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ABSTRACT  
 

This study reviews articles on English language teaching in 
Thailand between 2007 and 2018. The sampled articles relate 
to teaching principles, approaches, methods, and instructional 
media, and represent a period of transitional movement to a 
new basic education curriculum. The systematic literature 
review method was employed.  A total of 140 empirical articles 
were selected from both national and international databases, 
specifically TCI, ISI, and Scopus. The findings revealed that for 
all four English language skills of listening, speaking, reading 
and writing, the most preferred teaching approach referenced 
in the articles was Communicative Language Teaching (CLT). 
In terms of instructional media, the findings suggest a trend 
toward an increased use of technology and authentic materials 
in later studies. Other teaching approaches and instructional 
media found in the review are discussed and suggestions for 
future research are offered.  
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Introduction 

 
English language teaching (ELT) has been around for centuries and continual changes 

have been witnessed throughout its history. One noticeable change is the development of ELT 
approaches and methods in response to demands in different periods (Harmer, 2015; Richards & 
Rodgers, 2014). In East Asia, especially, significant shifts in the distribution of power and wealth, 
in addition to the rise of globalisation, established the need for a more explicit focus on ELT. 
Moreover, the global spread of English meant that each country, for its own unique reasons, 
adopted English as a second or foreign language into their education systems (Kam, 2002). 

In Thailand, school curriculums have included English as a foreign language (EFL) in the 
first year of primary school since 1996; however, this policy was not evenly implemented 
throughout the country at first, especially in rural areas (Kaur et al., 2016). Today, the latest 
curriculum presents English as a compulsory foreign language subject for students from their first 
to last years of primary school, and the stated goals of this curriculum are the acquisition of 
knowledge and skills, and a positive attitude towards English (Ministry of Education, 2017). 

Over time, a number of different teaching approaches, methodologies, and instructional 
media have been developed—many of which have disappeared over time (Chinokul, 2021). 
Consequently, any information about ELT trends concerning approaches and media in a specific 
time and context is useful for English language instructors seeking to adopt existing and new 
pedagogical practices and techniques. However, little effort has been made to systematically review 
studies related to ELT in Thailand. Therefore, this paper surveys peer reviewed articles on ELT 
approaches and instructional media that have been carried out in Thailand. 

Between 2007 and 2018, Thailand introduced a new Basic Education Curriculum. It was 
aimed at enhancing students' critical thinking, creativity, and practical skills (Thein, 2016). The new 
curriculum sought to move students and educators away from rote memorization and exam-
oriented learning and toward more holistic and learner-centered approaches. It emphasized active 
learning, project-based activities, and the integration of technology in education. The new 
curriculum also focused on promoting moral and ethical values, citizenship education, and the 
appreciation of Thai culture and heritage. Additionally, English language proficiency became a 
significant priority in response to the country's global and economic aspirations (Thomas et al., 
2023).  

As a result of this shifting landscape, ELT in Thailand (and other countries) has become a 
complex endeavor, encompassing heterogeneous student needs, evolving policy documents, 
hybrid English departments, and the peripatetic nature of many English language teachers in 
Thailand (Bowen & Nanni, 2021; Bowen et al., 2021). The present study's significance lies in 
creating a comprehensive survey on teaching principles, approaches, methods, and instructional 
media employed in Thai EFL education from 2007 to 2018. Moreover, the findings further 
highlight the transformative landscape of ELT in Thailand (Thomas et al., 2023), affording 
valuable insights for educational policymakers and administrators. The results can also be used to 
equip Thai-based educators with much needed pedagogical guidelines and innovative strategies to 
design language instruction (Bowen et al., in press). Overall, this study offers a crucial resource for 
those wishing to further understand the complex nature of English education across various 
educational levels in Thailand. 
 

Relevant Literature 
 

We investigated explicit mentions of teaching approaches employing English-based media 
in 140 published articles in the Thai context. Our investigation is important because English is the 
predominant foreign language in Thailand, and its popularity has risen for content acquisition too 
(Brown & Bradford, 2017). However, at present, there is a lack of review studies into ELT research 
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in the Thai context. In the following sub-sections, we present discussion of teaching approaches 
and instructional media, as well as outline our research questions. 
 
Teaching Approaches 
 

Language teaching approaches typically represent a theoretical perspective on the nature 
of language and the process of language acquisition. They can thus be used to explore phenomena 
that occurs in language teaching and learning environments. Specifically, on the basis of any given 
approach, relevant methods of teaching are created and used in language lessons to ensure learning 
(Harmer, 2015; Larsen-Freeman & Anderson, 2016). For instance, Alghamdi et al. (2019) present 
three phases of instructional approaches and methods. These are the traditional methods phase, 
the modern approach phase, and the post-method phase. In regard to the first phase, multiple 
instructional approaches and methods were used, wherein new approaches emerged from the 
failure of previous ones—the aim being to enhance language teaching and learning (Celce-Murcia, 
2014). In the second phase, the modern approach (also known as the communicative approach), 
emerged to help learners communicate both inside and outside the classroom. The third phase 
arose because many scholars and educators came to realise that there is no best method in language 
teaching and learning, since different requirements are needed in different contexts (Prabhu, 1990; 
Samaranayake, 2015). In this phase, one valid argument is that classroom instruction should be 
founded on well-established principles to “maximize learning opportunity, facilitate negotiated 
interaction, minimize perceptual mismatches, activate intuitive heuristics, foster language 
awareness, contextualize linguistic input, integrate language skills, promote learner autonomy, raise 
cultural consciousness, and ensure social relevance” (Celce-Murcia, 2014; Kumaravadivelu, 1994). 

In ELT, an approach represents an underlying theoretical orientation or philosophy that 
guides the overall principles and beliefs of pedagogy. It serves as a framework, outlining 
fundamental ideas and goals to be achieved; on the other hand, a method refers to a specific set 
of instructional techniques, strategies, and activities employed by teachers to put the approach into 
practice within the classroom (Brown, 2007; Kumaravadivelu, 2006; Richards & Rodgers, 2014). 
A method embodies a more concrete and practical application of the theoretical principles found 
in the chosen approach. Instruction, meanwhile, encompasses the actual teaching and learning 
process within the classroom, where teachers deliver lessons, facilitate activities, and guide students 
in acquiring knowledge and skills that are aligned with the selected approach and method. 

Our focus on the following teaching methods is grounded in their significance and 
widespread implementation in language education (Richards & Rodgers, 2014). These teaching 
methods are influenced by Communicative Language Teaching (CLT), which prioritizes 
meaningful communication in language learning and emphasizes learners' active engagement. It 
does this by encouraging interactive activities, such as role-plays, debates, and problem-solving 
tasks, to simulate real-life language use. The teacher acts as a facilitator, fostering a learner-centered 
environment where learners practice collaboratively. Error correction focuses on communicative 
effectiveness rather than merely pointing out mistakes. Ultimately, CLT aims to foster fluency, 
communicative confidence, and practical language skills (Brown, 2007; Canale & Swain, 1980; 
Lightbown & Spada 2013; Richards & Rodgers, 2014).  
 
Grammar-Translation Method 
 

The grammar-translation method is one of the traditional teaching methods. It initially 
aimed to help learners’ understanding of foreign language literature (Larsen-Freeman, 2000), and 
was considered an effective way to improve vocabulary and reading comprehension while creating 
knowledge of the language system. It achieves these goals by illustrating the similarities and 
differences between the learners’ first language and the target language. Indeed, some have argued 
that translation plays an important role in foreign language learning (Cook, 2001; Howatt, 1984; 
Krashen, 2011; Lado, 1957); however, the use of translation is not linked to all four English skills 
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nor to the development of fluency and communication (Cook, 2010; Guerrero, 2015; Liao, 2018). 
However, many learners have been shown to understand information more clearly through 
translation, which leads to a more meaningful language learning experience (Chellapan, 1982; 
Cook, 2007; Danchev, 1983; Duff, 1996; Ellis, 2017; Harmer, 1991; Stern, 1992).  

Overall, as argued by Brown (1994) and Newson (1998), the grammar-translation method 
does not promote language fluency or communicative language use. Consequently, the grammar-
translation method has been avoided by many and new approaches have been proposed and 
implemented.    

 
Content-Based Instruction 
 

Due to the lack of development of communicative competence in traditional language 
teaching approaches, such as the grammar-translation method, the communicative approach 
emerged in the 1970’s (Savignon, 1997). Content-based instruction (CBI) is one type of 
communicative approach; it emphasizes the contents of a subject and uses the target language as 
a medium of instruction. According to Richards and Rodgers (2014), CBI focuses on the contents 
rather than the language used for instruction when compared to foreign language classes. Teachers 
may intentionally draw students’ attention to vocabulary, idioms, grammar points, sentence 
structures, or cultural issues found in the subject matter. This means that the target language 
becomes a tool to transmit knowledge and create understandings between teachers and learners. 

For CBI classes, it is important that the activities are suitable for improving language 
proficiency so that learners can understand the contents of each subject well enough to discuss 
topics. In other words, learners are meant to take charge of their learning processes. They are also 
expected to work collaboratively and support one another (Horn, 2011; Siqi, 2017). 

In addition, authentic materials are recommended for CBI lessons (Littlewood, 1999; 
Tomlinson, 2012). Specifically, the materials used for instruction in the target language should be 
similar to real instances of language use found in the first language. Moreover, media materials, 
including newspapers and magazines not intentionally created for language teaching, are 
appropriate for CBI activities (Brinton et al., 1989). 

 
Communicative Language Teaching 
 

Communicative Language Teaching (CLT), also known as the Communicative Approach, 
is an instructional approach for second and foreign language teaching that centers on interaction 
as both the means and the ultimate goal of language learning. According to Harmer (2007), CLT 
is an approach that emphasizes communication as the main goal of language learning. It is based 
on the idea that language is a tool for communication and that learners should be given 
opportunities to use language in meaningful ways. It emerged in response to the perceived 
shortcomings of the Audio-Lingual Method (ALM) and evolved from the Notional-Functional 
Syllabus. In recent years, task-based language learning, a refined version of CLT, has gained 
popularity as well. 

Building on these ideas, Canale and Swain (1980) proposed a model of communicative 
competence, encompassing four dimensions: Grammatical, sociolinguistic, discourse, and strategic 
competence. By incorporating these dimensions, CLT aims to equip language learners with the 
necessary skills and knowledge to engage in authentic and meaningful communication in real-life 
contexts.  
 
Task-Based Instruction 
 

CLT was founded on the belief that the natural acquisition of a target language occurs 
when learners have enough exposure to it (Harmer, 2007). Task-based instruction (TBI), another 
offshoot of the communicative approach, is based on the completion of a central task in the target 
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language. As a result, learners pay attention not only to the task but also the language needed to 
complete it (Ellis, 2003). 

According to Willis (1996), TBI is a reverse version of PPP (presentation, practice, 
production). The framework for TBI lessons consists of three stages: First, in the pre-task stage, 
learners are introduced to the topic, the task, and its expectations. While giving clear instructions 
is essential, it is also important to generate excitement and engagement among learners during this 
stage. Second, in the task cycle stage, learners work on the assigned task in pairs or small groups 
using the target language to communicate under the teacher's supervision and guidance. As learners 
encounter problems and prepare their presentations, comments or hints from teachers are given 
only when they are required for task completion. Finally, in the language focus stage, the completed 
tasks are presented in class and reviewed by their peers. Having supposedly learned the meanings 
or functions of the target language in the previous stage, learners now pay attention to the language 
structures or forms, with accuracy as the main goal. 

According to Richards and Rodgers (2014), in TBI lessons, tasks are related to 
communicative language use in which learners focus on meaningful communication rather than 
form. Learners have the freedom to choose their preferred grammatical form to communicate 
with one another to complete the assigned task. 
 
CLIL 

 
Content and language integrated learning (CLIL) is another approach for learning content 

and an additional language. In other words, the student’s goal is to learn both the subject matter 
and a foreign/second language. However, according to Bentley (2012), three types of CLIL 
typically unfold in a classroom setting: 

Soft/Weak CLIL refers to teaching and learning with a primary focus on the foreign 
language used as a medium of instruction. In such classes, diverse contents, such as 
communication, cognition, culture, and citizenship, can be integrated. 

Modular/Mid CLIL refers to teaching and learning that focuses equally on content and a 
foreign language. In these types of classes, other than the student’s first language, the target 
language is sometimes used as a medium of instruction in units related to communication, 
cognition, culture, citizenship, etc.  

Hard/Strong CLIL refers to teaching and learning where the main focus is on the subject’s 
contents. The additional language is used as a medium of instruction in all subjects, such as 
communication, cognition, culture and citizenship, with the only exception being first and other 
foreign language classes.  

As these three types of CLIL highlight, CLIL is also known for its flexibility and 
adaptability, which allows the teacher to address the diverse needs and interests of learners. As a 
result, it can help to promote learners’ enthusiasm for learning content and an additional language 
at the same time (Coyle et al., 2010; Feddermann et al., 2021; Genesee & Hamayan, 2016; Hemmi 
& Banegas, 2021). 

The main difference between CLIL and CBI lies in their respective orientations to language 
and subject matter (Cenoz, 2015; Coyle et al., 2010; Dalton-Puffer, 2011). CBI primarily 
emphasizes subject content with incidental language learning, whereas CLIL integrates language 
and subject content intentionally, aiming to achieve explicit language and subject learning 
objectives simultaneously. 

 
Situated Learning 
 

In response to the concern that ELT often emphasizes the memorization of vocabulary, 
and grammatical rules and structures rather than meaning and skills applicable to real-life 
situations, new teaching approaches have been developed. For example, Lave & Wenger (1991) 
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first proposed the term “situated learning” in 1991 with the belief that learning revolves around 
the whole person as a result of the interaction of three influences, namely agent, activity, and world. 

In this approach, knowledge and skills are learned in an environment that mirrors a specific 
context so that new knowledge and skills can then be applied to everyday situations (Stein, 1998). 
McLellan (1996) concludes that context can refer to an actual work setting, a highly realistic or 
“virtual’” surrogate of the actual work environment, or an anchoring context such as a video or 
multimedia program with eight key components: (1) stories, (2) reflection, (3) cognitive 
apprenticeship, (4) collaboration, (5) coaching, (6) multiple practice, (7) articulation of learning 
skills, and (8) technology. 

This approach often occurs when authentic materials come into play in ELT, as they 
represent real-life situations and address current local and global issues. Teachers are responsible 
for creating a variety of unrehearsed communicative tasks accompanied by the use of authentic 
materials. The logic is, that by doing these tasks, learners will be able to foster autonomy, develop 
critical and creative thinking skills, expand language capacities, improve ability to communicate 
globally, and ultimately survive in real world situations where the additional language is used 
(Alghamdi et al., 2019; Larsen-Freeman & Anderson, 2016). 

In this approach, to plan English language lessons, instructors have to choose teaching 
methods, procedures, and techniques appropriate for the context of their learners.  

Instructors have preferred different approaches, methods, procedures, and techniques for 
their English language instruction in different time periods. A decline in the popularity of any 
teaching approach is most likely due to changes in the learning context over time. The world is 
ever changing, and there is not a single approach that can adapt to all of the changes. 

 
Instructional Media 
 

Instructional media play a significant role in ELT. For example, they improve the language 
learning experience for students by signaling and encouraging them to learn through material and 
symbolic artefacts (Briggs, 1970). According to Puspitarini and Hanif (2019), instructional media 
refer to tools, whether physical or non-physical, used by teachers to facilitate learning in a more 
effective and efficient manner. Instructional media are used in the learning process with the goal 
of stimulating students' feelings, thoughts, willingness, and attention, thereby encouraging the 
learning process. The purpose of instructional media is to enhance the learning experience, making 
it more effective and efficient for students. 

According to Kasbolah (1995), instructional media are media whose function is integrated 
in the stated course objectives. The use of instructional media is aimed at increasing learning 
outcomes and accomplishing the objectives set forth in the course syllabus. Moreover, as Sukartiwi 
(1996, as cited in Senjaya et al., 2017) states, the use of media in the teaching and learning process 
increases learners’ motivation, counters boredom, makes learning easier to understand, and 
promotes systematic class management. When appropriate instructional media are presented to 
learners at the right place and at the right time, they can also create healthy relationships between 
teachers and students. 

Çakir (2015) categorizes instructional media into three groups: (1) traditional materials 
(e.g., boards, coursebooks, worksheets, charts, realia, flashcards, and materials made by teachers); 
(2) audio and visual materials (e.g., video players, audio materials, video cameras, computers, and 
projection equipment); and (3) information communication technologies (ICT, e.g. interactive 
white boards (IWB), materials providing mobile assisted language learning (MALL), tablet 
computers, the internet, podcasts, and smartphones). 

The influence of technological advancements is clearly evident in current EFL classrooms 
(Kukulska-Hulme, 2009). New technology is dominating ELT with its ability to facilitate learning 
through auditory and visual messages (Clark, 2013; Ezeh et al., 2021). Since such integration of 
technology is unavoidable, English language teachers are advised to embrace and integrate it in 
their teaching to improve their students’ competency by completing meaningful tasks (Ahmadi, 
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2018). Instructional media such as songs, audio books, podcasts, movies, and videos are available 
on the internet, and must be considered authentic materials that reflect language use in real-life 
situations—with such input-rich exposure to authentic and natural language use, learners will be 
able to generate and refine their language output (Littlewood, 1999). 

In conclusion, ELT approaches involve various methods and techniques used to help 
people learn languages effectively. The Grammar-Translation Method is a traditional way of 
teaching, where learners memorize grammar rules and translate words. CBI connects language 
learning with academic subjects, so students learn the language while studying other topics. TBI 
focuses on practical tasks, encouraging learners to use the language in real-life and for problem-
solving situations. CLIL combines language learning with specific subjects, so students improve 
language ability and subject knowledge together. Situated Learning emphasizes learning in real-life 
contexts, making language learning more authentic and meaningful. Ultimately, most language 
teaching approaches strive to create dynamic and comprehensive learning experiences that foster 
linguistic competence and fluency in learners. Instructional Media, on the other hand, include 
audiovisual aids and the use of technology to enhance language instruction, making learning more 
interactive and enjoyable.  
 
Research questions 
 

RQ1. What English language teaching approaches were most widely cited in Thai-based 
research articles between 2007 and 2018? 

RQ2. What kinds of instructional media were most commonly cited in Thai-based research 
articles between 2007 and 2018? 
 

Method 
 

The Systematic Literature Review (SLR) method critically examines past research to 
address specific research questions, ensuring data validity and reliability by reducing bias as much 
as possible. It enables an in-depth synthesis of data, providing valuable insights and enabling 
scholars to obtain a comprehensive understanding of existing knowledge and identify gaps in a 
specific field of study (Bronson & Davis, 2012; Cook et al., 1997; Davidoff, 1995; Jesson et al., 
2011; Littell et al., 2008; Mulrow et al., 1997; Petticrew & Roberts, 2006). The study employed this 
method to ensure a thorough and unbiased analysis of relevant scholarly publications including 
articles from ISI, Scopus, and TCI databases.  

By using a systematic approach, researchers were able to minimize bias, increase 
transparency, and provide a reliable foundation for evidence-based decision making. The 
outcomes comprise a research database and a manual for educators, offering guidelines and 
findings to inform and elevate the quality of English education in the country. The systematic 
literature review process in the study was as follows. 

Jesson et al. (2011) outlines several key steps involved in conducting a systematic review: 
 Scope and Map: Clearly define the scope of the review and map out the research area to 
be addressed. 

Plan and Protocol: Develop a comprehensive plan for the review, including setting 
research questions, determining the search methodology, and establishing criteria for data 
screening. 

Document: Prepare the necessary tools and equipment required for conducting the review. 
Inclusion and Exclusion Criteria: Define specific criteria for selecting relevant research 

papers and excluding irrelevant studies. 
  Search and Screen: Conduct a systematic and thorough search for relevant research papers 
based on the predefined criteria and screen them for potential inclusion. 

Quality Appraisal: Assess and verify the quality of the selected studies to ensure the 
inclusion of high-quality research in the review. 
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  Data Extraction: Extract relevant data from the selected studies in a structured manner. 
  Synthesis: Analyze and synthesize the extracted data to draw meaningful conclusions and 
summarize the findings of the review. 
 
Manuscript retrieval 
 

We sampled articles from two international databases (International Scientific Indexing [or 
ISI] and Scopus) and one national database (Thai Citation Index [or TCI]). Eighteen keywords, 
presented in Thai and English, were used to gather relevant studies related to English teaching 
principles, approaches, methods, and instructional media in Thailand from 2007 to 2018. 

 
Table 1  
 
Keywords/Database search 
 

No. Keywords ISI Scopus TCI 

1 English Teaching   ✓ 
2 English Language Teaching   ✓ 
3 English Instruction   ✓ 
4 English Language Instruction   ✓ 
5 [Thailand AND] English Teaching OR English Language Teaching OR 

English Instruction 
OR English Language Instruction 

✓ ✓  

6 ภาษาองักฤษ และ หลกัการสอน   ✓ 
7 English AND Teaching Approach OR Instructional Approach   ✓ 
8 English Language Teaching Approach OR English Language Instructional 

Approach 
  ✓ 

9 [Thailand AND] English AND Teaching Approach OR Instructional 
Approach OR English Language Teaching Approach OR English Language 
Instructional Approach 

✓ ✓  

10 ภาษาองักฤษ และ รปูแบบการสอน หรือ รปูแบบการสอนภาษาองักฤษ   ✓ 
11 ภาษาองักฤษ และ รปูแบบการเรียนการสอน หรือ รปูแบบการเรียนการสอนภาษาองักฤษ   ✓ 
12 [Thailand AND] English AND Teaching Method OR Instructional Method ✓ ✓ ✓ 
13 ภาษาองักฤษ และ วิธีการสอน หรือ วิธีการสอนภาษาองักฤษ   ✓ 
14 ภาษาองักฤษ และ วิธีการเรียนการสอน   ✓ 
15 [Thailand AND] English AND Instructional Media   ✓ 
16 [Thailand AND] English AND teaching materials OR teaching tools OR 

teaching artifacts OR teaching realia OR instructional materials OR 
instructional tools OR instructional artifacts OR instructional realia 

✓ ✓  

17 ภาษาองักฤษ และ ส่ือการสอน หรือ ส่ือการสอนภาษาองักฤษ   ✓ 
18 ภาษาองักฤษ และ ส่ือการเรียนการสอน   ✓ 

 
Manuscript Screening and Selection 
 

Figure 1 illustrates the manuscript retrieval process. The manuscript retrieval process 
began with keyword searches, then moved on to screening and removing duplicates. Final article 
selection was based on an article’s relevance to the research objectives. In total, 146 accessible 
articles underwent full text review: 140 articles were included in the analysis for addressing the 
research questions. 
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Figure 1  
 
Database search protocol 
 

 
 
Step 1: Manuscript Retrieval 

As Figure 1 shows, manuscript retrieval commenced with keyword searches, which 
resulted in 707 relevant articles from all databases. 
 
Step 2: Manuscript Screening 

After screening the first set of manuscripts, we removed duplicate articles, resulting in 447 
remaining articles. 
 
Step 3: Manuscript Selection 1 

Next, we scanned the 447 abstracts from our selected articles and removed any that were 
not pertinent to our research objectives. In total, after scanning the abstracts, we selected 195 
articles for full text review. 
 
Step 4: Manuscript Selection 2 

We could not access 49 of the remaining 195 articles; therefore we were only able to 
download 146 articles for the full text review process. When it was found that six articles did not 
provide answers to the research questions, we further reduced the sample size to 140 articles, 
which were subsequently read in full. 
 
Data Coding 
 

For the coding system, which was designed by the researchers, three coders were trained 
to independently extract and synthesize data from the selected 140 articles. This data was then 
entered into a synthesis matrix using Microsoft Excel. The results collected from the first 20 
articles were tested for intercoder agreement level using Krippendorff's Alpha coefficient. The 
Krippendorff's Alpha values ranged from 0.845 to 1.0 with an overall mean of 0.97, which is 
considered highly reliable (Krippendorff, 2004). This confirmed that the remaining data could be 
coded separately. The complete synthesis matrix, compiled of all 140 selected articles, was checked 
before analysis. 

The following figure shows a sample keyword search that was used in the study: Keyword 
9; TS=(Thailand AND English) AND TS=(teaching approach OR instructional approach OR 
English language teaching approach OR English language instructional approach). 
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Figure 2 
 
Sample keywords input into a search engine in ISI 
 

 
 
Data Analysis 
 

Descriptive statistics, including frequency and percentage, were used to present 
quantitative data obtained from the synthesis matrix. In the matrix, data concerning the 140 
empirical articles related to teaching principles, approaches, methods, and instructional media in 
Thailand published between 2007 and 2018 were entered.  
 

Results and Discussion 
 

The first research question (RQ1) investigates mentions of English language teaching 
approaches in the sampled articles between 2007 and 2018. The data is presented through the four 
main language skills; listening, speaking, reading, and writing. The second research question (RQ2) 
explores the instructional media adopted in the sampled articles.  
 
Most Widely Cited Teaching Approaches in Thai-based Research Articles between 2007 
and 2018 
 

Our investigation of ELT approaches found in studies conducted in Thailand revealed the 
use of varied approaches between 2007 and 2018. This is no doubt because each skill encompasses 
its own unique form of instruction, portraying a diversity of teaching approaches and methods 
employed in the instruction. Here, we present a summary of the various teaching approaches and 
methods. 
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Figure 3 

 

Listening skills 
 

 
 

 Among 39 articles related to listening skills, the most preferred approach was CLT, at 
15.38% (6 articles). It was found that the implementation of CLT in teaching listening in Thailand 
was pervasive from 2014 onward. We speculate that use of CLT in teaching listening in Thailand 
will continue into the future. 
 

Figure 4 

 

Speaking skills 
 

 
CLT was the most frequent approach for teaching speaking with 8 out of 61 articles 

mention in its use. The first mention of CLT found in the articles on teaching speaking was in 
2014, and it was continuously found in articles until 2018. The other approaches were conversation 
analysis, the flipped classroom, and problem-based learning (PBL).  

 
Figure 5 

 

Reading skills 
 

 
We found 52 articles related to teaching reading. There was an equal number of preferred 

approaches encompassing CLT, localised CBI, and TBL. 
In the articles, these approaches were mentioned from 2016 until the present day. Such an 

even distribution of approaches indicates that each approach should be studied to explore their 
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respective effectiveness. Conducting a comparative study of these approaches is one such way to 
accomplish this. 
 
Figure 6 

 

Writing skills 
 

 
 
There were 41 articles pertaining to varied approaches to teaching writing. Our review 

suggested that three particular approaches were found in equal measure: CLT, the genre-based 
approach, and problem-based learning. The first use of the genre-based approach was in 2010, and 
it was further studied in 2017.  

 
Most Commonly Cited Instructional Material in Thai-based Research Articles between 
2007 and 2018 
 

The use of instructional media in teaching language has always been popular. The majority 
of teachers use it to encourage students to hone all four communication skills. Scripted dialogues, 
for instance, provide a chance for students to practice conversations and interact with interlocutors 
in various situations, and they can be taught through media that stimulates asking for and giving 
directions as well as the pronunciation of keywords. Indeed, many learners practice listening and 
pronunciation through English-based media, such as movies and songs. Following the use of realia 
in classrooms, the academic results were not as promising in terms of their production skills, 
namely speaking and writing. That is because learners need to be embedded in input-rich exposure 
to master them (Ellis, 2008; Krashen, 1982; Swain, 1985). Thus, some speculate that offering more 
learning time using realia in class for the production skills will eventually improve learners’ 
speaking and writing skills (Hubbard, 1983; Thornbury, 2005).  

Communication skills were seen to be enhanced in some of the sampled articles by the 
integration of a wide variety of instructional media: online games, video games, animated movies, 
and online media such as Facebook and Webex (Srichanyachon, 2013, Tananuraksakul, 2014). 
Moreover, despite some studies citing poor internet connectivity and the students’ 
incomprehension of instructional media (Keengwe et al., 2012), consolidating online instructional 
media with textbooks can favorably enrich the learning environment and cultivate positive 
attitudes toward English learning (Srichanyachon, 2013; Wichadee, 2014). 

The adoption of instructional media offers learners an opportunity to watch and listen to 
native English speakers, which can create a relaxed environment in classrooms. Overall, selecting 
appropriate and meaningful content for learners’ is crucial because it maximizes the instructional 
effectiveness of media use. 
 

Discussion 
 
English instruction from 2007 to 2018 in Thailand corresponded with the Basic Education 

Core Curriculum B.E. 2551, which focuses on the importance of the English language as a tool 
for communication, education, knowledge acquisition, and occupation, as well as awareness and 
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an understanding of cultural diversity. In accordance with the Thai Ministry of Education’s policy 
to prepare students and transform education for the 21st century (Ministry of Education, 2010), 
this may help promote the understanding of self and others amongst students. 

It can be seen that CLT, amongst others, has been used to develop Thai students’ English 
language competency. Its effectiveness may be explained by the fact that this approach is currently 
popular amongst Thai and international educators. Tran and Seepho (2016) stated that EFL 
learners’ attitudes toward intercultural CLT and their intercultural communicative competence has 
been significantly developed. 

In the Thai context, English serves as a foreign language, and the majority of teachers in 
Thailand are native Thai speakers. Therefore, using Thai as a medium of instruction can be found 
countrywide, whereas using English as a medium of instruction remains somewhat elusive. This 
significantly impedes the progress of language competency (Sahan et al., 2022; Tang, 2021). To 
help address this problem, student-centered learning is highly recommended as it allows learning 
through tasks, gaining hands-on learning experience, and the expression of thoughts and opinions. 
To magnify the effectiveness of instruction, the use of technology for instructional media is being 
introduced to traditional classrooms. Accordingly, instructional media play a critical role in ELT, 
as evidenced in the literature review from 2007 to 2018. 

Over the past 10 years, technology-relevant instructional media have been widely used. 
English teachers have applied and exploited various authentic materials in their classrooms, namely 
pamphlets, songs, movies, and newspapers that reflect everyday life and real-life issues (Ahmadi, 
2018; Ezeh et al., 2021; Puspitarini & Hanif, 2019). Moreover, using authentic materials exposes 
English learners to different contexts. Not only do they practice listening and pronunciation, but 
they also learn cultural elements through movies. Indeed, such meaningful instructional media 
used for learning considerably improves the effectiveness of instruction (Smaldino et al., 2014).  

One much cited criticism of the literature regarding authentic materials enriched with the 
originality of language use is that they can be difficult for learners because they were not 
intentionally designed for foreign language learners. Thus, language teachers should adjust and 
simplify their language instruction or scaffold it for learners (Chandran et al., 2022; Liu et al., 2022; 
Yildiz & Celik, 2020).  
 Apart from authentic materials, social networking sites have also been utilized as a 
tool/platform in ELT to promote communication skills. When integrating social networking 
content into lessons, teachers should consider multiple factors, especially internet accessibility and 
student engagement (Chairat, 2018). Although it requires a large amount of time to hone 
communication skills, they can be mastered as long as teachers continue to apply instructional 
media. 
 

Conclusion 
 

The current study’s survey of teaching approaches found in Thai-based research articles 
between 2007 and 2018 found that CLT was the most popular approach. Owing to educators’ 
interest, it can be inferred that the trend of research studies in ELT in Thailand over the next 
decade will continue, at least in part, to focus on CLT. Such a trajectory would correspond with 
the use of CLT as encouraged by the Thai basic education core curriculum in B.E. 2551, whereby 
the English language is being promoted as a medium of communication. Additionally, it tends to 
stimulate comparative research between CLT approaches and various others to investigate the 
effectiveness of each approach. 

In our review, which spans a decade, one unexpected finding was that most studies shed 
little light on culture. This is in contrast with the Thai basic education’s core curriculum B.E. 2551, 
which aims to focus on intercultural knowledge combined with awareness and to creatively 
promote Thai culture among other countries (Ministry of Education, 2010). In concurrent ELT, 
culture has been integrated with learning a language. Therefore, it is likely that educators, teachers, 
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and researchers will also emphasize the cultural aspect more as it plays an essential role in language 
learning and increases awareness of cultural diversity in various contexts. 
 

Limitations of the study 
 

Only published journal articles indexed in Scopus, ISI, and TCI were analyzed in this study. 
The more articles that were included in the review, the broader the generalizations became. Also, 
the results were obtained from studies published between 2007 and 2018. Therefore, it would be 
especially interesting to examine the transformation of practices during the COVID-19 pandemic, 
when online learning became more widespread. In addition, editorials, conference papers, reviews, 
theses, and dissertations may reveal further pertinent information. 
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