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Abstract 
 
This study aimed to develop a Second Language (L2) 
Writing Motivation Scale in an EFL context. Within this 
central aim, sub-studies in three phases were carried out: 
1) to create an L2 Writing Motivation Scale, 2) to perform 
a confirmatory factor analysis and validate the scale, and 
3) to test two path models regarding increasing students’ 
intrinsic motivation and decreasing their amotivation 
towards L2 writing. The participants included a total of 
657 students from different departments of three large 
state universities. In the first of three study phases, an L2 
Writing Motivation Scale was developed. Then, 
exploratory factor analysis was conducted, and a three-
dimension L2 writing motivation scale emerged. Here, 
the test-retest reliability coefficient of the scale’s 
dimensions was found to be satisfactory. In the second 
phase, confirmatory factor analysis was performed, and 
the scale construction was validated. Finally, two path 
models regarding increasing students’ intrinsic 
motivation and decreasing their amotivation towards L2 
writing were found to fit perfectly. The possible 
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contribution of the use of the scale in L2 writing 
pedagogy is discussed. 

 

Introduction 

Writing is an inseparable part of communication though it is 
regarded as a difficult language skill to master. It is challenging both for 
nonnative and native speakers since it requires bringing together many 
different components. Writing is an essential part of the language learning 
process; however, it is undervalued, in particular by young people who do 
not attach the necessary importance to writing. They see it as not only 
boring but also as a complex process (Elliot, 1999), which can result in a 
lack of motivation to both study writing and in attempting to write. While 
lack of motivation to write in their mother tongue may suggest an 
unwillingness to write in a second language (L2), there may be other 
reasons why students lack the necessary motivation. Thus, a thorough 
investigation into motivation to write in an L2 is required. 

Motivation in language learning and teaching has been researched 
in a general sense rather than in terms of certain skills, namely, reading, 
listening, speaking, and writing (Dörnyei & Ushioda, 2021; Gardner & 
Lambert, 1972; Ushioda, 2011), and the number of studies focusing on 
motivation to write in an L2 is limited (Boscolo & Hidi, 2006; Kim & Kim, 
2016; Lo & Hyland, 2007; Tahmouresi & Papi, 2021). Boscolo and Hidi 
(2006) state that “studies on the motivational aspects of writing are 
relatively recent” (p. 1). While this observation was made more than a 
decade ago, the claim still stands. There have been a number of research 
studies focusing on motivation in learning L2 writing. For instance, Lo and 
Hyland (2007) carried out an action research in which they tried to 
enhance learners’ motivation and engagement in an English as a Second 
Language (ESL) writing program. They revealed that writing about topics 
of interest and that are relevant to learners both liberates them and builds 
confidence to write. Moreover, Kim and Kim (2016) discovered that topic 
choice and whether students are free to choose their writing topics 
influences lexical sophistication and temporal cohesion in students’ 
writing and found that students’ motivation increases where they are able 
to choose the writing topic.  

Some studies approached motivation to write in an L2 within 
Dörnyei’s L2 motivational self-system (Jang & Lee, 2019; Piniel & Csizer, 
2014; Tahmouresi & Papi, 2021). Dornyei (2009) states that motivation is 
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an essential part of acquiring an L2 and that this is a dynamic process. His 
theory of L2 motivational self-system puts forward three selves that L2 
learners may have. The ideal-self refers to the future image that a learner 
would like to have. An image of a fluent L2 speaker motivates a learner to 
study the L2 to the extent that his/her effort brings the actual self-closer 
to the ideal self (Papi, 2010). The ought-to L2 self represents obligations 
and responsibilities of an L2 learner. A learner who wants to please their 
family or teacher with their language proficiency is mainly motivated by 
the ought-to self. The third self relates to a learner’s enjoyment of the L2 
learning experience rather than a self-image. The “L2 learning experience” 
refers to “situated, executive motives related to the immediate learning 
environment and experience” (Dörnyei, 2009, p. 29) and relates to 
elements of the L2 learning process such as the language teacher, 
classmates, and materials. These three types of motivational self are linked 
to integrative and instrumental motivation, extrinsic motivational factors, 
and intrinsic motivation respectively.  

Of the studies that adopted Dörnyei’s L2 motivational self-system, 
Piniel and Csizer (2014) carried out a longitudinal study in which they 
explored changes regarding anxiety, motivation, and self-efficacy of 
learners during an academic writing course. They revealed that changes in 
total motivation and writing anxiety were small but statistically significant 
across time. Also, Jang and Lee (2019), who adopted the same theory, 
investigated the effects of L2 self-related motivation on the quality of L2 
writing and learners’ writing strategies. They found that an idealized L2 
self-image can largely influence L2 writing processes and products.  

Other studies, on the other hand, adopted the self-determination 
theory to investigate L2 writing motivation (Kirk, 2011; Yesilyurt, 2008). 
Deci and Ryan’s (2008), Self Determination Theory (SDT) focuses on human 
motivation and personality. It assumes that the integration of people’s 
self-motivation and personality and the conditions which support these 
constructive processes arise from their inherent personal growth and 
innate psychological development. According to this theory, the need for 
autonomy, competence, and relatedness facilitates not only the tendency 
for growth and integration but also social development and personal well-
being (Deci & Ryan, 2008).  Kirk (2011) carried out an action research in a 
tertiary level academic writing course at a university in Japan. He 
investigated whether the results of the research support the concepts of 
SDT and whether their course component enhanced students’ motivation 
to write in the L2. Although they incorporate its conceptual framework, 
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the results were not completely consistent with SDT, which indicates that 
some data cannot be accounted for by the theory. Yesilyurt (2008) 
examined EFL students’ motivational patterns and their perceived 
autonomy in an academic writing course. He found a significant 
relationship between the two, stating that students with more 
autonomous motivation have higher perceived autonomy. The study 
indicates that ensuring autonomy in L2 learning can enhance both intrinsic 
motivation and achievement in writing courses. 

According to Williams and Burden (1997), second language 
learning motivation is affected not only by learners’ socio-cultural and 
contextual background but also by internal factors such as their attitude 
towards language learning, their intrinsic interest, and their perception of 
the activity’s relevance and value. In this regard, many studies have 
explored L2 writing motivation as an essential part of language acquisition. 
Most empirical research studies approach L2 writing motivation within 
motivation in general learning activities and motivation to learn an L2 in 
general. The relationship between L2 writing motivation and anxiety, 
autonomy and language proficiency, L2 writing motivation and language 
learning strategies, L2 writing motivation and interest, self-regulation, self-
efficacy, anxiety and L2 writing motivation and engagement (Boscolo & 
Hidi, 2006; Tsao et al., 2017; Yu et al., 2019, p. 129-141) have been 
investigated in the literature. However, these studies mainly focused on 
motivation in learning to write in an L2 with students’ general orientation 
towards the language process (Gardner & Lambert, 1972; Hashemian & 
Heidari, 2013).  Hashemian and Heidari (2013), for example, studied the 
relationship between motivation/attitude and L2 writing. Their results 
revealed that while there is no relationship between learners’ 
instrumental motivation and their writing skills, learners with integrative 
motivation gain a higher writing proficiency.  

As stated above, the studies that researched L2 writing motivation 
approached the issue with regard to language learning and teaching in a 
general sense. They integrated language learning motivation and learning 
L2 writing. However, few of them measured L2 writing motivation in 
particular. That is, they administered the scales for general language 
learning in researching L2 writing motivation. Only a few instruments 
developed especially for measuring L2 writing motivation (Codling et al., 
1996; Yesilyurt, 2008) and demotivation (Karaca & Inan, 2020) exist in the 
relevant literature. Thus, the development of a scale that can be 
administered in the study of learners’ motivation to write in an L2 is 
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needed to help explore the issue in detail. To this end, this study is an 
attempt to develop a scale to measure students’ L2 writing motivation and 
administer it to validate its utility. 
 

Method 
 

The purpose of the study was to develop a scale to measure 
students’ motivation to write in an L2. To this end, the study adopted a 
sequential mixed method procedure. This procedure includes exploratory 
instrument design followed by confirming quantitative phases where the 
instrument is both tested and put to use. This procedure can help 
researchers by providing a reliable instrument where item generation is 
comprehensive and emerging items are rigorously validated (Collins et al., 
2006; Zhou, 2019). The study consisted of three phases: 1) an instrument 
development procedure of qualitative data collection and validation, 2) a 
confirmatory quantitative procedure, and 3) a procedure putting the 
developed instrument into practice. In line with these phases, the first sub-
goal of the study was to create a scale of motivation to write in an L2 and 
determine its validity and reliability. Confirmatory factor analysis was used 
to examine the factor structure of the scale. Finally, the relationship not 
only between L2 writing motivation and attitude towards learning English 
but also between L2 writing motivation and need satisfaction was explored 
by putting the scale into use. These sub-goals are presented through phase 
1, phase 2, and phase 3 respectively. 
 
Phase 1:  Forming L2 Writing Motivation (L2WM) Scale  
 

The first phase aimed to create and validate a measure that 
examines motivation to write in English as a Second Language. In the 
following sections, the method is introduced and the results are 
presented. The test-retest reliability of the scale is provided in the end. 
 

Design  
 
First, an item pool was created. In the preparation of the items, 

primarily studies on motivation and L2 writing, motivation and L2 
acquisition, and self-determination and motivation were reviewed in the 
relevant literature (Everhart Chaffee et al., 2014; Tang & Liu, 2018). In 
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addition, university students from an English language teaching 
department of a large university were interviewed. During the interview, 
the students were asked such questions as “What affects your motivation 
to write in English?”, “Think of when you are tired of writing in English, 
what do you think and feel during these times?” and “What are the factors 
that affect your motivation in writing English?”. Participants’ answers to 
the questions were examined with the help of content analysis. Students' 
responses to the above questions were grouped under three dimensions: 
intrinsic motivation, extrinsic motivation, and amotivation. The obtained 
responses were transformed into scale expressions. Six items were 
prepared for both intrinsic and extrinsic motivation dimensions, and five 
for amotivation dimension. The 17 items, which were turned into a pre-
pilot form of the scale, were examined by experts (other than the 
researchers) with a PhD in the field of educational evaluation and 
psychology to determine whether there is a form, expression, or 
participation indicator. It was suggested that 3 items in the scale should be 
removed from the pilot scale form in terms of language and meaning. As a 
result, it was decided that 14 items should remain. Then, the other phases 
(phase 2 and 3) were conducted with those items. 
 
Sample  
 

Thirty university students (15 female and 15 male) from the English 
language teaching department of a large university were interviewed. The 
reason these students were chosen as participants is that they were 
thought to have sufficient writing experiences. In these interviews, not 
only were they asked questions on writing in general and writing in an L2 
but also on their views on motivation to write in English. 

The participants in the exploratory factor analysis group consisted 
of students studying in various departments of a private university where 
they also learn English as a second language as well as department 
courses. The age range of the participants was between 18 and 26, with 
an average age of 20.76 and a standard deviation of 1.61. Of the 192 
participants, 150 were female (78.1%) and 42 were male (21.9%). Fifty-
seven (29.7%) of the students were first year; 87 (45.3%) were second 
year; 28 were third (14.6%), and 19 (9.9%) were fourth year students. Forty 
of the first phase participants took part in the test-retest procedure items. 
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Instrument  
 

An item pool on motivation to write in an L2 was used as the initial 
research instrument. The relevant literature was reviewed. University 
students’ views were also applied in this process. 
 
Phase 2: Confirmatory Factor Analysis and Construct Validity of the Scale 
 
Design  
 

This second sub-study aimed to investigate the construct validity 
of the scale. The scale which emerged from the exploratory factor analysis 
was subjected to confirmatory factor analysis. Here, the scale’s construct 
was examined by using a different sample. Internal consistency analysis 
was conducted in calculating the reliability of the sub-dimensions of the 
scale. 
 
Sample  
 

A total of 204 students from English language teaching 
departments of two large state universities, 63 male (30.9%) and 141 
female (69.1%), participated in this study. The age range of the 
participants was between 17 and 26 years. The mean age was 20.12 and 
the standard deviation was 1.44. 
 
Instrument  
 

The Flow State Scale in EFL classrooms was used to examine 
concurrent validity of the L2 Writing Motivation Scale. The scale was 
designed to measure the flow experiences of students in English courses. 
The four-point Likert-type scale consisted of 13 items and three 
dimensions: flow, boredom, and anxiety. Both confirmatory and 
exploratory factor analyses were conducted in the development of the 
scale. The reliability of the sub-dimensions of the scale ranged from .78 to 
.82. 
 
Phase 3: Two Path Models Regarding Increasing Students’ Intrinsic 
Motivation and Decreasing their Amotivation towards L2 Writing 
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Design 
 

The aim of this third sub-study was to test two path models for 
students studying in the English Language Teaching Department by using 
the L2WM Scale, which had been developed in the previous two sub-
studies. For this purpose, path analysis was administered to the variables 
observed in the study (Kline, 2015). The first model tests whether needs 
satisfaction mediates between positive attitudes towards learning English 
and intrinsic motivation to write in English. The second, on the other hand, 
aimed to reveal whether needs satisfaction mediates between attitude 
towards learning English and amotivation to write in this language. 
Accordingly, the hypotheses of the two models were: 

1. Needs satisfaction increases English learners' intrinsic 
motivation to write in English. 
2. A positive attitude towards learning English increases English 
learners' intrinsic motivation to write in English. 
3. A positive attitude towards learning English positively influences 
the needs satisfaction of students when the path model is based 
on intrinsic motivation. 
4. Needs satisfaction has a mediating role between a positive 
attitude towards learning English and intrinsic motivation to write 
English. 
5. Needs satisfaction decreases English learners' amotivation to 
write in English. 
6. A positive attitude towards learning English decreases English 
learners' amotivation to write in English 
7. A positive attitude towards learning English positively influences 
the needs satisfaction of students when the path model is based 
on amotivation. 
8. Needs satisfaction has a mediating role between a positive 
attitude towards learning English and amotivation to write English. 

 
Sample 
 

A total of 201 students, 139 (69.15%) female and 62 male (30.85%), 
from English language teaching departments of two large Turkish 
universities participated in this third sub-study. The participants were a 
different group to that in the second sub-study. The age range of the 
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participants was between 18 and 25 years; the mean age was 21.23 and 
standard deviation was 1.86. 
 
Instrument  
 

Two existing scales were used in this final sub-study. The Attitude 
Toward English Lesson scale was adapted by Tunç (2003) from another 
scale by Aiken (1979) that was developed to measure the attitudes of 
students toward math and science courses. The version of the scale that 
was used in this study was developed by Tuncer et al. (2015). It has 19 
items grouped under four dimensions, namely, learning, unwillingness, 
individual meaning, and importance.  

The other instrument was the General Need Satisfaction Scale. 
Developed by Deci and Ryan (1991) and adapted to Turkish by Cihangir-
Çankaya and Bacanli (2003), the scale has 21 items covering three needs: 
autonomy, competence, and relatedness. It aims to assess individuals’ 
satisfaction of intrinsic needs for autonomy, competence, and relatedness. 
The competence, relatedness, and autonomy dimensions of the scale, 
which is a 5-point Likert type, have six, eight, and seven items respectively. 
The internal consistency of the scale was found to be .80 for competence, 
.82 for autonomy, and .81 for relatedness. 
 

Results 
 
Results of Phase 1  
 
Initial Analyses of the Scale Construction: Exploratory Factor Analyses 
 

Before beginning exploratory factor analysis, whether the sample 
size of the study was sufficient for exploratory factor analysis was checked. 
To this end, the Kaiser–Meyer–Olkin (KMO) coefficient and the Bartlett’s 
test of sphericity values were examined. The KMO value and Bartlett’s test 
of sphericity were found to be .827 and 999, 924 (p<0.01) respectively. 
The sample size was sufficient and met the assumption of multivariate 
normality. Exploratory factor analysis was then applied to the items. 
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Figure 1. 
 
Scatter plot 
 

 
 

The scatter plot in Figure 1 gathers the scale items around three 
factors. The total variance explained by these 14 items was found to be 
56.354%. The first dimension of the scale is intrinsic motivation. Five items 
were included in this dimension. The variance explained by this dimension 
was 23.763% and the eigenvalue was 3.327. The second dimension is 
extrinsic motivation and consists of five items. The variance explained by 
extrinsic motivation dimension was 18.971% and the eigenvalue was 
2.656. The third dimension is amotivation and consists of four items. The 
variance explained by the amotivation dimension was 13.620% and the 
eigenvalue was 1.907. The items and factor load of the scale are shown in 
Table 1. 
Table 1 
 
The items and factor load of the L2WM Scale 
 

 L2WM Item Factor Loading  

  1  2 3 

Factor 1:  

1 

Intrinsic Motivation 

Since I reveal my ego/myself (while 
writing in English), my desire to 
write in English increases. 

.873   
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2 Since writing in English improves 
my abilities, my desire to write in 
English increases. 

.872   

3 Because I get satisfied with and 
enjoy learning new things, my 
desire to write in English increases. 

.838   

4 Since I want to show myself that I 
am a successful person, my desire 
to write in English increases. 

.799   

Factor 2: 

5 

Extrinsic Motivation 

Since writing in English makes me 
happy, my desire to write in English 
increases. 

 .817  

6 When I fail the English course, my 
desire to write in English increases. 

 .749  

7 When I attend courses, my desire 
to write in English increases. 

 .718  

8 Because my family wants me to be 
an English literate, my desire to 
write in English increases. 

 .552  

9 When I'm away from technology, 
my desire to write in English 
increases. 

 .548  

Factor 3: 

10 

Amotivation 

Because I think it will help me find 
a good job, my desire to write in 
English increases. 

  .695 

11 To be honest, I don’t know. I really 
think I'm wasting my time while 
writing in English.  

  .659 

12 I have no idea. I do not understand 
what I'm doing when I'm writing in 
English. 

  .618 

13 Writing in English is far from me.    .520 

14 I do not find writing in English 
meaningful. 

  .420 

 
Test-retest Reliability 
 

The test-retest method was used to determine the reliability of the 
scale. The scale was applied twice to 30 students studying in the English 
language teaching department at a two-week interval. The reliability value 
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of the intrinsic motivation dimension of the scale was found to be .89, the 
extrinsic motivation dimension was as .83, and the reliability of the 
amotivation dimension was .87. 
 
Results of Phase 2 
 
Confirmatory Factor Analysis and Construct Validity of the L2WM Scale 
 

The structure of the developed three-dimensional scale was 
examined through confirmatory factor analysis. The maximum-likelihood 
estimation method was chosen as the analysis method. The value of χ² was 
found to be 127.51 and the degree of freedom (df) = 62. In addition, 
goodness of fit values were determined as NFI = 0.93, NNFI = 0.95, CFI = 
0.96, IFI = 0.96, RFI = 0.92, GFI = 0.91, and AGFI = 0.87, and the RMSEA 
value was found to be 0.072. These findings display the goodness of fit of 
the model (Kline, 2015). Based on the confirmatory factor analysis, it was 
concluded that the model was compatible with the data. However, since 
the factor load value of the 10th item in the exploratory factor analysis was 
low and the t value was insignificant, it was removed from the scale. 

The number of items in the exploratory factor analysis was 14. 
Since the factor load of one item was less than 0.30 in the first analysis of 
the confirmatory factor and the t value was meaningless, the relevant item 
was removed from the analysis and the analysis continued with 13 items. 
Figure 2 presents the final version of the confirmatory factor analysis. 
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Figure 2 
 
Results of the confirmatory factor analysis 
 

 
 

Chi square=127.51, df=62, P-value=0.00000,  RMSEA=0.072 

Note. I=Item (e.g. I1=Item 1) 
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Concurrent Validity of the L2WM Scale 
 

The concurrent validity of the scale was examined using the Flow 
State Scale in the English Course. According to the results of Pearson 
Correlation Analysis, there was a positive and moderate relationship 
between intrinsic motivation and flow, and there was a low and negative 
relationship between intrinsic motivation and anxiety. A low positive 
correlation was found between extrinsic motivation and flow. While 
amotivation correlated positively but low with boredom and anxiety, it has 
a negative correlation with flow (see Table 2). 
 
Table 2 
 
Pearson Correlations 
 

 1 2 3 4 5 6 

Intrinsic motivation  1      

Extrinsic motivation  ,410** 1     

Amotivation  -,599** -,184** 1    

Flow ,408** ,349** -,343** 1   

Bored -,112 -,060 ,259** -,214** 1  

Anxiety 
-,331** -,011 ,334** -,426** 

,400*

* 
1 

 

Reliability 
 
The reliability of the sub-dimensions of the scale was calculated based on 
internal consistency analysis. The Cronbach Alpha value of the intrinsic 
motivation dimension was found to be 0.82. The value of extrinsic 
motivation and amotivation dimensions were determined as 0.60 and 0.86 
respectively. 
 
 
 
  



 
Eryilmaz & Yesilyurt (2022), pp. 922-945 

LEARN Journal: Vol. 15, No. 2 (2022)   936 

Results of Phase 3 
 
Figure 3 
 
Results of the path model regarding amotivation towards L2 writing 
 
 

 

 

 

 

 

  

 

 

 
 
 
The results of the path analysis found that needs satisfaction was 

mediated between a positive attitude towards learning English and 
intrinsic motivation to write English. Accordingly, one unit of increase in 
positive attitude towards learning English increases intrinsic motivation to 
write English by 0.24 (t = 3.55; p <0.01) units. Similarly, one unit of increase 
in needs satisfaction increases the intrinsic motivation to write in English 
by 0.21 units. On the other hand, the mediation effect of needs satisfaction 
between a positive attitude towards learning English and intrinsic 
motivation to write English was found to be positive but of a low level. 
Accordingly, the mediation effect of needs satisfaction was found to be 
0.05. The total effect size of the positive attitude towards learning English 
was 0.33. Goodness of fit values were also excellent (Chi Square=0.00, 
df=0, RMSEA=0.000). 
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Figure 4 
 
Results of the Path Model regarding amotivation towards L2 writing 
 

 

 

 

 

 

  

 

 
 
 

 
 
The second path analysis revealed that needs satisfaction 

mediated between a positive attitude towards learning English and 
amotivation to write in English. That is, one unit of increase in a positive 
attitude towards learning English reduces amotivation to write in English 
by 0.23 unit (t = -3.37; p < 0.01). Similarly, one unit of increase in needs 
satisfaction reduces amotivation to write in English by 0.24 unit (t = -3.46; 
p < 0.01).  On the other hand, the mediation effect of needs satisfaction 
between a positive attitude towards learning English and having intrinsic 
motivation to write in English was found to be positive but at a low level. 
Here, the mediation effect of needs satisfaction was determined as 0.06. 
The total effect size of the positive attitude towards learning English was -
0.18. Goodness of fit values were also excellent (Chi-Square=0.00, 
df=0,RMSEA=0.000). 

 
Discussion and Conclusion 

 
The purpose of this study was to create and validate a scale to 

examine students’ motivation to write in an L2. It also intended to explore 
the relationship between L2 writing motivation and attitude towards 
learning English and to discover any relationship between L2 writing 
motivation and needs satisfaction of university students who are learning 
English as an L2. To this end, a three-factor L2 writing motivation scale was 

Needs 

Satisfaction 0.74 

 

0.24 

 

Attitude 

Towards 

Learning 

English 

1.00 

 
-0.24 

 

Amotivation 

to write in 

English 

-0.23 

 
0.67 
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created and its validity and reliability scores were calculated. Based on the 
relevant literature review and the analyses of the interviews with 
university students on L2 writing motivation, the three-dimension L2WM 
Scale was developed. The exploratory factor analysis showed that the scale 
has three dimensions related to intrinsic motivation, extrinsic motivation, 
and amotivation. The test-retest method proved that the reliability scores 
of all the three dimensions of the scale were satisfactory.  

An in-depth literature review revealed that only a few scales have 
been developed to examine the writing motivation of second language 
learners. Some studies adapted the Motivation to Write Scale in their L2 
writing motivation studies (Akyol & Aktaş, 2018). This scale was devised by 
Codling et al. (1996) to explore how elementary school children value 
writing. The Academic Writing Motivation Questionnaire (AWMQ), 
developed by Payne (2012), is another scale for investigating students’ 
writing motivation. The intention of devising this scale was that it helps 
college instructors understand their students’ motivation to write. While 
these two scales help research students’ motivation to write, they are not 
fully appropriate for examining students’ L2 writing motivation as they 
were devised to investigate students’ motivation to write in their mother 
tongue. Another scale that was developed by Werderich and Armstrong 
(2013) to explore adolescent writers’ writing motivations is the Cross-Level 
Motivation to Write Profile. However, this scale also focuses on students’ 
writing motivation in their mother tongue rather than on their motivation 
for L2 writing. The best scale found in the literature review devised 
particularly to measure motivational orientations of university students in 
writing classes was the Writing Motivation Scale. The scale was prepared 
by Yesilyurt (2008) to examine the motivation types of learners from the 
viewpoint of self-determination theory. The number of scales measuring 
students’ L2 writing motivation is very limited. Thus, the current study is 
an initiative to fill this gap in the relevant literature by providing a scale 
devised specifically to measure students’ L2 writing motivation.  

The second phase of the study was carried out to obtain the 
confirmatory factor analysis and determine the validity of the L2WM Scale 
through investigating the relationship between the scale’s dimensions and 
certain positive classroom behaviors. It was found that there is a positive 
and moderate relationship between intrinsic motivation and flow, and a 
low positive correlation between extrinsic motivation and flow. The 
second phase also revealed a low and negative relationship between 
intrinsic motivation and anxiety regarding L2 writing, and that, while 
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amotivation has a positive but low correlation with boredom and anxiety, 
it has a negative correlation with flow.  

Flow and motivation in L2 learning has been approached in a 
general sense. That is, studies have handled the issue under the umbrella 
terms of language learning, second language learning or foreign language 
learning (Amini & Amini, 2017) while there have been few studies 
investigating the relationship between motivation and flow with regard to 
language skills (i.e. reading, writing, speaking, listening). However, as far 
as we are aware, no studies have explored the flow and motivation in L2 
writing. This study is therefore unique in attempting to both explore 
students’ motivational orientations regarding L2 writing and investigate 
any possible relationship between these orientations and flow in L2 
writing.  

The third phase was implemented to test the two path models. It 
aimed to test 1) whether needs satisfaction mediates between a positive 
attitude towards learning English and intrinsic motivation to write in 
English, and 2) whether needs satisfaction mediates between a positive 
attitude towards learning English and not being motivated to write in 
English. The analyses revealed that needs satisfaction mediates between 
a positive attitude towards learning English and intrinsic motivation to 
write English. An increase in needs satisfaction of learners who have a 
positive attitude towards learning English increases their L2 writing 
motivation. The mediation effect of needs satisfaction between a positive 
attitude towards learning English and intrinsic motivation to write English 
was found to be positive but low. The analysis also indicates that needs 
satisfaction mediates between a positive attitude towards learning English 
and amotivation in writing in English. An increase in needs satisfaction of 
students who have positive attitudes towards L2 writing reduces their 
amotivation to write in English.  

According to Self-Determination Theory, individuals are generally 
in three important motivational situations in the educational and teaching 
context. This theory states that needs satisfaction has a mediating role in 
creating an orientation from extrinsic motivation to intrinsic motivation 
(Deci & Ryan, 2008; Ryan & Deci, 2000). In addition, it accepts that as long 
as attitudes towards learning English are positive, the level of motivation 
of individuals increases (Al-Tamimi & Shuib, 2009), which concurs with the 
findings of this study. 

The present study revealed that the satisfaction and attitude 
towards English reduce the amotivation of students’ writing in English. In 
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this sense, the results correspond to the relevant literature. The study also 
investigated the relationship between motivation to write in English and 
other variables in a domain-specific manner and in this respect it differs 
from the aforementioned studies. However, the results of the current 
study regarding L2 writing motivation confirm Self-Determination Theory’s 
assumptions on the issue. The path analyses results show that needs 
satisfaction and attitude towards English have positive and low effects on 
students’ intrinsic motivation. The reason for this can be found in the 
nature of intrinsic motivation: individuals with intrinsic motivation do not 
need external tools since they reveal their self and personality through 
activity (Pelletier et al., 2001). 
 

Implications for Teaching and Learning L2 Writing 
 

The results of this study can contribute to students in terms of their 

motivation to write in a second/foreign language by helping English 

teachers and instructors evaluate students in terms of their motivation 

status regarding L2 writing. With this information they can prepare an L2 

writing training program for students individually or as groups. The study 

also makes clear that psychological needs satisfaction of students 

(relatedness, autonomy, and competence) should be secured in order that 

their motivation to write in an L2 can increase.   

This current study investigated the relationships between 

motivation and domain-general variables such as attitude towards 

learning English and general needs satisfaction of university students with 

the help of a developed and validated scale. However, it might be more 

beneficial to investigate the relationship between motivation and domain-

specific variables through scales such as attitude towards L2 writing, needs 

satisfaction in L2 writing, and flow in L2 writing, which can be developed 

in further studies. In addition, the effectiveness of the curriculum can be 

examined with the help of the scale developed in this study. The present 

scale can also benefit the development of new programs.  
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