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ABSTRACT 
 
This study investigated students’ perceptions of speaking 
English in front of the class versus speaking English via self-
recorded videos posted on a private Facebook group. In 
Thailand, most Thai students are shy and have less confidence 
in speaking English. Providing them with a new type of 
practicing English might encourage them to have more 
confidence when speaking English. The research methods for 
this study included distributing questionnaires, conducting 
semi-structured interviews, and making observations. The data 
were collected from an English classroom at a government 
university in Northeastern Thailand and via the course’s private 
Facebook group. Second-year undergraduate students who 
enrolled in the ‘Communicative English for Tourism Industry 
2’ course participated in this study. The results revealed that 
most students preferred speaking English via self-recorded 
videos posted on the private Facebook group as opposed to 
speaking English in front of the class. They gave various 
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reasons such as gaining more confidence, feeling more relaxed, 
having more fun, and experiencing learner autonomy. Thus, 
using self-recorded videos posted on the private Facebook 
group can be an alternative English teaching and learning tool 
for English classes in order to enhance students’ confidence in 
speaking English. 
 
Keywords: A private Facebook group, self-recorded videos, 
speaking English in front of the class, Thai students’ 
perception, confidence in speaking English 

 
Introduction 

Speaking English is one of the language skills that English as a foreign 
language (EFL) students are worried about, including Thai EFL students 
(Akkakoson, 2016). This skill can reflect their anxiety about using the English 
language. Young (1990) considered this foreign language anxiety to be a 
complex phenomenon that can affect or obstruct the learning process. In this 
regard, in order to alleviate students’ anxiety in speaking English, this study 
was conducted to analyze students’ perceptions of English-speaking 
platforms by comparing their views about speaking English in front of the 
class versus speaking English via self-recorded videos posted on a private 
Facebook group. After knowing their perceptions, preferences, and their 
opinions about the pros and cons of each speaking platform, it would be 
easier for teachers to support what they already have or what they lack in 
practicing speaking English. As a result, this may directly help to improve 
their speaking performance.  

Why do we have to look at students’ perceptions of speaking English 
in front of the class versus speaking English via self-recorded videos posted 
on a private Facebook group? The answer is that their perceptions of the two 
speaking platforms can help teachers improve their own teaching methods 
and find strategies to support students’ learning preferences, which can in 
turn enhance their speaking competence. Preference is considered the most 
important part of the decision-making process for students to decide to learn 
something. According to Dörnyei and Ushioda (2011), learner preference can 
affect their choices, participation, effort, and determination. Furthermore, 
successful learning and activities depend on students’ needs, not the teachers’ 
interests (April & Fahrur, 2022; Cameron, 2001). Therefore, teachers who put 
emphasis on this psychological aspect in terms of students’ learning 
preferences in their classes can help promote student learning. If students do 
dislike the teaching methods, the learning environment, and the learning 
platforms for practicing speaking English, etc., they might have low 
motivation to practice speaking English, for example. Thus, we still need to 
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give importance to students’ learning preferences so as to increase the 
positive emotional side of their learning behavior, which can facilitate the 
improvement of their learning and skills. Teachers should allow students to 
take part in selecting their choices in learning (Nunan, 1999). To find these 
answers, gathering their perceptions in various aspects between two English-
speaking platforms, as well as the results of speaking performances when 
speaking English in front of the class after practicing speaking English via 
self-recorded videos posted on the private Facebook group, distributing 
questionnaires, conducting semi-structured interviews, and making 
observations were all used as the research methods.  
 We can see that students at this age are quite familiar with making 
their self-recorded videos by either posting them on TikTok or YouTube for 
their entertainment. Nevertheless, these video recordings can be related to 
language learning as well. In some studies, videos are chosen to supplement 
language activities, attract students’ attention, and make the lessons more 
interesting in a classroom platform (Prema & Kumar, 2018; Wang, 2015). In 
addition, some studies show that YouTube is an interesting platform where 
students can create English-speaking videos to enhance their self-confidence 
in speaking English (Ahn & Lee, 2016; Sun & Yang, 2015).  

For this study, a private Facebook group was selected to be the 
platform for students to submit their English-speaking video assignments 
because it has more private features that only members in the class can see 
what they post on the group; in addition, this platform is very convenient 
because most students already know how to use it. More specifically, with the 
aim to find an alternative channel to encourage Thai students who are shy to 
practice speaking English in front of the class, the private Facebook group is 
where students share their self-recorded videos. Thus, the results of students’ 
perceptions of speaking English in front of the class versus speaking English 
via self-recorded videos posted on the private Facebook group can help 
teachers who teach English speaking decide whether or not to use this online 
private Facebook group platform together with students’ self-recorded videos 
for English-speaking class, especially outside of the class hours. Moreover, 
although there are some studies about students’ perceptions of the use of 
Facebook groups (Awidi et al, 2018; Dizon 2015; Low & Warawudhi, 2016; 
Tananuraksakul, 2015; Ulla and Perales, 2021), little is known about tertiary 
students' perceptions of the application of self-recorded videos posted a 
private Facebook group toward speaking English particularly. To fill this 
research gap, this study was conducted.  
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Literature Review 

Facebook in General 

Facebook is one of the social networking sites (SNS’s) which is very 
popular among users worldwide, especially those between the ages of 18-34 
years (Statista Research Department, 2021). That means the ages of users are 
18 years old and up, and these people definitely include university students. 
Facebook was established by Mark Zuckerberg in 2004. Facebook is very 
popular because Facebook users can do many activities on it such as creating 
profiles, sharing pictures, videos, music, etc. Moreover, they can use it to 
express their feelings, which they might not be able to do in their face-to-face 
communication. 

Obviously, the initial aim of creating Facebook was not for academic 
purposes. Nevertheless, the academic environment has been increasingly 
supported by the digital environment in many parts of the world, especially 
via using Facebook (Halawati & Soh, 2013; Istifci & Dogan, 2021; Lam, 2012; 
Öztürk, 2016). Several studies showed that English teachers paid more 
attention to the use of Facebook as an online English learning environment 
(AbuSa’aleek, 2015; Al-Dheleai & Tasir, 2017; Bdaiwi, 2017; Blattner & Fiori, 
2009; Jassim & Dzakiria, 2019; McCall, 2017). In addition, many researchers 
presented the advantages of using Facebook for learning in their studies. For 
example, Lam (2012) presented that Facebook can help improve students’ 
motivation in learning. Also, González et al. (2015) showed that Facebook 
can help students have a social network and strong community support 
outside of the class. Furthermore, Faryadi (2017) found that the effectiveness 
of Facebook in English language learning is to improve students’ English 
proficiency by learning new words and terminologies.  
 
The Private Facebook Groups in Educational Contexts 
 
 Apart from Facebook in general or personal Facebook as mentioned 
previously, there are Facebook groups that have more specific features for 
those who have the same interests and purposes to do or to share some things 
in common with someone in the group. These Facebook groups have two 
types of settings: public and private settings. On public Facebook groups, 
anyone can see who is in the group and what they post whether video files, 
pictures, or comments; while on private Facebook groups/Facebook closed 
groups, only members can see who is in the group and what they post.  

There are studies about Facebook groups in educational contexts in 
particular. For instance, Ariffin et al. (2021) recently explored TESL trainee 
teachers’ experiences of using the Facebook group as a medium of reflective 
practice in terms of content and feedback references. All three trainee 
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teachers were teaching in primary schools in Malaysia. They shared their 
experiences in the Facebook group and were motivated by each other’s posts, 
which helped to promote a positive learning environment. Thus, not only 
students but also teachers/trainee teachers can gain benefits from using a 
Facebook group in an educational context. In addition, Santoso (2021) 
reviewed various activities that EFL students can do through a Facebook 
closed group and found that students felt comfortable with this e-
environment. Furthermore, Barbosa (2017) studied activities for developing 
oral skills through a Facebook group for students at the primary level; results 
showed that the Facebook group can be a medium for students where 
students give and receive feedback from their friends and increase flexibility 
for their learning. Moreover, Ekoc (2014) showed that Facebook groups can 
be used to communicate with students outside of the controlled classroom 
where they are free of the traditional pedagogic concerns as most classrooms 
have. Also, Facebook closed groups have privacy features that can help 
students feel secure and not fear unfamiliar intervention. Hence, with the 
many positive aspects of the use of Facebook closed groups or private 
Facebook groups, it is not uncommon to see many teachers and students use 
them nowadays in the educational context. Particularly, in the midst of the 
Covid-19 epidemic crisis, private Facebook groups have been one of the 
platforms that teachers select to transfer their knowledge to students, assign 
classwork, exchange ideas, and do teaching and learning activities together. 
 
Using Videos to Engage Students in Speaking English 

Apart from the background of the use of Facebook groups for 
educational contexts, there is some research related to this study in terms of 
using videos to engage students in speaking English. For example, in the study 
of Sun and Yang (2015), students could improve their own language learning 
strategies and process by using self-made video tasks with YouTube and 
Facebook platforms. In addition, Anida and Patmasari (2018) studied 
students’ video projects in their English-speaking class and showed that 
speaking English via video recording can help students see their own 
weaknesses and mistakes and thus try to improve their speaking skills. 
Furthermore, Encalada and Sarmiento (2019) who assigned students to 
submit their video tasks on the Moodle platform said that self-recorded 
videos can help students speak English with less fear. It can be seen that the 
studies mentioned above rarely integrated the use of the private Facebook 
group platform with self-recorded videos together, which might bring some 
other positive effects towards practicing speaking English in particular due to 
using different platforms or different environments. Although there are many 
platforms that can be used to enhance student speaking performance, this 
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study only focuses on two platforms: the classroom and the private Facebook 
group.  

Anxiety or Fear of Speaking English in Front of the Class  

Speaking English in front of a crowd or in front of a class can cause 
anxiety in a speaker because of low-self confidence in public, fear of making 
mistakes, lack of preparation, lack of public speaking skills, and shyness 
(Dansieh et al., 2021). Dansieh et al. also discovered in their study that context 
or the type of setting where the speech occurs plays a very important part in 
public speaking. Therefore, speaking English in front of the class versus 
speaking English via self-recorded videos might get different results in terms 
of students’ anxiety toward the type of setting. For example, a formal or strict 
environment in a classroom can affect learners’ anxiety (Hashemi, 2011). 
Furthermore, Mak (2011) identified factors that can cause speaking-in-class 
anxiety such as fear of negative evaluation, negative attitudes toward the 
English class, negative self-evaluation, speaking in front of the class without 
preparation, and being corrected when speaking. However, in Thailand, one 
of the main causes of students’ anxiety in speaking English in the classroom 
is a lack of vocabulary (Akkakoson, 2016). Other anxiety factors involve, for 
example, audience, lack of grammatical knowledge, lack of confidence, and 
lack of positive attitudes toward the English language (Inthakanok, 2009).  

 
Research Methodology 

 
Theoretical Framework 
 
 This study was conducted on the grounds that students’ affective 
factors should be reconsidered or paid more attention to by teachers who 
teach English speaking. The definition of “affective” relates to moods, 
feelings, or emotions. In Krashen’s Affective Filter Hypothesis Theory, there 
are three major affective factors that have a significant role in second language 
acquisition: motivation, self-confidence, and anxiety (Krashen, 1986). He 
stated that negative emotions such as anxiety, fear, or shyness can impede a 
person’s ability to acquire a language. In this regard, English teachers should 
maintain students’ positive affective factors such as motivation and self-
confidence, and at the same time decrease students’ negative affective factors 
such as anxiety, fear, or shyness. In order to recognize students’ affective 
factors in an English-speaking class, we need to explore their 
perspectives/perceptions. Hence, this study applied Krashen’s theory of 
affective factors to the perceptions of students towards two speaking 
platforms (speaking English in front of the class and speaking English via 
self-recorded videos posted on a private Facebook group) in order to get the 
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results that can help support their positive affective factors and decrease their 
negative affective factors in the English-speaking class. 

Purposes of the Study 
 

This mixed-methods study was conducted in order to investigate 
students’ perceptions of speaking English in front of the class versus speaking 
English via self-recorded videos posted on a private Facebook group. Also 
explored was how speaking English via self-recorded videos posted on a 
private Facebook group affects students’ performances when they speak 
English in front of the class.  
 
Research Questions 
 

There are two research questions in this study. 
1. What are students’ perceptions of speaking English in front of the 

class versus speaking English via self-recorded videos posted on a private 
Facebook group? 

2. How does speaking English via self-recorded videos posted on a 
private Facebook group affect students’ speaking performances when they 
speak English in front of the class?  
 
Participants and Settings 
 

This study was conducted at a government university in Northeastern 
Thailand. There were 70 students who responded to the questionnaires and 
66 students joined the semi-structured interview in this study. They were 
second-year undergraduate students who enrolled in the ‘Communicative 
English for Tourism Industry 2’ course. It is a 4-hour course that can provide 
students with enough time to practice speaking English. By observing 
participants’ English speaking in front of the class in the first few weeks of 
the course, it was found that they had various English proficiency levels. 
However, most of them were shy and lacked the confidence to speak English 
in front of the classroom. Only 7-8 students spoke English confidently. All 
of them were non-English major students. They spoke English in front of the 
class 6 times in this course (3 times for the first three weeks of the course and 
3 times after joining speaking English via self-recorded videos posted on the 
private Facebook group). They spoke English via self-recorded videos posted 
on the private Facebook group 4 times (from the fourth to the seventh week 
of the course). The topics of speaking were related to Thailand Tourism and 
other topics related to the content in the textbook of this course. 
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Instruments 
 

Four instruments were utilized in this study.  
1) Facebook Group of the Course: The private Facebook of the 

course ‘Communicative English for Tourism Industry 2’ was created in order 
to communicate with students outside of the class hours about 
announcements, assignments, course materials, and particularly to collect and 
observe English-speaking self-recorded video clips from students in this 
study.  

2) Questionnaire: A questionnaire comprising 15 items asked 
students about their perceptions of speaking English in front of the class and 
speaking English via self-recorded videos posted on the private Facebook 
group of the course. The questionnaire was designed in the form of closed-
ended questions in order to see students’ answers as percentages. 

3) Interview: The semi-structured interview was conducted to get 
more in-depth qualitative data about students’ perceptions of speaking 
English in front of the class and speaking English via self-recorded videos 
posted on the private Facebook group. 

4) Observation: Observation was also an instrument used by the 
researcher who is also the teacher of the course in order to observe students’ 
speaking performances both in the classroom and in their recorded videos on 
the Facebook group.   
 
Data Collection and Analysis  
 
 This study used a triangulation strategy to increase the validity of the 
findings by using three research methods to collect the data as follows.  

The survey questionnaires were distributed to 83 students in the class 
at the end of the course and they were returned by 70 students. The 
questionnaire comprised 15 questions asking about their perceptions of 
speaking English in front of the class versus speaking English via self-
recorded videos posted on the private Facebook group. To analyze the data 
from the questionnaires, a quantitative method in the form of percentages 
was used to show the results of the closed-ended questionnaires. All results 
were presented in the form of a table.  

After receiving the questionnaires from students, the researcher 
collected the data again by using the qualitative method of conducting a semi-
structured interview. Sixty-six students voluntarily joined the interview 
session. The interview comprised 15 questions asking in deeper detail about 
their perceptions of speaking English in front of the class versus speaking 
English via self-recorded videos posted on the private Facebook group of the 
course. After getting the data from the interview recording, all data were 
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transcribed, coded, and analyzed by using thematic analysis (Braun & Clarke, 
2006).   

The observation was also one of the research methods in this study. 
The researcher observed students’ speaking performances in both verbal and 
non-verbal communication. For verbal communication, the evaluation of 
speaking competence was adapted from Brown (2004) by looking at the 
following: 1) fluency when speaking English by considering smooth 
communication with no pauses, no repetition, and not looking at a script; 2) 
the preciseness of using grammar with few errors; 3) pronunciation by 
focusing on stress, intonation, and articulation; and 4) vocabulary by focusing 
on the use of appropriate words that convey exact meanings. To evaluate 
non-verbal communication, the researcher observed their facial expression 
(happy or unhappy), gestures (such as using hands appropriately when 
speaking), tone of voice (loud or not loud enough), eye contact (looking at 
the audience appropriately), emotion (being stressed, nervous or excited or 
not), and confidence (being shy or having anxiety or not). These criteria were 
used to observe students when they were speaking English both in front of 
the classroom and via self-recorded videos posted on the private Facebook 
group of the course.    

 
Findings 

Findings from the Questionnaires 

The data from the questionnaires about students’ perceptions of 
speaking English in front of the class versus speaking English via self-
recorded videos posted on a private Facebook group are summarized in the 
table below. There were 15 statements in the questionnaire, and there were 
70 students participating in this stage. A 5-point Likert scale with 
responses in all the different levels of agreement is presented in the 
table. The scale is ordered respectively from Strongly Disagree to 
Strongly Agree and higher values show higher 
agreement/disagreement.  

Table 1 
 
Students’ perceptions of English speaking in front of the class versus English speaking via 
self-recorded videos posted on a private Facebook group 
Statements Strongly 

Disagree 
Disagree Neutral Agree Strongly 

Agree 
1. I prefer speaking 
English in front of the 
class to speaking 
English via self-

13% 70% 7% 6% 4% 
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recorded videos 
posted on the private 
Facebook group. 
2. I have more 
confidence in 
speaking English in 
front of the class 
rather than speaking 
English via self-
recorded videos 
posted on the private 
Facebook group. 

10% 76% 4% 6% 4% 

3. There are 
advantages of 
speaking English face-
to-face in front of the 
class. 

0% 1% 0% 73% 26% 

4. There are 
disadvantages of 
speaking English face-
to-face in front of the 
class. 

8% 3% 10% 50% 29% 

5. There are 
advantages of 
speaking English via 
self-recorded videos 
posted on the private 
Facebook group. 

0% 1% 0% 23% 76% 

6. There are 
disadvantages of 
speaking English via 
self-recorded videos 
posted on the private 
Facebook group. 

64% 13% 3% 14% 6% 

7. I have problems 
when speaking 
English via self-
recorded videos 
posted on the private 
Facebook group. 

81% 3% 3% 10% 3% 

8. There are 
differences in 
speaking results 
between speaking 
English in front of the 
class and speaking 
English via self-
recorded videos 
posted on the private 
Facebook group. 

7% 4% 9% 21% 59% 
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9. I make more 
grammatical mistakes 
when speaking 
English in front of the 
class rather than 
speaking English via 
self-recorded videos 
posted on the private 
Facebook group. 

6% 6% 4% 63% 21% 

10. I feel more 
nervous when 
speaking English in 
front of the class 
rather than speaking 
English via self-
recorded videos 
posted on the private 
Facebook group. 

4% 6% 0% 6% 84% 

11. Good English 
speaking depends on 
speech channels. 

19% 51% 11% 13% 6% 

12. The number of 
listeners can affect 
speaking English in 
front of the class. 

3% 7% 3% 17% 70% 

13. I have confidence 
in speaking English 
via self-recorded 
videos posted on the 
private Facebook 
group due to not 
facing a lot of people. 

4% 6% 6% 27% 57% 

14. I prefer having 
English-speaking tests 
in front of the class to 
having English-
speaking tests via self-
recorded videos 
posted on the private 
Facebook group. 

14% 17% 7% 19% 43% 

15. I have more 
confidence in 
speaking English in 
front of the class after 
practicing speaking 
English via self-
recorded videos 
posted on the private 
Facebook group. 

3% 4% 3% 13% 77% 
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From Table 1 above, the focus is on the answers of ‘Strongly 
disagree’, ‘Disagree’, ‘Strongly agree’, and ‘Agree’, as only a few students 
chose ‘Neutral’. In statement 1, we can see that most students (83%) do not 
prefer speaking English in front of the class to speaking English via self-
recorded videos posted on the private Facebook group. In statement 2, most 
students (86%) do not have more confidence in speaking English in front of 
the class compared to speaking English via self-recorded videos posted on 
the private Facebook group. In statement 3, the majority of students (99%) 
agree that there are advantages of speaking English in front of the class. In 
statement 4, some students (11%) agree that there are disadvantages of 
speaking English in front of the class while most students (79%) disagree with 
this statement. In statement 5, most students (99%) realize the advantages of 
speaking English via self-recorded videos posted in the private Facebook 
group. In statement 6, some students (20%) agree that there are disadvantages 
of speaking English via self-recorded videos posted on the private Facebook 
group while most students (77%) disagree with this statement. In statement 
7, most students (84%) disagree with the statement that they have problems 
when speaking English via self-recorded videos posted on the private 
Facebook group. In statement 8, most students (80%) realize differences in 
speaking results between speaking English in front of the class and speaking 
English via self-recorded videos posted on the private Facebook group. In 
statement 9, most students (84%) agree that they make more grammatical 
mistakes when speaking English face-to-face in front of the class rather than 
speaking English via self-recorded videos posted on the private Facebook 
group. In statement 10, 90% of students agree that they feel more nervous 
when speaking English face-to-face in front of the class rather than speaking 
English via self-recorded videos posted on the private Facebook group. In 
statement 11, most students (70%) disagree that good English speaking 
depends on speech channels. In statement 12, the majority of students (87%) 
agree that the number of listeners can affect speaking English in front of the 
class. In statement 13, most students (84%) agree that they have confidence 
in speaking English via self-recorded videos posted on the private Facebook 
group due to not facing a lot of people. However, in statement 14, 62% of 
students agree that they prefer having English-speaking tests in front of the 
class to having English-speaking tests via self-recorded videos posted on the 
private Facebook group. In statement 15, most students (90%) agree that they 
have more confidence in speaking English face-to-face in front of the class 
after practicing speaking English via self-recorded videos posted on the 
private Facebook group.  

To sum up, the findings based on data from the questionnaires show 
that most students prefer speaking English via self-recorded videos posted 
on the private Facebook group because they have more confidence. Most of 
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them realize that there are both advantages and disadvantages of speaking via 
both channels. Also, they experience differences in speaking results between 
these two channels. Most of them make more grammatical mistakes and feel 
more nervous when speaking in front of the class. In addition, the number of 
listeners can affect their English speaking in front of the class. However, most 
of them realize that good English speaking does not depend on speech 
channels.  
 

Findings from the In-Depth Interview 

There were 15 questions for the interview session. The interview was 
deployed so as to find deeper details of participants’ perceptions of English 
speaking in front of the class versus English speaking via self-recorded videos 
posted on a private Facebook group. After transcribing the data, the 
researcher coded and analyzed it to find the meaningful themes (Braun & 
Clarke, 2006) as follows. 

Students’ Perceptions of Speaking English in Front of the Class  
 
From the in-depth interviews, some students preferred speaking 

English in front of the class to speaking English via self-recorded videos 
posted on the private Facebook group because they realized the advantages 
of speaking English in front of the class: 1) having a chance to practice their 
confidence in speaking English in front of a large audience, which is quite 
similar to practicing public speaking; 2) having a chance to notice their 
classmates and teacher’s facial expression; 3) having a chance to ask questions 
with the teacher about their speaking; 4) having some excitement; and 5) not 
wasting time preparing self-recorded videos. 

However, most students didn’t prefer speaking English in front of the 
class because they realized the disadvantages of speaking English in front of 
the classroom which were 1) being too nervous, 2) losing confidence when 
some friends laugh, and 3) being unable to memorize the prepared speech 
when they see their friends and teacher face-to-face. 

 
Students’ Perceptions of Speaking English via Self-Recorded Videos 
Posted on the Private Facebook Group 

From the in-depth interviews, most students preferred speaking 
English via self-recorded videos posted on the private Facebook group to 
speaking English in front of the class because: 1) they felt more relaxed; 2) 
they could practice speaking English many times until they gained more 
confidence to post their speaking videos on the private Facebook group; 3) 
they had no pressure from their friends and teacher; 4) they could see their 
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own face and their gestures via self-recorded videos; 5) they were able to 
correct their incomplete speech, adjust their tone of voice, and recheck 
grammatical mistakes before submitting them; 6) they felt fun speaking 
English by using animated mask effects when making self-recorded videos; 
7) they had more time at home or anywhere to practice speaking English via 
self-recorded videos posted on the private Facebook group before the 
submission deadline; 8) they were able to improve their speaking by learning 
from other friends’ speaking videos posted on the private Facebook group; 
9) they had more concentration while speaking English via self-recorded 
videos posted on the private Facebook group; 10) they always got digital 
support by receiving the ‘Like ’ or ‘Love ’ and positive classmates’ 
comments to their self-recorded videos posted on the private Facebook 
group; 11) they had freedom to manage their own work within the deadline; 
and 12) their anxiety and shyness were decreased.  

However, some students liked both choices which were speaking 
English in front of the class and speaking English via self-recorded videos 
posted on the private Facebook group because they could practice their 
speaking and gain benefits from both platforms.  

 
Factors Affecting Students’ Confidence When Speaking English in 
Front of the Classroom and Speaking English via Self-Recorded 
Videos Posted on the Private Facebook Group 

It was found that factors that affected most students’ confidence in 
speaking English in the classroom were the number of the audience in the 
classroom, the audience members’ eye contact, and fear of making 
grammatical mistakes. If there were more listeners, they would lose 
confidence easily. On the contrary, they had more confidence when speaking 
English via self-recorded videos posted on the private Facebook group 
because 1) they felt that they were not stared at by their teacher and friends, 
2) they had more time to practice speaking English until they gained more 
confidence to post their videos on the private Facebook group, 3) they 
received more supportive feedback on the private Facebook group in that 
their friends posted comments to support them and gave them reactions such 
as ‘Like ’ or ‘Love ’ to their self-recorded videos, and 4) they were able 
to use animated mask effects to conceal their own face when speaking English 
which helped them reduce their shyness. 

Results from Practicing Speaking English via Self-Recorded Videos 
Posted on the Private Facebook Group Towards Their English 
Speaking Performances in Front of the Class 
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It was found from the in-depth interviews that most students had 
more confidence in speaking English in front of the class after practicing 
speaking English via self-recorded videos posted on the private Facebook 
group since they practiced speaking English several times before posting their 
self-recorded videos on the private Facebook group and finally they got more 
familiar with speaking English. Presented below are examples of student 
opinions that showed their satisfaction after practicing speaking English via 
self-recorded videos posted on the private Facebook group.  

 
#1 “I am really surprised that I can speak English in front of 

the class better after practicing speaking English via self-recorded videos 
posted on the private Facebook group for only 4 weeks.” 

 
#2 “I like to speak English via self-recorded videos posted on 

the private Facebook group very much. I’m a shy person so I used animated 
face mask effects from my mobile app to hide my real face when speaking 
English via self-recorded videos posted on the private Facebook group. 
These animated mask effects helped me a lot to reduce my anxiety and 
nervousness.”  

 

#3 “I am a person who needs support when I speak English 
in front of the class, but I’ve never got it until I posted my speaking English 
videos on the private Facebook group of this course. I got much digital 
support from my classmate every time I posted my self-recorded video. My 
friends gave me the ‘Like’ or ‘Love’ emoticon. This made me feel good and 
want to practice speaking English more and more. I think after I had 
practiced speaking English via self-recorded videos posted on the private 
Facebook group for a while, I felt more confident to speak English in front 
the of public or in front of the classroom. Thank you, teacher. Thanks for 
providing us with a useful channel to practice speaking English.” 
 

Good English Speaking Depends on Speech Channels or not  
  

Most students agreed that good English speaking did not depend on 
speech channels but depended on practicing. However, most of them 
preferred speaking English via self-recorded videos posted on the Facebook 
group because they felt less nervous. They realized that if they had more time 
to practice speaking English, they would speak English better, especially in 
front of the class. However, some students thought that good English 
speaking depended on speaking channels. These students felt that if they 
faced few audiences when speaking English like when they speak English 
alone via self-recorded videos posted in a private Facebook group instead of 
speaking English in front of the class, they would get more confidence and 
thus could speak good English.  
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Preference for Having English Speaking Tests in Front of the Class 
Rather Than Having English Speaking Tests via Self-Recorded 
Videos Posted on the Private Facebook Group 
 

Although most students had positive perceptions of speaking English 
via self-recorded videos posted on the private Facebook group, they preferred 
having English speaking tests in front of the class because 1) they spoke just 
one time (if they spoke English via self-recorded videos posted on the private 
Facebook group, they might not be satisfied with their speaking and had to 
speak English until they were satisfied with it) and 2) they wanted to test their 
confidence when speaking English in public and measure their public 
speaking ability from the classroom platform. However, some students in this 
class preferred having English speaking tests via self-recorded videos posted 
on the private Facebook group because 1) they could choose their best 
speaking video before posting it on the private Facebook group, 2) they didn’t 
feel nervous compared to speaking English in front of the class, and 3) they 
could edit and decorate their videos and these activities made them feel very 
happy although it was a speaking test.  
 
The Findings from the Teacher’s Observation 
 

From the teacher’s observation, there were many unfavorable 
reactions from students toward speaking English in front of the class in the 
first three weeks before starting speaking English via self-recorded videos 
posted on the Facebook group. For instance, most students were shy, looked 
at the ceiling all the time when they spoke English in front of the class, rarely 
had eye contact with friends and the teacher, spoke with a low voice, looked 
serious and nervous to recite their script in a limited time, and had hesitation, 
lots of repetitions and pauses. Moreover, it seemed that most of them were 
in their private world, trying hard to prepare for their talk in front of the class. 
Also, most of them produced quite a lot of grammatical errors. On the 
contrary, it was found that most students’ overall performances in speaking 
English via self-recorded videos posted on the private Facebook group were 
different. For example, they looked more relaxed and comfortable, they used 
more natural gestures when speaking, they had more happy smiles, they had 
more creative ideas in presenting their English speaking in the form of videos, 
they had fewer grammatical errors, and they had more confidence in speaking 
English. Initially, most shy students used animated mask effects such as a 
rabbit mask, a wolf mask, or doll masks to conceal their own faces when 
recording their speaking videos. However, when students got more familiar 
with speaking English via self-recorded videos posted on the private 
Facebook group for about 3-4 weeks, most of them did not wear the mask 
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effects anymore. In addition, on the private Facebook group of the course, 
they sent messages or emoticons to support each other. For example, they 
sent positive comments under their friends’ videos such as “Wow, well-done!, 
“I like your video”, “I want to speak like you.”, “Perfect  !!” or 
emoticons such as ‘Like ’ or ‘Love ’ to their friends’ videos posted on 
the private Facebook group. Besides, when they came back to speak English 
in front of the class again from the 8th week to the 10th week, after practicing 
speaking English via self-recorded videos posted on the private Facebook 
group for 4 weeks, their speaking performances improved satisfactorily 
compared to their speaking in the first three weeks of the course. Noticeably, 
they had more confidence by speaking with a clearer and louder voice and 
using more body language such as facial expressions and eye contact 
appropriately.  

Discussion 

RQ1: What are students’ perceptions of speaking English in front of 
the class versus speaking English via self-recorded videos posted on a private 
Facebook group? 
 It can be seen from the findings that most students have positive 
perceptions of speaking English via self-recorded videos posted on the 
private Facebook group due to several reasons. For example, they did not feel 
nervous compared to speaking English in front of the class, they were able to 
see their own face and their gestures, they were able to adjust their tone of 
voice, their incomplete speech and correct their grammatical mistakes until 
they were satisfied; moreover, they had more concentration while speaking 
English, they felt that they were not stared at by their teacher and friends and 
had no pressure from them as they experienced in the class; in addition, they 
received more supportive feedback on the private Facebook group from their 
friends’ positive comments to support them and gave them reactions such as 
‘Like ’ or ‘Love ’ to their self-recorded videos, they gained more 
confidence and reduced their shyness because they were able to use animated 
mask effects which could conceal their own face, and they were able to 
improve their English speaking by learning from other friends’ speaking 
videos posted on the private Facebook group. Obviously, this is a favorable 
environment for students to practice speaking English without pressure. This 
is in line with findings of some researchers who advise language teachers to 
create a more informal, more relaxed, friendlier, and less anxiety-provoking 
language classroom environment (Akkakoson, 2016; Dansieh 2021).  

Although most students realized the disadvantages of speaking 
English in front of the class which made them too nervous, lose confidence 
when some friends laughed, and unable to memorize the prepared speech 
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when they saw their friends face-to-face, they agreed that this classroom 
platform was still important for them to test their real confidence in public 
speaking, especially for the speaking test. Some of them preferred the 
classroom platform to speak English because they would like to have some 
excitement and have eye contact with their classmates and teacher. Most 
importantly, they do not want to waste time preparing self-recorded videos 
and uploading them.  

Furthermore, from the findings, there were also some students who 
liked both English speaking in front of the class and English speaking via self-
recorded videos posted on the Facebook group because they gained benefits 
and could practice speaking English from both platforms.  

Accordingly, we can see that speaking English via self-recorded 
videos posted on the private Facebook group can be an alternative tool and 
platform for practicing their English speaking and boosting their confidence 
apart from practicing speaking English in front of the class. Most students 
enjoy speaking English via self-recorded videos and posting them on the 
private Facebook group because they are familiar with these types of 
technology. This is in accordance with Anida and Patmasari (2018) who 
observed that students are not bored with creating videos so they can do it 
happily. In addition, speaking English via self-recorded videos helps students 
practice assessing their own English-speaking performances by rechecking 
their own mistakes and their own gestures before posting their videos on the 
private Facebook group. Moreover, they are naturally motivated to create 
interesting videos and rehearse their talk well before posting them on the 
private Facebook group because they know that their videos will be seen by 
their friends in class and if they speak well or very well, their friends will send 
‘Like ’ or ‘Love ’ emoticon for them. At the same time, they can see 
other friends’ videos and compare their friends’ speaking performances with 
their own speaking performances. Thus, students are in the process of self-
assessment automatically. When students see that other friends’ videos are 
better than their videos, they will learn and improve their speaking 
performances and styles for the next time. Hence, this private Facebook 
group is like a notice board where all students can see other friends’ English-
speaking videos posted and can help students learn lots of examples of 
speaking.  

RQ2: How does speaking English via self-recorded videos posted on 
a private Facebook group affect students’ performances when they speak 
English in front of the class? 

After students had practiced speaking English via self-recorded 
videos posted on a private Facebook group for a month, they came back to 
practice speaking English in front of the class again. However, their speaking 
performances had already been changed in positive ways; for example, they 
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had more confidence, had more eye contact with their classmates and teacher, 
had a louder voice, had happier faces, and had fewer grammatical errors. 
Thus, letting students have an alternative platform for speaking English via 
self-recorded videos posted on the private Facebook group is a big turning 
point in boosting students’ confidence in speaking English. This is because 
they get familiar with speaking English in a relaxed, flexible, and supportive 
environment on the private Facebook group.  

To discuss further from the findings in terms of affective factors, in 
the initial stage when students spoke English in front of the class, there were 
many negative affective factors such as low self-confidence, anxiety, and 
shyness. However, when students had a chance to practice speaking English 
via self-recorded videos posted on the private Facebook group, their positive 
affective factors were increased such as having more self-confidence, less 
anxiety, and less shyness on both platforms.  

Furthermore, the private Facebook group seems to have a scaffolding 
function in terms of teacher and peer feedback. Scaffolding is defined by 
Verenikina (2003) as a teaching or learning environment that can help 
students complete tasks and move them to a higher level of competence. The 
teacher and friends of this course can use the private Facebook group 
platform to comment on students’ or classmates’ videos constructively. This 
helps the video owners get encouragement, know their mistakes, and improve 
their speaking performances to a higher level next time. Also, the way of using 
the private Facebook group to support their speaking skills that students may 
lack in the classroom platform can also be considered as scaffolding as its aim 
is to help students master their speaking skills beyond their current levels. 
However, after students can master the speaking skill, this scaffold should be 
removed because a scaffold is only a temporary support to help students 
complete tasks beyond their current levels or skills (Liang, 2010). 

  
Conclusion and Implications 

 
 The results of this study indicate that students’ perceptions of 
speaking English via self-recorded videos posted on the private Facebook 
group are very positive and are better than their perceptions of speaking 
English in front of the class. In this respect, it demonstrates that speaking 
English via self-recorded videos posted on the private Facebook group can 
be an optional platform to enhance students’ confidence in speaking English 
and it can be a platform to provide students with speaking activities outside 
of the classroom context. This helps students experience an e-environment 
context and promote their autonomous learning. From the study, most 
students preferred autonomous learning in that they could take charge of their 
own learning by managing their own time before the deadline, their own 



 
Sukrutrit (2023), pp. 272-295 

 LEARN Journal: Vol. 16, No. 1 (2023)                                                                     Page  291 

content, their own assessment, and their own additional techniques in 
speaking. Therefore, the teacher can apply and adapt this flexible and 
autonomous style to teaching speaking English in front of the class and let 
students control their own learning as they get familiar with the flexible and 
relaxed environment on the private Facebook group. Additionally, the teacher 
should give them more time to prepare their talk in front of the class so as to 
reduce their pressure or anxiety (Max, 2011). Nevertheless, although most 
students preferred speaking English via self-recorded videos posted on the 
private Facebook group to speaking English in front of the class, it does not 
mean that English speaking in front of the class is not necessary. In real-life 
situations, students still need to talk with people face-to-face and sometimes 
they need to talk in front of a wide audience or what we call ‘public speaking’. 
Thus, speaking English in front of the class should be the main platform, and 
speaking English via self-recorded videos posted on the private Facebook 
group can be the supplementary or temporary platform to build students’ 
confidence in speaking English. Once students have more confidence or get 
more familiar with speaking English, the teacher can switch them to speaking 
English face-to-face in front of the classroom solely. On the other hand, the 
teacher can let them practice speaking English both in front of the class and 
via self-recorded videos posted on the private Facebook group 
interchangeably or every other week so that students can gain benefits from 
speaking English from both platforms. Importantly, the teacher should not 
forget to give students positive or encouraging feedback about their speaking 
for both speaking platforms so that students can improve their speaking next 
time. On the private Facebook group platform, students’ self-recorded videos 
can be seen and shared with classmates which helps students learn speaking 
techniques from each other and they can write constructive comments under 
classmates’ videos. Also, the teacher of the course can give direct feedback 
on each student’s videos on this platform. Alternatively, the teacher can also 
give students feedback privately through their Facebook Messenger platform 
to save their face, especially shy students. In the future, there might be a lot 
of technologies that are useful for English language learning and speaking. 
Therefore, teachers who teach English speaking in the digital age need to stay 
updated with technologies and find interesting and beneficial ones that can 
help motivate students’ interests in practicing speaking English and enhance 
students’ speaking performances. This is a real challenge for all teachers who 
teach English speaking in the future. 

Limitations and Suggestions for Further Research 

The results of this study might be limited because of the number of 
participants and the number of courses (from only one course). To make the 
results more generalizable, further research might collect data from students 
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in other universities, from students in different years, and from students in 
other courses. Also, future research can focus on an assessment of students' 
speaking performances based on a certain rubric in more detail. This will 
enable researchers to identify specific areas of improvement that can be 
induced by self-recorded videos posted on the private Facebook group. 
Furthermore, future research can make a comparison among the use of self-
recorded videos on various platforms not only a classroom and a private 
Facebook group platform.  
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