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Thai Entrepreneurs’ Needs for English Language
Leaming Materials for the Raft Service Business

in Kanchanaburi Province

3
Singhanat Nomnian

Abstract

This research article presents the entrepreneurs’ needs for English
language learning materials for their raft service businesses in
Kanchanaburi province. This study draws on focus group interviews with 30
entrepreneurs who attended a two-day workshop that offered them an
opportunity to use sample materials regarding English use in restaurant and
accommodation contexts.There were two main findings concerning the
entrepreneurs’ needs as follows: First, the materials should cover more
topics. They should provide content about tourist attractions, directions,
places of interest, and transportation, and appropriate language for such
functions as giving directions and describing tourist attractions. Second, the
materials should provide written texts in both English and Thai. English
language text should be transcribed using Thai letters and the English
words should have Thai glosses. In addition, the materials should be
recorded on a CD because the entrepreneurs believed this would be useful

in helping them to improve their listening and pronunciation skills. This
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study is beneficial to English for Specific Purposes (ESP) practitioners
including teachers, language learning and teaching materials developers,
and researchers who should consider learners’ needs when doing research
on and developing ESP materials because needs analysis enables
practitioners to create materials better-suited to meeting learners needs in
using the English language for their professional development and

promotion of tourism in Kanchanaburi province.

Keywords: needs analysis; English language learning materials;
raft entrepreneur; English for Specific Purposes;

Kanchanaburi tourism
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Introduction

Language learning materials of English for Specific Purposes
(ESP) that are suitable to the needs of language learners are not always
readily available for ESP practitioners such as teachers, materials
developers, and researchers who would like to utilize them to meet the
learners’ needs and ESP course objectives. Although materials for
language learning can be anything that facilitates the learning of a
language, including textbooks, videos, graded readers, flash cards, games,
websites and mobile phone interactions, much of the literature focuses on
printed materials (Tomlinson, 2012). Printed materials provide teachers with
convenient support, teaching materials, and guidance for language teachers
(Leung and Andrews, 2012). There are, however, few language teachers,
who develop their own materials for the learners to achieve the objectives
or to fulfil learners’ needs (Harsono, 2007). In this study, materials
regarding English for entrepreneurs in raft service business that are related
to tourism in Kanchanaburi province are not commercially available in the
market although this province is well-known among international tourists

and is strategically located near Myanmar border considered a gateway
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from Vietnam to Dawei in Myanmar. Citrinot (2012) claims the Dawei Deep
Sea Port Project in Myanmar can potentially promote Kanchanaburi tourism
to attract a large number of international tourists and investors who will
contribute for the provincial socio-economic growth. It is, thus, essential to
find out the needs of the raft entrepreneurs toward the English language
learning materials that will be relevant for their professional development

and tourism promotion in Kanchanaburi province.

A number of English language teaching (ELT) contexts worldwide
are characterized by a top-down approach to curriculum design and
materials development, which can arguably be beneficial for their learners
(Wyatt, 2011). ESP materials writers can create their own texts by
imagining learners’ responses to the materials (Swales, 2009). According to
Basturkmen (2010), students’ responses to ESP learning materials are
significant because they enable course developers to evaluate the
effectiveness of the course and materials. Teachers of English should be
encouraged to make use of their localized materials rather than adopting
commercial ones which are rather native-speaker-based and may not be
applicable to learners’ real-life use (Nomnian, 2013; Yuen, 2011). However,
developing ESP materials can be complex, either linguistically or in terms of
content. Yet, there is little existing research into language learners’ needs
for their ESP learning materials through learners’ reflections that can
potentially enhance the suitability of the materials to meet the learners’ ESP

needs.

This paper explores entrepreneurs’ needs of English language
learning materials for raft service business in Kanchanaburi province

located in western Thailand. This study hopes to provide a stepping stone
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for any language materials developers. It is argued that they should take
learners’ needs into account when developing language learning materials,
particularly, ESP. Knowing the learners’ need can potentially enable the
developers to create better-suited materials that could meet their English

language needs for professional development.

Literature Review

This study employs needs analysis as fundamental to explore raft
entrepreneurs’ reflections of ESP materials as it leads the researcher to
focus on the specific topic content, texts and contexts suitable for these
adult language learners. Hutchinson and Waters (1987) suggest that "ESP
is an approach to language teaching in which all decisions as to content
and method are based on the learner's reason for learning” (p. 19). Dudley-
Evans and St John (1998) state that one of the major ESP practitioners’
roles is to find out what learners’ needs are so that they can design a
course, develop learning materials, and employ suitable teaching methods,
which are specific to target learners. Employed in ESP research, needs
analysis has been viewed as a process that explores specific English
language knowledge and skills that are used in learners’ professional
contexts; thus, ESP practitioners recognize “what the learners do and do
not know and can or cannot do in relation to the demands of the target

situation” (Basturkmen, 2010, p.19).

It is significant for ESP practitioners to consider language learners’
needs as the initial stage whenever developing any courses and learning
materials since learners can provide useful data applicable to course
content and materials development process. Hutchinson and Waters (1987)

provide practical ways when developing new ESP materials by using
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existing materials as a source for ideas, developing the first draft without
aiming for perfection as the materials can always be improved, trying them
with target learners, revising and expanding them to meet target learners’
needs. ESP materials must provide adult language learners with texts that

enable them to use English related to their professional or vocational field.

With regard to English use in tourism industry abroad, Ur (1996)
suggests that if language learners learn a foreign language in their local
contexts to function better in the tourism industry, it is advisable for
language teachers to choose topic contents that are relevant to the
learners’ socio-cultural backgrounds. In English for Hotel Workers,
Schleppegrell (2004) states that students who were hotel workers in Egypt
had to perform various kinds of communicative functions such as
responding to and resolving guests’ problems in the hotel restaurants, at
the concierge, and in housekeeping. Wozniak (2010) explores English
language needs of French mountain guides whose target situations and
insiders’ expert knowledge are taken into account. Wardhani and Sadtono
(2014) reveal Indonesian undergraduate students’ needs of English for
Tourism that aims to enable them to listen and speak a wide variety of
communicative functions in the tourism industry such as dealing with
requests, complaints, making and answering phone calls, telling directions,
giving instructions and safety advice for travelers, negotiating prices and

dealing with payment, and so on.

In Thai tourism contexts, tourist police officers need to learn
communicative English that incorporates content regarding conversations,
commonly used expressions, colloquialisms, specific vocabulary to socio-

cultural aspects, current events, politics, and history, legal terminology, and
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learning strategies (K-Romya, 2006). Sirikhan and Prapphal (2011) suggest
that hotel front officers should develop pragmatic abilities including
politeness strategies to promote effective service encounters.
Chareanpunsirikul (2013) developed a textbook called ‘English for Tourism:
Wonders of Thailand’ aiming to equip tourism students with four language
skills for daily usage and cultures of Thailand including food and tourist

attractions.

According to the aforementioned studies, understanding the use of
English and learning materials in tourism is underpinned by target learners’
needs that focus on the development of their professions. In this study,
needs analysis was employed at two main stages. The first stage was to
find out the raft entrepreneurs’ current use of English in their workplace with
regard to their problems and challenges encountered in their raft service
business and then language learning materials development. At the first
stage of this study, needs analysis was conducted with the raft
entrepreneurs to find out their insights into their English language use and
skills required for effective communication with foreign tourists.
Schleppegrell (2004) suggests that interviewing prospective learners about
their interests and experiences in their needs for English provides ESP
practitioners information to create relevant and motivating courses. In this
study, the entrepreneurs identified key areas of English use namely
restaurants, accommodations, and entertainment, which were in line with
the three main types of raft services offered to Thai and foreign tourists in
Kanchanaburi. As adult language learners, these entrepreneurs stated that
they needed a learning materials kit including a book and a compact disk
(CD) believed to enable them to improve their English speaking and

listening skills learned during their free time (Nomnian, 2014).
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Based on the data collected from the first stage, the second stage
dealt with the entrepreneurs’ needs of the learning materials. Drawing upon
Harsono (2007), the procedure of developing learning materials consists of
the design, implementation, and evaluation, which has to be implemented
as well in order to produce suitable learning materials. In this study, the
materials design steps included the formulation of the first draft of the
learning materials by recognizing the entrepreneurs’ current use of English
functions in their workplace and consulting relevant resources regarding
English for Tourism Industry and Hospitality in Thailand including books

written by Thai writers as well as websites as follows.

Textbooks written by Thai writers

Dangrojana, P. 1994. English for Hotel Staff. (12 ed.). Bangkok:
Thongchai Printing.

Simakul, K. 2009. Hotels and Travel Trade. Bangkok:
Human Heritage Co., Ltd.

Sukakul, P., Sirithavee, P., and Phutthicharoenrat, S. 1995. English for
Tourist Police. (3rd ed.). Bangkok: Thammasat University Press.

Utawanit, K. 2013. Communicative English for Hotel Personnel. (13 ed.).
Bangkok: Thammasat University Press.

English language learning websites

http://thai.langhub.com/th-en/travel-english

http://www.andamandiscoveries.com/pdf/phrasebook_basic_thai.pdf

http://engenjoy.blogspot.com/2014/01/travel.html

These resources were useful in that they provided various kinds of
topics and content and different presentation styles such as English-Thai

translated texts for expressions, conversations, and vocabulary in tourism
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industry and hospitality including restaurants, accommodations, directions,
and tourist attractions in Thailand. Harding (2007) points out that language
learning materials development should consider the use of contexts, texts
and situations from learners’ subject area or jobs because they will naturally
involve the language they need. The researcher, therefore, chose two
relevant topics that were restaurant and accommodation as identified in the
initial needs analysis. Having completed the first draft of the learning
materials, the sample materials (see Appendix) were then tried out with the
entrepreneurs in a 2-day workshop conducted at one of the entrepreneurs’

rafts.

Harsono (2007) states that the teaching and learning materials
developed for target learners should be tried out in the real teaching and
learning situation whether they are suitable for the learners; thus, the
materials can be revised based on the data obtained from the
implementation. Any weaknesses found in the implementation of the
materials have to be considered to revise the learning materials, which is
called the evaluation step in the materials development (Harsono, 2007).
The researcher conducted the workshop with the entrepreneurs and gained
feedback from them. The data collection process and data analysis are

explained in detail below.

Research methodology
Research setting and participants

Following the first stage of entrepreneurs’ needs analysis
conducted in January 2014, the entrepreneurs expressed their willingness

to attend English language training workshop by learning with other
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colleagues who could allow them to engage and communicate with one

another.

For the second stage of the entrepreneurs’ needs of English
language learning materials for raft service business in Kanchanaburi, there
were thirty participants joining the two day English language training
workshop held at one of the entrepreneurs’ restaurant rafts in the first week
of April 2014. They were members of Kanchanaburi Tourist Boat and Raft
Operator Association, who were the same group of entreprenuers from the
first stage of needs analysis. The entrepreneurs were welcome by the
Director of the Department of Business Development (DBD), Kanchanaburi
province in order to encourage and ensure them that the workshop would
be beneficial for them. The workshop was then conducted by the
researcher who developed the materials based on the needs analysis

conducted in January 2014.

Following the needs analysis of English language among the raft
service entrepreneurs, samples of English language learning materials were
developed and tried out in order to explore whether the materials were
suitable for their English language needs and use at work. Schleppegrell
(2004) states that interviewing target learners can help ESP practitioners to
recognize samples of English-language materials regarding language
functions such as following directions, giving information, explaining,
reporting, and offering assistance, which are used by the learners in their

current or future workplaces.

In this study, the sample materials included expressions,
conversations and vocabulary in restaurant and accommodation contexts

related to offering assistance, giving suggestions, asking for information,
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and so on. The materials were presented by PowerPoint, which were also
printed out as handouts for personal use. The workshop was conducted by
encouraging the participants to think and talk about their English language
use at work, asking them to discuss with their peers, and allowing them to
share their experiences when using English with international tourists in
terms of miscommunication and intercultural issues. The participants were
freely open to discussion and exchange of ideas which they found useful

and relevant to their daily communication in their jobs.

Data collection

When the workshop was finished, the participants were asked to
break into four groups of 6-8 participants for focus group interviews to
reflect on the language learning materials and to provide additional
comments for further development. Thirty participants were wiling to
participate in the focus group interviews. They were given the informed
consent form to sign according to Mahidol University - Institutional Review
Board in Social Sciences and Humanities (MU-SSIRB). As a researcher, |
was also the moderator in the interviews. According to Liamputtong (2011),
the moderator could introduce the topic, encourage the interaction, and
guide the conversations to obtain valid information that is shared by
participants who share the socio-cultural backgrounds. | could gain deeper
insights into their thoughts on the materials used and delivered in the
workshop as the main topic of the discussion. The main interview questions

were as follows:

1) What are the pros and cons of the English language learning
materials?

2) How can the materials be improved?
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3) Which topics and contents should be included in the
materials?
4) What else is needed to suit your needs of learning English for

your job?

The interviews were digitally recorded and lasted about 30
minutes. They were then transcribed and returned to the participants for
validation. The validated transcripts were translated into English and

analyzed by the researcher.

Data analysis

According to Onwuegbuzie et al.’s (2009) ‘constant comparison
analysis,” when there are multiple focus groups within the same study, it is
advisable for the researcher to assess if the themes that emerge from one
group also emerge from other groups, which allows the researcher to come
up with data saturation. The English-version transcripts were collected and
manually analyzed by the researcher to find emerging themes from the four
focus group interviews. This procedure was useful as the researcher could
cross check and validate key themes that emerged in other focus groups to

verify all the themes that will be presented in the next sections.

Results and discussion
Based on the entrepreneurs’ focus group interview transcripts,
there are two main findings including 1) topics and contents; and 2)

English-Thai texts with an accompanying compact disk (CD).
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Topics and contents

Entrepreneurs thought that the English language learning
materials regarding restaurants and accommodations were updated, easy
to learn and applicable to their jobs.
Extract 1

The sample materials (see Appendix) are up-to-date,

practical, and not too difficult.

Extract 2

| learned about food, dinner set, and kitchen utensils,

which are important for the restaurant business.

The extract reveals that knowing about the food in English alone
was not sufficient for the entrepreneurs because foreign tourists might
request for dinner set such as knife or chopsticks that were not necessarily
provided for them. They could also ask how the food was cooked and which

types of utensils were used. The entrepreneurs should be able to explain to

them.

Extract 3
The sample materials are good. However, | would
like to have the contents that not only cover
restaurants and accommodations, but also include
tourist attractions, directions, locations, landmarks,
and transportations.

Extract 4

Tourism business is not only about restaurants and
accommodations, but also tours, bars, and

bookstores.
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This extract suggests that the language learning materials should
add more topics such as tourist attractions, directions, locations, landmarks,
and transportations, which could allow the entrepreneurs to give a trip
advice in Kanchanaburi to foreign tourists.

Extract 5

| want to learn about sightseeing and travelling

content and expressions like how far to go and what

to see.

Some entrepreneurs, however, would like to learn more about
topics such as tourist attractions and landmarks including Tiger Temple in
Kanchanaburi, as well as, directions and transportations because
Kanchanaburi is famous among foreign tourists because of its historical

background, natural beauty, and religious sites.

Extract 6
| want to know how we can describe to tourists about
the place like mountains, pagodas, and Tiger

Temple.

This section suggests that the contents and topics of the sample
materials were not enough for the raft entrepreneurs who wanted to learn
additional contents and topics including tourist attractions, directions,
locations, landmarks, and transportations, as well as communicative
expressions such as giving directions and suggesting tourist attractions.
The findings correspond with Basturkmen (2010) in that the entrepreneurs
recognized their English language proficiency and professional requirements
that must be met in order to achieve effective communication in their

business. It is vital for ESP practitioners to incorporate relevant aspects of
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language functions in the raft service materials that can facilitate better

English language learning of the entrepreneurs.

English-Thai texts with an accompanying compact disk
The raft entrepreneurs would like the language learning materials
to include written, transcribed, and translated texts from English to Thai,

which they found helpful.

Extract 7
There should be three levels of texts including

written, transcribed, and translated versions.

The written English language texts were transcribed into Thai
language, and translated its meaning in Thai could facilitate the raft

entrepreneurs to use the materials easier.

Extract 8
It will be easier for us if the texts can be written as a

karaoke language for beginners.

In this study, transcribed texts from English to Thai scripts were
referred to as ‘karaoke language’ by the entrepreneurs who felt that their
English proficiency was at a beginner level. ‘Karaoke language’ is derived
from its similarity to the phonetics used in Thai karaoke videos that enable
non-Thai people to sing Thai songs (Mayes, 2009). The entrepreneurs
could use ‘Pad Thai’ (traditional Thai stir-fried noodles) for the ease of

pronunciation and communication with foreign tourists.

Extract 9
| think international tourists should learn some Thai

foods like Pad Thai.
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Pad Thai is claimed to be one of the most Thai favorite and well-
known dishes among international tourists who refer to this Thai term

when eating or cooking (Inness, 2001).

Extract 10
There should be accompanied transcribed texts for
words and sentences that can help us remember
because some entrepreneurs have little education,
have not attended English training for ages, or are

very old.

The extracts suggest that some entrepreneurs found transcription
from English to Thai useful because they could see the written English

texts and know how they should be pronounced.

Kanchanawan (2006) states that transcription is the process
regarding the sounds of a given language represented by a system of
signs contained in a conversion language, which is based on the
orthographical conventions of the conversion language. In this study, the

given language is English, whereas a conversion language is Thai.

Transcription is not, however, necessarily reversible; thus, various
transcription systems may be employed for the conversion of all writing
systems (Kanchanawan, 2006). For instance, the word ‘can’ (See Appendix)
should be transcribed into a Thai script as ‘LAY meaning as ‘N3zilay in

Thai.

Entrepreneurs also required an accompanying compact disk (CD),
which would be useful for them to practice listening skill and pronunciation

on their own when they had free times.
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Extract 11
There should also be a CD for listening skill and

pronunciation on our own.

Extract 12
When I do chores, | can listen to a CD. For example,
| don’t know how to pronounce the word ‘rice,” | will

not speak.

Extract 13
Sometimes | don’t know how to pronounce some
English words. Some people don’t know how to

spell.

259

The extracts reveal that pronunciation was a major challenge for

the entrepreneurs’ communication. Thus, they felt that a CD would provide

them with some guidance to improve their speaking and listening skills.

Nomass (2013) states that the use of CD is another modern electronic

instrument for listening comprehension of English language learners.

This section illustrates that entrepreneurs were aware of their

own limited English proficiency and needed assistance. They suggested

that by providing written, transliterated, and translated texts, with CD, they

would be able to pronounce and listen to conversations, expressions, and

vocabulary in English.

Conclusion

This study investigated the entrepreneurs’ needs of English

language learning materials for raft service business in Kanchanaburi

province, which will significantly contribute to their professional development



260 Humanities Journal Vol.21, No.2 (July-December 2014)

and tourism promotion in Kanchanaburi. The entrepreneurs would like the
materials to include the contents and topics of restaurants, accommodations,
tourist attractions, directions, locations, landmarks, and transportations, as
well as communicative expressions such as giving directions and
suggesting tourist attractions. The study also suggests that written,
transcribed, and translated texts to accompany the English texts are
required because they can read and pronounce English words and
expressions better. An accompanying CD for listening skill and pronunciation
is perceived as important for personal practice. It is essential for ESP
practitioners to integrate relevant aspects of learners’ needs in the raft
service materials that can promote effective communication and English
language. This study serves as a platform for language teachers, language
learning and teaching materials developers and researchers to consider
learners’ needs to create suitable language learning materials for their
advancement in their daily usage and business for the socio-economic

betterment of Kanchanaburi tourism.
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Appendix

Restaurant raft UN51%21%15

fathaszlonmensinguuazidnrians g Annveadielflusuemsesil
wziinvesisndungn i ludmenms winnudauivamd ldvinmouszyat
Can | help you? 738 May | help you?

nu/aswiztaivez liguldiieiez

wandlavnrionfisaiafldzemsuda ﬁfﬂviaaLﬁmaww“mﬂ

May | see the menu?

VOYILNIDMNIAUBLATLI L wiaanalfuszlundug Adanunanodoaiudle
Would you bring me a menu, please? May | see a menu, please?

Please show me a menu.
wineudausuzmuinrisnfisaindesnssiamserls

May | take your order? Are you ready to order? What would you like to order?
May | have your order? Are you ready to place your order? What would you like to have?
vuasiwinnudansanesuzihanmslinuinreafion 1w

Would you like to try Pad Thai? D) Why don’t you try Pad Thai?
Amazaaiulszmuda inowas lnuaiviez
winyudausudasmImmuiinvasiuieusidn gnunwiatias fazanai
How do you like your steak? How do you want your steak?

How would you like your steak?

Useluadmsuntinauaansy

May/Can | help you? folslte lnuasues

Have you booked a table? 1evasld=linsadiasume

How many people? Fuanfvimasuiez

Please follow me. NINATUNL/ARUNNATL/Fi

May | show you a table? nu/asusan Uy

Here is a menu. TEMIMTATL/AL

Are you ready to order? w%am:ﬁmmsmu%m%’u/m

What would you like to start with? amnazsues lsniaudnsu/me

What would you like to drink? agnaziiiesasanaslsdnsume
What would you like for the main course? apnIzILaMIINURaNas lsiasu/n

What would you like for dessert? auNITIUTaIMIUeL l3RRTU/Az
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How would you like your steak?
(rare, medium, well done)

Do you want a salad with it?
What kind of dressing?

Uselaaitvnrioaiizrarald

(A table for) two, please.

May we sit at this/that table?
Menu, please.

What's ___ (food)___like?
We're not ready yet.

The steak for me, please.

Can | have the ketchup, please?
Salad, please.

Have you got wine by the glass?
| will have red wine.

Please bring us another beer.
Could | have chips (American English: French
Fries)?

What do you recommend?

Bill (American English: Check), please?

dasmssdnuuyinuasime

(8n9 @u g, gniunany, snnaiu)
9 9 9

azsuaaaRnds lwuasu/mz

wSuihaaneslsdasu/as

(valfizdmin)rasauasu/es
wanimialdeitninlalng
ARG AT GG
awspiieiduatels
inavhinfansiorms
NU/ARUVDELANATL A
PazeaNiliainaaIunIU/ee
S ELECLSIIGH
audlileduuiilnuasvme
n/Ganva hiluasnsu/ae
voidusiRuasiez

VAW TINOAATU/AE

UeianIIaaaTL/e

WuSuaaTL/Ae

Hello sir, welcome to Tharaburi Restaurant Raft. How many?

&Iw6 ATy, Tuddousugunimuenmsn iy Swnivimaiy

UNEBNI

Waiter :

UINT :

Tourist: One.

winvieadiea: wiksauasy

Waiter : Right this way. Please have a seat.
uing: Bymailiauaiy Saykesy
Tourist: Thank you.

winvieadiea: VOUAAATL

Waiter : Would you like to order now?
UINg : Qmamna:aﬁmmsmﬂmaﬁ“ﬂ

Tourist: Yes.
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wnviaafien: Al

Waiter : What would you like to drink?

usns : Qmamnaz?{uaﬂﬂuu

Tourist : What do you have?

wnvieafien ; amdazlaionz

Waiter : We have water, fruit juice, and Coke.

usns : il dualal uaslen

Tourist : I'll have a bottle of water, please.

wnviaaifien ; nuvatnsmitiieasy

Waiter : What would you like to have?

NI qmamﬂi}:muaﬂsﬂ%’u

Tourist : I'll have Tom Yum Kung and Pad Thai with prawns.
wnvaaiien ; HuRTMudNEuazia Iners

Waiter : Anything else?

u3ns : suazlaudnlnuasy

Tourist : No, thank you.

wnvaaiien ; liinsy vauqm

318N139I%T

412828 : Steamed rice 38 boiled rice #3a rice

911nie 1 Glutinous rice, Sticky rice

fAel@gITaniia : Fried noodle with pork and broccoli

AELA8ILaaL : Fried noodle in minced beef sauce

qinsziwnzian : Fishmaw soup

MeL@e1in : Noodle soup

e iadl : Noodle soup with ground beef

MELALINATLNINLR/ way/ 1/ 71/ 1ite : Stir-fried noodles with spicy seafood/ pork/ prawns/

chicken/ beef

feldeanang : Traditional Thai stir-fried noodles (Pad Thai)

§Ue : Papaya salad (Som Tum)

nen9 : Roasted chicken

& .
auLle/ By ALY Spicy minced beef / pork / chicken

sgﬂ'vma"lsj": Spicy shredded bamboo-shoot salad

18191 : Pickled fish
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1nan : Sliced grilled beef salad

ﬁ’l?‘ﬂﬂ%y‘ : Stewed pork leg on rice

?Tﬂdﬂa‘ﬂﬂ:ﬂ : Shrimp-paste fried rice

VAR LHE Northern-style noodles / curried noodle soup

“JTﬁ'J@ij“a : Rice soup with prawns

iﬁqmvﬂﬂy‘/"lri/rjﬁ/mm : Fried rice with pork/ chicken/ prawns/ seafood
'JT’]’JN“@ni:LWi’mg/eri/rjdm:La : Rice topped with stir-fried pork/ chicken/ prawns/ seafood
and basil leaves

415iu A : Rice with steamed chicken

d1aniinLlle : Rice with roasted duck

‘fﬁ’smﬁJ.LLm : Rice with roasted red pork

d128unNadn : Stir-fried rice with seafood in clay pot (clay pot : Biadiw)
ﬁ’laauqutﬁﬂaﬁﬁaau : Stir-fried rice with Chinese sausage in clay pot (Chinese
sausage : qm%m)

dNauUFUULIA : Stir-fried rice with pineapple served in a pineapple
416 : Rice soup

4116080 : Rice soup with fish

14n : Congee

Iﬁﬂ%gia‘ivl“ﬂ : Congee with pork and egg

ﬁuﬁ’]f?‘i : Hot and sour prawn soup (Tom Yum Kung)

naauilan : Deep-fried fish cake

rinan : Deep-fried chicken

g&a‘iﬂawlf‘j@ : Curry-fried fish/prawns

%Iﬂsawm@m:l,ﬁww%nvlm : Deep-fried spare ribs with garlic and pepper
V\H‘Hwﬂﬁ: Eggs and pork in brown sauce

rj“aauiw,ﬁu : Casseroled prawns with cellophane noodles

Lﬁﬂ’miau : Crispy wonton

@uan'lA : Chicken galangal coconut milksoup

1Aeiad4 : Stir-fried chicken with ginger

whailoznan : Deep-fried spring roll

whailyzae : Steamed spring roll

1Janzla : Steamed and sauced duck

A4
Waeneiaie Honey roasted duck
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WAT4 : Prawn salad with lemon grass and mint
wzumvﬁa : Beef in savory curry

maiusiasln : Chicken drumstick curry and potato
#ynI8u : Fried pork crackling
wynszifisuwining : Stir-fried pork with garlic and pepper
naevnaa : Fried mussel pancakes

WoUUNRIZIY : Pan-steamed mussels
ﬂaﬁﬂ:Wdﬁdmm’J : Steamed sea bass with lemon
Lmﬁm'g"mﬁu : Cellophane noodle soup
uns3anyaulaidsg : Minced pork and tofu soup
unafiennwla : Chicken green curry
LLﬂdﬂ:‘vf‘éLﬁa /1A ¢ Yellow curry with beef / chicken
unddadaniindgald : Stuffed squid soup
unatdaudagng : Red curry with roasted duck
LYW : Sour soup made of tamarind paste
Trunitaauzaiag : Mango and sticky rice
ﬂTﬂ?LﬂﬁngSau : Durian and sticky rice

U808 Dumplings in coconut cream

1aaa8Lian : Taro balls in coconut cream

Ardnyt

bill Tuusomit
receipt luiaSasuiin
cashier WHNIWLAUIS 1
dessert VNAINU
dressing ﬁwaa"m

flavor INTA

menu TBNTAINT
napkin W1 / nszanmigalin
medium-rare gniunany
rare qng Aug
well-done an

toast wuarails

butter LUELARY
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fruit juice

orange juice

lemon juice / lemonade

iced tea
iced coffee
water

mineral water

apron

bib

bottle

bowl

can

can opener
chopping board
chopsticks
cup

dish

dish towel
flipper

fork

freezer
garbage
glass

jar

jug

kettle

knife

ladle
microwave oven
milk

mortar

oven

(vD-WTDW)

(d)

(Uan-Lia)

(lua)

(w1t
(waw-la-LAu-Luaz)
(BaW-Ra-UasA)
(BON-8GAR)

(W)

(@)

(AB-M7-18a)
(Wan-wa?)

wasa)

(W3p-1m8Y)
(N3-117)

(NAN& [B9NT)1], LNAF [DLUTNH])
@%)

(@n)

(saN-17ia)

(luw)

(taR-1AR)
(la-Tas-tavr-an-3u)
({iaa)

(Wa3-inaz)

(@N-13n)

NN

oe I

@

e
ihwzun
STt
mMunLdn
i

WLy

rnwdausruntinvassane
Tasaalifien
mnwdauaadan
270
T
nyzas
Adanszilas
o
e
“
azifioy
v
tuiin
U
NUAUAN
RGN
AZAR
Fou
sosusudslugidn
N9
whii
dw,189,270lna
wilansin
meawui
-
i
o
NI
wnautulasian
wal
asn

Laay
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pan (LLWb)

pepper (LAN-LWBZ)
pestle (WWa-LGR)
pitcher (ﬁ"li-l,’n 2)
plate (twan)

plate mat (LWanN-Lun)
pot (Wan)

pot holder (wenlaa-Laaz)
fridge (W39)

rice cooker (vl,i‘q-q A-LADL)
salt (‘va8aN)

saucer (Bo-l18T)

sink (B99)

spoon (F)w)

stove (&lan)

table cloth (w-1a-naaT)
teapot (ﬁ-waw)
toaster (‘[71 d-leaz)

Accommodation raft WWAIND

dslaannnasiignanaldfilaoasnaanuuni

Can you recommend an accommodation in
Kanchanaburi?

Do you know a good and inexpensive
accommaodation?

Can you find me a cheap and clean

accommodation?

| want a reasonably priced accommodation in the

city center.
Where's Koh Kor Ya Raft?
Is it far from the city center?

Is it near River Kwai?

neEne

win'lne

UHWRN T8990

o

a

=

o o o

qaﬁammmwﬁﬁau
AL
U
walaata Tuvh
“
\nNAe
PMUINTWMUN
98 19NWa9
Tan
CR ALl
dhylde
U
MM

wondenuaile

n

AntsuusthAnnlumyauyslinies

Tl

v o A

AMIINANNG 9 uszTian laiuwsre by

U

o 4

AN nm’]mgﬂl,m:a:a’mlﬁﬁfu
1ol
v o a o 4
andaIMINHNATAWesNAITLaR 9 1o

“
ALl

o | Al

LLWLmznamy'}angLﬂu

agjlnannnaslaiiadl

@
v

aglnaudiuadls v

Tl
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Which accommodation do you stay?
How much is it?

What's the service like?

Can | see the raft?

Our raft is very clean.

Do you have hot and cold running water?
Is the service included?

What's the total price?

Have you got anything cheaper?
Are there any mosquitoes?

What time do you serve breakfast?

Do you have a car park at the raft?

Amwnagflnu

e lns
uSmsidueenils
awvaguunianldlny
WATBIIIRZENANN

Ay o = A '
AmdihnsTauuazbuniawa
duinmmaguialslne?
TaMInNan lns?

o A&
Audnefignniilng
flylnw

v as a
T EWaauA lug

ad P
Qmmmamnmmvlmu

slaaNninauAansuaIRnIo AN s e

Did you book in advance?

May | have your name, please?
Would you like a front view?

Would you fill in the registration form?
May | have your passport, please?
Do you have any luggage?

Our prices are reasonable.

How long do you wish to stay?

Would you a quiet room in the back?

Our service is excellent.
There's a ceiling fan.

There's a cool breeze at night.

The screens will protect you from mosquitoes.

Please be careful when you are on the raft.

Please be careful when getting on and off the raft.

Anldvasnwilinsaudniee
VaNTUToVRIR A ILATL/AL
Amanldwasduninlnuniivaz
ngmﬁaamﬁﬂu@"’sﬂﬂ%‘u/ﬂz
PawkhiFaIAuNIDInIIMaLATL/A

= * a a
audnzhidumelwuniiez
TIANVDITIFUAFUHD
qmﬁaamm:w”ﬂmuﬁ'nLﬂwvlsﬂ?u/ﬂ:
AmdaInveIniFon g nedamaanig
Tnuasuaz
USNITRITRLEA
oo
Jnaauiweny

P

AaunasfudannaLduaLe
ameazdasiuliliymanm
Tsamzdasziadaagumun

o o &
lisaiaszisnadulazadun
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. . . & 4 =
Please use a life vest when you go swimming. ﬂgmmmaaﬁmﬁaqmmm

UNARNI

Reception: Good morning, may | help you?
winudausy: eladaewtnasy deslslinusolnuasu
Tourist: Good morning, do you have any vacancies?
wnriesii: aladasy Amiiftasiitnslnuaiy
Reception: Yes. For how many nights, sir?
WINNUADUSL: ASL BANABUATY

Tourist: Two nights, please.

wnvieniion: sesfuasy

Reception: What type of accommodation do you want?
winnudauit: udasmaiasinuuylnuaiy

Tourist: A single room, please.

inrieniio: Aeadsadsnsy

Reception: Please fill in the registration form.
winnudauiu: nyanamzioudsaiy

Tourist: How much is it?

inrieafier: mewinlnsasu

Reception: 1,000 Baht per night. So, 2,000 Baht in total.
WIENUFDUL: 1,000 Lndafin aaiumenTandn 2,000 n
Tourist: Is the room air-conditioned?

inrieniien: eswndindeslsuamelnuasy

Reception: Yes. There is also a hot and cold shower.
winimudens: fasy waeddnihionussindussasy
Tourist: Excellent. What time is the breakfast served?
wnrieafien: lenann awnagE A lueesy
Reception: From 6 to 9.

WiEnUdaUsL: aus 6 Tag B 9 Tusas

Tourist: What are other services?

wnviaaiin: fusmsdug Snlwuesy

Reception: You can join our entertainment raft along the River Kwai.
WA UTL: qmmmsm’ma’aaLmeﬂmmL&iﬁWLLm

Tourist: What can | see?
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Wnvieaiien: nusansnazweaiueslsldheasy

Reception: You can see the Bridge over the River Kwai and natural beauty.
WHNIUA DUTL: qmmminLﬁuazwwwfwu&iﬁmmLl,a:mwmmrmﬁiiwmﬁ
Tourist: How much is it?

invieafien: mewhlnsasu

Reception: 500 Baht for a half-day trip with a buffet lunch.

WHNIUADUTL: 500 mwﬁw%‘umnﬁumaﬂéﬁuﬁua’mninmﬁmmuywmﬁ
Tourist: Wonderful. Can | book it, please?

wnvieaiien: lenann nuvsvamitiiiasy

Reception: Of course. You will enjoy it. Thank you very much.

winamdaudy: lalauasy ADRLERNUUATL VBUADKNNATL

Adny
. v daa o o
single room #aINddes 1 nad uawld 1 au
double room #aINTE09 1 e uanld 2 au
. o Aaa o %
twin room Roandifes 2 nas naule 2 au
. v Aaa 1% o = o a '
triple room Woandiins 2 nas uanle 3 aw Geilsznaudan W@aslng 1
ARILALLALILAN 1 BRd
shower mIauhanndnin
bath 1987090
) v e das Yo o
en suite Aasnnndrasirlus
B&B (bed and breakfast) Avineanuthuiidweshuwddwwnwianamnmdn
reservation MIFTRINNN
to book/ to reserve INNN
vacancy #aeing
fire escape tiulanitln
. o 9
wake-up call mﬂmﬂwwﬂqnﬂaum’]
room service mISmIhaas
housekeeper Wit
luggage nyzi@ung
reasonable/ inexpensive FURATUHE 1 laduwa
natural beauty ANNFILNNTITUTG
buffet D1 TULLYWING

breakfast ML
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registration mIasnzideon

passport AbIFaLAWNI

alarm clock (8s-a3u-ARDA) wiRman

bed (tua) LAEIUE
bedroom lamp (WA-FU-UANW) IAsluwasnan
bedspread (swa-misa) CRGOHIEN
blanket (wuag-An) AV

bolster (ua-maez) nUAUT

bunk bed (119@-Luq) W BaMoMILLLI2T 0
comb (laiw) i

carpet (A3-#in) wmﬂ“v{u
cupboard (ﬁ'w-ua%) ﬁtﬁwaa
drawer (M30-1002) Sutn

dresser (38-LTaz) TfnTaous
hanger (nas-190z) Tiuwdaih
mattress (MAN-LNIR) ﬂﬂ,ﬁuau
mirror (Q-Lia:) n3zan

night table (lun-wn-1da) JLE RN
pillow #a-l) 7AUa%

rug (3n) WINLTAL
sheet (@n) Bfl”]ﬂﬁuau
wardrobe (203-lasw) ﬁléﬂﬁ’]/méadu@idﬂ'}ﬂ
bathroom (15-3W) #astin

bedroom (1ua-3u) AoInan

ceiling (Ba-89) LNGI

dining room (vlﬁ-ﬁ;a-g.u) ROITULTEMUINT
door (aa%) Yazgiim
dressing room (1@38-T3-30) ADIUAIA2
fence (vWaaay) 5

floor Waa3) A

garage (N-379) Tsemm

hall (799) #adlng
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kitchen

living room
roof

wall

window
air-conditioner
armchair
bookshelf
carpet

chair

clock

coffee table
couch

curtain
cushion
display cabinet
fan

floor lamp
lamp

light bulb
magazine holder
picture

radio
rocking-chair
shade

shelf

sofa

stereo Hi-Fi system
switch
telephone
television

vase

(AD-1Tw)

@W-3930)

Gqw)

(08)

(w-la)
(4D3-AU-AT-TU-LUBY)
(@130-uT7)
(Ya-Lmaw)

(A5-An)

R

(GEED)
(Pan-A-n-1ia)
(1)

(LABT-17in)

(A-1Tw)
(AF-1wa-wau-O-1un)
(M)

(Waas-uaun)
(WaNW)

(lan-viay)
(wan-nz-Tulaa-ines)
(Wa-Lpag)

(15-6-la)
(Goa-f-uss)

(1a9)

(vTaN)

(las-h)

@a-3-lo-la-who-Ta-16w)

(&inT)
(na-nz-Tnw)

(Wa-8z-3-74)

(M [89N0], 12 [LaINH])

HaiaT
Waaraau
PRI
NRIW B9, LW
wikeing

o

A
wIaItTuaMA

TUIRIIFD
Wan Wy

o &
va
RN AANTS
Tdsuuan

o &
auan
e
AU
alary

U
naau
Taawaann
annsalanlu
7809 IWLuunax
A9 1A
lafiaoans

N
U

D

ne
d

walen

9 id o

AnuLiuan, yaruuan
P9, TWINVBI
wawaNe, ko

A a
TAATBFL
Ada-dalu
Tnsewed
Tnvient

Uant






