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Teaching and Learning Chemistry by Applying Three Levels of Thinking
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Abstract

The aim of this article

background and guidelines for teaching and learning

is to present

chemistry by using three levels of thinking. Research
has generally confirmed that teaching and learning
chemistry by using three levels of thinking— the
observable, micro and symbolic levels—can help
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learners achieve a meaningful or deep level of
understanding. Although Thailand has been making
limited use of the three levels of thinking for
teaching and learning chemistry, available research
studies, books, and academic articles are still limited
in this country. Chemistry teachers, science teachers,
curriculum writers, educators and researchers alike
should benefit from a fundamental understanding
about teaching and learning chemistry applying the
three levels of thinking. As a means of introduction
to using the three levels of thinking, this article
canvasses four main topics, including, 1) Difficulties
and misconceptions in  chemistry, 2) Leaming
outcomes of chemistry, 3) Three levels of thinking,
and 4) Guidelines for teaching and learning chemistry
with the three levels of thinking, including a practical
classroom example, a discussion of advantages and
disadvantages of this method, and suggested advance
preparation of the teacher and students before using
this method.

Keywords: teaching and learning chemistry, three
levels of thinking, observable level, micro level,
symbolic level.
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éaau%smLﬂﬁsauﬁy’qﬁfﬂ%é’]’aLLazﬁﬂmiﬁﬂmﬁﬁm%’m
IimegrgnuimunazUTulegueuunsiiounisaou



'
Y]

MIATANAERSUSTIAL TN 33 QUun 2

an v o oA ' a Yy a
williduguuuunisaeunuilndiiedaadulvgiSoy
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WHANNDE19ANTILATEIUITATVINNIUAINUEINTUIYN
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Fananaluld SsgunuunmisFeunisaeutiu aasiiaed
AUADARG DN USTTUYIAVRIVNANAIY NATIAD 1
n157M1UfURn1snaaeesIndeni1siseusfnis
WasuuUaswesansluszduaynia uaznisideugns
WaTANNISLANITINATIY Y3BLTENTURUUAINATIIIN
WWAR 3 5¥AU (three levels of thinking) Johnstone,
1991) faudfidtsuanldfinsimunguuuunisiSou
nsaeulidunisaouuudlml A8Bsudugudnans
finsaserufdinsmeasddutuiieuudfin ue
fasuduanfdutiunsaeuluienfionisaouidn
Anwidelussduiigetu Ssunndionaavasiasnisii
UfTAn1Tvnans uarnislédeiiensursdens
Wasuwlaswesaslusgdvoyniasiuag 33015
daoulddnlngfaziiunisviesdnnisldgasfindalunis
wilanddym FafiSousivazlinsiufadfiun uay
o19azdaliy Foulsidloagnedndaluidon vy
Aefhunuandfidiuin nsBsunsaewaiilag
THuuafn 3 seduiifiniadonlesseninanism
UftAn1snaass srufunislddeiiioasuienis
Wasuuasesanslussiueynia satansidougns
wazaun1siAll danaligiSeuinnisieusodnadl
ANy (Aksela, 2005) uasdlaluidomlfogns
&na (Tasker & Dalton, 2008) BnviadstaeWan
wadugninan1siouldsndae (Bunce & Gabel,
2002) fausifirusinsisunsaouailulssina
Inglasinisnandmislduufin 3 seduundawaigu
TuunanuAvinisdesuumAnmadenvesindevly
A uadl (Faikhamta,  2008) wenaniiaieuide
Aertudesnsesungsingmanimanil 3 sefuves
dissuniilagldynianssusedvainufanianiives
Jansoon & Chotikarn (2012) kage1u338ves Potisen
& Faikhamta  (2017)  fidnwufeafunisiaun
wuudrassmisndudnvesfidouluiiesdng
MSARURATENAT wAuNAILTVINITLAEIUITY
FananagiiuluiideanuudtasimisnuAnues
Fi5ou Fsenvaeiidedfnegincluiieaniseiuisfs
foit Fodrin sruaimanioudi3ounasfaoudmi
nsssunsaeulaglduuida 3 seAulagunanualtu
ety nsesuiefsuuimisuarduneunisiiou
nsaoulngnisidenloaundn 3 seiudiimediu uay
gnfegafanssuMIFounsaeuiliuuan 3 sz
suiedurstunauesisazien lnslanzogneda
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1) adugnwaza1u1laneaanfouly
PLIRITEY

wiliduinildsuniseusuiteindeniny
Wl ilesnansssundAvessiiviiaiiios Ssaumg
vasnusnuazaudlafinanmndouludviaiitu
woagUlddieluil

UIUSIIU

demivailaulnaiduuusssy ldawse
weaulFdheaa 1w iSesesney Wussiadl nsli
war¥udidnaseuluufiteninend 1avdeaiing
Fandne19vzdinareniiueinagad1udnlad
raandeuluiviedls shilflonAdeilatuayuang
PUNAT LU

Kelly, & Mohamed (2010) 19
AT19a0UANNNlAveiTauTNI 21 AY Tusedu
aunAiusRudyanual Inerinuaaunisiadiali 3
fio uwEViE3sudousiunedsiiiatulussduoyaa
Tngn15210nmUsEnov wazduntwaiiiisdy ua
UsngiilfiFeudwaunnitlidlafiensiasundas
yosnslusdvoyna uenaini

Barrera

Boz (2006) lad1573uwIAnvesiseuduiu
300 Ay Afldseguanseiu ngldmauvanednly
nsaaeuruilavesBouiefuisesinbauas
nsiadeufiveseyninvesarsluaniuzvesuds
voavad wazfine danauandliiiuii fifeuliannsa
ofurensiasuaniusvesasluszdueynalids
o1 dumsgiSeuliannsodanadiumsiasu
anuvesasluseAveuna Jsdamasandudilauay
g1nABNTOTUNY

NISAIUIN

dlevniadl fanuiendestunisuilanddym
nsAnRwInIaY nMswWasuniae 1av Jaldiu
ilidgnailifuivafiennwazdniiudalad
parawdeuls szdnuiedeadeulesiuinue
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Funsdumadamansuazdilaviidauein
Tnosssumivesivneguds fedtnuisefiatuayy
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Chandrasegaran, Treagust, Waldrip &
Chandrasegaran (2009) IfiffudeyaangiFoutu u.5
(yearll) 1au 5 au ierfuisnisuflanddymly
Sosanssinusinn Fesetesdamaiuiiuandle
Wiuidieusiuruiionun de 5 aulsiglaneugn
wieliiiflaanansouilanddgmlafe “ludeudals
Mafeuduedusznavey 60%

wnfigavedlaifandalng a1nnsldlafsudiuiu

IAUIUMNIAT

5.674 n¥u wazdaines 3.712 iU’ geavg g seu

nouldgnervndunsiginderaiuiienaaziaiig

v
N

wlantusiainaaunaeluuniseu uenaniidadinis

%
o

MvunesrlsEnauvesanstugresfesazunly 8nva
HL3UATADUTHUANNITUAEARANNTADUNTAIUIN
w1z landlaildfvuauily SefiSouenaaziinag
Fuaulunsmuraunszensidiulagluaveluifou
fudamloslily 1.1 wenanidludvuaiddiznnane
Watefideldinuelunisdiuinsiudae 1yu
s UsinanieansluesSunauan sduiug
ASAIWIUAT pH 2101303 NIA-LUA NITAILIRIMN
dasnaAnufisenaiuaznisdiuialudesauna
il 1usuy

Afsuden fBouifanuannsalunisieu
il Arsfivzdesdianuaunsonisdunsimuim
nandamanisiudae mssdenmdvaiivay
adinmanidauieitosuazidenloatuegiiu
Srunliites druauiifiaruansasuadnaans
9193gdlANuEIN SR wAlAevsoluUfiAle

U UANsnaaas

Ufuinsneasmaaiitieiniannudidglunis
Seunisaeuaiiduegiann mszsdunsinlidSeu
Iffavinuenszuaunamsinetmans 1y favenns
danm nwemsta inwgnsmaasiududu Sntadu
nsElnlvgiSeuldvnuenisSouslummssed 21 o
MY KU Yinwensiseusuiu (collaboration) vinwe
nsuAteyi (solving problem) vinwen1sAnaseassa
thinking) 1ufudsn1siii3ousziininue
fandmlddu faouliifewsaraelusuiemeris

(creative

Wenvily uAdzdesdanisiTeun1saeunidnisvin
UjiRn1svaasssauisudegnslsinuunasdaou
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oavarimehuidRmsnasedly senazdanalii
fi3suiianiuidnlafinainadounazvinine
NTLUIUNITMINGIAIERS Lazvinwensiseuilu
Amsswil 21 I¥uenaini Freedman (1997) &
Wisufisunadugniniinisiseunasianaideiv
Innmans fufiouzngy Ao ngunnasailéfuns
aeunuuasiieUjUfiosuasnguniunu ﬁiﬂﬁv‘h
UjURn1svmans maminawmmawmaaqmaaquﬁ
wazlanARAneIne mansiiuduLazuand1aiuiu
nquaruanegdded1Agnieadd ludiuves
Gunstone & Champagne (1990) llvdouuziiin ng
Seudegralinunuigannisujuiinismaaesay
Aeduld diEeuldsunavhuiiRnsiifiomeuasd
Tomaflozuanidsuanudaiulazasvioufnmdsin
vufoRnmsudatuaududau Chang & Lederman
(1994) wuiesafedifi3oulivinladn waniwavia
Ujtanisnaasuilegnusvasdesls wonani
nsAnudunansliiiuinvesadsiigioursdesii
Uﬁﬁﬁmﬁmmaaqmwﬁqﬁa v3enugunuuigaou
ivuald Feddmeuarmtiudinnuilsde uagdiSou
wengnnsmaasatelilinanuntmaassiy
BnsanaIeae i igiSeuussgauinguszasa
vosuni3eu ugiSouazgnitdnluiosnisainaosd
aifeiies deldannszuaunmsiFeuiuuuduiane
VIRINNTAUNUAILA D

= =
gnstAALLasaNNIILAL

sysumioniviadl danuieadestudes
9YMBUYDITIA N1TLAAULATEIUDIETN Uag
asUsznou Wy fafunsSeunmsaeuluiviadise
Uaslilldfazdosdimnufeidosiunmadougas ns
BonToans msBeunaznisnaaunis damsidougns
MITEuaNnITAll DoindaueIntazdudou e
Hudgydnvalfideuiunniieldesuieaindd
Funadiulduazdeiliaunsadanadiulddenuan
WU N5 UANNIT N15AAUSATE191NNITIRA
Tnunademdesuusntun arwnsadouldded
KMNnQO, (s) — Kzf\/\nO4 (s) + Mno, (s) + O, (9
gy Senidevanetu Peaduayuisanvaueanm
gnuazaudlafinannadeu 1wy

Dickson, Thompson & O’Toole (2016) lg1
NAADUAMULTATOINAN Y I UTEA UL INETRBUN
niedwan 305 A Tuisesnslsulaznadunisall
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MnUFAsedidmualiied “devhansazansdaiies
lumsananivansazaneuaaidennaslsnaziinngnay
vesdanednaelss”  Gwmausingiridndnwiiie
68% vastinfnufianuaiidsunaznaaunisiaign
suftadeuanuzvesansuraziiiuly uaziies
350vestinAny A dounazaaaunisiadign ud
Lideuanuzvesansindu SauandliifiuingiFoud
Lidlafiamsifsuaunisiigndesogadosuvingz
usnannaaNNsgNUd Seiaadlafiamsiuasundas
anuzvesansenedeiannudnlalionnisideu
anugiiuluaunsiadl

wonn@ Naah & Sanger (2012) l¢vinise
wazwuin ffiFeudnnunndanuthlefinannndon
Tudesnmanaaunisvesarsuszneulesiinfiazanei
1% Tnestegnsvesamndnlafinanindoudiseil

1) asuszneulesdiniinufisentuih
2LiCUs) + HO() - > LiO(ag)+2HCl(ag)
2) Lideudsyguesansiuaunislossiin wu
BaBr,(s) — > Ba(aqg) + Br,(aq)

3) linauszgluaunislessiinuaziinsdeu
WAUTDY WIUNNSIBUATENUSEANSNTNATHULYY
2_
K,SO4(s) —— > K, (a@) + SO, (aq)

FUNABU

usnamiviediaziianuennuaziauidnled
AanlAReuIINANMAUANing 1IN aduLED Ul
ogslsfinu Saflammdudniiliiviafidinsmaiu
gandenisidnle 1wy n1si3endevesarsiadl il
Aerdosludinyszdrfuvy lodeunaslsed delu
FAnUszdrTuideisoninndeuns videTevosgnsiaiii
lugonadsiudyanvainiaail 1wy lewey (Sodium)
Budu Fevreade
o199zl Souinmnuduaunazidilonainindon
¢ uenanil Johnstone & Selepeng (2001) Feul¥n
MnmsEnuiiusaudsiiagiu uaasifuindam

K v L3 a )
LLG]ﬂQJﬁﬂMm‘UENﬁWJHJEJuLIJU Na

A5 UINEIAIERSHAIUAEITRIN UM UL
ARAAABUAINANNNLT I INeAEns Tnaanizagng
A o va i v o I a v a
gafugiseunldnwdainguiuniuiaes Ineriseudl
n1sgeydeiuiiausaia 20Wesidudiiieldlunisli
wignauwazautnle Felussinealdniwdangy
Wunefseadulsewelng drvnindednldaswdu
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Awdangy gaouadsnaglddvisdonivilne
Usgnaumugnstiides Faagldnadniinisldides
Wumwsainguiiieognaiien

auiiulaimuenveyedl danvguiain
sysumAvendonidvn wu aruduuiusssy n1s
AU gAs aunisiadl wazn1Inaaes 11lugiug
Haou wviealslifSsuansasouiiadliogned
mnunelaemsidenleaionseddei niey
wadimudilaluiomegnadndslussiuunusssuld
anuenveiviafinazanudlafinanndeuniud
IFnanuudateiuiy Sanudelestuaseiadl
wavuwIRn 3svuingldnaridugsudelusad

2) wan1siFeuivasanssiall

nauaTENssEuTIneImans  (Uuususs
W.7.2560) mmwé’ﬂqmmuﬂmqmiﬁﬂmsﬁzuﬁugm
WnsANIIY 2551 lauvanguansenisiseudinendmans
panlu 4 arselaun Inermanstinin Inerrmans
MuAWINEImanslaniazeinia azalulad 1y
fPAnermansifiudiu 80 4 @15z laun $33nen 1ad
@nd Tan asieansuazoinirlneaseiaillanuna
n9i3eudoentd 3 Jevdnedl

1. wnlalaseassernen n1siniseesinluy
M1319579) auUfsn Wuseiadl wazaudRvesans uia
wazauURvewna Ussianuaraudivesarsusenou
a a6 a s gj’ o v L4
Bun3d uagmwediwes swvan1siianusluldussley
(aonAdesfuANNEINLazANd lanAaandouly
Sosrnuluunusssy)

2. wlansWeudasnaaunisnil Ysunueans
duiusluuisenedl dnsnmsiinufisenadl auga
luufisenadl audfnazUfisenveinsa-lua Ufazen
Inonduaziadiadilain sautanisiaauglld
Uselewd (@enndasiuminueinuazainaudilad
aaadouluiiesgasuazaunsiad)

3. wWilandnnisvinu§aseamiaail nsia
U3mmans vihetauasnisiudsuniae nsiuin
USHauans Aududuvetansazane imﬁqumim
nsauiuazvinuelunisesuteysingnisallu
FAnUszdriulaznisundgynimiuail (denaaniiu
aunuazaudlafinanindenluiieanisi
UJURNTNAR0ILANTAIUIN)
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aiulfimaninFoudii 3 edindm e
aenndostuanueInuazaudlafinainindeuly
Fynaddsinanuudiisiufaiindvuedlatiang
USutgauagsiamn elmilemfinuaenndosiu
uuAL AT WAz IAULYR Taua e
lindngasiianuriniiguivuiuyd lagdnisidy
NIZUIUNITANILATIZY N15LATYMI dn15anAm
ddouvendomsznineansziv aaneuiomiionn
dielimangansugiFoulussdutussonfnyineu
Uans saufadeulesninuigninililudinesa fs
nsgiufinn evlumszaiifidasanuaneden
son1sidle SnitagUuuunisaeulasdiuunngaou
awwazﬁﬂmiﬁwgﬁamsmaaﬂlﬂ F90199¢
osnan dasuitunisasuiontlunisvdeasy
delvEi3suausaaeuitr@nwdeluseduiigatuld
wagdrmannuirffaouliidesliirdounldosuisly
sedvoynia e199zeannananuliduiaevied
nanlsiifieswe FTanguadnaienaazdamaligizen
§suanudiisnfauarlaidlangradngs Snvtedens
arwgnuazauidlafiearaedeuldludeniiad
uenanienvvdmaliidouldussamunaniaous
i1 3 Fovosansmiadideiildnaanudatneiy

Haowadl dnifouazinnsfnundiieades 16
Wz Andy WnuarUTuuTesULuUTBnisaeuy
wnlmai ey ligi3ouussamunanisiFeus 8n
feaunsafndiukiuaiiueinuazaudilad
aaatrdeuluivied Jegiuvunsiiousililunis
Sounsasuedituiinnuvainnas uafiazldndn
soluil WuguuuunsBeuslaglduuafin 3 sedy i
anudenlosfuaiuein anuidilafinaiaindou
WaENaN1IISEUIvRsENTELAL

3) WuUIAA 3 5TAU

WUIAR 3 5zU(Three levels of thinking3®
Triplet representations) ukuiAafilé¥uniseensu
wavdswaneUszansaimnisiseunisasuaiundu
svlIaLunTY 20 U (Gabel, 1999) @4 Johnstone
Huyaeausniisuliumaeilul  1982ilel#lunns
Seun1saouLAll

adnslsinudeildizonlu 3svauiu Ayl
Fonnaslunisidoniintusurieinisdonieluusas
ey Fuogiufuisusiazaudefiannuunnsiaiy
gonly 1wy Johnstone (1991) I4daisunlundas sz
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27 macro level, sub-micro level uag symbolic level
@ Gabel (1994) FonlulsazszAui1 macroscopic
level, microscopic level lag symbolic level dvu
Johnstone (2000) senluwsazrseauin macro,
submicro  lag d9u Treagust,

Chittleborough tag Mamiala (2003) ISunlulmag

representational

3¥AU11 macroscopic, submicroscopic kag symbolic
@289 Tasker Waz Dalton (2008) Benlulmazszau
71 observable level, molecular level & symbolic
level Tudauasummmdmimsatiuifieulidesen
Tusgauobservable leveliag symbolic level mm%ﬁ
1938nues Tasker & Dalton (2008) iwsizdaIu
TndiresfuneildludinUsezsitu Foilidhede
anudle duivde fifelddeFenidu micro level
Fausdn wwada 3 seduasideSenlundazsedud
uanansfueenly wiauuunedldunnaieiulned
swazBundeluil

level) %50
739

s2AUN1FANA (Observable
vesadendt sefuumann (macro  level
macroscopic level) iusesufianunse aunau 1
durfa viowoutiuansvideusingmsalnisiAsuniag
2000) Tawarulngjazld

Usgandudaniennlunisdunnnisiasunlaed

999a15k%  (Johnstone,
AnTy Fennsiasunlasiu envesdunaldanded
Aatuluinusesniu viedudiiintuseugfaus
wu nswWisudvedluldendidendudivies nns
avaptivende fansiasuntaiu 9199z egly
wsauanioaUfuRn1sn1aingmansila wu n1s
nnasaiesUfizeinend lasnsgulavedanzdasly
ansarvarepeUesiNdaindsanunsadunniudd
Wasuulasldlaeldmiuan fe arsavarsazsiieu
91nddndulalfid egnslsAmudsdinndaiaunse
Funauiuleiu Adaidesiinde annsadanadiulg
lannznsiasunlasiitindunisusnwinty usnns
WasuwasiiAatulussdveymanidailsianuis
voaiunsedanald Wy n1sdudiannseuvedany
Fanzd 3en155udlannseuvesnalivesloasuly
asazane

Fdluszdumsdunaiifiauasnndasivaing
gasrmenuazauinlafinaniadeuresiviadil
nauIaIt19au Tududfianisnianismeass
wenanitluseiunisdang Sallanusenadesiuna
naBeuslumsziadifeiilinanuudrinediulu ({doi
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3 Aawibanannisvinugasennmaadl Myiadsunnans
wietawarnsdsuniig nsdwiadsunans
ANUTUTUTDIENTAYANY imﬁ”’qmigimmsmmi
wazyinwelunisesureusngmsalludinuszdnTuuas
msundaymmaadl)

szRuauMA (Micro level) vi3ounsadaiondy
izﬁ‘uqamﬂ (sub-micro level, microscopic level 7158
submicroscopic) Jusgdufianemlyianunsoneudiy
n1sasuuUasesansld 1w leseuseneu wie
luana 1Wusiu Johnstone,  2000)
UnInemans dnnisdnen Taweneuadisuagiamun

] -3
agnalsinny

dauiteliosunensidsundasesansiindulusyay
auA1ANUINSTIU(abstract T TAudugusseu
(concrete) (Sanger & Greenbowe, 1997; Russell &
Kozma, 2007) lnedefildesuienisivasunlaes
asluszaveunaivatguszianaigiu 1Wu JUam
Tnesunsu Aeufiumesueiudutar deudavusznm
fitunld fddeRuazdesifafiuanmasusenlulunis
ihdelulfifiensursdefitinduluseduayninty

o =

NADUAISNALABUADNLTADAI8AIUTLIATLIY LAY

u
v =

fostinandilasssuvidvesdeuaznislidentisros
wirewiluldaeu Sntsdfaoudsiososunenisyiay
vosdelifioudlanouldaeu nsnzursadedod
nluldesungluszdveaynia e1avzdmalidiSouin
anudlafinanaadouls (Treagust, Chittleborough
& Mamiala, 2003) IneiTeuavlefiaziTouniisde
vsunmmivinisluses Feflduszneunisidounis
aouailluatudusioly Tumsiauaznaaeuniandila
vosfiFouluszdvayniatuainsolditnisanin
(Ainsworth, Prain & Tytler, 2011) W%Jamﬁv’\‘imil,%u
95118 (Tasker & Dalton, 2008) nistUasuuyasi
Aatulusziveunia Tagdsdansatanudila
wuud1aeemamuAn (Mental model) veadiFeulsl
Taouwazvdanslidesiuielusedueynia (Zhang
& Linn, 2011)

Felusziueynaiiiiauaenadesiuanng
vesaImgInuarailafinaiaindouveiviai
auiildnaniuudiineiu Tusuanuduuiusssy
voadionad uanniluszdveynia feflaay
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aamﬂa”aﬂﬁumamm‘%au%ﬂumixmﬁﬁqﬁié’ﬂdnmuﬁu
Fragulu @eil 1 Aevdlalaseadieznen nsdases
519lun1519579) andRsne Wusiall wazautfvesas
uiguavaudAvosuing Ussinvuazandhves
a15UsEnaudunid uazwediwes sauﬁ"’nmiﬁ’]mmﬁ
TUldUselovd)

seRudydnual (Symbolic leveliduszdiui
fnsWsugns dydnwel aunised MARAILINTNIG
favazniinngg Johnstone, 2000) 19 A15LT8U
anainfvssiunuhfisdunalddeniva uazuny
inluseveyniafisliannsaueduldfoniva
Tnsannsnidougnaediveshldiiu H,0 (dofieu
wWiugnsiafisenan Aazdlensefuindudydnualii
Bouwmuhisweausieniud Fedguaniini
meamae Wuveanadila L wazludydnual
viognaiiiiiTsuwnudsiliintulussduoynia Ae
NA3NUBEIENTNGWNEBNTAY 1 DXABUUAZEN)
lelasiau 2 evpesluth 1 Twana wdonisdou
dydnualiniiunusig wu C
nadsuannisiad unudeiiietulusedunisdana
warlusyAvaunia 1y UfAsenalisenindlasey

WUSINAISUDY Y30

lansenlaniunsalalasrasia vufizeiunatedy
ndefull aunsalsuaunisiadunulanselud

NaOH(aq) + HCl(aq) ————— > NaCL(aq) + HZO(U

Felusedudydnuaitiinnuaenadosiuangves
auennuazasilafinannndeuvesivadl s
Iananuuaitiadu luiu nsawin fiay gasiadl
LazANNIILAL uaﬂmﬂﬁiuizﬁ’ué’@é’ﬂmﬁ a3l
aonndosiunansifoudluasiadifeilina1nanud
Fradulu (deil 2 Aeidlansiounasnaaunisiad
Usunaansduiuslulfisenall dnsinisiiaufisen
wil aunaluuiseedl audhuasUfisevensaua
UfRseInenduasiwadiaiiliih sautsnnstiianug
Tldusslon) eilfiFouasiinnisiFouedid
Araving uasdlaagndndaldtu msfiagldidous
wilnmaidenlesiasseduddeiy (nwdszney
i 1)
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TEAUNTEUNG

Observable level

o

JeRUdy

o

nwal

Symbolic level

A9 1 A5 TenleanunAniia 3 seau Johnstone, 1991)

4) LWUINIINITINNISISIUNISEDU

Azsiulain wwidn 3 seavilanudenndns
funanisFeuivesansyiaii 3 dedniadadianna
donndastiuauennuazanutlafinaisadoudsi
IFnauuditnady arnenasulsefinuiLana
Wiiudwuafa 3 seduteduasulidifowianis
Seufednalianuming(Aksela, 2005) wawiinlaly
wuaAaldeg19dnTs (Tasker & Dalton, 2008) s

JEAUBUNTA

Micro level

annsatIeiauNadgYEIINsISeudnde (Bunce
& Gabel, 2002)nUszaunsainisaeuvesdiTeudils
Uszgnalduuifin 3 seau nudaniditudeyatenans
ATefiAsTes awsaleuduuuiniduns
SansiSeunsaou Tneutsenléidus dunou e du
th1-fusou3-tuagul §ilsudonlumadindnd (1-
3-1) (MUsznaud 2)

futh(1) fueou(3) %guaﬁﬂ(l)
| |
Observable level Micro level Symbolic level

2% 2 LUIarduneulunSINNISISEUASEDUANULUIAN3SEAU

4.1) A79819NINTTUNITLITUN1THOU

a

SoeUfAsen3nenduusianssusenladu 5
1

a_

v
o

Junaure Juinl-Tuasu3-Tuasul Isgazidunden

RERIATD
1. uih

o Yo = vy Y ' aaa
Hasuldmauiiolvigiseusndieg1euizen

aa aa o o ° v o
wilinulaludinusedriu (asuuidneuvesgiseu
8199¥00U3 N1inaduvesnsyinin wialuvan
1dnay visen1sndnman WWudu) uenaniifaeunis
lgFanaivenuniunasienlesnnudidudniuainug
Tvnal 1y aufeiuufisenaiinndessls UfAzens
nandiininumieuniounnd1efiuljiseaiinaly
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ogdls Tinisnnausivessinlany Wy msda
Sedidnaseu msidedidnaseu uarn1sleuaunis
il s insigmsBousiidanumneardeaingin
nsi@eulesmnufifudduanuslmifesisou ne
faouvengauszasdmaiFou dilfe 1. vaaowuas
wWisuiisuauaiuisalunisidudisadvieds
pandlad (seAuni1sdann)2. aulenisatelou
Sidnmsousznindlanziulessuvedlansluufizen
(seAvaunIA)3. LWeunagnaaun1sinend (seau
rydnwal)
2. tudeu uiseanidu 3 Tuges Aa

2.1 Yudauluszaun1saans
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211 BouazliinjifnismaassuiFes
Ufiseninend lnsuvsnguesnilunguas 4 au au
wsnfivihiw3ouTan gunsal euftaesdivihianduiin
wa Auflasdviilunisiiaue auidivilunis
\Rugunsal dilynaudvihfidietuinsvaaoiuas
dunananimmnaes ludunoutazduasulifiFould
Soudsuiusazisauinisinudungy (Teamwork
and Collaboration) @slumusialufi3euarldaduuas

yudsuntiiiusiely

2.1.2 dleutsnguudduneuselufe fi3ouus
aznguavsesieiusankuuAINTIUNITMAae gl
Sududesimudunoulundsde Sefunoutifuns
duasalvfiSounensummnousiieiaes Ineflsid
nsvendmevamii Sntadunisdaaiunisidous
wuvdutane (nquiry) Taegaousiniiaidudle
AsnwuardIuIsANazaIn (Facilitator) aesls
AmudiSeuarfomsugaussasAnisnaaadlidaiau
fiou 19y LilenaasuaziUSsuTiBuAINAINSaTY
nmadudsfdvsesioandlad

2.1.3 giSsuudaznguasilevinujiinimenss
Funauaztiufinus lutunoudiiFouaslafininuy
NTBUIUMINIING AR (Science process skills) 1w
Vinwen1sdane invenisasnnuiiuaindeya inwe
nswennsal finwenismaaes Wudu TaedeidiFou
danaldannisneass wu lavedingdiinnisnsou uay
dvesansazanoidsunddindudiinfionsa

oA

2.1.4 yuvinInaa s sunAaznguiinig

wanwasuanuAndiutazuilatymiAaduseiy
wu langiinufnsenlad uidgmlalaenisdaiu
nszawnsedadasuarlivengiFouariin udly
fiFououduaruiiymiieiies Sunsudsndr
duasulidSoulaldinwelunisundami (problem
solving)

2.2 Yusauluszivaynin

YUEINIIMAGeY HaaunsensAuliseulay
msldmanuiielmAninuznisan wu nsuldedsls
PR ATARTY (WakneuvesiFoufiasaoy
gndsiidanadiuldmenan Wy Fvesasazans
Waswanddudududiifienas Tanedensdianis
nsew 1Wudu) daeusivvzausellinnnujisead
ARnTu Wy ludihvesansazaneiensaninan
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agls Insliuaziudidnnseuedials lnelidieu
oSunensiasuuUasluszdueynia laen131103Y
Uszneumsesuiedsguitldluduseuiifunismaaen
WUUTaeInINAIINAR  (mental model) YsEl3EY
naunsiseus  (prior knowledge) Tneludunouil
fi3ousrliuaniudsuguinniteldeduianis
Wasuudaswesanslusefueymafuiiiouiitg iy
LLazﬁ’ULﬁaumaluﬂdm (think-pair-share) Funou
selugfaoulddonsuiinmesueimdusduionisane
loudidnmseuszninslanzivlossuveslanzly
UiAzendenislidesnBunsdaaiunasifiuniny
\nlaegredntsliiugFou ngldifeausvonlding
Ufisenaiiistudmsulfandihuesasazatenn
awaglangdengdniou udeSuletaszauayniaing
nsliuazsudidnaseustslsudsannlddossunauds
3sunauazeduiedsiiAniulussdueymadnads
TnglifFoussuifisuuuuasmnimiudninou
Larnde91nn13gaInde Fearursavenlddants
Wasuuamsduuuadaisiounagudegdold
(conceptual  change) sisiinslddeasurelusysu
oumeaztisduaiuaudlaogedngeliiudisou
wseisouaruisaisoudaindsiduuiusssy
(abstractlsifinnandugusssulsl (concrete) Fsnsly
g 1nmlunisesuigaziinnumaneninniinis
aduesemmaduiud (@ picture is worth a
thousand words) (Dickson, Thomson & O’Toole,
2016) usnaniiffaeuetanglidniuitelvEiFeuia
vinwearsAaluaniunisailva wu dndaswdu
lanenoswnsguluaisazars@ad (1) daivn 9
AinufAsenvseld msewale

auiiulddn Aefinanldesurenisdsuulas
vosansluszduoyna 1udsidrdguazdnduly
nms3eunsaeuluszdueynia szdudenans
fiarusnesursuazioulesuulAnseninesesu
mMsdaunanuszaudyanvalidinieiu

o

2.3 Quaaulussaudy

o

<
N

degieuldzeusnsasuuvasvesansly
sivoymalnglddessuionda suneudelufidouay
Ii3suslasnisidenles andedildiiuannsdann
WhAunsdsuntasvesaslusedveynia uas
nadsuanmaiad damadeuloauufniia 3 sz

WhiuendunisdeadulifSeuinnisseudodied
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AUMNNELazid1la9g19ands lnsaunisiiinduly
syaudaydnualanunsadeulmdu

Zn(s) + Cu2+(aq) > z7n” (aq) + Cu(s)

Feaunisaanatddalnueulyadunig
Wasuwlasndunalanuniswasusdadluseay
BUNA

P
[

3. uagd

a = v v

SeufnuAuaideyaiiuifnanuranieug

e

& 1

Bu 1y nuledangg udniiausnansnaeavy
Sou daoukazhisutisiuasuaiugalseasdnig
Bouslasfinsdonloauufnri 3 ssdudidetudio
duasunmsifeuiedaianunmineuazautilaogn
ands InsnanamasesilddelanydengdiinufAzen
fuansaratereUiles () amladunaliaindilives
a1saranganeas lanedansdiianisnsou (SeAu
nsdan) Felansdanzdidedidnnseuliifuneuies
() leoau Ineffaevl fdensnfinasueiudusiuei
nsluarsudidnaseulussiueynedaduseduiio
liimusadanadfiuld (sefueynia) uenanifieu
wazgfaeudilsasusmiuiniumumnevesufizen
PanTndu URAsesanty UfAsen3nend fisaad fa
pendlad wieuradsuaunisuansjiseninend
Uszneu (seAudgydnual) FsnsdanisSounisaou
fananldidenlosmsFoudiufots 3 sedudastu

**ygnee AINTsuN1sIaNIsseuNsaeuAna 1o
MnUszaunsaivesiidou fildaeulunszuidvaly
uAIneemanssuiail (064301) Un1sAnwn 1/2559
war 1/2560 fudnd@nwianoed dulf 3 aus
Anwmans

auiuldinguuuumsdanisiseunisaeulngly
WWIAA 3 SEAU PIeduasugiSeunangauaieiu 1y
VinwenITUIUNMTNIINEIMans finvensiseuily
Anssudl 21 JafiFeuaunsaiFeuslaensaslou o
shedes Tasiifaeudugduisanuazainuagly
Suugiiiufifou Snsdiduaiuninudilasgis
andslunisideuslussdveynialasiinisinde
wotliwduanldlunisesune uavduasumsiseuieg
fauvunefiinisdeuleaia 3 seduidrdaetu
agdlsfimunnnisduna msasialununazainnis
aovnufiieu filsulddunaiuiadediinainns
JnnsiSeunsasudsnaneginatu 1) fi3oudainad
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wansludowetiduludvessgiuass q 2) donld
& @ = v oA Yy v v E
JunmwdangudsdesdinisuualigiFeuldidnla 3) de
finnsdndulvegresimss Fafileoudndufenya
asureiduszey q WeldiSewdlaladne agals
Amuideuaulaniaeinidelusestananisely

4.2) Jofnardodnnvean1suILuIfAg 3
sz WldlunsSeunsaau

nmaissunsaewaiiifimadeulssuufari 3
seuidetutu sgteliidouinniadouiedad
of
\BoulosrnuinounazndaSeudiseiu uazdisou

ALY (Meaningful learning)  fA® {in1s
Lifgaduidonld widanunsatiluvssgndldls 8n
MifmeuauesresssTRiTeITRiNnITNAGes 113
aouluszAvaunIAkarseAudydanual (Aksela, 2005)
wonniifavduasunnudlaluiemedednds
(Deeper understanding) Inenslddesiunelusedu
aynA  (Tasker & Dalton,
waé’mqw%(mqmiﬁaulﬁﬁﬂﬁw (Bunce & Gabel,

2002; Jansoon & Chotikarn, 2012)

2008) Lagy8nmUN

HegnamiAdeiiatiuayunsaeuaiisnensly
JULUUUINAR 358AULYY Chandrasegaran, Treagust
& Mocerino (2008) lausziiiunansasulaelduuifn
3 srduiledaaiunisBouivessFou luSoswfise
it TnenfudeyangFoutussiussondnyinoudy
NUsTinARIAlUs 01852313 15-16 S1uu S1uu
2 nda A nAuMARDsTiABUMEIULUULIIAR 3 SEfU
§1u9u 65 AU waznguAUANTiaouseITUNA Tay
Ladlalduwafnz seau 91w 76 au Mszezailunis
Wivdeya 9 1iou lnenqunaass azseslduuifng
seiu lun1susseneuavesute UAseall 91w 7
UFAserdaeiu ieasuundngmaudafifousans
nau aglesunisussliulagldtaaaulssinnienney
waznisliivgua dsnanisidenansliifiuiingy
naassiiaoulaglduurdn 3 sedu fnanzuuud

o aa

wnnnguAuasegsiitud A el

uenaInil Bunce & Gabel (2002) lévh
1539 iledufutazasIvasudn nsaeuluszdy
oyniA danarenadugnilunisiieunisaoy a1u
wwafa 3 szAuselyl lnedideldvinnisifivieyasin
158U 2 nqu Ao ngunaasIkaznguAlIuAu Tudiu
VDINFUAIVANILLATUNTARLTNEY 2 SERU AD SZAU
nmsdanauagseiuddnual luvngiingunaassldiu
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nsaeuATUTY 3 sedU fe sedunisdang sedy
oynnAazsEAudydnval waflldde fisoulungu
wmaaﬂﬁmiﬁwmwaé’quéwNmsﬁ‘aul,ﬁuqq%ua&m
Hvlednfgy Famamsideil uansliiutsnnuddeyues

v v
a

nsaeuaiilusedueyna fifaoulsinasaziislud

3oy uavdsiiddniigalunisSounsaoueiife aas
flagdosiinisaoulinsuuaridoulosiosseduidn
fefuiiovinlinanisisounisasudulegiad
A wiontaAnnisiFeudegnefimumane Sniis

FafuanudlasgdndslifiudiSeuie

fauddinislgunisaeuaiilaglduulfn 3
swiu azdamalvEFouiannnadugninisnisSeuin
nai3eudesnsfinnumne wardiaudilaegiednds
Twilenmuitlénaiiuudtisduegislsinng
nsissunisasulaelduuiAn3seau Admadidednin
og suideunaindadeiunnsraiusenly Tned
mATeftaduayudotoluid

Chittleborough, Treagust & Mocerino (2002)
eI fasihfFeuaransadonlosguantily
syunsdanatussiudaysneells widanssdufinny
deulagdnlngfddlianunsadids viedslidnla
TudsiAstuaidusziuoynialiviessiionnan
AsfiAnduluseduoynin Wuniusssu laiawnse
Funauiulddnonuan deeandenisinannudile
fauifineeinsihdenldesunoudfiny

uenandl lun1sFeunsaeuaiilaglfiuidn
35edutiu fidsursdodldsuniniousiidosiing
deulsahasziunisdaina FLAUDUNIA UALTEAY
Fydnuwalididefudsunsnfionaasdaaligisou
suidemuasdoyalutinaiinifulududeans
WANFIYDINTALANITONITUANFIVDINTATBU WBNAN
Hl38UADUTIUTIINNITAUNA UATIINNITNARDY
Wi Jivudidasinanudlanisuandivensaun
vdensnseu luszdueyniasie Tnsfinnnidennly
osuneluszivoyna Fefi3ouszdeshnnudilauay
Boudnsieuvesdesiudnde eiiindefiununly
Husedvsldmiudiousneudn Wy deneufinmes
weoliwdu Sefivannvanezuiuuuisadafionsagyinli
fouiimnudlefinarnindeuandedivunldlunns
aoudnieenvvzdsmananisen1 Tt uTo AN
(cognitive load) #e lag Sweller (2004) et
dufivgiudt ManedlasudeyalvdannisFeusly
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YSuradurniuly e193vdananeiuiinazansy
ANSYNITUYDIANDILAEDIRRL R AIINE NS LU
nsfuivesiFeulusetuy  anaslanaliiideuauls
Pagyinidylusesanaisely

4.3) Maaseugiseu

1. gissuriaUszaunisallusedunisdans
vioszduamann SuidlesinanuisedsdiFeulsldgn
AnliiAnnnsFeuslasnisasiieviujifinismeasads
fmm&gﬁﬁmiazﬁy&maﬁwﬁﬂ'ﬁms‘mmaa& 91998
ownanraneane wuidemiiGsuuasAansud
TsaFouilluvinann SnffaundlsaFeusiulovisly
nsaeuuuulinadalunisihdeasy edesnisiia
Srurudasudniioudelussduumineide fafu
Hywannmsarienisiuiiinismaassiandn
o1v9rdemaligiSouliaiuisndenloanisiioy
nsaouaiiv 3 sedudidefulddaiuaseiou
diFeulilianuduasiunisyinsmanedlagdaounds

U q

a

NazdnnsiseunIsaouninisyiuuRnmaasssiy

€

pld

) v a

2. gsgudalianudnlaneaiaedsuluseau

aunalaegigudslitirlavaglianunsadaules

e

Y i

sywidondefunuiildesuredeiiintululussiu
awﬂﬂﬂﬁuéﬂﬁﬁ@ﬂﬁLU%HHLLUﬁ&Q%QIUiSﬁU@HﬂWﬂ
(Tuckey & Selvaratnam, 1993; Kelly & Hansen, 2017)
Frog198u n1sAdeuiindanisiadeulns vas
Luusianwiededild venaniludensufiaimed
wolwduiiinisldduniunueznouveslalnsiau
vndagFeuftenaaiienuidilainduasiiiuainde

ysamunuiildesute Wudvedlalnsiauass

o v

Weudaviaaugila theaduainy
o & al v v W ¢ .
wanwalngnlluseaudaydnual (Marais

]

3.
Fugauved

o ¢

ot

& Jordaan, 2000) i gasiadl aunisad Judu
a199zidunsgdnlasdiulngudagnsiall uas
Fudnwalied deldfauiendeazidouloafu
nsilUlgludinusedntu Wy dreiviin Weuges
willd 1Wu KMnO, 81u31 Tnunadeuasuusniiun
FasaglifenSende Inunadeuvesuuanunly
FinUszaniu

4. gissuldaunsadenlsanisiseusiaiily
35zau 1eeiu (Bucat, 2004) Tnefmanaiiduly
Ieingnetios 2 defe 1) Wegiseugnasulagliuuifn
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3 sydudfeiy envavdwaldiinanudsseiiud
mMshausuaudvesates Wegouldsudeya
fusunasnniiuly (overloading the working memory
space) (Treagust, Chandrasegaran, Ong,
Karpudewan & Halim, 2011) ?iqmmbwaﬁmdnaww
daananuaILITalunISWeNlesiy 3 i“ﬁwﬁﬂ
mufiu U 2) fis MIazmensasulussivaynia dle
miaulmumsaawlumum 3 'ﬁvmummvmma‘m
QLsauummmﬂwmmmaauimmmulﬂ LU
nslikaznissudidnaseuvesarslulfizeninend
TAgEI38UB19980TUIEAUNUIEVRINTT I LAY
Fudianaseuld uafiSoueivvzdalaidilads
AsyUIUAISLarSuBIdnnseuat1auiasslusediu
aumﬂwmwmaamﬂmulmmmmmaqmu"l,mmam
wan muumwaaua mmmaului“maumﬂms
a7 ﬂmmwaqwaimLiaummmmmiwmmmmaau
Igmuitldnanauudatnediu

Zain,

4.4) N3iATLNEFaY

1. maaumsmvLsuﬂﬁmsumumsmasuumau
nsiseus : Taonsidonlonts 3 seduddaniu e
Fazdusirdumsitenlesandaiielumen Tasdy
gouandfiaansadunaukasdudedlaneu Ao lu
s¥AUNTALNG (observable level) mumianisasuie
Tuszdueynia (micro  level) Tagld@esineg uay
aavheidenloadngsedudndnual (symbolic level)
(Papageorgioua & Johnson, 2005)

2. maaumﬁm mamsmaaumwmwumu
VBILTUN DU L‘WEﬂ,mmmiauuwumﬂumﬁmau
L‘Uuazmli LU miauiayli uag mlmayli TiSeu
URRETY '1/1me‘lu‘umiaumauﬂumﬁmﬁuﬂw
AamAdou dAnnuduay mammwmwumuwmnm
Kedunsdmetenanunieuitelimne giuAug
WumuﬂwwqummmummﬂmmvwﬂwLﬁﬂuma
aammm%’lﬂ‘lusvﬂwawﬂﬂ (Devetak, Vogrinc &
Glazar, 2009)

3. fasumsiiozitnle JUnuuvdeBnsiFeud
mﬂ%aamaamiﬂu (Kelly & Hansen, 2017) W3
Bosfindmoivaziinanenisvauvesiiuiaues g9
JULUUYEETENT lunsiSeuivesdiSou axiiselevd
Tumsthluld dievhueinguuuunsSeudiuuladia
dsnasionnsiSouiveatiBeumniiae

4. Lﬂmmta%wwﬁa darudAglu
nszvIunIsiieud deansdedfnauduiustu
uenanissiitlady 2 Fesdnaroanailuiviiou
YBIHITEU AD AMATNYDINADU LATAMATNYDY
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o

wingns (Skryabina, 2000) ag3lsfinugaeuinis
wdansiseuiimansauiuan oS ounaznse
AUAINADINITVDIHL U

5. myfauaznisUsadiuna Wudsiiddaluns
Zeun1saou dauneadenisianazysvifiunalald
ABUAUBY M3oarTiougaUTrasdveInIsiTouLile
nsseuiegniianuminelagdiulngudt nsinuaz
Ui“LmuwaaviﬁuimwuwLuummmmammw
miLLf’ﬂ,wa{]mmmm @QNULL?WQIQ‘U@QNWHHWQ”
AUMINSIS BUeg 9l ANMINER T AR EIS e
mmu‘lum'ﬁmmaaawmmimLLastvLmuwaiuimwu
A waniiienmsdn@nwde Iusymwmsuumaiﬂ

Anfnssudsznaa

VOUAMUNING LTI ﬁiﬁmuaﬁuauu
ﬁ]'mmilfuﬁaaﬂmaﬂ'ﬁmsaamsammmaumwim
fiaonndostuanissudl 21Used1Un1sAnen 1/2559
wag 1/2560 laegideulaiiuuifn 3 sedavly
UszgnaldlunisdanisiSeunisasu lunszuiuiv
wlunAingrdransauini (064301) uaguaun
509M1@R519158 AR5 deden FRIUTw
wazdrnuzyrlunisidsuunainuivinisavuil
UESIENY 0]
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