listening proficiency based on CEFR level improved. CEFR Al and A2 level

were not included in the listening part.

Table 7 English score based on CEFR levels comparing pre-test and post-test
for Listening skill (n = 30)

Listening Skill Pre-test Post-test
t-test
(Total Score = 10) X S.D. X S.D.
B1 (10) (items 32 - 41) 0.03 0.18 5.70 2.56 -12.17

Table 8 below shows a significant difference between the pre-test
and post-test English scores based on CEFR levels for Grammar skill. CEFR
Al level was not included in the grammar part. A significant difference was
observed between the pre-test (x = 2.23, S.D. = 1.33) and post-test (X = 5.40,
S.D. = 1.50) scores from the total score (7) in CEFR B1 level. On the contrary,
the results in CEFR A2 level indicated a non-significant difference between
the pre-test (x = 0.90, S.D. = 0.66) and post-test (x = 0.83, S.D. = 0.75) scores.
This suggests that the participants’ English proficiency in grammar improved
only at the CEFR B1 level while their English proficiency at the CEFR A2

level did not show any development.
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Table 8 English score based on CEFR levels comparing pre-test and post-test

for Grammar skill (n = 30)

Grammar Skill Pre-test Post-test
t-test
(Total Score = 9) X S.D. X S.D.
A2 (2) (items 42, 49) 0.90 0.66 0.83 0.75 0.35
B1 (7) (items 43 — 48, 50) 2.23 1.33 5.40 1.50 -10.56

7. Discussion

Upon analyzing the overall findings, it is evident that participants who
attended the English training course demonstrated an improvement in their
CEFR English scores. During the training course (20 hours), Communication
Language Teaching (CLT) approach was used to teach vocabulary and
conversation, including listening part. Grammar Translation method was used
to teach grammar. Reading comprehension technique was used to teach
reading part. It can be implied that the participants of the English training
course were able to perform better in CEFR-based English tests. The overall
results of this study align with the findings of Yodsri et al. (2023) who
investigated the effect of English skills development based on the rules of
professional competence with CEFR test for teachers in Surat Thani province.
Similar to this study, Yodsri et al. (2023) found a significant increase in English
scores after participating in an English seminar. Moreover, the findings are
consistent with Chinasri’s (2017) study on English grammar skills of college
of Fine Arts students using English worksheets based on CEFR. Chinasri’s
study revealed an improvement in English grammar skills after learning from
CEFR-based worksheets, supporting the idea that lessons or worksheets based
on CEFR are crucial for enhancing English proficiency of both teachers and

students. Examining the results for each skill, the means of the pre-test and
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post-test for all four skills were significantly better which differs from the
study of Abdaldaem et al. (2017) study where reading skills scored the highest
among lecturers, staff, and undergraduates from a university and school.

The current study identified Vocabulary and Conversation as the skill
improved the most with the highest mean scores in both the pre-test (9.53)
and post-test (17.13), while Listening improved the least (pre-test = 0.23,
post-test = 5.76). The effect size of Vocabulary and Conversation part was
very high (2.06). The discrepancy may be attributed to differences in
participant demographics and the nature of the study. In our study, Listening
was the weakest part comparing to the other 3 skills. This is consistent with
Yodsri et al. (2023)’s findings indicating most primary and secondary teachers
had a low level in listening skill. Even though New Policy for Education reform
2013 with 20-year national strategic plan 2017 - 2036 focuses on listening
and speaking skills, both Thai teachers or lecturers as well as students are
still at basic level in listening and speaking (Thairath Online, 2013). This may
be attributed to the EFL (English as a Foreign Language) context in Thailand,
where learning English is not as immersed as in English as a Second Language
(ESL) countries. The lack of English learning techniques in listening skills
among participants is also consistent with the findings of Marsaulina (2018),
emphasizing the importance of addressing insufficient English language
learning techniques in overcoming learning challenges.

As shown in Table 6, it was found that there was a non-significant
difference between the pre-test and post-test scores for CEFR A2 level in
the grammar part which means that their English proficiency at the CEFR A2
level was not improved. Grammar topics for items 42 and 49 at the CEFR A2
level included adjectives and adverbs. It can be implied that the use of
adjectives and adverbs would be difficult for participants to understand

clearly. In addition, it may be deduced that the Grammar Translation
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method alone could not develop their grammar. It is in line with Moghadam
and Adel (2011)’s findings showing that content-integrated learning together
with linguistic skills enhanced English proficiency in all skills (speaking,
listening, reading, and writing), including vocabulary and grammar. It is also
in accordance with the findings of Phongploenpis (2023), which signifies that
the content-based and task-based instruction approaches enriched both
vocabulary and grammar skill.

Additionally, it is essential to engage in ongoing assessment and adjust
teaching methods accordingly. By regularly reviewing the effectiveness of
these approaches, educators can customize their instruction to address the
varied needs of participants, helping them to develop their language skills
and gain confidence in communication. This flexibility also contributes to a
more inclusive learning atmosphere, accommodating diverse learning styles
and preferences. In conclusion, this study’s findings highlight the significance
of combining content with linguistic skills in language teaching. This method
not only enhances overall English proficiency but also prepares participants
for successful communication in various contexts. As educational practices
evolve, it is important to recognize the long-term benefits of such instructional
approaches. Future research should investigate how these integrated
methods can be adapted for different educational environments and diverse
participant groups, ultimately promoting more effective and inclusive language

learning experiences for all participants.
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8. Conclusion and Implications

This study enhanced the university lecturers’ English proficiency
through a 20-hour English training course based on the Common European
Framework of Reference for Languages (CEFR). The participants, whose English
proficiency was below Bl level based on CEFR, demonstrated significant
improvement in general and across all four skills: vocabulary and conversation,
reading, srammar, and listening. Notably, vocabulary and conversation skills
exhibited the highest mean scores. However, it revealed that their English
proficiency at the CEFR A2 level in grammar part was not improved.
Therefore, it implies that Communication Language Teaching (CLT) approach
and Reading comprehension technique applied in a 20-hour CEFR English
training course can enhance lecturers” CEFR English proficiency at all levels.
Furthermore, Grammar Translation method should be applied together with
content-integrated learning in order to enhance participants’ grammar
knowledge. The findings underscore the importance of providing English
training courses, seminars, or workshops with various English teaching
techniques or approaches, especially content-based and task-based teaching

and learning with linguistic skills.
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Abstract

These quantitative research objectives were investigating the attitudes
towards the Vietnamese language and the choice of Vietnamese language
according to the domain of language use of Thais- Vietnamese descent in
3 age groups in That Phanom District. Nakhon Phanom Province. The research
instrument is a questionnaire. The sampling method was purposive sampling
and consisted 90 Thais- Vietnamese in 3 age ranges, such as under 25 years
old group, between 30-55 years old group, and over 60 years old group.
For the data analysis, the statistical data, such as Frequency, percentage,
mean, standard deviation, f-test, and Chi-square.

The finding are follows: 1) Thai-Vietnamese under 25 years old group
and over 60 years old group and over have different attitudes towards the
Vietnamese language from both negative questions and positive questions
at the statistical significance at the .05 level and 2) The age of Thai-Viethamese

is related to the choice of Vietnamese language with a relatively low to
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a high level of correlation, this depends on the ethnicity of the conversation
participants. When considering the trend in language choice, it was found
that every age group almost never uses Vietnamese. If they choose to use
Vietnamese, they will use it mixed with Lao-Isan, Thai, or a mix of all three
languages. There is also a trend that every age group will choose to use Thai

more.

Keywords: Language Attitude, Language Choice, Vietnames-Thais, Domain

of Language Use
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TuanvAvingeansialy angasamans umingrdesvdgvuaiuns
Unnsfinw 2564 launannsdudiegawuungy (Cluster sampling) ngldaaiseu
Fadudnunrvesanividumiedy faedosfleflilunsitendsilliun suuuy
Aanssunisiseudlagldnsyuiunisiseus GPAS 5 Steps wuusaulatl wuuusuidu
ANUENNTOlUNS T BUIBE59855A uaviuuUseliunnuianelanenissinfanssy
TnoadanldluamAde Wun edvlanuaenadesiuingUszasd (index of Item
Objective Congruence: I0C) A3atiaz (Percent) Al (Mean) wazdudeaun
119351 (Standard Deviation)

NANITINENUI

1. nszuumsdnnanssumsiteuilagldnszuiunisiseus GPAS 5 Steps
wuueaulal Usnausie 3 szey saunan 16 alus liun szesd 1 mmiﬁ&nﬁu
mMedoudadeassd @ )

seogdl 2 UAURNRTouBaai9assAfenszuIuns GPAS 5 Steps
(10 la9) wazszozd 3 agUuniBeu (2 $alug) Adviinuaonadosiuinguszasd
(100) Wiy 1.00

2. anuaansalun1slewdeaiiassfvesin@nyInInagnasain
n1ssaufanssun1sseuilagldnssuiunisieous GPAS 5 Steps wuueeula
wugSeudnlngfesar 56 fszdunuansalunmsidoudaisassdoyd
JEAUR TosauNAeTear 30 agluseauiun waziesay 13.33 agluszAuliunan

3. Anuianelavesin@nvdIvlmag naer1nn1sTINAINTIUNITEEUS
Ingldnszuinn1sseus GPAS 5 Steps uuueaulal nuianufisnalaluningiu
ﬁﬁ@iaﬁﬁ]ﬂiiuﬂ’liﬁ'ﬁuiaajluizé’w*lﬂ (M= 4.01, S.D.= 0.85) lpgiianuiansla
18R Iuéﬁumﬁﬂﬁﬁ]ms:uﬂ1sL%Eluiagﬂuizé’uﬁﬁmmﬁqwﬂamﬂﬁqm (M=4.51,
S.D.= 0.86) 04AMARMUUTIEINIANITRBUHSEAUANTINDlaLN (M= 3.82,
S.D.=0.72) LLaxé’wuﬂiﬂmﬁmé’%’umﬂmﬁﬁauiﬁizﬁummﬁqwaslamﬂ (M=3.82,
S.D.= 0.72) sy

AR GPAS 5 Steps, MsBeuleaieassa, Unfnw3undnag, nisaeuluy
poulai
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Abstract

The objectives of this research were 1) to create and develop learning
activities using the GPAS 5 Steps online learning process to develop creative
writing abilities. For teaching profession students of Rajabhat Rajanagarindra
University 2) to study the creative writing ability of teaching professional
students After participating in the learning activities using the GPAS 5 Steps
online learning process 3) To study the satisfaction of teaching profession
students After participating in the learning activities using the online GPAS 5
Steps learning process which was a quasi-experimental research, there was
a one-group posttest only design, which collected collect information from
a total of 30 first-year students in the Department of General Science,
Faculty of Education, Rajabhat Rajanagarindra University, year of study 2021
were obtained from cluster sampling using classrooms which are characteristic
of the discipline as random units. The tools used in this research are: An
online learning activity model using GPAS 5 Steps learning process, Creative
Writing Ability Assessment Form and the satisfaction assessment form for
participating in the activities. The statistics used in the research were Index
of Item Objective Congruence (I0C), Percent, Mean, and Standard Deviation.

The results showed that:

1. The process of organizing learning activities using the GPAS 5 Steps
online learning process consists of 3 phases, totaling 16 hours: Phase 1,
Knowledge of Creative Writing (4 hours). Phase 2 Practicing Creative Writing
with GPAS 5 Steps (10 hours) and Phase 3 Lesson Summary (2 hours) The
Objective Compliance Index (I0C) was 1.00.

2. The creative writing ability of teacher-professional students after
participating in the learning activities using the GPAS 5 Steps online learning

process found that the majority of students, 56 percent, had a level of
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creative writing ability at good level followed by 30% at very good level and
13.33% at moderate level.

3. Satisfaction of teaching professional students After participating in
learning activities Using online learning process GPAS 5 Steps found that
overall satisfaction with learning activities was at a high level (M = 4.01, S.D.=
0.85) with satisfaction in each aspect. The level of learning activities was at
the highest level of satisfaction (M = 4.51, S.D. = 0.86) followed by the
learning atmosphere at the highest level of satisfaction (M = 3.82, S.D.= 0.72)
and the learning benefits were at high levels of satisfaction (M = 3.82,

S.D.= 0.72) respectively.

Keywords: GPAS 5 Steps, creative writing, teaching profession students,

online teaching

1. unmin
TanwiimsAnuluiagtuduiianauinisasuuasiunaisnssua
VUCA World Fadulanustsaudunau (Volatility) aailaiutiuew (Uncertainty)
ANNadUUgau (Complexity) warAIUAAILATE (Ambiguity) (Lawrence, 2013)
N3USUAIMIINIsAnwlaglanizn1sUTURINIIRIUN1TIRNINIsUNISIS U
Jadudsiddyidaeusionimelulad leadrsnagnsmaeddviathulfidugu
(Digital Transformation) Tunsdanisieunisaou iessennuliviueu
LAZAINARNLASEYBITLUUTULUUNMIIARINS NN S ousidesdangauas
UuAsunaeanarduiionnnnanunsaivesnisunsssuinvendelidalala
2019 (Covid-19) Fasfesfinsuiufuiuszuveeulaifieananundssweinis
undsznavendelifaluantie nsang Wama wovany (2564) ldauums
nsdannsiSouiuvunaunay wewaudnenwvesgiSouluaniunisal
msunsszummeddsaiinge ladalalsun 2019 (COVID-19) Tdasfimslédomsiiou
Suuueeulatl WeduremamseansseineiBounassaou safanslininens
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wiaensseuslussuveauladliinUseloviogsgeanungisou ludnuazves
Digital Learning Fadunisuaunauszninamaluladndvadunisiseuivesyisou

a

A3eultineluladidviauazgunsaindviaduedosdloativayunisiFeus 1Hmealulad
Advaegravannvany leussquimaneveanisiieud Tnegasudiunumlunis
onuUUNSI3EU3 (Leaming design) AflannunisalligSausaddinaluladaisa
wazaUnsalfdviasng 9 Tunsufddnssuaudmvaneg Gy wdlng, wazunm
Waina, 2562: 2) Inefitousds o1Rush warsu1sns arsioundn (2560) way
LenwaAlATuTIFeINSIT UM sERUd M UTRaEEY 4.0. (2561) ldnanfadenis
ooulaiftanunsnianyszgndldlumsdaniaeus lunduuesiusunsudsmduiu
(search engine) TUsunsudszand vesssusaulal TUsunsuuauanady
warlusunsuiivaeiinsevinanisuseifiu funaduayunisBounisaeuluszuy
paulatunyszaiuiunsdnfianssunsiseuinunszuIun1s GPAS 5 Steps
Jutuneunisdafanssunisdsudiitiunszuiunisindugadsszuugnis
aSauinnssuvesdeuiiiugussan Ussnause 5 dumeunisdafansauniadeus
1¥ud $ufl 1 9usIndeya (Gathering) 9ul 2 daszuudeya (Processing) tufl 3
UfjURuazasuaus (Applying and Constructing the Knowledge) Suit 4 doans
waziaue (Applying and Communication Skill) waviud 5 Usmﬁmﬁmmﬁﬁ
(Self - regulating) HieliAnnszurunsianALansalunsdsndadneasse
dmuiindnuinInagiifiussansnmwson siaungiEousnniign
NM3IANITFIUTAIUNTFUIUNTS GPAS 5 Steps Hunszuiunisdnianssy
nsiFeunsaeuiiaenadeiunnudeinislugatiagiusmeidunssuaunmsasy
fuugiSoudugudnans (Student-centered learning) HunsiaRanssuIBegn
(Active Learning Activities) fiduaSalgjiSenld¥innisdudu Anwdunaimneana
Suamhmmuimatunaaduteyeviossdmmulmildfenueskiunszuiums
Andugaidusruy WethingmaaisassAnanumanidealuguuuusing q
vasmuies duduvinwenszuaumsfiddnlluamssuil 21 @oiuiaunaunm
N3, 2563) Felun1sdaRanssuMaFoudnIuNTEUILNTT GPAS 5 Steps
uszanusiunmsltineliladiite dudeasumsdomsseninagaeunasyiSou
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sudaduuvadududoyanisnug Iaduidnsfinevausuarasnadesiu
mMsdafanssumsSeunisasunuanmatslutiagtu Janeluladliduniunum
lunmsatuauunsifeuivesdisowiunananiunisalveanisunsseuinvedlsn
TAin 19 aenrdesiuiinuzmaToudeainsassd Wumnansnsnsafideddnszuauns
Anfimnsanidomanszanuding o sunszuaunisndunsosnaasedlildun
BawnAniiaisassAudihuriussuunsUsananansyiiessnLUUULUY
madeulitirnuuanlmiviaulauasdulselevisedsuanswiodenu (vsassu
Sunznun, 2559) FeaenndesiuuuInINsIARaNTIINSSEuEmNNTEUIUMS
Antugadesuu GPAS 5 Steps TijaitiuliSouldfirnuAnatsassdgnseenuuy
uazgasranudsuinnssuiuanfsnuannsavesgiouriunnsainaassa
winnssu lnemaimunanuansalunsdewdeadvassd JaduuinnssudiFeu
FiinanAnuAnadassAfivansinunudey Jadeindurinuefiiainuddy
wazarwdndulugatagtu Taslemzenadedmivindnviindnag fazdos
wulaluasidunuuegraasdumsifanivesinFeu Tulsaiou Tasanuannsa
Tun1silsudeasNassfveIngEauIrIuatuayUN1TIANTEUIUNITISBUNN SaRU
vosnslifinanmnndedu SnviadadunsegslaligFowAnanudninniseuunn
Fu (sadeuthuaund, 2564) MsdnfanssunsGeudlaglinssuiunisFous
GPAS 5 Steps wuusaulall iieWauaruanisalunsdoudadneassd dmdu

tnfnwivdnag uninerdessdgasuasuns Wunisdnnssuiunisiteu

AR o =

fjatiuiannvinugisududmivnmsidunsluamssui 21 shuvesmanisdans
Bounsaeuuvuseulatl e lWaeandesiuuunmsdafanssunsGousludagiu

FafunisdatanssuniadouslneldnszuiunsGeus GPAS 5 Steps uuy
ooulard WA uamsalumadeudsaiiassd dmiuindnvindneg
JadugvuuvAanssuitaenadosiunszuiumsianisieunsasulutagiu
dieneuaussvinuzarmannsniuguiisiduvesindnyindnastadunis
wisndaudeliaulaluiduninensmeamsfnuifaunn uazairasylov

Tsemendsaluluauinn
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2. InqUszeA

1. ifloaiauaziannionssunisFouslnglinssuiunisiGens GPAS 5 Steps
wuveeulatl ilevaunawamsalunsdoudaineassd dmsuihAnuinds
A3 UM INGFEIWAYVUATUNS

2. WefnwiAnuamnsalumsdoudaiuassdvesind@nuiininag
waaanNNIsTINRanssuNseuslngldnssuiunsiieus GPAS 5 Steps wuuasaulat

3. ileAnwimnuiianelaveain@nuindnag ndaainnssmfanssy
nsseuslagldnsyuiunisiseus GPAS 5 Steps uuueoaulal

3. FUNAFIUATTIY

1. Anssumseuslaglinssuiunisiseus GPAS 5 Steps wuuesuladl
WewaunaNuansalunseudaineassd dmivindneindnag fandvil
ANudBnARBIiUTngUIEadA (Index of Item Objective Congruence: 10C) W1
\nausififmue

2. anaansalumadeudainassdvesinfnuividnag nasainnig
SwfnssunsseusinglinszuiunsSeus GPAS 5 Steps wuvaesulal iusee

v

ay 50 YauiFeunwunagluszAuaTuly
3. aufianalavestin@nwInTnag naerINNITINRINTIUNITTEUS
Ingldnszuiunisiseus GPAS 5 Steps wuvasula Tunmsiuegluseduainy

fanelaunFuly uagaufisnalaseduusaziny aglussauiniuly

4. NFBULUIAATUNITIDY

nsdnfanssunsiseuslagldnssuiunisseus GPAS 5 Steps wuuaaulatl
Weiarnamasnsalunsdoudainsassd dwmuihAnuiindnag uminends
srfgaruaiund innnslinssuiunisiniugadeszuy GPAS 5 Steps il
Funsumsdaniadeud 5 $u fio 1) Iusau dadendeya (Gathering) 2) dnszuy

a wa

Uaya (Processing) 3) awllaUfUd (Applyl) 4) Wauenadny (Apply2) wag
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& ¢
a

5) Useilua$ennuangdans (Self Regulating) (uavs vndgailu uagany, 2561)

a

uszanumiunsliddemeluladesnlatifioudenarsuszneumsdnnisizous
Tuudagsusnusruvesulay Wy nsliasuduiu (search engine), Insyir
Lﬁamiﬁ'sui TUsunsuuszandnng ¢, vieassueaulal, Wsunsuiiausnady,
wazlusunsuiiteiieszinanisussdiu Wudu Genndindutiodeansisoy
nsaeudmMSUTNTEY 4.0, 2561; TusTe aIEIA warsUISY @siiounda,
2560) 53@Lﬂuﬂﬁzmumi%’mﬁaﬂﬁmmﬁﬁauf[,mj'aaﬂml,ws'izmmﬁuaqiq%’aiﬂiﬁm
2019 WilUszansnmlumsdaadunnuansnsalunsiloudassasse ivsznau
e 5 aeruszneau laun 1) n139lasades 2) MIgdumINAn 3) MIaseasse
e 4) mslden uay 5) msldlams Fafumuannsamenmuniiianud iy
dwiulinfnwindnag uwaganufisneladenissiuianssunisiseuilaeld
nIzUILNSI3US GPAS 5 Steps wuueaulatl InefinsouniAnveanside weil

fauusau fauusanu

MIIANSITEUFIENTEUIUNTT GPAS 5 Steps

PSRN AnuaIIalundey
(Yuans Avdgaliu uazauy, 2561)

\Feas1eassh

F9IMINFINAINTIUANSISBUNSaRUE ST UURRU AL - ) :
fanelasonissm

(LENWALATUYIBLIDINTLIBUNTEDUA I UBALIBY 4.0, 2561; aﬂﬂiillﬂ’ﬁl»%ﬂui

Tusty odiiesh wazsuring arsidiouni, 2560)

AN 1 NTBULLIAANNTINY
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5. 3aHUN15IY

msivensiidumsideimeass (Quasi - Experimental Research)
TneilunsnaaeswuufnwinguideIdnansain1snmasd (one-group posttest
only design) LﬁaﬁﬂmmmmmmiumwﬁsJuL%nfﬁwaﬁﬁsumﬁﬂﬁﬂwﬁm%vmg
VRI9INIWAINTTUMITOUTAUNTLUIUNIT GPAS 5 Steps wuuoaulall lned
TwesBunvesiianiunsidedutelud

5.1 Yszvng

Uszrnslunsnaaesnsail Dudh@nwiveaming desivdgsvuniuns
Augazmans Ul 1 Sn1sfinw 2565 fiamsloudousieiv EEDL02 a1
Ineiien1sdeans (Thai for Communication) $1uau 210 AU wiadu 7 awiin
loun 1) nMsfnwilgude 2) dpufinw 3) nwndu 4) Mwdingy 5) meemans
vhlv 6) adlamans uaz 7) Aeufiumesdng

5.2 NHUAI9E9

nauiregilflunismnassaded WutnAnvivesmiine desivsty
S1vuARUNS PuzAgEARSTUTT 1 Tnsfine 2565 mAdeut 1 awivinemans
vl 119w 30 Au Taglfnannisdusogiswuungs (Cluster sampling) Tagld
wouSoudadudnuazvesavividuniedy Tnsnsuisin@nuivdnag
FuT7 1 vonulu 7 ngumuain Feildnvandumiedy udmindulise
guidies 1 ngunse 1 awnivinndungudiegne lnenanisdusenuniy
avivineimaniinly

5.3 iFesdiefilflunaiususadeyauaznissivdeugan s Aasile

msaiasmsiauaiesdleilflunmsinfanssunsGeuslaglinszuiums
3ous GPAS 5 Steps wuusaulatl WleWaummasalumsTeudsaiaassd
dmsulinfneinanag i Ine1des1va)vuasuns Usenaume

1. AnssumaBeuimunssuIunsiieus GPAS 5 Steps wuueaulall

Judnwazvesununisadunisdnianssunisseui Usenausme Jnguszasd
gassianiafouy dumeunisdafanssunaioud werBnsauasnsussdiung
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sudadefiltusznevianssunisizous Taefisnsadrsesnuuunaznnsiamn
Savieluil

1.1 AnwienansuazauideiiieadesiunsooniuuianssumsFeus
warN1SENTINYeNS e ulainsassAnasn1sinssuIunssounuLuY GPAS 5
Steps

1.2 28NbUUAINTIUNITRBUIRAYNITHNTINYENTBTIAT19aT5A
IneldnseuInnIsseuswuU GPAS 5 Steps wuusauladl

1.3 thianssunisdoudildesnuuuiululigdesgdum 5 au
1A Gdrmgmeiuniwlng S 2 au flsrmymeiuvdngnsuas
nsaou S 2 AU uazidemgmeiumsiauarUseiiunanisnsAnud
1 Ay flensradpuamnwALisansadailon (Content Validity) Tnenis
uvulsziiuadviianuaenaass (The Index of Item-Objective Congruence:
I0C) HANIMTIVEABUNUIIA [OC = 1.00

2. wuudszliumnuanansalunslisulaieassdvesindnyivdnag

JudnvagveanisléinasinisUssidiunudssiiulsedu 5 duvetesrusznou
Tumsiloudeaineassd loun sudl 1 anuudanlmiviennuunnsnsegisainsassd
voaudey Uil 2 qunisnindiasiivesiuldeu Fudl 3 MswauEaY
sthamnzauszriadomsuguuuulunudeu §udl 4 msuansdndnuaive
Tsuidsinlunudeu wazdmd 5 msdealenauisnsfiniuiivainmaie
Mnnanudeu nefiazuuunsussidumuinasiiinuasuas 20 azuuy sy
100 Azuu FA8Nsadneenuuukarn IR Feolud

2.1 AnwlenansuaziideiifedestunisiauazUsziiuna s
nsasanuuinkarUsediunanuaunsolunaeudainassa

2.2 fMUANTOUMIATIUUUUTETIUNATNENSa NS TeTEs19aTse
Tnefmuaiileniliinseunquuazaenadomnuiaszasaiitmunly

2.3 afuwuudssidiunanuaunsaluns e uaeasneassAnun e
nslinzIL (Scoring Rubrics) dvsutinfinuininag smnivendesuigsnuesuns
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2 4 vhuuulssdusanmansnsolumsifeudaisassiauetidony
$1uu 5 e FaduiBorngmesuamwilng dnwu 2 au ey
wéngnsuazmsany S1Uu 2 AU uasdidimyniwnunsinuasUssiiunans
nsfnmdag 1 ey enmvaeumnugnieduaraaudenadesadion
Tguszasd uazn1sUssdiuNanIunIzuIun1s GPAS 5 Steps laglduinsndu
Usgllue 5 sefU Ae 1nilan ann Urunans tes wagtiesiign winiunulana
audifsuald Tasnansuszifiunuin wwuvssifiunamnuanansalunisideu
L%qa%’waﬁﬁaQ’Luixﬁuaamﬂé’aqmmzammaﬁqm (X = 4.51,S.D. = 0.29)

3. wuudssdiuanuiianelavesinfnwivdneg demsyufanTsumsteu;
IngldnszuIun1sseus GPAS 5 Steps wuusaulatl

3.1 Anwmdnms uwnAnuaznguiiiiendestunsairsuasiamuwuy
Faaudianela werlugrudeyalunisesnuuunuuyseifiunuiisnelase
N39IUAINTIUNTISOUF

3.2 ahauuulssiiuanuiienelavesiSeuiifsonishuAanssunsiFeus
Ingldnszuiunisiseus GPAS 5 Steps wuuesulal laeiduwuuyszfiumiy
fawelafiiidnuae sl

(1) wouUszidiuenuiienels F1wau 12 dedeunu Fsuszneu
fe 3 enu lakd A1un1siaRanssumMateus AuusIeINIANIsseus wasau
Uselowidilasuannmsseus

(2) wuuUszdiuanuianeladuinasiduusyanue (Rating scale)
5 52U anudeuseifiuaauniusng 4 fiuansdsrnufianelafifdenanssunisieu
nsaeuififeiautu wiihinuanassduaufielanuinusifisinun

3.3 duutsslivanuiianelavestindnyivdnag denissauAanssy
nsiseuslagldnsyuiunisisous GPAS 5 Steps wuveeaulat Tu 3 funsusuidiu
leun shudl 1 msdnRanssunsiGeus fmuil 2 ussenmAnsSeus wegdui 3
Uselowidilasuannmsiseus luaseaeunanmlnefidesmgdium 5 e ldun
Adsmnamasiunwilng $1uau 2 eu filsrmnymisnundngnsuaznisaey
$1uau 2 AU wasgidmmyasiunsiauasUsediunanisnisinesiuoy 1 au
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iionsraeunuissmsndaiemuasniw (Content Validity) wiamendil
ANNARARRDINUINUIEER (Index of Item Objective Congruence : 10C)
HANSATIVEADUNUIAN IOC = 1.00

5.4 manusausmdaya

{Adelsddunsideianaes (Quasi — Experimental Research) fins
NARBILUUANEINAUREIIARNIENAINTTNAGDS (one-group posttest only design)
Faftusrusudeyann dnfnwsudi 1 druau 30 au luae iy inemansily
AgA3MERT W Anendesuigavuaiuns Un1sfinw 2564 Fadudnuue
voamsIduiflewmungiSoundaSeuseuinnssumamsianisiseusiifiseeenuuy
wagimuity Fudunisifunansidendsninnismeasaiiofinyiauaiuisa
masumadsudsaisassdiaenndosiuinguszasduesnisite Taewdunis
ynaedluniansAnuil 1 In15fnu 2564 daurdeuiugeu 2562 - nanau 2562
Hunan 4 dansi dUaniar 1 At adiar 4 dalus auivdu 16 Falus Tunedn
EED102 awilveifionsdoans (Thai for Communication) nadunausisil

1. asugliind@nwinguimegradnlainguszasd wwInen1ssiuAanssy
uazUsglovinlasuannisinfanssulneldnszuiunisBoud GPAS 5 Steps
Husyuveaulal

2. fAealiumsdafanssunsiseuslagldnszuiunisiseus GPAS 5 Steps
wuveeulat! eimunarmassalunsidoudadeassd lnsfanssumaFeus
Ieudseonidu 3 sz 16un wRanssunsFeudszesil 1 mwiiferiunsideu
Beadeassd Maan ¢ $alus unuAenssunsiSeuiszesi 2 UfoRnsdoy
BES9ETIAFIENTTUIUNT GPAS 5 Steps Idinan 10 93las uazunufanssy
MsFeudszeril 3 agtuniou Tdha 2 lus

3. iunuTideyanamsiauanuansavesiiseulunsdewdadwassd
Tnenislainasinisiiazui (Scoring Rubrics) menuuUseifiuanuaiunsalunis
Weudeasieassd dman1sussliuliulans wagasunan1siauiauaunse
Tunslisudaasneassn MenIINNANTIUMTTHUFIUNTLUIUNTT GPAS 5 Steps
wuueaulay
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4. \iusrurusansUssidiupnufieelafifienissiufanssunsiFeus
TagldnszuiunsiFeus GPAS 5 Steps wuuseulay ilewamnanuannsalunis
Weudaaieassa dmsuinfnudvdneg uninerdesvdgsnvuasuns
Mnuuulssfiurufmelafifideiaunty wdsaniuihdeyaiilduuvana
wavasUnasyiuanLianelanunasifiiun

5.5 msdnnezideyauazadanly

nsdnfanssunsiseuslagldnssuiunisseus GPAS 5 Steps wuuaaulatl
Wetarnmwannsalunsdoudeainsassd dmiuihAnuiindnag uminends
swdgaeuesuns fnsldeadfiiensiieneitoyadutelud

1. myszideyanazaianislumsiamiuagmaunmeaiedlo
alua3se lun Aduilirnuaonades (The Index of Item-Objective Congruence:
100) Lﬁam'maammmwmmLﬂ?‘immql,%mfam (Content Validity) v04gutuy
AanssunsBeusidifoiautu uaamunmuesuuyssduauiianeladifide
sty uazAriads (0 dudsauunsgiu (Standard Deviation: S.D)
ilensraaeuun e suTuUsziuauasalunsdoudainassangiae
gy

2. mIAmeiteyanazadaltlunan1side leun rrfesas (Percentage)
ieuanssziunmannsalunsidoudaiassdvosindnyindnag Tnouda
HaN1NNUINSIARE UL (Scoring Rubrics) Tuswuuuseiliumnuanunsalunis
Fouwdeaassdifitoiautu uazanade ) dudsavunnsgu (S.)
iWeUsziliusziumuianeladenissifanssunisBeuilneldnszuiunsiteus
GPAS 5 Steps wuussulatl
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6. NAN133Y

nsdnfanssunsiseuslagldnssuiunisseus GPAS 5 Steps wuuaaulall
deianawasnsalunsdoudainsassd dmiuihAnuiindnag uminends
swigsvuesuns laofidoiiausnansinszideyaiiianouingusvasd
voamsidveondu 3 nou fil

6.1 nan1saININTIUNsEeuilagldnszuIun1sTeus GPAS 5 Steps
wuusaylay wWewmuiauautsalumslisudeaiisassd dmsuindne
nag wnInedevagvuATUNg

mswaAInsINMSusifewamuauasalun s Boudaiisasse
dwsutinfnunivdneg tneldldnssuiumaieud GPAS 5 Steps wuueoaulal
Toefinszvaumsdndueily 3 szor 16U sveedl 1 anufiReaiumadeu
Beadaassd Taan 4 42l seeei 2 U§TRnmadoudaisassdmenssuiuns
GPAS 5 Steps 1#19a1 10 43lua wazszezdl 3 aguumiou a1 2 Hlug
TneflswazBondal]

6.1.1 uNunsInRINTIUMsBeuisroil 1 mnudifedunsdowds
a¥9assf
msdnfanssunsBeusfanssunsfeudseesi 1 mwiifeiumaden

Weaieassd lumsiaufanssunsiseuslagldnssuiunisiious GPAS 5 Steps
wuveeulatl ilevunauamsalunsdoudaiieassd dmsuihdnuinds
A3 wmenderwigvuaiuns Sudunszuiunisvesmslideyammsiifeides
fumM RN Ifeudaiassauitdndnyivgneg lnganuvazrainsuIms
fanmademllflumaisunsaeukiussuvosulay ilelduiugiudunug
vosBeulumsiludssgndsesaniteiaunauannsalunsdoudsaiisassd
Tneiliifomitddny 3 dn lud @il 1 nsnuudnuarlnsedoweinisifeu
ddl 2 nsldduazyselon wazdwd 3 msldnmnadanaghmsmadou
TngluusiazdnldszoznanlunisdnfanssunisBeouddmas 1 $alus 20 unil
susgoznadildludanssnisiioudszesi 1 lunslimmdiferiunisdeu
eatuassd unan 4 dlus fswasdeelunsiolud
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M19199 1 uansfianssunisiseuissesn 1 anudiferiunsloudeasneeassd
(4 la)

Wann STYZLIAN YBIN1ININTIN

AMIIUUIAALALIATISWRINSWEY | 1.20 T3lae | Zoom Cloud Meetings 30

msldmuazuselen 1.20 4lag | Goosgle Meet 1130 Microsoft
Teams taan sy Interactive

v ca a o
AMsAMnaTaawaz SN WU 1.20 3l .
PowerPoint 1198 Canva

WHusu

a wva a

6.1.2 unumsinfanssumsiFousssesd 2 UiTRnaTeudadeassd
FENTZUIUNTT GPAS 5 Steps

nsdaRanssunsBeuiionssunisSoudszesi 2 U§TAnsdou
B9 19asIARneNsEUIUNTT GPAS 5 Steps Wunszuiumsiisaiannauanngn
TunaBewdeadieasse dmsuindnwivdneg lnedudnuazvesnisysannis
N3EUIUNTINANINTTUNITTEUSUUU GPAS 5 Steps 4 5 Funeu Uszaudamiy
msuszendlfinaluladifteidudesadmivmsdmaansunisFousimnzauiv
uiazdumeuesianssunatousiifanmnsninussendlilunsaeuioduaia
ANUENLNIlUNTBUTIETNETIARE N TUsE NS A nlneduuImansUseynaly
weluladluusazfunauvenszuIuns GPAS 5 Steps fivi 4ufl 1 dunm 5U57
Uoya (Gathering) ausoldidsududu (search engine) wiolusunsudum
yiielnstaifionsiFous fufl 2 Anlinszviuazaguaug (Processing) annsn
TlUswnsuUseand wu TWsunsu Paint #3alusunsy Microsoft wu Microsoft
Office: Word, Excel, {udiu duil 3 Ui URnazasuanuivainsuiua (Applying
and Constructing the Knowledge) ansnsaldviesiseusaulall 1iu alvesana
Quipper School %39 Google Classroom WHudu %guﬁ 4 Feaswaziiaue
(Applying the Communication Skill) aansaldlusinsuiniauonay 1wy
Interactive Power Point Prezi Presentation, Seesaw Class 50 vasniuled

1 GotoKnow, Blognone \Judiu wazduil 5 UszliuiiaiiunmAuinisdeny
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wazdmassae (Self-Regulating) @nsnsaldlusunsufigneiiaseinan1susyiiiu
1 TUsunIu Microsoft Ly Microsoft Office: Word, Excel %38 Google Forms

Wudu fiseazidualunnsesaliil

a wa d

M13199 2 uaneianssuNTeuiseeen 2 UFURNSWeuTeasNassAmenssuIums
GPAS 5 Steps (10 971319)

GPAS 5 Steps Szeza wwIne : walwladfivhanld
Suii 1 2 dalas « ESuBUIU (search engine) waslUsunsudim
dane swiuwﬁaa&a 12U - Bing http://www.bing.com
(Gathering) - Ask http://www.ask.com
« InsvimiitensiFous wu
- AUENANAUTUNIYIR TKC
- http://www.tkc.go.th
- @UnuTIvUuTngEn1 www.royin.go.th
- Education World
http://www.educationworld.com
« Trueplookpanya: http://www.trueplookpan-
ya.com/app
il 2 24l |« Wnnsuuszynd 1w
Andaseinarasuaug - TUsunsy Paint
(Processing) - JUsunsu Microsoft Wy Microsoft Office:
Word, Excel, LLasSu 9
it 3 24l | - vesSeuseulatl wu
U URuazasuamLinas - Auwesaga Quipper School
M3UUR (Applying https://school.quipper.com/th/index.html
and Constructing the - Google Classroom
Knowledge) https://classroom.google.com/
« ClassDojo: https://www.classdojo.com
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M13199 2 UaneanssuMaSeusseeen 2 U§TRns0eudeasneassamenssuiunis
GPAS 5 Steps (10 ¥134) (si0)

GPAS 5 Steps

ITYSEIAN

WuaInIe : waluladfndunld

UINTEIALLAE IR
A157504Y
(Self-Regulating)

il 4 2 Hlug « TWsunsudauonaIu 1w
doansuaziinaue - Interactive Power Point
(Applying the - Prezi Presentation, Seesaw Class
Communication Skill) . vBoniuled wu
http://www.oknation.net/blog/start_blog.php
- GotoKnow (https://www.gotoknow.org/
home)
- Blognone (https://www.blognone.com)
Wil 5 2 Hlug - Wiunsufivaedimserinanisusadu wu
UszilluuiteLiianaein - TUsunsu Microsoft 1 Microsoft Office:

Word, Excel 1Judu

- Google Forms

uviaadeya

YUANS dndgaily
LagAMe, (2561)

LannAAtutigiS oINS sunsaaud sy
Tipa58u 4.0. (2561), TSty a8usH waysunsny
asihaunna. (2560).

6.1.3 WHUNSIARANTIUNMTTOUTTEEN 3 aguuniieu

v a = 2N = v = = <
N13INNANTTUNTILIYUINANIIUNTIIYUIISYSN 3 ﬁiﬁ'ﬂ‘U‘WLiﬁlu vu

nszuIuNasUdeyaLazesiaIuintnAnuivdnaslasuainnisiaianssy

Seudeaulatienssuiunisiieud GPAS 5 Steps lngnisldimaluladeing 9

Judenanslumsdeansiiensdnfanssunisseuslutudeu lnednuuves

msldalulaginuteneesulatysanmssiunsdnfanssunsteusludiuves

msagduniseu lngldvemesulaivieusundintuimnzauiunisinianssy

PRy a = & a 9 a & o A
o Taguuniaeu mLﬂuﬂwmmaLLazLUasJummgmwmmJizmummwau%
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seniegieunaziaeu udwSeukasgaeulasiuiuasiunissudniunis
duaSumuannsalunsidoudaiassd ngldsveznalumsaudunisidy
2 s shugeaeaulal 1wy Zoom Cloud Meetings %38 Google Meet 38
Microsoft Teams 1Ju@u Inensly Interactive PowerPoint M%Eﬂﬂﬁl,mimﬂszqnﬁ
u 9 feazdenlunsesiollil

A19197 3 wanefaNssuNSSeussEeEd 3 agduniteu (2 9Ilu)

Wam sTPEIMN YoIN9NINTTU
waRLalUAsUANLIALAR 2 43lus | Zoom Cloud Meetings %38
Uszipumanufiaulasening Google Meet %38 Microsoft
HiSeuuazaou Teams lagnsly Interactive
HiSeuuaziaouTiuasy PowerPoint
UniSeY

PnRaNMsRRINssuNsseuiingldnssuunsiious GPAS 5 Steps
wuveeulatl ilevaunauamsalunsdoudaiieassd dmuhAnuinds
A3 wTInedeTigaeueiuns ideldaiauasimuAnssunsSeudlnediu
grudeyaluniseenuuumanenasuazsideiiedesiunisiaianssuns
1S8u3 GPAS 5 Steps MIWAINIAINANNTALUNSWEUTIATINETIA WagnIs
fafanssumaiisudiussuueoulal wdmnduihdeyaiuguildinesniuy
Aanssu uazthlumaunmilagrugidosmgydiuam 5 auldun §idermgmasu
awlne Sy 2 au fiFsmgmeshundngmsuaznisasy $1u 2 AU LA
H3mmgmeiunmsiauazdszifiunansmsinmdnnu 1 au Lilensedey
AuamANLissmsudation (Content Validity) Tasmstnuuulssidiuadail
ALEBAARDY (The Index of Item-Objective Congruence: I0C) Fawan1sUuszidiu
A MmUY TRl adelausuuE LAy AWy 10C =
1.00 Gsogluinmsisaud 0.50 Ul uansihianssunnFoudlneldnssuaunis
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v
= [ =%

3ouf GPAS 5 Steps wuvesularfifideianniuannsailuldnuld GniEes
aniug, 2558: 177)

6.2 szauANNEINITaluNMIRBUTIEaTsEssAvainAnwIIuTnag
N8991NN159NAINTIUNTBBUS e TdnszuIunIsS8Uus GPAS 5 Steps
wuueaulal

nsdnfanssunsiseuslagldnssuiunisseus GPAS 5 Steps wuuaaulatl
Weiarnamasnsalunsdoudeainsassd dmiuihAnuiindnag uminends
uAgTvuesunstaduin@nyindnagnguiiogissuiu 30 au fldunan
nnsguiegsiuungu (Cluster sampling) Tagldveadsudududnuoue
vosauivduniiegy tnefinaszaumnuannsandssiufanssy In1suszidiu
ANAINENNITOIINISTHUTIATATIANEITINAINTIN AanawdinisUseiiu
wiseanifu 6 seudell sedudinn Tdnzuuudosar 80-100 seAuR Idavuuu
Sovay 70-79 syavUunan lapzuuuievay 60-69 seauneld larsuuuiosay
50-59 warszduliuusldazuuuiinitfesas 50 Tagnan1suseifiunuin
ANHAINTAtuNSRUAEIETsAvesindnyinAnaznaaInnnsTuRanTsy
nsiseuslagldnsyuiunisiseus GPAS 5 Steps wuusaulat wuingiFeudulvg
Sova 56 fiszdumnuanunsalunisidoudsainassdogiisedvd (Govas 70 - 79)
sesaufeseLas 30 agluseAunuin (Seway 80 - 100) wazieuay 13.33
ogflusgduiunans Gosaz 60 - 69) mud1du fsreazBoalumsaielull
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M15199 4 WARISEAUAINUAINITO NS UTIAS9ETIANSITINAINTTY

129

el Gavaz) | wlapnunune | 97uau (AL) 9RTNEIU
80 - 100 fun 9 S08a% 30
7079 A 17 Sovaz 56
60 - 69 Uunang i Sovay 13.33
50 - 59 waly 0 -
#nin 50 USuuse 0 -
394 30 Sovay 100

6.3 szauaduNenalasenisiufanssun1seuilun1sdnfanssy
nsseuilasldnszuiunisiieul GPAS 5 Steps uuusaulail

nsdnfanssunsiseuslagldnssuiunisieus GPAS 5 Steps iuuasulatl
ieannaNuansalunMTeudainassd dmiuindnuindneg smnineds
suAgTvuRiuni TussiunsUsediuanufionela 3 fu Useneude Fudl 1
nsdnAanssunsFens fuil 2 ussemanisiFous uazsnuil 3 Usslevilasu
INN1REU Nan1sUsTllunu I sERuAuisnelavein@nyivdnag ndwin
nsswAanssumsseus Iagldnszuiunisiseus GPAS 5 Steps uuuseaulal
namsiiaszideyanuinlunmsmmesmufisnelafifliedanssumsisouieglu
seduan (M= 4.01, S.D.= 0.85) Feilsgfuauiianelalumefudadudunis
JnAvnssumsBeuiegluseduiifinnuionslainniign (M= 4.51, S.D.= 0.86)
F89R9FR AUUTITEINANSITEUHsEAUAIRenalatn (M= 3.82, S.D.= 0.72)
wazsuustlovilssunnnsFousiissduanufionslannn (M= 3.82,5.0.= 0.72)
muddy Feeazdeslumadeluil
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M19199 5 uanssziuauiianelavestinfnyiivdnag vaeInn1ssINAIngIy
nsiseus Ingldnseuiunisseus GPAS 5 Steps wuusaulatl

a16iu A M | sD. | wlana | dnéuil
1 | sunsdenanssumsiSeus 451 | 086 |wnflan | 1
2 | muussenensseu 382 | 0.72 | 2
3| dhuuslowiildFuannsFous | 372 | 099 | wn 3
NN 401 | 085 | N -

7. 8AUs18HNANISIAY

nsdnfanssunsiseuslagldnssuiunisseus GPAS 5 Steps wuuaaulatl

WenmwIANausatunsleudaiiassd dmsutindnuindneg fna
= A o X

MsAnwINUaulanell

1. aaduazimfanssumMsteuslagldnseuiunsiseus GPAS 5 Steps
wUUaUlaY WaWmLIAMLAILNSalUNSTBWTNES19855A durSutn@nw I vdn
Ag UMINYIFETIYANITIVUATUNT Lﬁuﬁaﬂiﬁuﬂwﬁmmiﬁauif 5 JUnaU
PRI p= | [ vy o a
mimelulaglugusuuning 9 wssendldanuliinnumnineauiusssuyia
veafInTsuMTSeuslunsastunaur usruLoaUlatag1aliusEavEnm Tny
Tuszeedl 1 veansdnfanssunisiiews Wunislianuiifesiunsdewdasneassd
szozdl 2 WuUfifnsfoudsadassAmenssuiunis GPAS 5 Steps uay

a ] a a = Ya vo o £

seeed 3 Wunsagyuniseu lnefanssunisieusnlasuniswaunuiing
wwalulageeuladluguuuini o udszgndldausgranmunvay laanisly
wsoensUsyyusaulaiegns Zoom Cloud Meetings, Google Meet, wag
Microsoft Teams S3UAU Interactive PowerPoint %38 Canva ﬁ‘di’mgagﬂu
TUADUAN 9 YBIN15IANTSHRULULRBUlALTIEIduoRnLULLA AL HUseluv
VaNNVAaNENINISHNUSEAE NN SARasharnsilduTINvelieu laensaeu
poulauiily Zoom, Google Meet #s® Microsoft Teams ﬁaaiﬁﬁjaauawmnsa%aaws
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fudissulawuusealvgd lAdaniswaniUasuanuaadiulaznauaauls o

U
v
< =

2§71 uananil nsld Interactive PowerPoint %30 Canva tetiiuariinala
Tifunsiiaue wnsietesdlelifinesfiaunsalineuls Wy nisvhuuunagey
yudl (ive quiz) msndnidendeya uaznisuanseanmiadeulm Fedaaiunisdl
dqui'amaq;:iﬁaumﬂ%u (Miller & Rouzie, 2020) uananil Johnson et al. (2021)
falsinanis msatfuayunis Beuduuusamile (Collaborative Learning) Mdiunis
Hn3esiloUszyueaulaianansautsnguegos (breakout rooms) dmsunisvinay
suwiumelungueos luvasdigaouaiaunsnuountnenusiy Interactive
PowerPoint %38 Canva %3tienszunisiBeudsmtutaznmsiauduia
TumgjffiSeu uag Dunbar, (2020) enaniadaveulunmsesnuuudonisiSoy
N380U Va4 Interactive PowerPoint kag Canva maslﬁﬁaauaammmﬁam
TnsanuaudeenIsvesgiseuliegsaineasse Insanunsaoenuwuvalad
wuuldneuiidenlostudedu 9 vieiiuAflewazamusznauioativayunis
Sous wquefi Zoom, Google Meet wag Microsoft Teams sasiunisidauilies
wandsniuldlaglifdymmadoude venininisvsudunadiFeuldods
Vuriaeiilaenisly Interactive PowerPoint $3ufiu Canva taelvigaeuanunse
AamunanisiSeuivesdieuldviuil Tnsanzidloliflaefuuunaasuiiaiis
nsnevawewiudl inlidaeuusunnunisaeuldniuainudniu Yauzdl Zoom,
Google Meet waz Microsoft Teams Jfaasnstuiinddle dewhelwaiuise
gounauumuniunsaeula (Chen & Yang, 2021). é’qﬁy’umsﬁwmﬂiuiaﬁmﬂszqﬂﬁ
THluusazdunouvesmsinfanssumaiouiuvuosulal Safusuuvunises
msdanseuiiitussansnmaenndesiunisinulugatagdy

2. AVNEINTOIUNITTEUTETETIAT0ITNANINITNAT UFI9N
NIL3IUMENTEUIUNTT GPAS 5 Steps Wuueaulal wuilniovay 86 fAuansn
Tumadeudaisassdeglusziuituly Sdunadoudadiassddu sudu
Fodldvnuensruiunsiniinssiuasndunsosdoyasie q Asuunfuiugu
lunisadsassAusiindosannuuaIuauIN1svesilleulun1sasis Ul
vowuesiiiimsuanviuazunnddluanifegiiusndadunudeuiifvsslon
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(Wasly a1nun wazAMe, 2560; gNSI5I Bungnun, 2559; Westcott & Smith,
1973) Favtnwraruannsamariansoiautunldannssuiunsinianss
MSBEUSUUL GPAS 5 Steps TisjaiuitannlsifiSouldsannisldnszuiumsan
Sugaudaiungnisainsesdanuifiunndnauasuanseanaliiiudususssm
shusunuiifiendnualileassassdviodulselovidedieu @nduiaminann
1N, 2563; SUAND ﬁwéquﬁu warANY, 2561) 1n8N1588NLUUNISIANINTTY
msiFeuslaglinszuiunsiens GPAS 5 Steps uuusoulat ilewmunmnuanunsa
TunsWeudaieassn dmsutinfnuivdnag uninendesvdgnvuasums
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Students’ Perceptions of the use of ChatGPT during
a Writing Activity Based on the Computational
Thinking Process: A Thematic Analysis

Jaime Paster’

Abstract

This study adopts thematic analysis to systematically analyze
qualitative data, focusing on students’ perceptions regarding the use of
ChatGPT during a narrative short story writing activity following the
Computational Thinking (CT) process as a problem-solving approach. The
study involved 27 third-year English Education majors from a public
university in Thailand, who voluntarily participated in a post-activity survey
with open-ended questions. The analysis revealed both favorable and
unfavorable experiences with the Computational Thinking (CT) process used
in the writing activity. Positive feedback highlighted clarity and educational
value, while negative feedback pointed to time consumption and complexity.
As for the use of ChatGPT in the writing process, students appreciated its
efficiency and educational support but expressed concerns about its impact
on creativity and originality, as well as technical and access issues. This
study’s findings provide valuable insights into EFL students’ perceptions of
using ChatGPT in narrative writing activities. However, caution should be
exercised when generalizing these findings beyond the specific context of

the study participants, in relation to the wide spectrum of linguistic competencies
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among EFL students. Overall, the study underscores the potential benefits
and challenges of incorporating generative-Al tools like ChatGPT in
educational settings, highlighting the need for responsible integration to

ensure student learning while fostering creativity and critical thinking.

Keywords: English as a Foreign Language, Writing Activity, ChatGPT,
Computational Thinking Approach, Al-assisted writing

1. Introduction

Effective writing programs significantly boost students’ academic
success (Senel, 2018). Indeed, as a critical component of language education,
these activities enhance students’ language proficiency and critical thinking.
However, students learning English as an additional language often face
numerous challenges in writing, such as limited vocabulary, grammatical
errors, and difficulties in articulating complex ideas (Fareed et al., 2016).

Current technological developments on the other hand, have made
the use of conversational generative artificial intelligence (Al) like ChatGPT
accessible to language learners. This tool showed potential in assisting the
writing process. For instance, ChatGPT can expedite writing by generating
ideas, and helping with language use (Huang & Tan, 2023). Therefore, this
integration of technology can help students overcome their insecurities and
improve their writing proficiency by providing a supportive and interactive
learning environment. While there are potential benefits in using Al, these
technologies did not come without warning. There is a clear call for
responsible use of Al, especially as a tool in learning. To facilitate a responsible
use of such tools, educators and learners must be aware of the ethical

considerations, ensuring that Al is used to augment human creativity rather
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than replace it, while maintaining a critical perspective on the information
generated by Al systems.

To enable this responsible and sensible integration of ChatGPT in the
learning process. The writing activity will follow the computational thinking
(CT) process to provide a structure of the learning process’. Although CT,
a problem-solving approach is commonly attributed to the field of
computer science. This problem-solving approach involves constructing and
analyzing processes that have applications beyond computer programming
(Wing, 2006). CT as a problem-solving framework, will allow students to break
down complex writing tasks into manageable steps, and scrutinize both the
prompts and outputs closely. Thus, fostering critical thinking, while enabling
students to approach writing from a new perspective. Additionally, CT
enhances higher order thinking skills, including creativity, resulting in more
engaging writing experience (Wolz et al., 2011).

Despite this potential, there is still limited research that explores how
ChatGPT can be used to support students in writing tasks that follow the
computational thinking (CT) process, particularly in narrative writing activities.
In particular, little is known about how students perceive and experience
this kind of activity in actual classroom settings. Gaining insight into their
thoughts, feelings, and evaluations—especially regarding the benefits and
challenges of using ChatGPT—can help educators understand how such
tools influence engagement, learning, and the overall writing experience.

Finally, this study conducted a post-activity survey to enable a thorough
exploration of students’ perceptions of the writing activity that follows the
CT process integrated with the use of ChatGPT. Understanding students’
perceptions can provide valuable insights for educators (Gencoglu et al,,
2021). It plays a critical role in evaluating the effectiveness of modemn
technologies and approaches (Han & Geng, 2023), as it directly affects their

engagement and motivation (Tinto, 2022).
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2. Research Objective
The objective of this research is to qualitatively explore and understand
students’ perceptions on the use of ChatGPT during a narrative short story
writing activity following the computational thinking process. To be able to
achieve this aim this study explored the students’ responses based on the
following topics;
1. Describing experiences and thoughts while participating in the
writing activity that follows the CT process.
2. ldentifying advantages and disadvantages of using ChatGPT in the
writing process.
These research objectives and topics are articulated as open-ended
survey questions (SQ) as follows;
SQ 1. What are your favorable experiences or positive thoughts in
this writing activity?
SQ 2. What are your unfavorable experiences or negative thoughts
in this writing activity?
SQ 3. Can you identify the advantages of using ChatGPT in this writing
activity?
SQ 4. Can you identify the disadvantages of using ChatGPT in this

writing activity?

3. Literature Review
Enhancing Writing Skills through Narrative Short Story Writing
Writing narrative short stories is a great way to improve writing skills
in EFL classrooms for a few important reasons. First, stories are interesting
and make students think creatively, which helps them get involved and

enjoy learning. Second, writing stories helps students express themselves
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and imagine different ideas, making them better at telling stories. Third,
practicing story writing helps students learn new words, grammar, and how
to build sentences in a meaningful way. Also, reading different stories helps
students understand other cultures better, which improves language skills
and cultural awareness. Lastly, analyzing and creating stories helps students
think critically, which is important for writing well, like developing plots,

characters, and exploring themes (Pardede, 2011; Kottacheruvu, 2023).

Enhancing EFL Writing Skills with ChatGPT

The use of advanced Al in education, especially tools like ChatGPT,
is gaining attention for improving writing skills in EFL students (Song & Song,
2023). This is in response to challenges faced by EFL students like limited
vocabulary and grammar mistakes when expressing complex ideas during
writing activities (Sasmita & Setyowati, 2021). Generative Al advancements
have introduced new tools such as ChatGPT, which can give instant feedback,
generate ideas, and help with language use (Liu et al., 2023). This technology
also showed promise in affecting students’ confidence while improving their
skills. Research shows that generative Al like ChatGPT can create interactive
learning environments that keep students engaged and motivated (Zhou &
Li, 2023). Therefore, educators can use these Al tools to enhance writing
activities, making them more structured, interesting, and effective (Alharbi,
2023).

The Role of Learner Perception in ChatGPT-Integrated Writing Tasks
Student perception, defined as learners’ subjective interpretations,
attitudes, and emotional responses to learning experiences, plays a central
role in this study as both a research focus and interpretive lens. It significantly

influences how students approach tasks and engage with content (Biggs,
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2011). Perception shapes how learners evaluate the usefulness, complexity,
and relevance of instructional tools like Al. Understanding these perceptions
is essential for assessing the pedagogical and ethical implications of Al
integration in classrooms (Chan & Hu, 2023). By examining reflections on the
CT-guided writing task and ChatGPT use, this study contributes to broader
discussions of student-centered innovation in EFL contexts. Al tools can
support differentiated learning, especially when tailored to learners’
proficiency levels; for example, less proficient students tend to use ChatGPT
for vocabulary and grammar, while more advanced users engage with
feedback on coherence and structure (Kivrak, 2024). Such perception-based
insights go beyond performance metrics by revealing how technology
influences motivation, creativity, and ownership. This aligns with recent
research that critically examines real-world student-Al interactions, such as
Han et al.’s (2023) large-scale analysis of ChatGPT in EFL writing, which
highlights the importance of understanding learner intentions, satisfaction,

and revision behavior.

Integrating Computational Thinking in EFL Writing Instruction

In addition to understanding students’ perceptions of ChatGPT-
integrated writing tasks, it is important to consider the cognitive frameworks
that shape how such tasks are structured. One such framework is Computational
Thinking (CT), first introduced in computer science by Wing (2006). It refers
to a structured problem-solving approach involving decomposition (breaking
down complex tasks), pattern recognition ( identifying trends), abstraction
(focusing on relevant information), and algorithmic thinking (creating
step-by-step solutions). While CT has traditionally supported analytical
thinking in STEM education (Tekdal, 2021), its relevance is now being explored

in non-STEM disciplines, including English language instruction (Merino-
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Armero et al.,, 2022; Nurhayati et al., 2022). Within EFL writing, CT provides
a strategic lens for treating writing as a process that can be organized,
iterated, and refined. Applying CT enables students to navigate tasks such
as structuring narratives, developing coherent storylines, and systematically
revising their work. This process-oriented mindset fosters not only improved
writing skills but also creativity, critical thinking, and learner autonomy—
especially when paired with digital tools like ChatGPT that encourage

reflective and exploratory learning.

4. Methodology

4.1 Design

This study adopts thematic analysis to analyze qualitative data
systematically (Braun & Clarke, 2006; Clarke & Braun, 2016). This approach
provides a flexible and accessible means to analyze qualitative data,
allowing the researcher to comprehensively explore and understand students’
perceptions regarding the use of ChatGPT during a narrative short story
writing activity.

The analysis proceeded through several iterative stages:

1. Data Familiarization: Initially, all collected responses were reviewed
to gain a comprehensive understanding of the content and context.

2. Initial Code Generation: Relevant segments of data were coded to
capture key concepts and meanings pertaining to students’ perceptions of
using ChatGPT during the narrative short story writing activity.

3. Theme Search: Codes were organized into potential themes, which
were further refined through continuous comparison and contrast across the

dataset.
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4. Theme Review: Themes were reviewed to ensure they accurately
represented the dataset and were distinct from one another.
5. Theme Naming and Definition: Each theme was clearly defined and
named to encapsulate its core meaning and relevance to the research question.
This methodological approach facilitated a nuanced exploration of
students’ experiences and perceptions, providing a robust framework for

interpreting the qualitative data collected in this study.

4.2 Participants and Data Collection

This qualitative study involved 27 third-year English Education major
students, recruited voluntarily from a single group of students enrolled in
an English for Academic Purposes course during the academic year 2022 at
a public university in Thailand. The participants are composed of 18 Female
and 9 Male with an average age of 21.5 years old. The writing activity spanned
two consecutive three-hour sessions as part of the focused skill component
of the course and the data collection was conducted as part of the post-
activity survey, involving open-ended questions, and collected using a

google form.

4.3 CT-Guided Writing Task with ChatGPT

The writing activity was structured around the four core components
of Computational Thinking (CT): decomposition, pattern recognition,
abstraction, and algorithmic thinking (Wing, 2006). This framework served as
the pedagogical foundation for two consecutive three-hour sessions, during
which participants were tasked with composing a short narrative story in
English, as illustrated in Figure 1. Phases 1 to 5 were completed during the
first session, while the second session focused on Phase 6, which operated

iteratively by revisiting and refining Phases 4 and 5. ChatGPT was used as
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a supplementary tool throughout the process to support brainstorming, idea

organization, and language formulation.

Preparatory Activity
Understanding ChatGPT and its Functions

Decomposition
Breaking down narrative short story into its elements

Pattern Recognition
Conceptualizing a personalized short story outline

Abstracting
Writing prompts for each element of the story

Adjusti

Prompts Algorithmic Thinking

Adjusting prompts to achieve desired output

Figure 1. Instructional Phases of the CT-Structured Writing Activity Using ChatGPT

Phase 1. Preparatory Activity

Learning goals:

a. Understand the basic functions and capabilities of ChatGPT.

b. Explain the role of prompts in generating ChatGPT outputs.

Description:

This phase sets the foundation by familiarizing learners with ChatGPT
and the role of prompts in generating outputs. Its primary purpose is to
ensure participants understand the tool and its functions—serving as a

prerequisite before engaging in more complex tasks.
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Phase 2. Decomposition

Learning goals:

a. Enumerate the essential elements of a narrative short story.

b. Describe the importance of each narrative element.

Description:

This phase focuses on breaking down a narrative short story into its
core elements: plot, characters, setting, conflict, theme, point of view, and
resolution. Participants are encouraged to review and reflect on the role of
each element in shaping a coherent narrative.

Phase 3. Pattern Recognition

Learning goals:

a. Examine patterns in narrative structures to outline a personalized

short story.

b. Create an outline that includes all essential narrative elements.

Description:

This phase guides participants in conceptualizing their own narrative
by identifying common structural patterns. They will draft an outline that
integrates all key elements—plot, characters, setting, conflict, theme, point
of view, and resolution.

Phase 4. Abstracting

Learning goals:

a. Develop specific ChatGPT prompts for each narrative element.

b. Elicit peer feedback to enhance prompt clarity and creativity.

Description:

Participants collaborate in small groups (three to four members) to
write tailored prompts for each narrative element. Example prompt: “Help
me write a narrative short story; the plot is..., the characters are..., the setting

is..., the conflict is..., the theme is..., the point of view is..., and the resolution is....”
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Phase 5. Algorithmic Thinking

Learning goal:

a. Assess whether the generated output aligns with the expected

narrative structure.

b. Refine prompts to improve the coherence and quality of the story.

Description:

Participants evaluate ChatGPT’s output based on their initial prompts.
They identify discrepancies or areas for improvement and revise prompts to
enhance the quality and aligsnment of the generated story with their narrative
intentions.

Phase 6. Adjusting Prompts

Learning goal:

a. Implement the adjusted prompts in ChatGPT.

b. Generate and review the new text outputs for further refinement.

Description:

Participants input revised prompts into ChatGPT and assess the
resulting texts. If outputs are still misaligned with their expectations, further
prompt adjustments are made. This phase is inherently iterative, encouraging

ongoing refinement until the desired narrative quality is achieved.

4.4 Ethical Considerations

Adherence to ethical guidelines and standards is paramount throughout
the research process. The researcher ensures that participant confidentiality
is maintained at all times, with data anonymized during the analysis and
reporting and archiving stages to protect the identities of participants. The
survey questionnaires were distributed at the end of the activity, and students
could refuse participation. Consequently, informed consent is obtained from

all participants via an online form, clearly outlining the study’s purpose.
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Participants are assured of their right to withdraw from the study at any point

without repercussions.

4.5 Generalizability

While this study provides valuable insights into the perceptions of EFL
students regarding the use of ChatGPT in a narrative short story writing
activity, it is essential to exercise caution when generalizing the findings
beyond the specific context of the study. It should be clearly noted that the
participants are English Education majors on their third year of studies.
This premise should suggest that the unique characteristics of the participant
population, and educational setting, may limit the applicability of the findings
to other contexts. Since, their abilities provided by these circumstances may
not be inherently transferable to other undergraduate EFL students.
Therefore, it is crucial to clearly delineate these limitations to accurately
convey the relevance and potential implications of the findings for broader

educational contexts.

4.6 Declaration Generative Al Use

In this research, generative Al, specifically ChatGPT, was utilized in
grammar checking, assessing textual structure, and making suggestions for
improved textual coherence. However, to ensure the integrity of the written
material and to preserve the author’s insights, human oversight over the
generated texts was ensured. The researcher reiterates commitment in
maintaining academic integrity and ensuring that ChatGPT served as a tool
to support in writing, rather than replace, human creativity and cognitive

processes.
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5. Results

The survey gathered 66 responses (totaling 655 words, with an average
of 8.9 words per sentence). Through reflexive thematic analysis, we identified
key themes reflecting students’ perceptions of the writing activity that
followed the Computational Thinking (CT) process and their experiences
using ChatGPT. These findings are presented per research objective, enriched
with descriptive interpretation and cross-thematic insights.

Research Objective 1: Describing experiences and thoughts while
participating in the writing activity that follows the CT process

SQ1: What are your favorable experiences or positive thoughts in this
writing activity?

Theme 1: Clarity and Understanding through Structure

Students consistently emphasized that the CT process brought
clarity to writing by segmenting the story development into manageable
steps. This structural guidance helped them visualize the story arc and
organize narrative components effectively.

“It breaks down the parts of the short story clearly and helps me see
and analyze story parts clearly.”

This suggests that the CT approach scaffolded students’ thinking,
enabling them to approach writing with analytical awareness rather than
relying solely on intuition or prior models.

Theme 2: Educational Value and Systematic Thinking

Participants valued the pedagogical utility of CT. They saw it not just
as a writing aid but as a learning framework that encouraged organized and
purposeful storytelling.

“It helps create stories and answer questions quickly and can be used

to teach short stories in class.”
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In combining these themes, we observe that the CT process was
appreciated for both its immediate functional clarity and its broader
educational potential.

SQ2: What are your unfavorable experiences or negative thoughts in
this writing activity?

Theme 3: Time Consumption and Extended Effort

Students frequently expressed that CT introduced additional workload
due to its stepwise breakdown, which made the writing process longer than
expected.

“It consumes more time compared to just assigning the writing task.”

Theme 4: Perceived Complexity and Cognitive Load

Several students found it cognitively demanding to recall and apply
each CT component. This sometimes interrupted their creative flow.

“There are more parts that | need to remember.”

These unfavorable themes reflect a tension between structure and
spontaneity—while CT offers scaffolding, it may burden students with rigid
expectations, limiting their flexibility in idea generation.

Research Objective 2: Identifying advantages and disadvantages of
using ChatGPT in the writing process

SQ3: Can you identify the advantages of using ChatGPT in this writing
activity?

Theme 5: Writing Efficiency and Task Support

ChatGPT was widely recognized as a time-saving tool that supported
grammar correction, spelling, and quick generation of content.

“Saves time in writing and helps with correct spelling and srammar.”

Theme 6: Learning Aid and Immediate Guidance

Students highlighted ChatGPT’s role in providing real-time assistance

and offering guidance when they were unsure about content or structure.

21SASUNUNNE UMNSNENasuoUInU &unuyBeMansia:aonumans 15 (1) : unsiay - Iueu 2568




152 KKU International Journal of Humanities and Social Sciences

“Helps find information we don’t know and creates good writing quickly.”

These two themes interrelate: ChatGPT was not only a productivity
tool but also a personalized tutor. Students saw it as an accessible guide
that made the writing task more manageable and less stressful.

SQ4: Can you identify the disadvantages of using ChatGPT in this
writing activity?

Theme 7: Creativity Suppression and Dependency Risk

Students expressed concern that relying too heavily on ChatGPT
reduced their initiative to think independently and inhibited the originality
of their narratives.

“It makes us lazy to find the answer ourselves and doesn’t promote
creative thinking.”

Theme 8: Unwanted Alterations to Creative Intent

Some users found that ChatGPT produced content that diverged from
their envisioned storyline, affecting ownership of their creative work.

“It changed the ending of the story, very different from what | wanted.”

Theme 9: Technical and Accessibility Issues

Connectivity issues and high server load occasionally hindered access,
and the lack of offline availability was flagged as a barrier.

“Sometimes we can’t log in to the system due to too many users.”

Summary of Thematic Links

The findings illustrate a nuanced view of the CT process and ChatGPT
use: students appreciated the clarity and support these tools offered but
also reported concerns over reduced autonomy and increased complexity.
While CT promoted systematic learning, it could feel constraining. Similarly,
while ChatGPT enhanced efficiency, it risked undermining creativity.
The themes form a spectrum—from empowerment to dependence—shaped

by how students balanced structure, autonomy, and technological mediation.
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6. Discussion

This study aimed to explore students’ experiences and perceptions
of a writing activity guided by the Computational Thinking (CT) process
(Research Objective 1), and to identify the advantages and disadvantages of
using ChatGPT during this activity (Research Objective 2). Through reflexive
thematic analysis, several key themes emerged that illuminate how these
pedagogical and technological tools affected students’ learning processes.

Regarding Research Objective 1, students’ favorable experiences
centered on the themes of Clarity and Understanding through Structure and
Educational Value and Systematic Thinking. These themes reveal that the
CT process helped students break down story elements into manageable
steps, facilitating better organization and analytical comprehension. This
finding reinforces previous research on the instructional benefits of structured
writing approaches (Lu & Fletcher, 2009; Nouri et al., 2019). However, themes
of Time Consumption and Extended Effort and Perceived Complexity and
Cognitive Load highlighted challenges; students found the CT process
demanding and sometimes obstructive to their creative flow. These
difficulties resonate with literature on cognitive overload in highly structured
learning environments (Moore et al., 2020; Rottenhofer et al., 2021), suggesting
a need for educators to simplify or scaffold CT steps more effectively.

For Research Objective 2, students identified several advantages of
using ChatGPT, captured in the themes Writing Efficiency and Task Support
and Learning Aid and Immediate Guidance. ChatGPT was valued for
streamlining the writing process and offering real-time help with grammar,
spelling, and content generation. These benefits align with research
documenting the educational potential of Al writing tools (Nazari et al., 2021;
Kim & Kim, 2022; Javaid et al., 2023; Opara et al., 2023; Rahman & Watanobe,
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2023). Nevertheless, concerns emerged in the themes Creativity Suppression
and Dependency Risk, Unwanted Alterations to Creative Intent, and
Technical and Accessibility Issues. Students worried that reliance on ChatGPT
could hinder their originality and that Al-generated text sometimes diverged
from their intended narrative. Technical challenges such as connectivity
problems further complicated their experience. These insights deepen
understanding of the nuanced risks associated with Al in education (lvanov,
2023; Chen & Lin, 2024; Kitamura, 2023; Teubner et al., 2023; Hacker et al.,
2023; Israel & Amer, 2022; Pedro et al., 2019).

Together, these themes highlight a complex balance between the
empowerment offered by CT and ChatGPT and the constraints they impose.
Pedagosgically, this calls for instructional adaptations such as simplifying the
CT process with visual aids and scaffolds to reduce cognitive load, while
integrating reflective activities to promote student autonomy and creativity
alongside Al support. Technologically, ensuring reliable infrastructure and
designing Al interfaces that preserve students’ creative intent will be critical
for effective adoption.

What distinguishes this study is its dual focus on the interplay between
a structured pedagogical process and an emerging Al writing tool. By
examining this dynamic interaction, the findings offer new insights into how
such integration can both empower and challenge students, thereby
expanding current knowledge beyond studies that treat CT or Al tools in

isolation.
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7. Conclusion

This study offers important insights into students’ experiences engaging
with a Computational Thinking (CT)-based writing process supported by
ChatGPT as a technological tool. The findings reveal that the CT framework
helped students gain clearer understanding of narrative structure and
enhanced their analytical skills. However, students also noted that the
process was time-consuming and required considerable mental effort to
follow each step, highlighting challenges related to its complexity. ChatGPT
was recognized for improving writing efficiency and providing immediate
guidance, yet concerns about reduced creativity, unintended modifications
of their original ideas, and technical difficulties were also prominent.

By analyzing students’ perceptions of both the pedagogical structure
of CT and the technological mediation of ChatGPT, this research highlights
the complex dynamics involved in combining these approaches. The results
underscore the need for educators to simplify the CT steps or offer visual
supports to lessen cognitive load, while also encouraging autonomous use
of Al tools through clear guidelines and reflective activities. From a
technological standpoint, improving infrastructure reliability and creating Al
interfaces that better respect student intent will be crucial for effective
implementation.

Overall, this study expands current understanding of how structured
pedagogical processes and Al technologies interact to shape students’
writing experiences, offering actionable recommendations to enhance

narrative writing instruction in technology-rich learning environments.
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The Impact of Women’s Leadership on Teachers’
Feelings of Trust in Administration in Higher
Education Institutions: Universities in Liaoning Province
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Abstract

This research aimed to: 1. describe the general conditions and factors
affecting teachers’ performance in higher education institutions in Liaoning
Province; and 2. compare the relationship between these factors and
teachers’ perceptions of trust in administration, differentiated by gender.
Employing a quantitative research design, data were collected using
questionnaires distributed to a sample of 250 faculty members from the
Faculty of Humanities and Social Sciences in public and private universities
in Liaoning Province, China. The sample was selected using cluster random
sampling. The questionnaire’s content validity was assessed with an Index
of ltem-Objective Congruence (I0C) of 0.85. Data analysis involved descriptive
statistics (percentage, mean, standard deviation), and Structural Equation
Modeling (SEM) using AMOS. The findings revealed that the majority of social
science teachers in Liaoning Province were female. Furthermore, the analysis
indicated a significant positive relationship between specific dimensions of

women’s leadership (namely, responsibility, humility, admiration and gratitude,
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team unity, and perceived completeness) and teachers’ feelings of trust in
administration. Additionally, the study found no significant differences in this

relationship based on the gender of the teachers.

Keywords: impact of women’s leadership, teachers’ trust, administration in

higher education institutions, Liaoning Province

1. Introduction

Global gender leadership is discussed and studied in academic circles
around the world. Today, women... Globally, more men are enrolled in
higher education (Dongling & Worapongpat, 2023). Yet in the 21st century,
glass ceiling issues and sexism continue to make it difficult for women to
gain leadership roles. Although researchers have conducted numerous studies
highlighting the many benefits of women’s leadership (Steward & Gledhill,
2024), there is still a lack of women in management positions (Chayboonkrong,
2024, Worapongpat, 2024). The lack of women in senior leadership positions
is a recurring issue in today’s world. Despite the liberation of women and
the women’s rights movement, women are increasingly participating in
higher education, but educational leadership is lacking, especially senior
leadership (Jianfeng & Worapongpat, 2024).

In modern China, influenced by Western culture, women have
experienced liberation and increased involvement in the workforce, leading
to the common saying: “Women become men, men become women” in
today’s workplace (Dongjie & Worapongpat, 2024). This highlights the
growing attention towards women’s careers and the increasing recognition
of their hard work and talents, potentially shifting traditional gender roles in

the workplace. China’s higher education system is substantial, comprising
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2,924 colleges and universities, including 1,302 regular full-time universities,
565 private universities, 395 adult colleges and universities, and 1,427
higher vocational schools. This system supports 4.201 million students and
1.67 million teachers. While research on women'’s leadership in China has
progressed in general workplaces, further development is needed within
higher education (Lee & Hwang, 2015).

Research on teachers’ perceptions of trust towards women leaders
in Liaoning Province’s colleges and universities suggests that this trust can
be influenced by traditional Chinese attitudes towards men (Min &
Worapongpat, 2023). Despite women’s liberation and entry into the
workplace, traditional preferences for sons may still subtly affect perceptions
(Ning et al., 2023). Previous research indicates that only 4.5% of leadership
positions in higher education institutions in mainland China are held by
women (Ning et al., 2023). Historically, even in early private higher education
established by Confucius (551 BC-479 BC), primarily sons pursued education
(Thammajai et al., 2024). Traditional family relationships may contribute to
this, with daughters sometimes viewed as temporary family members,
potentially impacting the value placed on their advancement (Mulawarman
& Komariyah, 2021). This can manifest in limited representation of women
in senior leadership, even in specific fields like art departments in provinces
such as Shanxi (Tianshu & Worapongpat, 2023). Furthermore, in some remote
mountainous areas where women constitute the majority of teachers, their
representation in management often remains limited to assistant roles or is
non-existent (Yuan et al., 2022).

From survey statistics Among the 64 colleges and universities in
Liaoning Province, There are 56 undergraduate and vocational colleges with

arts majors in terms of student completion. (Weiyi et al., 2024). Undergraduate
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colleges are better than junior colleges. And general colleges are better than
comprehensive colleges. In terms of educational qualifications of art colleges
in Liaoning Province, The number of teachers with doctorate degrees is a
minority. The number of posteraduate students increases every year. and
the number of mostly undergraduate teachers Through this study, to examine
the leadership situation of Chinese women at Shanxi University. Through the
dean of research on women’s leadership on related variables and influencing
factors. Combined with an undergraduate institution covering the field of
social sciences in Liaoning Province. Dean of authentic leadership situations
can foster inclusive and selective competence. Appoint cadres of colleges
and universities in Liaoning Province and improve leadership for women

cadres into the plan, which contributes to promoting gender equality.

2. Research Objectives

1. To describe the general conditions and factors related to teachers’
performance in higher education institutions in Liaoning Province.

2. To identify the factors affecting teachers’ perceptions of trust in
the administration of higher education institutions in Liaoning Province.

3. To compare the relationship between the identified factors and
teachers’ perceptions of trust in the administration of higher education
institutions in Liaoning Province,

4. To develop and test a model illustrating the relationships between
women’s leadership, teacher characteristics, organizational climate, and

teachers’ perceptions of trust in administration.
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3. Literature Review

Nasra and Heilbrunn (2016) explored women'’s leadership in academia,
focusing on the voices of university teachers. Considering the stereotypical
views that affect women who aspire to high-ranking leadership roles in
higher education, this study determines the perceptions of teachers about
their role in academics (Worapongpat, 2024c). This qualitative study invited
women and men in higher education institutes to participate in interviews
to determine their understanding of the representation of women’s leadership
roles in higher education (Worapongpat, 2024d). This was followed by
open-ended interview questions about the evident factors that influence
workplace behavior and barriers that represent the prejudice toward women
as leaders (Worapongpat, 2024e). Analysis performed by NVIVO indicated
that women’s leadership role in academia is challenging as they avail fewer
opportunities to demonstrate their role as administrators (Worapongpat &
Nipapon, 2024). Due to the stereotypical views of society regarding women’s
empowerment and leadership roles, women’s attitudes toward their leading
positions in careers are relatively marginalized (Worapongpat & Chayboonkrong,
2024). The study revealed that stereotypical views of female behavior had
little impact on the successful careers of the participants. The participants
revealed little significance to experiences with social role expectations and
characteristics of women leadership (Worapongpat & Chayboonkrong, 2024).
The participants’ perception of their success was due to merit; the recognition
by others as having the qualities and skills to lead in a variety of positions
(Worapongpat, n.d.).

Worapongpat, Cai, and Wongsawad (2024) explored women’s leadership
in academia, focusing on the voices of university teachers. Considering the
stereotypical views that affect women who aspire to high-ranking leadership

roles in higher education, this study determines the perceptions of teachers
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about their role in academics (Worapongpat & Junsuk, 2024). This qualitative
study invited women and men in higher education institutes to participate
in interviews to determine their understanding of the representation of
women’s leadership roles in higher education. This was followed by open-
ended interview questions about the evident factors that influence workplace
behavior and barriers that represent the prejudice toward women as leaders.
Analysis performed by NVIVO indicated that women’s leadership role in
academia is challenging as they avail fewer opportunities to demonstrate
their role as administrators (Worapongpat & Kumla, 2024). Due to the
stereotypical views of society regarding women’s empowerment and
leadership roles, women’s attitudes toward their leading positions in careers
are relatively marginalized (Worapongpat & Kumla, 2024). The study revealed
that stereotypical views of female behavior had little impact on the successful
careers of the participants. The participants revealed little significance to
experiences with social role expectations and characteristics of women
leadership. The participants’ perception of their success was due to merit;
the recognition by others as having the qualities and skills to lead in a
variety of positions (Worapongpat, 2024).

Xunan and Worapongpat (2023) explored the leadership barriers,
support systems, and experiences of women in higher education
administration (Doctoral dissertation, Northeastern University Women’s
Leadership). “Women’s Leadership” in China is a new branch of leadership
academies, primarily focusing on women practitioners and entrepreneurs. At
the tertiary level, female artists are even less represented in leadership
positions, despite events like the World Headmistress Leadership Forum
often being held in China (Worapongpat & Sriaroon, 2024). However, the
number of female leaders is not proportional to the number of male

leaders. This is because women leaders play an increasingly important role
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in education, with more high-ranking women in universities serving as
secretaries and party chairs. Women'’s leadership is the independent variable
of this study.

In the study of social sciences in colleges and universities, professional
thinking can make art teachers more sensitive and emotional (Worapongpat
& Xiaoling, 2024). They may tend to focus on their careers but neglect unity
with co-workers. By striking a balance between the qualities of teachers and
women’s leadership, female managers can therefore actively communicate
and organize teachers’ work (Worapongpat et al., 2024). Characteristics of
art teachers in Liaoning province have an impact on art teachers’ perceptions
of trust in women leaders.

In the provision of arts education in colleges and universities in
Liaoning province, the number of male and female leaders is still dominated
by male leaders (Zhou et al., 2024), with women often holding more deputy
dean positions. Social science faculty’s perceived trust in female leaders
was the dependent variable of this study (Wongkumchai & Anuwatpreecha,
2024).

Conclusions: Organizing arts education in colleges and universities in
Liaoning province, organizational climate plays a role in bridging the perceived
trust between women leaders and teachers. Stronger female leadership
abilities will ultimately affect teachers’ confidence in female leadership by

influencing the organizational climate. Good organizational atmosphere

4. Research Methodology

This study employs a quantitative research design (Quantitative
Research) to investigate the impact of women’s leadership on teachers’
feelings of trust in administration within higher education institutions in
Liaoning Province, China. The detailed research methodology is outlined

below:
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4.1 Population and Sample Groups

4.1.1 Population: The target population for this study comprises all
teachers and faculty members within the Faculty of Humanities and Social
Sciences at both public and private universities located in Liaoning Province,
China. Based on available data, the total population size is 1,152 individuals
across 6 universities. Specifically, this includes 30 faculty members who were
teaching social science courses at the undergraduate level during the first
semester of the 2026 academic year.

4.1.2 Sample Group: A sample of 250 faculty members was selected
from the aforementioned population in public and private universities in
Liaoning Province, China, specifically within the Faculty of Humanities and
Social Sciences. Cluster random sampling was employed, with universities
serving as the primary sampling units. Additionally, a smaller group of 10
faculty members from the Faculty of Humanities and Social Sciences teaching
social science courses at the undergraduate level was selected using simple
random sampling

4.2 Research Tools

4.2.1 Questionnaire: The primary data collection instrument was a
questionnaire divided into three sections:

Part 1: General Information of the Respondents: This section included
survey-style questions gathering demographic information such as Age,
gender, education level, work experience, etc.

Part 2: Impact of Women'’s Leadership on Teachers’ Feelings of Trust
in Administration: This section utilized a 5-point Likert scale to measure the
respondents’ perceptions regarding the impact of women'’s leadership on
their trust in the administration of higher education institutions in Liaoning
Province. The scale ranged from By indicating the lowest and highest points

of the scale, for example 1 = least agree to 5 = most agree.
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The questions in this section were designed to assess various
dimensions of trust and leadership.

Part 3: Open-Ended Questions: This section provided space for
respondents to offer additional comments and suggestions related to the
research topic.

4.2.2 Quality Assurance of the Questionnaire: To ensure the quality
and validity of the research instrument, the following steps were undertaken:

The initial questionnaire draft was reviewed and revised based on
feedback received from a research consultant.

The revised questionnaire was then presented to 5 experts in the
fields of educational administration and gender studies for content validity
assessment. The Index of Item-Objective Congruence (I0C) was calculated
for each item, with values ranging from 0.80 to 1.00, indicating a satisfactory
level of alignment between the questionnaire items and the research
objectives.

A pilot test was conducted with a group of 30 faculty members who
were not part of the final sample. The discriminatory power of each item
was analyzed, yielding a range of 0.25 to 0.75, suggesting that the items could
differentiate between respondents with varying levels of the construct being
measured. The reliability of the overall questionnaire was assessed using
Cronbach’s alpha (1951), resulting in a high reliability coefficient of 0.95,
indicating excellent internal consistency.

4.3 Data Collection
Data for this study were collected through both primary and secondary
sources:

4.3.1 Primary Data: This included data gathered directly from the
target group through the distribution of the questionnaires to the selected

sample.
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4.3.2 Secondary Data: This involved the review of existing literature
and information from various sources such as books, academic papers,
research reports, and relevant electronic media to provide a theoretical
foundation and context for the study.

4.4 Data Analysis
The collected data were analyzed using both descriptive and inferential
statistical methods:

4.4.1 Quantitative Data Analysis: Data obtained from the completed
questionnaires were analyzed using the Statistical Package for the Social
Sciences (SPSS) software.

4.4.2 Statistical Analysis:

Descriptive statistics, including percentages (Percentage), means
(Mean), and standard deviations (Standard Deviation), were employed to
summarize the demographic characteristics of the sample and the overall
levels of trust and perceptions of women’s leadership.

Structural Equation Modeling (SEM) using AMOS (Analysis of Moment
Structures) software was utilized to examine the relationships between
women’s leadership and teachers’ feelings of trust in administration.

Addressing Reviewer’s Comments: To further clarify the research
process as suggested by the reviewer, the following contextual information
is crucial and will be integrated into the introduction and discussion sections:

Significance of Addressing Gender Leadership within the Chinese
Cultural Framework: The study acknowledges the unique socio-cultural
context of China, where traditional gender roles and hierarchies have
historically influenced perceptions of leadership. Examining women’s
leadership in this specific context is significant for understanding how these
cultural norms may interact with and potentially shape teachers’ trust in
administrative figures. This research contributes to a nuanced understanding

of leadership dynamics beyond Western-centric perspectives.
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Impact of Traditional Gender Roles on Perceptions: Traditional
Chinese culture often emphasizes patriarchal structures and distinct roles
for men and women in society. These deeply ingrained beliefs may influence
how teachers perceive and evaluate leaders based on their gender.
This study will explore whether and how these traditional gender roles might
affect the level of trust teachers place in women administrators compared
to their male counterparts.

Gaps in Existing Literature: This research addresses several key gaps
in the current literature. Firstly, while there is growing interest in women’s
leadership globally, there is limited empirical research specifically focusing
on the impact of women'’s leadership in the higher education sector within
the unique cultural context of China. Secondly, this study specifically
examines the relationship between women’s leadership and teachers’
feelings of trust, a crucial aspect of organizational effectiveness and job
satisfaction that has not been extensively explored in this particular context.
By focusing on universities in Liaoning Province, this research provides
geographically specific insights that can inform policy and practice within this
region and potentially offer broader implications for understanding gender
and leadership in similar cultural settings.

Data Analysis: Data analysis is divided into two parts: Quantitative
Data Analysis: Data obtained from the questionnaire distribution will be
analyzed using appropriate statistical methods.

Statistical Analysis: Descriptive statistics, including percentage
(Percentage), mean (Mean), standard deviation (Standard Deviation), and

AMOS testing, will be used to analyze the data.
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5. Research Results

Objective 1: The research aimed to examine the general conditions
and factors affecting teachers’ performance and to compare the relationship
between these factors and teachers’ perceptions of trust in the administration,

with a focus on gender differences among teachers in Liaoning Province.

Table 1 presents information on the demographic characteristics of the

respondents.
Variable Level n %
Sex Male 63 27.4%
Female 167 72.6%
Age Less than 30 years old 22 9.6%
30 to 50 years old 149 64.8%
50 years and over 59 25.7%
Degree No degree 18 7.8%
Doctoral degree 93 40.4%
Master’s degree 97 42.2%
Bachelor’s degree 22 9.6%
Position No position 6 2.6%
Professor 72 31.3%
Associate Professor 90 39.1%
Lecturer 51 22.2%
Teaching Assistant 11 4.8%
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Table 1 presents information on the demographic characteristics of the

respondents. (Cont.)

Variable Level n %
Major Humanities a7 20.4%
Social Sciences 76 33.0%
Community Development 80 26.1%
Other fields (Development) ar 20.4%
Experience No experience 6 2.6%
Less than 5 years a7 20.4%
More than 5 years 37 16.1%
More than 10 years 140 60.9%
Region No region 59 25.7%
Eastern Liaoning 102 44.3%
Western Liaoning 9 3.9%
Chen Yang 9 3.9%
Central Liaoning 51 22.2%
Total 250 100.0%

From Table 1, the distribution of respondents is as follows:

® Gender: The sample includes 27.4% male and 72.6% female
respondents.

® Age: 9.6% of respondents are under 30 years old, 64.8% are between
30 and 50 years old, and 25.7% are over 50 years old.

® Academic Degree: 31.3% hold a professorial position, 39.1% are
assistant professors, 22.2% are lecturers, and 4.8% are teaching

assistants.
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® Experience: 60.9% of respondents have more than 10 years of
experience, 16.1% have more than 5 years, and 20.4% have less
than 5 years of experience.

® Region: 44.3% of respondents are from Eastern Liaoning, while the
remaining respondents are from Western Liaoning, Chen Yang, and

Central Liaoning.

Table 2 Mean, Standard Deviation, and Percentage of Coefficient of Variation
for All Observed Variables

Observed Variables Mean SIENCEl S
Deviation (SD)  Variation (%CV)
Responsibility (x1) 3.604 0.924 25.623
Humility/Warmth (x2) 3.884 0.948 24.408
Appreciation and Sharing (x3) 3.809 0.941 24.712
Team Unity (x4) 3.823 0.973 25.452
Perceived Integrity (x5) 3.839 0.967 25.185
Work Experience (x6) 3.071 1.190 38.745
Self-Efficacy (x7) 3.957 0.974 24.602
Management Atmosphere (x8) 3.538 1.002 28.317
Learning Organization (x9) 3.708 1.094 29.499
Work Performance (Y1) 3.004 1.170 38.954
Teaching Development (Y2) 3.524 1.149 32.623
Learning Achievement (Y3) 3.704 1.164 31.423

From Table 2, it was found that the mean value of each variable was
between 3.004 and 3.884. In general, the perception of each variable of the
subjects was at the middle level in terms of the percentage of deviation

coefficient. Most are between 24.408 and 38.954, quite intense.
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Table 3 Analysis of Factors for Four Latent Variables in Unstandardized and

Standardized Values

Latent Observed
Estimate Standardized z-test p-value Interpretation
Variable Variable
Teachers’ Work
) Moderate
Perceived Performance 1 0.527 - . .
Relationship
Trust (F1) (y1)
Improved High
) 1.722 0.915 8.303 0 ) )
Teaching (y2) Relationship
Learning .
. High
Achievement 1.54 0.808 8.165 0 ) )
Relationship
(y3)
Female Responsibilit Very High
esponsibili ery Hi
Leadership P Y 1 0.794 - 0 ry g‘
(x1) Relationship
(F4)
Modesty/ Very High
y 1.178 0911 16817 0 sn
Warmth (x2) Relationship
Appreciation
pprec AI Very High
and Sharing 1.236 0.963 18.241 0 . )
Relationship
(x3)
Team )
) Very High
Cohesiveness 1.276 0.961 18.3 0 . .
Relationship
(x4)
Perceived Very High
1.224 0.928 17.204 0
Integrity (x5) Relationship
Teacher’s Work
- . Moderate
Characteristics ~ Experience 1 0.595 - 0 . .
Relationship
(F2) (x6)
Self-Efficac Very High
Y 1.326 0.964 61317 0 er)'/ |g‘
(x7) Relationship
o Management )
Organizational Very High
; Atmosphere 1 0.883 - 0 1 .
Climate (F3) Relationship
(x8)
Learning ]
o Very High
Organization 1.16 0.95 19.376 0

(x9)

Relationship
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From Table 3, it was found that from the analysis of model

verification and analysis results, it was found that the standardized factor

loading values of the 12 dimensions of the four variables in this study were

all greater than 0.5 and reached a significant level. This indicates a high

degree of correlation. between the four possible variables and the

component index

Table 4 Analysis of Model Appropriateness

Fit Index OPHIINSg Criterion Interpretation
Value

CMIN (Chi-squared Minimum) 97.721 - -

DF (Degrees of Freedom) a6 - -

CMIN/DF (Chi-square divided by 2124 Between Very Good

Degrees of Freedom) 1and 3

CFI (Comparative Fit Index) 0.979 > 0.95 Very Good

SRMR (Standardized Root Mean 0.045 < 0.08 Very Good

Square Residual)

RMSEA (Root Mean Square Error of 0.07 < 0.06 (or  Acceptable

Approximation) < 0.08)

Pclose (p-value for Close Fit Test) 0.045 > 0.05 Should Be
Considered

From Table 4, it was found that the structural equation model was

used to evaluate the accuracy of the model. The analysis results are
excellent. where CMIN/DF=2.124, CFI=0.979, SRMR=0.045, RMSEA=0.07,
PClose=0.045 shows that the structural equation model of this study is

reasonable and can be analyzed.
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Table 5 Evaluation of Model Appropriateness for Each Indicator

Fit Index Terrible Acceptable Excellent
CMIN/DF (Chi-square divided by Degrees of >5 >3 <3(orl)
Freedom)

CFI (Comparative Fit Index) < 0.90 <0.95 > 0.95
SRMR (Standardized Root Mean Square Residual) > 0.10 > 0.08 < 0.08
RMSEA (Root Mean Square Error of Approximation) > 0.08 > 0.06 < 0.06
Pclose (p-value for Close Fit Test) <0.01 < 0.05 > 0.05

Summary The table presents the evaluation criteria for determining

the goodness-of-fit of a model. The model is considered excellent when
CMIN/DF is below 3, CFl exceeds 0.95, SRMR is below 0.08, RMSEA is below
0.06, and Pclose is greater than 0.05. A model that meets these thresholds

is deemed highly appropriate. If the values fall within the “acceptable” range,

the model is still usable but may require further improvements. Values in

the “terrible” category indicate poor model fit and suggest significant

modifications are needed.
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Table 6 Hypothesis Testing Analysis

1/9

Relationship
(Effects)

Estimate Standardized

z-test

P-value Hypothesis

Interpretation

F4 — F1

F2 — F1

F3 —F1

F4 — F2

F4 — F3

F3 — F2

0.246

0.05

0.276

0.436

0.918

0.128

0.295

0.058

0.405

0.452

0.752

0.162

3.014

0.819

3.966

3.873

11.218

1.662

0.003

0.413

< 0.001

< 0.001

< 0.001

0.097

H1

H2

H3

Ha

H5

H6

Fd has a
significant
positive
influence

on F1.

F2 has no
influence

on F1.

F3 has a
significant
positive
influence

on F1.

Fd has a
significant
positive
influence

on F2.

Fd has a
significant
positive
influence
on F3.

F3 has no
influence
on F2.
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Table 6 found the results of direct analysis of 6 hypotheses in this
study. From the analysis results, The standardized path coefficients of H1-H6
are 0.295, 0.058, 0.405, 0.452, 0.752, and 0162, respectively. and the significant
results (Pvalue) of H3-H5 are all equal to 3 *. If the significant results
(P value) of H1 are 0.003, H2 is 0.413, and Hé6 is 0.097, then F-Leadership has
a significant impact on teachers’ perceptions. The organizational climate and
T characteristics also play an important role. In general, All six direct

hypotheses of this study were correct. See Table 5 for details.

Table 7 Overall Model Comparison Test Between the Unconstrained and

Constrained Models

Model Chi-square (2 DF
Unconstrained Model 165.758 92
Constrained Model 171.056 98
Difference (Ax2) 5.298 6
P-value 0.506

Table 7 Chi-Square Difference Test

The analysis found that the Chi-square difference (Ay2) between the
constrained model and the benchmark model was not statistically significant
(Ax2 (69) = 5.928, P > 0.05). This result suggests that the constrained
model is acceptable and that the measurement model remains consistent

across different populations.
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Table 8 Hypothesis Testing — Comparison Between Male and Female Groups

Female P-Value Hypothesis Interpretation
Male Difference
Path Name Beta for
Beta in Betas
Difference
Female 0.109 0.337** -0.228 0.096 H1 Female
Leadership — leadership
Teacher’s has a greater
Perceived Trust influence on
teachers’

perceived trust
in the female
group than

in the male
group, but the
difference is

not statistically

significant.
Teacher’s 0.202 -0.004 0.206 0.488 H2 Teachers’
Characteristics characteristics
— Teacher’s influence
Perceived Trust perceived

trust in the

male group

but not in the
female group.
However, the
difference is
not statistically
significant.

21SASUNUNNE UMNSNENasuoUInU &unuyBeMansia:aonumans 15 (1) : unsiay - Iueu 2568



182

KKU International Journal of Humanities and Social Sciences

Table 8 Hypothesis Testing — Comparison Between Male and Female Groups (Cont.)

Female P-Value Hypothesis Interpretation
Male Difference
Path Name Beta for
Beta in Betas
Difference

Organizational ~ 0.719***  (0.374*** 0.345 0.964 H3 Organizational

Climate — climate

Teacher’s significantly

Perceived Trust influences
teachers’
perceived
trust in both
groups, with a
stronger effect
in the male
group, but the
difference is
not statistically
significant.

Fernale 0.142 0527  -0.385 0.452 Ha Fernale

Leadership leadership

— Teacher’s has a greater

Characteristics influence on
teachers’
characteristics

in the female
group than

in the male
group, but the
difference is
not statistically
significant.
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Table 8 Hypothesis Testing — Comparison Between Male and Female Groups (Cont.)

Path Name

Male
Beta

Female

Difference

in Betas

P-Value

for

Difference

Hypothesis

Interpretation

Female
Leadership —
Organizational
Climate

Organizational
Climate —
Teacher’s
Characteristics

0.905%**

0.256

0.712%**

0.186t

0.193

0.071

1.000

0.787

H5

H6

Female
leadership
significantly
influences
organizational
climate in both
groups, with a
stronger effect
in the male
group, but the
difference is
not statistically
significant.

Organizational
climate
influences
teachers’
characteristics
in both groups,
with a stronger
effect in the
male group,
but the
difference is
not statistically
significant.

The results indicate that there are no statistically significant differences

in H3, H5, and H6 between male and female teachers, as the P-values exceed

0.05. While female leadership has a greater effect on organizational climate

(H5) in both groups, the difference is not significant. Overall, the findings

suggest that gender does not play a significant role in moderating these

relationships within the structural model.
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Participation in arts management in colleges and universities in
Liaoning Province China There are 4 main points: (1) based on this study,
future research will conduct additional questionnaire surveys on women
leaders’ perceptions and trust to expand sample size and improve data
quality. (2) While examining the level of trust of teachers in the art
department in female leaders, continue to explore the modesty and other
abilities inherent in female leaders. (3) Continue to explore the sensitivity
and intuition of female leaders, and Examine the level of trust of art
teachers in female leaders.(4) While examining the trust of teachers in female
leaders in the department, explore the gentleness and ability to lead change

that exists. in the next female leader

6. Discuss the Results

1. Development of a Model for Measuring Teacher Trust, Women’s
Leadership, Teacher Characteristics, and Organizational Climate: The first
research objective aimed to develop and test a model examining the
relationships between teachers’ perceived trust, women’s leadership, teacher
characteristics, and organizational climate. Based on the investigation of
social science teachers in colleges, this study proposed six hypotheses
exploring the direct and indirect relationships among these four key variables.
Through model testing and data analysis using Structural Equation Modeling
(SEM), the results indicated an acceptable and significant fit of the proposed
model to the data. The findings regarding the relationship between perceived
principal support and trust align with the research of Worapongpat,
Purisuttamo, Phrakhruudombodhivides (Narong Uttamavangso Sendaranath),
Arunyakanon, and Dookarn (2024), who found that teachers’ perceptions of

principals’ support directly influence their trust in principals and their
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perceptions of trust among teachers. Furthermore, the current study’s
findings suggest that organizational justice indirectly affects teachers’ trust
in teachers, and teachers’ perceptions of core trust directly impact their
perceptions of organizational justice. In the context of women’s leadership,
the findings are consistent with the work of Worapongpat, Thavisin, and
Viphoouparakhot (2024) “Leadership Realities and The Challenge to Women”
which suggests that women tend to exhibit more transformational leadership
styles and demonstrate rewarding transactional leadership behaviors.
Notably, female leaders in this study scored higher in the personal care
aspect, supporting the notion that they are more likely to support and care
for their subordinates. While male leaders may be more visible in proactive
and reactive management and relaxed leadership styles, this study’s findings
indicate that female leaders are perceived as capable of making important
decisions and effectively utilizing transformational leadership in critical
situations. Regarding teachers’ perceptions of trust, the results are consistent
with the research conclusions of Worapongpat and Phakamach (2024), which
highlights the association between leaders’ trust and characteristics such as
cooperativeness, honesty, and loyalty. This study found that trust in most
female leaders was positively assessed by the respondents. In terms of
teacher characteristics, demographic information, including sender and work
experience, was collected. The analysis by Worapongpat (2025) analyzed
the influence of organizational climate and academic achievement on learning
conditions, providing a broader context for understanding factors influencing
the educational environment.

2. Perception of Trust Among Art Teachers in Liaoning Province that
Affects Women Leaders:The second research objective examined the factors
influencing art teachers’ perception of trust in women leaders in Liaoning

Province. The analysis revealed three significant factors: work efficiency
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(standardized factor = 0.527), improving teaching (standardized factor = 0.915),
and academic achievement (standardized factor = 0.808). All three factors
exhibited a positive and statistically significant impact (p < 0.001, which is
less than 0.05) on art teachers’ perception of trust in women leaders.These
findings suggest that when a trusting environment is fostered within the
organization, employees, in this case, art teachers, are more likely to believe
that their good work will be rewarded and that the university will provide
adequate recognition. This, in turn, reinforces positive behaviors and can
enhance employee job satisfaction. This aligns with the research of Bogler
and Worapongpat (2024) [which indicated a positive relationship between
teachers’ perceived level of support in their organization and their trust in
female leaders. The development of a questionnaire in Chapter 3 to
monitor 3D performance, improve data teaching, and academic achievement,
as analyzed in Chapter 4, further supports the positive relationship found
between teachers’ trust in women leadership within the arts department of
Liaoning Province.

3. The Impact of Women’s Leadership on Teachers’ Perceptions of
Trust: The third research objective investigated the impact of five dimensions
of women'’s leadership abilities on teachers’ perceived trust: responsibility
(standardized factor = 0.794), humility (standardized factor = 0.911),
admiration and gratitude (standardized factor = 0.963), team unity (standardized
factor = 0.961), and perceived completeness (standardized factor = 0.928).
The positive and high standardized factor values for each dimension indicate
a significant positive impact of these aspects of women’s leadership on
teachers’ perceived trust. These findings are consistent with the research of
Yasuttamathada and Worapongpat (2025) Furthermore, the study revealed
that the influence of female leaders on teachers’ perceptions of trust also

includes indirect effects mediated through organizational climate and
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teacher characteristics. The p-values for the relationships between female
leaders, teacher characteristics, and organizational climate were all less than
0.05, indicating statistical significance. The standardized coefficient of work
experience on teachers’ perceived trust in female leaders was 0.595.
The standardized coefficient of women leaders’ self-efficacy on teachers’
trust was 0.964. The standardized coefficient of management environment
on the perceived trust of women leaders was 0.595. The standardized
coefficient of female leaders’ behavior towards teachers was 0.883, and the
standardized coefficient of a learning organization on female leaders’
perceived trust towards teachers was 0.950. These results support
hypotheses H1, H4, and H5, indicating a positive impact of these factors on
female leaders’ perceived trust.

4. Hypothetical Effects of Female Leaders on the Trust Perception of
Art Department Teachers in Liaoning Province and Gender Comparison:The
fourth research objective aimed to assess the effectiveness of the
hypothesized effects of female leaders on the trust perception of art
department teachers in Liaoning Province and to compare the relationship
between teacher gender and teachers’ perceived trust. The analysis revealed
that six direct hypotheses and three indirect hypotheses proposed in this
study were supported by the data. Regarding the comparison of teacher
gender, the study involved 27.4% male teachers and 72.6% female teachers
in the survey. The results of the comparative analysis across various groups
indicated that hypotheses H1 through H6 did not show significant
differences between male and female teachers in their perceptions of trust

related to women’s leadership.

21SASUNUNNE UMNSNENasuoUInU &unuyBeMansia:aonumans 15 (1) : unsiay - Iueu 2568




188 KKU International Journal of Humanities and Social Sciences

7. New Knowledge From Research

From a study of the impact of women’s leadership on teachers’
feelings of trust in administration in higher education institutions. Universities
in Liaoning Province Found knowledge that can be summarized in a diagram

as follows.

Female Leadership /

Teacher perceived trust

Women's leadership
Female : -
influences teachers' trust Organizational
Leadership / . . .
in higher education Climate / Teacher

Organizational

institutions. in Liaoning perceived trust
Climate .
province

Female Leadership /

Teacher Characteristics

Diagram 2 Showing the effect of women’s leadership on teachers’ trust in

higher education institutions. in Liaoni province
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The base effect of female leadership on teacher supervision. Able to
control 4 direct paths and by a high level social science teacher in Liaoning
is a woman. And from the data analysis, female teacher support is very
important in terms of the care and desire of many female teachers. to join

the leadership team

8. Summarize

The researcher used a three-part questionnaire: Part 1: Demographic
variables. (Checklist) such as gender, age, education period, education level
University work experience, position, size of college/university Type of
college/university Section 2: Women’s leadership variables (5-point scale)
(25 items) Section 3: Teachers’ perceptions of trust in women leaders in the
Department of Social Sciences, Liaoning Province (15 items) ) Section 4:
Organization of the climate questionnaire (10 items) Section 5: Teacher
characteristic variables (11 items) Testing and analysis were conducted using
the consistency of objective 2 & the items. Acceptability was greater than
0.6. The questionnaire was sent via online, by mail, and by researchers Data
on demographic variables were analyzed using descriptive statistics,
frequencies, and percentages. Descriptive statistics methods were used to
analyze the effectiveness variables of online education management of
projects in colleges and universities in Liaoning Province. Mean and standard
deviation (SD) exploratory factors (EFA) were used to analyze the effectiveness
of teachers’ trust in women leaders in the art department of Liaoning
Province. To reduce extraneous variables After collecting the data Content

analysis methods will be used to analyze the collected data.
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9. Suggestions

Based on the findings of this research, the researcher offers the
following suggestions:

1. Suggestions for Applying Research Results:

1.1 Enhancing Women’s Leadership in Higher Education Institutions
in Liaoning Province: The results from the first research objective highlight
the importance of fostering teachers” awareness and trust in women leaders
to improve the quantity and quality of female leadership within colleges
and universities in Liaoning Province. Educational management policies should
focus on initiatives that: Promote the development of women’s leadership
abilities through targeted training and mentorship programs. Raise awareness
among faculty members regarding the positive impact of women’s leadership.
Build and strengthen trust in women leaders through transparent and
equitable administrative practices.

2. Suggestions for Future Research: This research has provided insights
into the multifaceted nature of female leaders’ abilities, encompassing
responsibility, sensitivity, teamwork, and perceived honesty. The study also
suggests that women leaders are seen as catalysts for change and that their
ability to effectively balance family and work life contributes to their
leadership effectiveness. To further advance our understanding in this area,
future research should consider the following specific and focused questions:

Exploring Intersectional Factors: How do intersectional factors such
as age, work experience, academic rank, and disciplinary background influence
teachers’ perceptions of women’s leadership and their trust in women
administrators?

Investigating Specific Leadership Styles: What specific leadership styles
exhibited by women leaders are most effective in fostering trust among

teachers in the higher education context in Liaoning Province?
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Examining Organizational Culture: How does the organizational culture
of different universities in Liaoning Province mediate or moderate the
relationship between women'’s leadership and teachers’ trust?

Longitudinal Studies: How do teachers’ perceptions of women’s
leadership and their trust in women administrators evolve over time as they
gain more experience working with female leaders?

Qualitative Investigations: What are the in-depth experiences and
perspectives of teachers regarding women’s leadership and trust in
administration in Liaoning Province? Qualitative studies could provide richer
contextual understanding.

Comparative Studies: How do teachers’ perceptions of women’s
leadership and trust in administration in Liaoning Province compare with
those in other provinces in China or in other cultural contexts?

Impact on Specific Outcomes: What is the impact of teachers’ trust
in women administrators on specific organizational outcomes such as teacher

job satisfaction, organizational commitment, and student success?
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