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Abstract

This study investigates Thailand’s recent efforts to institutionalize Chinese
language education through the 2024 Guide to Opening Special Chinese Classrooms,
issued by the Office of the Basic Education Commission. Using qualitative document
analysis and policy evaluation, the study examines how the Guide establishes national
curriculum standards, aligns learning benchmarks with international frameworks such as
HSK, HSKK, and CTCSOL, and introduces governance mechanisms intended to enhance
program quality. The findings show that while the Guide represents a significant
advancement toward structured and standards-based bilingual education, its long-term
effectiveness will depend on addressing several systemic challenges, including gaps in
teacher qualifications, disparities in regional resources, and variations in school-level
implementation capacity. This research provides timely insights for policymakers,
educators, and curriculum designers engaged in Chinese language education reform in
Thailand and across the broader ASEAN region.

Keywords: Chinese education in Thailand; curriculum policy; language standards; HSK;
CTCSOL,; bilingual education
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Introduction

Over the past three decades, Chinese language education in Thailand has undergone
rapid and wide-ranging development. Beginning in the early 2000s, Chinese gradually
shifted from an elective foreign language to a subject of national strategic importance
within the Thai basic education system, driven by curriculum reform, labor-market
demands, and increasing regional integration. This shift is most clearly reflected in the 2024
release of the Guide to Opening Special Chinese Classrooms issued by the Basic Education
Commission (BEC), which constitutes the first comprehensive national framework for
standardizing Chinese instruction from kindergarten through upper secondary school. As a
landmark policy document, the Guide signifies Thailand’s intention to establish a
structured, quality-assured, and internationally aligned Chinese language education system.

Despite notable progress, several systemic challenges continue to constrain the
development of Chinese language education in Thailand. These include the absence of a
unified national curriculum, disparities in teacher qualifications, pronounced regional
differences in resource allocation, and inconsistent progression across educational stages.
Learner-related factors—such as variations in motivation, parental expectations, and access
to supplementary learning opportunities—further exacerbate these inequalities. In
response, the 2024 Guide introduces a dual-track model comprising General Chinese
Classrooms (GCC) and Special Chinese Programs (CP). Each model specifies instructional
hours, proficiency benchmarks, teacher qualification standards, and assessment
mechanisms designed to address long-standing structural gaps.

Building on these developments, this study investigates the broader implications of
the Guide for the development of Chinese language education in Thailand, with attention
to both policy design and practical feasibility. The study is guided by the following research
questions:

1. In what ways does the Guide establish a coherent national standard for Chinese
language instruction across basic education?

2. How does it align with international benchmarks—including HSK, HSKK,
CTCSOL, and the International Chinese Language Education Standards (ICLE)—
to support systemwide standardization?

3. What implementation challenges and contextual constraints may arise across
Thailand’s diverse school settings, particularly in relation to teacher supply,
resource disparities, and program sustainability?

By analyzing the Guide’s structure, core indicators, and policy mechanisms, this
paper contributes to ongoing discussions on curriculum reform in multilingual and
multicultural education systems. It also offers practical insights for policymakers,
educators, and researchers engaged in international language education planning.

Literature Review

Existing policy literature increasingly underscores the need for structured,
standards-based Chinese language instruction within Thailand’s basic education system.
Recent policy documents issued by the Basic Education Commission (BEC)—including
the 2024 Guide to Opening Special Chinese Classrooms—reflect a broader shift toward
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formalizing Chinese language curricula, defining proficiency expectations, and
standardizing instructional models across diverse school settings. These developments
align with earlier national policy directives calling for clearer curriculum articulation,
strengthened teacher qualification standards, and the integration of internationally
recognized benchmarks into local instructional practice.

Scholarly research consistently highlights the rapid expansion of Chinese language
education in Thailand since the early 2000s, alongside persistent challenges related to
curriculum fragmentation, inconsistent instructional quality, and the lack of unified
national standards (Dong & Tian, 2024; Fei, 2022). Several studies note that although
Chinese has become one of the most widely taught foreign languages in Thailand, its
development has remained uneven across regions and school types, with marked disparities
in teacher qualifications, instructional time, and access to learning resources (Xiao & Tian,
2024). Other researchers further argue that the system lacks coherent policy coordination
and standardized proficiency expectations, emphasizing the need for stronger institutional
frameworks governing curriculum design, assessment, and teacher development (Fei, 2022;
Zhang, 2024).

Comparative research on language-in-education planning offers additional insights
relevant to Thailand’s ongoing reform. Studies on English-Medium Instruction (EMI) and
bilingual education across Asia suggest that successful implementation requires clearly
defined curriculum standards, coherent assessment frameworks, and robust teacher
preparation systems (Baldauf, Kaplan, & Kamwangamalu, 2010). These findings provide
a useful analytical lens for understanding the structural conditions necessary to implement
Thailand’s Chinese Program (CP). At the same time, scholars note that while cultural and
educational compatibility between China and Thailand has facilitated cross-border
collaboration, tensions may arise from differing pedagogical expectations, resource
disparities, and localized instructional needs (Xiao & Tian, 2024).

Since the release of the International Chinese Language Education Standards
(ICLE) in 2021, researchers have increasingly examined how national education systems
integrate international benchmarks into local curriculum structures. While ICLE offers a
comprehensive framework for Chinese language proficiency, studies show that countries
vary substantially in their capacity to localize these standards—particularly in areas such
as teacher training, assessment design, and resource development (CLEC, 2021). In the
Thai context, scholarship acknowledges the potential value of aligning with ICLE, yet notes
that concrete policy mechanisms—such as grade-specific benchmarks, teacher
qualification requirements, and assessment pathways—remain insufficiently analyzed.
This gap wunderscores the need for empirical examination of how the
2024 Guide operationalizes ICLE-based reforms within Thailand’s basic education system.

In summary, Thailand’s recent policy efforts represent a significant step toward
aligning Chinese language education with international standards. Nonetheless, academic
discourse cautions against overlooking systemic constraints that may hinder
implementation. The following sections analyze how the 2024 Guide promotes
standardization and explore the practical challenges that may influence its effectiveness
across different educational contexts.
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Methodology

This study employs a qualitative content analysis approach to examine the
2024 Guide to Opening Special Chinese Classrooms, issued by the Basic Education
Commission (BEC) of the Thai Ministry of Education. The analysis focuses on four core
dimensions of the policy—its structural organization, instructional models, curriculum
objectives, and assessment indicators—and interprets these elements within the broader
context of Chinese language education development in Thailand. This methodological
approach enables a systematic investigation of how the Guide operationalizes national
curriculum goals and aligns with international frameworks for Chinese language education.

To deepen the analysis, the Guideis compared with major national policy
documents, including the 2008 Basic Education Core Curriculum and subsequent foreign
language teaching policies issued by the Ministry of Education. International reference
frameworks—such as the International Chinese Language Education Standards (ICLE),
HSK/HSKK examination specifications, and CTCSOL professional standards—are
likewise examined to evaluate the extent to which the Guide reflects global trends in
curriculum and proficiency benchmarking. In addition, academic studies and governmental
reports were reviewed to contextualize policy developments and enhance the validity of the
analysis through triangulation of multiple data sources.

The analytical framework is informed by policy analysis theory and curriculum
studies. Specifically, the study draws on Spolsky’s (2004) model of language policy, which
emphasizes the interaction among policy intentions, management mechanisms, and actual
practices, as well as comparative education perspectives that highlight the importance of
contextual factors in shaping policy adoption and localization. These theoretical lenses
guide the interpretation of how the Guide constructs policy goals, operational procedures,
and implementation pathways within Thailand’s diverse educational landscape.

The analysis followed a three-step coding procedure. First, the policy document was
examined line-by-line to identify recurring themes related to curriculum structure,
instructional models, teacher qualifications, and assessment standards. Second, these
themes were categorized according to macro-, meso-, and micro-level dimensions of policy
analysis. Third, the findings were interpreted in relation to Thailand’s education
governance system and relevant international benchmarks. This analytic procedure allows
for a systematic evaluation of both the policy’s intended goals and its practical feasibility
across different school contexts.

Findings / Analysis

1. The Gradual Integration of Chinese Language Education into National Policy
Chinese language education in Thailand has shifted from community-driven
initiatives to an increasingly institutionalized component of national education policy.
Early developments in the late 1990s and early 2000s—such as the inclusion of Chinese in
university entrance examinations (1998) and its incorporation into the 2001 Basic
Education Curriculum—expanded access but did not establish a unified national
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framework. As a result, curriculum structures, instructional approaches, and learning
pathways remained fragmented across regions and school types.

Subsequent policy efforts, including the 20062010 Strategic Plan for Promoting
Chinese Language Education, acknowledged the need for standardized curricula, improved
teacher quality, and more coherent program management. However, many
recommendations were only partially implemented, and schools—especially in rural
areas—continued to design their own syllabi with varying indicators, resources, and
assessment practices. The 2008 Basic Education Core Curriculum provided general foreign
language guidelines but offered little specific direction for Chinese, reinforcing
inconsistencies in instructional quality and progression.

The 2014 policy directives on standards-based instruction introduced the idea of
aligning Chinese language education with international proficiency assessments, yet they
lacked operational mechanisms to ensure consistent adoption. Against this historical
backdrop, the 2024 Guide to Opening Special Chinese Classrooms represents the first
comprehensive attempt to consolidate these earlier fragmented initiatives. The Guide
introduces unified benchmarks, standardized instructional-hour requirements, teacher
qualification standards, and operational procedures, marking a decisive shift from broad
policy aspirations to enforceable implementation guidelines. Its integration of the HSK
proficiency framework further aligns Thailand’s Chinese language education with global
standards and strengthens its position within international foreign language education
systems.

2. Core Indicators of the Guide to Opening Special Chinese Classrooms

In 2024, the Basic Education Commission (BEC) of Thailand’s Ministry of
Education issued the Guide to Opening Special Chinese Classrooms to encourage, support,
and guide the systematic development of Chinese language education within the basic
education system. The document presents a comprehensive policy framework and
operational roadmap for implementing Chinese language curricula across various
educational institutions. As the most detailed and updated policy directive on Chinese
education in Thailand, the Guide functions as a national-level curriculum framework,
offering strategic direction for improving the quality, consistency, and accountability of
Chinese language instruction across the country.

2.1 Overview of the Guide

The Guide to Opening Special Chinese Classrooms is structured into four major
sections that outline Thailand’s national strategy for standardizing Chinese language
education. While the document provides a comprehensive operational blueprint—including
program models, instructional expectations, management structures, and teacher
qualification criteria—its significance extends beyond the articulation of procedural
standards. The Guide represents an effort to reshape governance mechanisms, address
long-standing disparities between urban and rural schools, and harmonize instructional
expectations across diverse school types. It functions simultaneously as a regulatory
instrument and a capacity-building mechanism, signaling Thailand’s first systematic
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attempt to consolidate previously fragmented policies into a coherent, nationally
coordinated framework aligned with international benchmarks.

2.2 Core Indicators of the 2024 Guide

The Guide introduces four core sets of indicators—instructional hours, proficiency
benchmarks, teacher qualifications, and assessment procedures—which collectively
function as Thailand’s first national attempt to standardize Chinese language education.

2.2.1 Instructional Hours and Credit Requirements

The Guide to Opening Special Chinese Classrooms provides detailed specifications
regarding instructional hours and credit allocations for both General Chinese Classrooms
(GCC) and Chinese Programs (CP). These requirements vary across educational stages and
reflect differing expectations related to instructional intensity, learning progression, and
targeted proficiency outcomes.

As summarized in Table 1, the GCC and CP models differ substantially in
instructional hours, proficiency expectations, and teacher qualification requirements. The
comparative framework in Table 1 illustrates how the dual-track structure is designed to
accommodate varying school capacities while promoting a unified national standard for
Chinese language education.

Table 1 Comparative Framework of GCC and CP Models in Thai Chinese
Curriculum Standards

Category GCC (General Chinese Classroom) CP (Chinese Program)
Grade Level Kindergarten || Primary 1-3 || Primary 4-6 | Lower Sec. 1-3 || Kindergarten | Primary 1-3 || Primary 4-6 | Lower Sec. 1-3 || Upper Sec. 1-3
1 o 0,
Chlncse Ldng_uage < 50% of total time . _ _ > 40/9 of total N _ . B
Time Allocation time
Core Curriculum . . >3 eredits (total
— > > — > > >
Instructional Time > 40 hrs/year | > 80 hrs/year | > 2 credits/year > 120 hrs/year|| > 160 hrs/year|| >3 credits/year over 3 yrs)
Supplementary . > 24 credits (total
Chinese Courses — — — — — > 40 hrsfyear || > 40 hrs/ycar | > 5 credits/ycar over 3 y1s)
Total Accumulated — — —  |occbendis|  — — — CP: > 18 credits
Credits
[Expected Chinese - SYCT1 2YCT2or || 218K 2 (GCC)/ - >YCT2or || 2YCT3or |[>ISK 4 | IISKK|>ISK 5 I ISKK
Proficiency HSK 1 HSK 3 (CP) HSK 1 HSK 2 Int. Adv.
Teacher Thai: > HSK 4 + Thai: > HSK 5
Qualifications HSKK Int. + HSKK Adv.
Chingse Nationals:
CTCSOL + PSC Same as left
Level 2-A
Foreigners: > HSK >HSK 5+
4+ TISKK Int. TISKK Adv.
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Figure 2.1. Comparison of instructional hours between GCC and CP models across
educational levels.

Comparison of Instructional Hours: GCC vs CP Models
400t GCC

cp
350
300t
2501
200+
150

100

50

Approximate Instructional Hours per Year

II( Pllf3 P4I—6 L.S;ec U.éec
Educational Levels

This figure illustrates differences in instructional intensity between General Chinese
Classrooms (GCC) and Chinese Programs (CP) based on required annual instructional
hours stipulated in the 2024 Guide to Opening Special Chinese Classrooms. The
comparison highlights the structural progression of CP programs and their significantly
higher instructional load relative to GCC models.

While the instructional-hour framework offers clear guidance on program intensity,
its actual impact varies widely across school contexts. The higher instructional load
required for Chinese Programs (CP)—particularly at the primary and secondary levels—
resembles immersion-style bilingual models used in Singapore and Malaysia, where strong
institutional capacity supports extended exposure to the target language. In Thailand,
however, the feasibility of implementing these requirements depends heavily on school
resources, teacher availability, and parental support. Urban schools typically have access
to qualified teachers, supplementary learning opportunities, and richer Chinese-language
environments, enabling students to meet prescribed proficiency targets. In contrast, rural
and small schools face limited instructional time, insufficient materials, and reduced access
to enrichment, making it difficult for students to reach mandated benchmarks. These
disparities highlight the need to interpret instructional-hour standards within the context of
Thailand’s uneven educational landscape.

2.2.2 Learning Objectives

Learning benchmarks are aligned with ICLE, HSK/HSKK, and YCT, with
required examinations at Grades 3, 6, 9, and 12. CP students are expected to reach
significantly higher proficiency levels (up to HSK 5 + HSKK Advanced), though feasibility
varies across school contexts. These standardized pathways reduce fragmentation but also
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introduce concerns about differential learner support across regions.
2.2.3 Teacher Qualifications
The requirement for HSK Level 5 and HSKK Advanced for CP instructors is among
the most ambitious components of the Guide. However, discrepancies in teacher supply—
particularly in rural provinces—pose substantial challenges. Competition from private
schools, reliance on foreign volunteers, and the absence of a domestic teacher-training
pipeline continue to undermine Thailand’s capacity to meet qualification standards.

2.3 Operational Mechanisms and Governance

The Guide outlines a multi-tier governance structure involving the BEC, regional education
offices, and school administrators. While this structure aims to improve accountability and
coherence, its effectiveness depends largely on administrative capacity, which remains
uneven nationwide.

Schools in urban regions generally have stronger leadership, budgeting capacity, and
experience managing language programs; rural schools often lack these foundational
structures. As a result, the operational procedures—covering program approval, staffing,
budgeting, and evaluation—risk reinforcing preexisting regional inequalities unless
targeted support mechanisms are implemented.

2.4 Sino—Thai Collaboration

Sino—Thai collaboration remains a central pillar supporting curriculum development,
teacher training, and assessment implementation. Joint initiatives—particularly under the
2022 cooperation framework—have helped mitigate teacher shortages and introduced
ICLE-aligned instructional resources.

However, heavy reliance on foreign-trained teachers, short-term volunteer programs, and
externally designed training raises concerns about sustainability, equity, and cultural
localization. These dependencies disproportionately benefit well-connected urban schools
while limiting access for rural regions. Long-term reform requires balancing external
support with the development of domestic teacher-training capacity.

2.5 Teacher Qualification Challenges

A persistent shortage of qualified teachers remains the most significant barrier to
implementation. Rural schools, and even many private ones, rely on locally trained teachers
with limited proficiency or volunteer instructors from China. Without a stable national
teacher-development system—integrating pre-service training, certification, and career
pathways—meeting the Guide’s qualification requirements will remain difficult.
Comparisons with Singapore, Malaysia, and Vietnam further highlight Thailand’s
structural disadvantages, as these countries maintain institutionalized teacher pipelines that
Thailand has yet to establish.

2.6 Impacts on Student Learning
The Guide has the potential to improve coherence in learning pathways and raise
proficiency outcomes nationwide. However, learning results depend heavily on:
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1) student motivation

2) parental support

3) availability of enrichment activities

4) access to qualified teachers and resources

5) digital infrastructure
Urban schools tend to benefit from these conditions, while rural schools face significant
constraints. Alignment with HSK/HSKK and ICLE enhances transparency and
international comparability but may unintentionally widen learning disparities if
differentiated support is not provided.

2.7 Program Management and Quality Assurance
The Guide strengthens program management by defining responsibilities and emphasizing
data-driven evaluation. Nevertheless, disparities persist:

1) regional education offices vary widely in monitoring capacity

2) many schools lack digital systems to track learning progress

3) internal quality assurance mechanisms are unevenly implemented
Sustainable management requires investment in educational technology, regional
governance capacity, and school-level internal quality assurance frameworks.

2.8 Summary of Findings

This section synthesizes the key findings of the study and highlights the structural
tensions that shape the implementation of the 2024 Guide to Opening Special Chinese
Classrooms. Overall, the analysis yields three major insights into Thailand’s ongoing
Chinese language education reform.

First, the Guide represents the most comprehensive attempt to date to standardize
Chinese language education within Thailand’s basic education system. It introduces
coherent curriculum pathways, aligns proficiency benchmarks with international standards
such as HSK, HSKK, YCT, and ICLE, and establishes clearer teacher qualification
requirements. Collectively, these measures address long-standing issues of curricular
fragmentation, inconsistent instructional expectations, and the absence of national
coordination.

Second, despite the strength of its policy design, substantial gaps remain between
national expectations and local implementation capacity. Disparities in teacher
qualifications, administrative readiness, monitoring systems, and access to learning
resources create uneven implementation conditions across schools. Urban and well-
resourced schools are better positioned to adopt CP programs and meet required proficiency
benchmarks, while rural and under-resourced schools face significant challenges related to
teacher recruitment, instructional time, and digital infrastructure. These findings point to a
persistent policy—practice gap that must be addressed through targeted support and
differentiated implementation strategies.

Third, Sino—Thai collaboration plays a critical yet uneven role in supporting reform
implementation. International partnerships, particularly those involving teacher training,
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curriculum development, and assessment alignment—provide essential support. However,
the system’s heavy reliance on external personnel and resources raises concerns about long-
term sustainability and equity. Schools with stronger institutional capacity or closer ties to
external partners tend to benefit disproportionately, thereby widening regional disparities
in program implementation and learning opportunities.

Taken together, these findings suggest that while the Guide provides a structurally
sound and forward-looking policy framework, its long-term success will depend on
strengthening sustainable domestic capacity—particularly in teacher preparation, resource
distribution, and regional governance. Addressing these systemic challenges is essential to
ensuring that the reform achieves its intended goals of improving instructional quality,
promoting equity, and enhancing Thailand’s position within the landscape of international
Chinese language education.

3. Discussion
3.1 Synthesis of key findings
The findings of this study demonstrate that the 2024 Guide to Opening Special
Chinese Classrooms constitutes a pivotal policy intervention aimed at restructuring
Chinese language education in Thailand. Rather than serving solely as an administrative or
procedural document, the Guide functions as a systemwide reform mechanism that seeks
to standardize curriculum expectations, institutionalize teacher qualification requirements,
and strengthen program governance. At the same time, the analysis reveals substantial
implementation challenges rooted in regional disparities, institutional capacity gaps, and
Thailand’s structural reliance on international collaboration. These dual dynamics highlight
the complex and multilayered nature of the reform, in which ambitious national policy
goals intersect with diverse local conditions.
3.2 Relationship to existing literature
The findings align closely with existing scholarship that identifies fragmentation,
uneven teacher quality, and inconsistent curriculum articulation as long-standing
challenges within Thailand’s Chinese language education landscape (Dong & Tian, 2024;
Xiao & Tian, 2024; Fei, 2022). This study extends the literature by demonstrating how the
Guide attempts to systematically address these issues through an integrated policy
framework linking curriculum pathways, proficiency benchmarks, teacher qualification
standards, and governance mechanisms. This integrated approach mirrors broader regional
trends across ASEAN-—particularly in Singapore, Malaysia, and Vietnam—where
coherence across curriculum, assessment, and teacher preparation is widely recognized as
critical to achieving systemwide improvement (Baldauf et al., 2010).
3.3 Theoretical interpretation
Viewed through Spolsky’s (2004) model of language policy, the findings illuminate
the interaction among policy intentions, management structures, and actual practices. The
Guide articulates clear intentions through explicit learning standards and teacher
qualification requirements; however, management and practice dimensions remain
constrained by uneven institutional capacity, disparities in regional resources, and the
limited availability of sustained professional development. These constraints help explain
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why ambitious national policies rarely yield uniform implementation outcomes. Applying
Spolsky’s framework underscores the importance of aligning policy design with the socio-
institutional realities of Thai schools in order to achieve meaningful and sustainable reform.
3.4 Policy and implementation implications
The analysis highlights several implementation implications. While standardized
learning benchmarks have the potential to reduce instructional variability, they can only be
realized when schools have adequate instructional time, qualified teachers, and appropriate
resources. Urban and well-resourced schools are more likely to meet CP program
requirements, whereas rural or under-resourced schools encounter significant obstacles,
including limited teacher supply, insufficient digital infrastructure, and constrained
administrative capacity. This divergence raises concerns regarding unequal learning
opportunities and underscores the need for differentiated context-sensitive policy support.
Without targeted investment and flexible implementation pathways, a uniform national
standard risks reinforcing existing inequalities rather than reducing them.
3.5 Equity & regional disparity
Equity emerges as a central theme of this study. Although the Guide aspires to
provide standardized learning opportunities nationwide, uneven resource distribution—
including disparities in teacher availability, technological infrastructure, and school-level
governance capacity—may exacerbate inequities under a high-stakes, standards-based
system. Students in rural or economically disadvantaged regions face distinct barriers to
accessing qualified teachers, supplementary learning opportunities, and effective
monitoring. Addressing these inequities requires regionally responsive strategies, targeted
allocation of resources, and long-term capacity-building initiatives that account for the
heterogeneous conditions of Thai schools.
3.6 Higher-Level interpretation of Sino—Thai collaboration
Sino—Thai collaboration remains an essential yet complex dimension of the reform.
Partnerships with CLEC, Chinese universities, and professional training centers provide
critical support for teacher preparation, curriculum development, and assessment
alignment. However, heavy reliance on external institutions creates structural dependencies
that challenge long-term sustainability. Furthermore, schools with stronger institutional
capacity or greater access to international networks disproportionately benefit from these
collaborations, thereby widening regional disparities. A more balanced model—combining
international cooperation with a robust domestic teacher-training pipeline—will be
necessary to ensure continuity, equity, and systemic coherence.
3.7 Scholarly and policy contributions
This study contributes to the literature on Chinese language education in three
important ways. First, it provides a multi-level analysis of Thailand’s most comprehensive
reform to date, demonstrating how curriculum standards, teacher qualifications, and
governance mechanisms are integrated within a unified framework. Second, it identifies
structural gaps that shape policy implementation across diverse school contexts, offering
insights into the persistent policy—practice divide. Third, it situates Thailand’s reform
within broader regional and international trajectories in language-in-education policy.
Together, these contributions provide valuable implications for policymakers, educators,
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and researchers seeking to enhance the design and implementation of foreign language
education reforms in multilingual settings.
3.8 Forward-Looking reflection

Ultimately, the success of the Guide will depend on Thailand’s ability to translate
policy design into sustainable practice. This will require long-term investment in teacher
education, strengthened data-driven monitoring systems, and regionally responsive support
mechanisms capable of addressing diverse school conditions. If these foundational
elements are reinforced, the Guide has the potential not only to elevate the quality and
equity of Chinese language education in Thailand but also to serve as a model of policy
innovation within Southeast Asia’s multilingual education landscape.

4. Conclusion

This study examined the 2024 Guide to Opening Special Chinese Classrooms and
demonstrated that it represents Thailand’s most comprehensive and structured effort to
standardize Chinese language education across the basic education system. The Guide
introduces a coherent and ambitious policy framework, including unified learning
standards, clearly articulated teacher qualification requirements, and a multi-level
governance structure. However, the findings indicate that successful implementation is
limited by regionally uneven resources, varied institutional capacity, and a persistent
shortage of qualified Chinese language teachers—constraints that shape both the pace and
the equity of reform.

The analysis yields several important policy implications. First, achieving equitable
implementation requires differentiated support that reflects the diverse realities of Thai
schools, particularly those in rural and under-resourced regions where staffing shortages,
limited digital infrastructure, and administrative constraints hinder policy uptake. Second,
sustainable teacher development must be prioritized through the establishment of a
domestic teacher-training pipeline, expanded opportunities for continuous professional
development, and the creation of structured career pathways aligned with national
qualification standards. Third, strengthening data-driven monitoring and evaluation
systems is essential to enhance accountability and provide timely evidence to inform
ongoing policy refinement. Finally, Sino—Thai collaboration should evolve from short-term
personnel support toward long-term institutional partnerships that emphasize localized
curriculum development, co-designed training programs, and shared capacity-building.

From an academic standpoint, this study contributes to the literature by offering an
integrated analysis of curriculum policy, teacher qualification systems, and governance
structures within Thailand’s evolving multilingual education context. By situating the
Guide within broader regional and international trends in language-in-education reform,
the study underscores the importance of aligning policy intentions with structural realities
and highlights the conditions necessary for achieving sustainable and equitable reform.

Future research should explore school-level implementation processes, learner
outcomes, and the lived experiences of teachers and administrators working within both
CP and GCC programs. Comparative studies across ASEAN countries may further
illuminate how different policy models shape program sustainability, equity, and
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instructional quality. Such research will be essential for refining Thailand’s Chinese
language education reform and ensuring that the Guide continues to evolve in response to
the diverse and changing needs of learners and schools nationwide.
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RESEARCH ON THE CROSS-CULTURAL TEACHING
AND DISSEMINATION OF "YIMENG MOUNTAIN TUNE"
IN GUINEA

ZHANG QINYANG

School of Chinese Language and Literature, Linyi University

Abstract

From the perspective of international Chinese education, this article employs the
literature review method and SWOT analysis to argue that the basic reasons for the
successful cross-cultural teaching and dissemination of "Yimeng Mountain Tune" in
Guinea are its concise discourse form, rich cultural connotation, and personnel and
technical support that basically meet teaching and dissemination needs.In response to the
current situation of teaching and dissemination of "Yimeng Mountain Tune" in Guinea, the
article proposes the following strategies: emphasizing the improvement of students'
pronunciation, enhancing their emotional participation and cultural identity, adopting
differentiated and layered teaching, and cooperating with Chinese-funded enterprises in
Guinea.The article demonstrates that integrating local folk songs into international Chinese
teaching can effectively stimulate learners' interest in learning, enhance their language
production ability, and promote the bidirectional dissemination of the cultural values
contained in the songs.

Keywords: Yimeng Mountain Tune; Confucius Institute at the University of Conakry;
Cross-cultural Teaching and Communication
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AN ANALYSIS OF RHETORICAL STRATEGIES IN
HUMOROUS LANGUAGE OF ACTRESSES IN THE TALK
SHOW CONFERENCE

HUIZI YANG!
BAOLIN CHEN?

School of Foreign Languages, Hubei University of Technology

Abstract

As a language-based entertainment program, Talk Show Conference is known for its
humorous language expression full of wisdom. Among them, the performance of
actresses shows the unique charm of female humor. The paper focuses on the humorous
discourse of 7 representative actresses in Seasons 1-5, analyzes the four key rhetorical
strategies: contrast, metaphor, irony and allusion. It also summarizes the expression
effects brought about by them: enhancing the performance effect and creating a relaxed
atmosphere; alluding to social hot spots and challenging traditional concepts; reflecting
on social phenomena and arousing audience resonance.

Keywords: Talk Show Conference; actress; humorous language; rhetorical strategy;
rhetorical effect
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A BENEFICIAL EXPLORATION OF CONSTRUCTING
A TEACHING GRAMMAR SYSTEM WITH CHINESE
CHARACTERISTICS—— REVIEW OF "RESEARCH ON
TEACHING GRAMMAR OF CHINESE AS A SECOND LANGUAGE:

PATTERN + FRAGMENTATION"

MINGZHANG LYU'
School of Humanities, Nanchang University
YONG LUO?
China International Language and Culture College, Krirk University

Abstract

This article reviews Professor Liu Zhenping's Research on Teaching Grammar of
Chinese as a Second Language: Pattern + Fragmentation, a significant achievement in the
field of international Chinese education for constructing a teaching grammar system with
Chinese characteristics. Regarding its background of compilation, the monograph responds
to the orientation of "constructing disciplinary systems" and academic calls. It addresses
dilemmas in traditional Chinese as a second language grammar teaching, such as reliance
on Indo-European language frameworks and scattered grammatical points. Based on Zhao
Jinming's "Pattern + Fragmentation" concept, it systematically meets teaching needs. In
terms of its main content, the book aims to "address teaching dilemmas and construct a
system with Chinese characteristics," forming a closed-loop structure of "problem
tracing—grammatical pattern construction—construction of fragmented resource
database—theoretical + empirical support." It clarifies pain points in the grammar system
through historical tracing and practical analysis, constructs a core "grammatical pattern”
framework for learners with English backgrounds, develops a dynamic "fragmented
grammatical resource database," and enhances the scientific validity of its conclusions by
integrating cognitive psychology, second language acquisition theory, and empirical
research. In terms of innovations, the book theoretically deepens the connotation of "Pattern
+ Fragmentation," establishes the core position of grammatical patterns and clarifies their
dynamic-static relationship with fragments in terms of viewpoints, and optimizes the
selection of grammatical points and resource development through frequency statistics and
information technology in terms of methods. In terms of value, it not only provides a new
theoretical framework for the study of Chinese as a second language grammar but also
offers practical pathways for textbook compilation and the innovation of teaching models.
Meanwhile, it points out limitations such as insufficient attention to learners with non-
English backgrounds and looks forward to future research directions.

Keywords: "Pattern + Fragmentation"; teaching grammar of Chinese as a second language;
teaching grammar system
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PREPEEIL R s 456 RERDOE MBI RVE 2 M 0818 8 5o 1 E m ik, B A
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IRREARA R Nl (Ad% “Tk-AIR7 BRI SREMEERE) , B ai G
KA bR G A E R . TTREH IR (2018) RHIH “Hm+RE L7 B &
AP =5 RIHEAR: —EDOEA S POE AP IREEE L RS A A H 2w 3
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WHFLRJT . MIEREEDT U AR, AR+ AL B DUEAF NS —
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THE TEACHING INTERFACE OF CHINESE
SYLLABLES:THE EXPERIENCE OF MENGXUE AND ITS

ENLIGHTENMENT TO THAI-CHINESE TEACHING

XIE YOUZHONG
School of Literature and Communication, Wuzhou University,

FU FUZHEN
School of Teacher Education, Hezhou University

LI HONGMEI
Eastern Languages, Faculty of Humanities, Kasetsart University

Abstract

The teaching interface of Chinese syllables is the core of teaching Thai-Chinese
pronunciation, and the teaching interface with the application of explicit phonetic tends to
be strengthened, which weakens the elasticity of the interaction between the strength of
teaching interfaces and brings about the problem of reduced teaching efficiency.
Historically speaking, the interface of Chinese syllables has gradually become stronger, and
after it becomes too strong, it is necessary to call back to create a more flexible teaching
space. The primary school teaching Qianziwen Yun, as a typical example of weak interface
teaching of syllables, creates a teaching mode of starting from the tone to the syllable, and
at the same, it skillfully sets up the teaching content of formal migration, and the grading
of difficult and easy syllables and the non-corresponding treatment of the teaching order,
which perfectly solves problem of the weak interface teaching handle of implicit phonetic
knowledge. This unique weak interface teaching mode, which not only has the strong
support of modern theory, but also provides a highly model supplement for the call back of
the interface of Chinese syllable teaching, still has great contemporary significance.

Keywords:Teaching Chinese as a Foreign Language in Thailand; Phonetic Teaching;
Qianziwen yun; Explicit-implicit Knowledge; Interface Strategy
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B Ja R, T omiEE—8 O # el et R BB B (RP5IE, 2017). W
EE TR MR B RN S, XEXNRDOEE S A A EEENELE
B

HEREMA (XKEamEF ke Rz a) (RCEP) LK, W9 w5 A4k 5
EY), WHHEEBCRBEZ MRPIEAA . EEEEHAERMRATSHmTANT
fE®], HETCA 3000 RFEARPA, RHPXOENAEARIK . 052z 2 0ot
SN, BT IR S BCF R . TE SRR ER., X — i EHEL 2
M%7, B EE, MFEE— PR R AR SRR WS, 0% ik
TEAEAE T HRA N 22 5 518 T 30 DO 20 R RE R A5 ) J (B &5, 2021),
R BEARATEA TR, HIE M 738 M85 T am g i v ) B 2

HRDOEEE A, P WEZE AR . ZEHTIM Thai JOF& LEZ&
KF T RINEEHWM L HIESBRER, 2025), H [ 1R A B A AH < Rk
REAn, HpAZ REPOEPIEHIRNEFRER, HEFE R BRI AEL T
BB, BEEME SR QP 2022). BopEZEEMPT RN ED FE,
SRS R T N IR ER . Wl AN, POE & B P IR O,
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LRI, AN AR TE RO TR 8 A R e i & R T I e AL il
HABERGREZEN T AR, 2T et DLR A 2T th R kiR
M RAERT” X AJTE R DY RIS T Il B KR B
w7 R EAT WAL . AERBUE ST i B £ B AN E
T ZRIERMAL T EIEE R (HEEHER, 2015), “Ig” P, K7 LHEH YT
PR, BEEWSHP. m “FE” B T FNEE R Z HE SR,
B RIS . T T8 Sy AR R A R REAT AL, BERRE 1 R
SUAE 1B o

WO Z T, A E BRI E T HANEAE S (T73068) BERTIA
MEEE, HFRERNET BRI AR 7S R R R A

FEF BRI, $E7n 58 2038 DR QR A 11 s B 20 [ B AN _E 7= ks
B AR R HIILG o IR GAE DY 4% v 7 22 E0T [0 BHE = AOARifE . “ 57 LAl
oA AR, AN, AT i E” PSR, A
AR A 7 PR TSI E R, RN QAN RS, HE2E
XA AR LA E, RonHA RS B
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R, ANFEANEIEXEEREK, SEZAGNRAER, HEhE
IR E N AL EAZ . I “H” FRAFET, “427 53k “I224ER7,
“H” 53RN ILEZHT, #k R FIRHEASRKME E, AT R R RS
POAERC, Ja& MR “H” 7 5AEEK “LE =" £ REh T eRE, =
RMEF VI NANF

PAEARBU AR DY A A A2 5] N, B E IR AR I BRI, Ty
BAEXEN, BETEEEAR Mg’ Ah, “E#HE” 2% bk U
N, AR A R FIR B

4.3 (TF30H) FEOVHZIRTF

AR R BRI S S WA, ERANE N i, B0 B
HFNERIMES) . FEATERSS B OIS, S8 g 5 X 5 3w bt
ARG e (1985). M (2023) S BT TRtk R %R, RIS
s T IE S50k . T SE 8T (2015) U8 38 5548 11 Jo o & 45 43 o M i s it
FIPUSE, IXELT7 A5 AR AL i 5 BUMEI S R o SRR X 5 & 15 I B2
Fe, AN R 5T

MR, RXETEANEREL G . DBt (1985) Bitifi
W& RENZZ, BATRIOE NS IR AR AR, B a8 (1985) BBt
oy AR AAIRAE S &R, NS RP OB S I, TIRA R 25
AMERJAZE, X FIRZE AU ER 2 I 7 R LA S i A D ZZ RIS o LAl A B ¢
5 ML a & an. ang XFERIT OB EARSHR T A LKW E. SREH, (T
FIHED) HFEEE g 5 a REEHAHPERL 20 k7, FRAGHESHRHR. W0 “K,
RN IHESI RIAT &8 5 AL

RO “IRAE” BIBE, g E R AR BAT VO S e, A R
HRILUE RS . (TF3CH) HEAFE R ¢ SIRERITE iang AN B H L 75
RIE, “#, B, B R, U7 BILE, EHESHHAR,
R IR EE . [RIN SO — SR B T IR S R G, “ &, SR
PRI A G, wRE 1 m 5-b BIRIX R SRR BE Sl RE AT R S 13
FRECHS o XKW, XFAEERIEEE, W ACRBGL S B IME, FFR AT ZOREH
T, X5 N7 HE 5 & 1 1 B AL — B

AFEE T E, S AR H S BEAOE S T H N E, BRHANF. X2
HE LRI ER, BEAR AR 5 B, He B B AR N X P 2E4T . R
1M, AT PAEE T BEEAT R R R S AR B (1985) 1 5 & &
Beit, RS (2015) K EHSDY 5 BIER I ABEEL, Ptk =R Z
B, RN S AAE, HAES E RN E LA, (H
s I AR AR MBS R PP Maie v, & AR S B R S A
—EHEE, XARARERZE (T30 RS RARGIRE F . fE R, BA
AP thAT OB, BB LI ROE, 5eU “AAE7 JEi Al B E5NE
K “EPT JEmTHEAET, MW B TIRAEFET, RS AR S TR AT
RE AT LE R L. 3 AR DO 3T B A I 25 7 T R T B 5 4 R e
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5. {TFXH) HIXNREFHLER

DU A 7 AN BE R B DOEHCA R ME R, 2R 22 R
eie XF (T30 BEAT TR DL, HAG AR & e . EE R Bt
MINEEBOE, PARE AT PR S, BT 1A ANt D& 2
FUAME . IX NN ZR DB R BOMEE HA Ak, AEEWHEET M © B =477
T B A 4, DU g 8E 1 2 IR) (1 SRms R B B AL 1t — 2D 1) RG2S Al

5.1 OB MNFERTIA

DUBE WA TN R AFWE AN, hESER RGN mE NS
SRRT AR S SRS . MR Tt s 59, AT I A B A A A5 A BOE R,
NI R, 3980 & WEERAR S At TRAELAR, gt 5k
Mgl . SRR DUAET 5 L RE S T2 e 20 & G A, SRR AT 22
EMERRER, R RS R AR R & 1 A [ LA

9L a7 R R — EUR OB ECA RIS, 8% (2016) RIL, 19
LRI A S bl 2Ny “FIRE T RER”. BESR, HA R RN
M T 2B I AP R . DO R DU R 1 1E 5 Ty 15 5
B, SRR XN R B AL, 7R SO BN, B PGE B E L, man 4 H i
ENEEERE R KT RS0, & AN IgEE D RINUES FRERAN, X025
H R SR O A T R U 1 RO AR G MR E R TR

H A BN A DS AL B R AR OBt . VLUE 86, T2 1
PRFEN, K&t 5 BUE 2 DU BR OB 151 SR IR, SERR B30
A BT BRI SRS R, R IR E AR, DB R S A
FATHIRENTAS, BRAE N AREENAChES), ATREENTEEAE N

BXIRHFRE.
5. 2 §54b e O MR TRt

SEPTBUNE E B, BIRTEN B an 2%, s A SBT R R R R 1 R
FAOvBR 2O EE IR, Nigrehaatbx s, SRZINF R BAEE. g
R, AE XA RIS ER BN, BREETEFIEN (FR5 2%
1%, 2018).,

SR O DL PR PF S AR, Femaadk e, UEH AT & 1 #esm
BN IR Ui — 1 24 A A M Bz A BN AT (5 5k
I EAESETRI T, UL 51 LAERR, XRPOVZIRK . & AKEA &
SRR —MREF R R 78 WG RE NS TR A “— WRIfE” A
Ko BEII (F530) SIS AT ARZEAERNTHE “F L&
N7y DR T RGN, @ SIS AR R .

AT NGB AL, AL, BEARMIGESETE S0 SHRIGER
B EEUMLAUE P BRT, WUE R RS BTt #o0h UINR AT BAE T B
Fon P, NHE ERORE BT MARGE SRS EF R R OCR, XM BRITHER
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FAEAER IS SR SRR, BT BERRE. gl ms, B0
LA AR 7 3 75 R I B 7 EH 35 Y TR rR (0 et T m] DURE /NS 1 B R d
WAFTRM, AR XKERBOHEER LN AT E, WER AL,

5. 3 FI L BT BEARLIX 73 P A L

LER T DOES B NE, HA X 15 E, #UFd R i X RE
PIrh B . B4 2R E I, 58S BRI — R ARE., Y ANERR
B, ¥ B RN o] e TR EA P AR IE . (308 BoR DU B
AEAEPFPT: H—RE WAL INT, HRhE S RN ENT . W
PG & 5 B — 82 A H TAET A NE R

MRS (TF3CE) B Ml DB H, o AR 3 5 A 265 10 & 15 4 2 1
HEAT BRI 7R3 . X ] AN U 1 B A2 ) b R IR ) i B, WER LR 5
SN B A RIIEE R, A B R AA S A B R LEIE S IR
WAL 77 (EHRHLS E8, 2019). A b a5 70 X 254 423 715 B 2 BHEY)
Y, WIAT R4 51 IR 0 e S = Bl 1 SR EE T .

G ANRAL, ZUTH S TEFEANE LR EXME S X 5, R
HTREESGREGNEFES. NTHIEEEBHT I, TR ST
W BT RO B RS, RS BRI IAR, TR A H A A ST, Ll
WERELE A1 “UREE” #UeEEm AL ERD T . AFETHRE . BB A bR
W, BAEAE AR HATHES ST EEE T

fi. &iE

FEFEAIRRET, B RO PR IR L, Xt BPOEHA RS . &
WHEAERA R DOELEAH BRI K, HAZ W BIPOE B2 RNEEEKR
Fo A, HHEEADGEERDOEHA R, o8 RPOE BN R . W
VB AT W 140 3 ) A O T i e S i R AR HE RS, 5
JIHEAFE O 2 TR (SRR A2 B o 0T BO 2 X BRI DUTE F A BRI B A PR 1
TGO, BRI A RCR O BAS LU AE, [R5 17 7 DO A A BB V) 7 K
R T BEET AR G . THRIX R R, S KRS DOE & I EEER D,
bedn ey DUHF 1A AL G —PF5F GRAE86, 2008), 30 5235 W HE— 0 s i 484k
B LR, 2015), IXEEHT T AL RS RO R AT REJR D PRI AN o
SR, AMEEAE TBORBGR &S, W95 IR RIS BN ATIRES,  Eenxt
TR AR A BB IR A — SR . A2 BIREE JLEIE 5 A0 iR A
HEMMERARII R &K (FARLEEH, 2019), #HCHK LSS A2, i
SR T HRAR IS L I S

WA NI POE T WEEAN SR, A SCRELS A 20T ORI, A N T
T AR O 2t 9 A A 3 DA KT AT REVE X S A RO IR M . W] RERHL SEDLE
H ) BRI R T SEA UK. Nk, ASCR R (T
#) AENEARRE], T HDOEFWREEE BT RO, S E e
AR R B EAL . PRI R B N, BURHE 5 22Uy R ik
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ReFRTTI%, IR A NS DOE S WA R D MR dEMASCRH, N
TIRANR IS AR O R RINF S, FRES A LB REN
7 PLRHE S BUE U R IR AL B B AT A sEf Al . Xt — 20 3Esh 1 gtk #oidi
MR, WX — MRS, ASCHTTia AN Trmm: —imE s S P0EE
HUATE LIRS M . R P HERE T DU ST AR I Ss L,
TPOBEE TR OMAEAR, 0 7 POEE A L D e B sl A,

AL EZPOEE TR O AT T2 MERRR, RTRERE, £R
PR HCEE S FIEARIREAR, 155 R 4R
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IMPACT OF THE MANUAL FOR SPECIAL CHINESE
CLASSROOM ON CHINESE LANGUAGE EDUCATION

IN THAILAND

YONG LUO!
BAOHUA WANG?

China International Language and Culture College, Krirk University, Thailand

Abstract

Curriculum standards are official guiding documents formulated by education
authorities to guide curriculum design, teaching implementation, and evaluation, reflecting
a country's educational philosophy and language policy direction. The MANUAL FOR
SPECIAL CHINESE CLASSROOM, released by Office of the Basic Education Commission
of the Thai Ministry of Education in 2024, which is the latest official guiding document for
Chinese language education in Thailand and represents the curriculum standards for
Chinese education determined under the guidance and regulation of Thai national policies.
This article introduces the main contents of the Manual, analyzes its core indicators related
to Chinese Program (CP), such as class hours and credits, teaching goal, teacher
qualifications, and operational mechanisms, and discusses the positive impacts and
challenges of the Manual on the Chinese language education development in Thailand in
conjunction with language education policies and practices.

Keywords: Chinese language education in Thailand; Chinese curriculum standards;
General Chinese Classroom (GCC); Chinese Program (CP)
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—. 5§

HEMUERNEREENZ R TH, mHEE4EREZINR. RIE#RES &
NS dlw 5hrzs, RIS —AE AR AR EIER . IANE S k& —Fh it =
BURSRIR, BALFNE. ERANESEA FRZ4EEME, A R E
FHAE T HATIE S MRINEH, fleEs B SEGEMIESBEECE. ZEA0E
BIEBUR T XAk i & Spolsky (2004) i FEE SN =ANEH: B 5 LK
(language practices) - ¥ 5 = IRJEA (language ideologies) - 1 5 B #l i
(language policy components) . ¥ & AR AN IFEA A & b HIE S T
X OFEIERZR . BEMEMES . EEETRHRICVIREEFHEH . BMESI
5. B RINESELS. BUN. FREEHAE S MME. Thag. Hubz r{E &M
B, R —MEZIES RIERE: 155 BRI 288 & MiE S 1.
RN EE B 7 R A B e 1 SR BARAT A . IRAEARE . FRECR . B
716 S H i S R A

2024 FEZRE 2 H H A ZE 2 71 2 ((Office of the Basic Education Commission,

OBEC)jnyzﬁ € ST O R BT ) (gilomadlaresioumeumuivu, L NTRIFR (M) O,

TSz (B O IRAE 2551 (2008) ) AMESE T4 H bR B E 25, R
[ 2405 S0 2 [ o SR HE 1 Ao B BARECKR HE S50 iE, R st A SR
E LA E R &R 5 e B KGR fs S A S0 E s, TN 2R [ SRR B
NHERERN, fFEREPXEHE N ESEREF 2 REMNHE B KRN
Mo AXNH (FMD) FEANRHEAGREESBORSIES LE T (FMD) X3
ST A R

—. REESBCRNER ST XHBFHIKE

2.1 REESBURKIZ O

—MNEXRIEFHEBCR S MR FEW LETES . DERIEE T MIME =4
. BEHEBEXRRIEREGARE. RIEES. @ KRB E R, REESH
BEGRT DL AR : RIEHEMIMEHRE -

ZRENE T BOR Ot bR E R IE B T AL, s AR ERIEEE RIE S
1R A E S HA

RERE—NZIET . ZRIEMNEZR. REMMHINESEELA 80 Ff (Smalley,
1994) . RERESENIES 20, HENAZ—IMEES—NER, XS5REHEAT
PIHE S BORE VMG, REFHMESBOEAR LE2—MxXs: —MiEsE4
WAL RNZRAE, B NAERIBE S AME (Rappa & Wee,2006). HiifEZiE & 2= [H Y
EREME TIES, EaetTREPESS MK LES R E S BRI, 2
ZREATE #E AT R EE, U T HAE S . 2R E R R A H]
SMEERIEZ —. N TP ARMERIER R SFHALC R, HALH X 4E 5 22k
(AL ER B R AR A RIE S A S 120 W, ERHA AR HEZRE 1Ak
HoAth 15 = WG A B A RAE (ERiE. R IE) , ARIEEEHEEIE”
AN RIE S (BIanfEiE . FEHE) « XFOW A 25 R T AR iERE 56
FFHAL. EF| 20 L 90 FFAR, ZRENE T BRI IR B & XPE S XA 7098 /i
FAME. 1997 ERFEBFHE G (HEEE) (1997 &) (The National Education Act of
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1997), XFZRIERE BT THBREE: <8 #5E, ROk E&H 8 HRE
AT AR RE )17 (2 3058 13 45D 5 1999 4R/ (B IER) RHEHAEM 5
A HFRZ — 5t B A BUEANE S 5 T AR B RE, - om I 1E A 0 B 2808 1) 2 B
(EZRHE 2346 . 2008 FFHH whmiAsn (B ZOURFE)  (Basic Education Core
Curriculum B.E. 2551) F-RIE M T RIBR F Sl RBRRERE I REIANFE,

SRR 4, HnE AR N IR B RO & SORS#R P SCAGER s 2 (e 10 AH B2 A A
FVERARMEE T H, MR IEA, FFERIHSPESZAFILL ., NS
By AUE BRI IR ARG T, AP R BN TR, AMSIEILAR,
ERESN . ERMEZEE, ZOREIE T )\NF 2180k, K Rif 2 m T
BEEAEBAF I IFE . 2021 FFHRE 25K APE (the Royal Institute of Thailand)
HAWEW (EFIESBERATHHME (2021—2022) ) REBUFRHE. ZM)2 %R
Py s B — B ERIE S EBOE, Ho6 MNMHREY: (1D EX AR E & ANE
RIEFAFRETBUOR: (D) X ETEERMEMERTSETECE: (3
Xt &urit s SAEE S B SEOR: (4 S ERRBUNE ANESECE; (5
B floe . Wradhkbs N LB S BUR;  (6) BIIRE S EUR.

MR E T REENERIES 2 REES B RS NiES, BEIERE
PIEEHAL, BB, SOEREHE A, RERERIT R, #77t
BUPEAE: BUNZRE AR T KRB A8 KR E A 2 .

EARERME, MR — RO R E R IMNERA A T T B85, B GRS E
NER—HNE, IFE— RSO ETE S (s, HOMZEE. ZHE. SRE)
VERNEE R HIAMEE R AT 28 =7 5 M AME 2 522 B A 5 A E 1 B K 1
T, WHIE. SEERATE

2.2 REHSMEHEBUR
ZHE ) AMERE BOR EEAFH R, OO AL ANE .

2.2.1 REMIGERFTBUR

FREPIEAFTHRKM 8, #E Jarunthawatchai and Baker(2024)% %%, JiE
#H (ELT) TR —tETEFAME (1824-1851) . MW HiE/E N S5 £ 1
T EZENANE R RN EE TR, R R E %2787 B X 5E R, X Fh i
— B IS B R U E F VAN (1851-1868) o I HE 175 26 [H 4% 2+ A HoAh 3
] T 0 2 A 3 R0 ) B R AR s, DU ARATT R85 FH 0 L e O 1 RS
SRR LA R et mnl, HRBEEERO R RMER., B AHETE (1868-
19100 FidiF St EE (1910-1925) #t—Domifl 7 oo FEE MR 54
PRI BT ACTE DA S 2 D) e R I B B . 1892 SFEANAT 1 2 — AN IE xR 91
WRERA, DRI JOEE WA G I R R R 8, 1909 4EmiiAm S (i
HIACHE HFER) (the Common Modem Educational Curriculum), T 95iE E A
HEERMAL, NN FERFZEE N BB, XS TEE KN BN
(1) 1E 3R} H (Sukamolson 1998). #7375 HE T (1910-1925) 4 7 iEXEEH, I
B T REE —Fr K ——R R IR, B EMAR (SHEE) ME, G
4% 8 BIMJLEMUA LS, JOEE 4 FRENMERIE, BoREZ E RAMEEE
W IBAE EAM2E 3T o 1932 4R 28 [E B AR W =5 AN 8 57280, BURFH-RIE
NITAZZE AR PFERHE, HERAIEFEE, 1948FHF IR RESEH
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B, RASRENZEEA LR S IOEN 7 — 1 14ME CamykiE . g B2A]
W) o 1955 F T KA NI JaB/E N ERIH, HAWSMEEE. fE,
HROCE ERE N IR BRI E . BN 20 42 60-70 AR, JOERIBAEREEEHE N
BeA R 2 B IR (Sukamolson ,1998). 1978 4 [E K H GFE 7 MBI R A FAR, B8
HESHEE (OHFEEEAE) PHEBEHNESRIE Z—. 1990 £/ 1996 %)
1978 FFIRFERAT EHHFEIT, Kb R B N R AR 2B R, ANk 40 pr 2
AHikE T oaERE . Rk, et - MELAWEEBORF, SRR IE g eiEH
S EHUR T E R AMEMAL GRIEME—RIAME) o 20 D 90 FEARZ E T PAL
527 A, WEREARASRMRACS A E KT 4. 1999 FEMAR 1
(EZEAFEY MR E P FIEBCRA 24 17 5K (Darasawang, 2007)
FEABTINITA N FER B R, FF T mSEEE PR B NINE, FERON RS
A LER. 1995 FREAEHEMAETEZ RSP AZE R 7O gE 1R
(English Program, EP) WiH, fEZHE A SZAFANL AR WA (03B RE, DLoeih
VERBEAE S AR B, REaMgaE., SRR, REHEE DS
HEBEFRME, VA SRR RS 1% LB A ECEAE 5 B E PR URAE, B85 A5E Tt
REEAIIEIES TN E e, 2008 £ E S A GEREEE Z O WRAE)
(Basic Education Core Curriculum B.E. 2551) 81 € J 18 AMEAE A EE AT B AME 52 5]
BIH, EFEANRCR (1) BEXhk: () ESEXH 3) EFMHEHME
SRR (4) WEF AHSHXAHAR R, LA 5 5 H AR
XA BRAHE R G SR R TT AR, FFREE A 1t [n] A R A o A Ak e [ () B 2
A . 2021 2 EBURLHER (EZKTE 5 BORATaIEI (2021—2022) ) WIEfi#
FEAE RSN — MG

FEAEARE R FESME BT — ML, EFEREETER AR (ASEAN)
BhHIAEES, 2EEZESEBOCHL W IE N E — /MBI, SOEAE
Ze 1] ()0 5 ISR AR S i oy v o R B B L) A . (HIEE A S O 2R E B N A
PEHIES, APk 2= B E SO R A A A E R o

2.2.2 REKH B EBUR

ZEEABR LB R TR TN (13 ) , ERAMBEBRIGT 18
aARE 20 ey, FREFHEABRKZRAE T E T REIX, FEAF K,
a5 =4 (Wang, 2000; Suryadinata, 2004) o A AR EIALHEX GEIM . il
L) eRkFEABRE S, B AE 19 HOPIHLCRKEENESY (5FRED
HASS AR KX, LA E R 5. RIORRIEERR, B o2 E RN
MR EEREAR . HUONEE (DURM . LX) [N, 2 RETRE/MEHE
P (i, KRR KE2REK, WFHiE LR 5miES). iR Z
AT RER A, EEMNFEI. B S WS, i, G kAR
FR)REE R, REEARRZ AT EEERERARE, KIEA 2255
AL N STE. ARESTE. WSS B HBNG, ERETE. 255
REIEREAS R . FEARIMRAAEX, PAERER 5 R T AR 5408,
AT & oNdat, o E sS4 WG U REE N R EEES,
NAEH CH X B RO T LT & NBEAE S R . BE 1930 45, 2ZE N EH1EIZ)
[RIFEM, 2 [ 45 M A A . 2y 2y R B [ N 1EAT B E 3)), AR 3UEIE & b 2 2 |
& HTT 5 S NEE . SO R ERE S BRI S, WIS AR SCER S o A E .
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2082, REIFRA R TIEX S0 (B30 ZHEWBUE, Bt
BB AR FWBOR, EXRE R (B0 HE7E T EERW, )y 20
et 30 FARLARTR T (30 HEWHBRBERM Tkt HFAZENELE
RE T 1E. 20 el 20 AP R BB E KRR TE, 2] 19324, 30z
AR 22 BAEHEIE 200 AT (Coughlin, 1960) . 1932 fEZRESLATH L EH)E, &
B BUMHEAT G R ECE, @i e GEZ RS #VE)  (Private School Act of
Siam) (1918) . CED'5EGIZE L2 %) (Regulations for the implementation of
forced education in Siam)  (1921) . (1936 FEHFASL22#7E)  (New Private School
Act of 1936) FFAHIIES, I SCPAR 2 ARG 7 SIS, S gl e ST BRI
BRI KA i B e )R EE T B, M ZRE ST (B30 HF SE
ST EAPHECR . iR R, REP PR G R — R EEE%, 19484 )5 = H
BURF X Ak B0 R S22 S P A IR MR P AN AT 1, 1954 A2 EBUM IR B IR TE A TR A,
nsgE TSR RS, i (AL ERIEBIER) (Private School
Amendment Act), XMAEKEHSCERICH . 1960 42 1988 4F[A], 2= EEUMT E
WX AT R A, BURHEAR AR N i B R BOR RS, A R AR SCURIN B
b 5 NI AR, FE LRI T RES U AR I EUR, & 1988 AR
HEACH 120 A (Prapin, 2004), WA E &AM NIMEHE —H 57 -

M 20 A 90 FFEARIT 4G, BEE A BRI R R TS i H 2%, i E L
A EARFF IR NIRRT Gy A TG E R B R s . ZRE &, JFaaHE)
3, AdEREE NG E NP2 E RAGEHE SO T ENEA TR, 52
HSCAN RN N SCAG N R B0 L 564 2 T SR R I AR 25K o 2 [ ] 5 %
JRHIFR 2, BR T ke b/ i B EE B Ny i EE R IMESL, R
BURF 1992 48 J5 5 thSCEE BURAEAT 1 — RAIEKIHEE, 1992 £ 2 AR EBUFIERX
fRER T S E ARSI, b sc S HARAME (SEE. VR, IR HIE) A
HEEMAL, RVFERIT AR T SCAEN & FIAMERRE, FRATRE B S 1500
Tiv ANEGAETFRRSCREE, AT EATIEEEEA, BT DU E S AT, R
HEHE I AE P EAEI REE. EE. HEME SCRRE . XOUHEBCE AR & X
NHERELREMAER, NP XHEEARELE R RZUE 7IEEEM, R E
LA N R B B .

1998 4 10 HREAF # =SB EZ R8P ONVEZFF R FMEERTTZ —,
HCAENANE, IERRIIARE RN FWN, P EHARME (s, HiE, &
AR ) —8, AN A SRR RV AME 3R H 2 — (Prapin, 2004) .

1999 SEFREHmifn ([ EEKZE) (National Education Act, B.E.2542) , #fji~7.4h
EE R E SN, M7 R TIRYE T EIRERANERLH, A ORI AME TR
QISR PR -

2003-2006 FEFREHF A RS (O-NET/A-NET) R AUBE S Cik%EFH,
PrEFSCOERIFEANE K FE XA R, H 007 2] PO A A T D Re I AME .

2006 AR — BRI EKZES ), REBUFHIE T b SC#sy: I E X
TSR] (2006-2010) ) (Strategic Plan for Promoting Chinese Teaching and
Enhancing National Competitiveness (2006-2010)) o ZFLI M E K &4 71/ I T
HOCHE WA A E M, X CEERE AR BERE. BN, B
VESEHR TR T B AR R AR, NPl A B R A s . BB E . &
FEHEAERN, CURE BARTM R RS IR EE, RIEE SR E R ST 2 H
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P S BeER R, R 21 LW 2R E OB T S S

2008 FEREHE HMAT GERZE O , BIMETIIN 12 FRMEE
PN IERERFE 2 —, BRI, HoCRIAIME NIRB R 2R AT AR 3 SE PR
1L B AT 2 HE P SO AME RS, ZRE /N R R P AL IR bR AT R E

2014 FEFRE ZE FHm RN Ec— A — BB, HE T B SR MU A
KBUK . ZBUR N — MR TR SCHE R TS E N, B 75 e
MIFR SRR, AP S BRAE T R R R S

2021 AE R E BURFHEHER) CE S8 T BURIT SR (2021—2022) ) K€ 7E/ME
AL T T, FOEAREEAE N NG, R IR R ORISR ENE E (AifiE . R
FEE. ZRE. DRIE) NS RS AMNEIEF

M TR T LU, REX S SCHEESBURAE D T R AT —
B ) T AR ok R il —— S SRR (i ik A v g i 2

23 REHXHBERFRE

REFSCHE LA, H—EHURRAEHEIEMBE LT E, K2R E
BUF B 54 . BREBERIPCHE KR A Z A F (Skinner,1957;
Coughlin,1960; Prapin,2004; FFuk, 1995) , BEAEKIR. X H 3 B4 7 E BUF
PR EEFBOR G SCHE R E.

H 20 el 90 SERWILIK, REMH XHES)) T LS B H] B ) B 3E
A% o 1992 FEH M A N R 2R E AR SCEE I HT A, X AR [ BUR T IR T8 X ST
HFEWEEE RG], S SCHEANREERAEERR. #HA 21 )5, REBUFIZ
WHANIRB Z CAME R E B, R R bR AEZRIE £ SRV RIS, B MAME R T
HMEME, P XHEEWEHFE T KRS BE PRI R RIR R E U,
HFEE B e B R BUE A A E R E BOR SR EEA R 7, RO RE
AMEZE R R B OB AIE 2 —

(1) 1992—1999 4=: BT 15 Hh ST A 5

1992 F )5, REBUFEHE 5 B CHFSE R ERD ., FRANRT
HER Bl A T 2082 A A SO FE IR SO IE N A L RAME R IBIR R . P02 N
PRI, FE XA S sE HME N F B B F (Praphin, 2004) o [FIE, A E SR
TE UG IR AN B A <2 2] vh SO Bl I S e R B AL & K, HBLEE — 3
R S

(2) 2000—2019 ;i@ AMERFESRUE, S S E B s E51E

HEN 21 e, B TP REHRRZME, REZE T SCNFEREE SME
T, 2008 F AR BB AN CGEMMZEEZORIE)  FRAKHE F A DB 5 T
SAF PR T AME RS, b e TR E N, # h  aT cA SCRR EL HE B)
“rR S H BE

X AR EBUFHESD TR CAE ERAE, e ES5TEBEHEEZNEE
HAEL B SFNERFGI AT SCRRE. FEEREH 2006 FiG/EE
ST BT AL TR 12 AL TR (R 2025 4 10 HD o 381G T EJRE FE Fr
B EEE (2020 ERTHRDGEBUTEIEE) , 2003-2024 F Bt RERE T
21000 KL E R XHE LIRS, REBCOVERE R CHE LB FHIRIE &2 1 E
K, REFLT AL TR E QR E AL TR 2o TR S 2P SCF
TR T S EEER AT, R T REPCHERE.
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(3) 2020 4 BUfE: WRAFIEALABRE SRR
2020455 AR 1 SCHCF R IHUBLY R R LTS B AL T [ TP 4

TSR LR, 2004 42 AAETACH % 51 22 OBEC)RAT (o

nmsfladesoufiaunisw) BB E T WP SCRF O HE R T2 26 F . IR M) . BUM 4%

LVPAbARE (2024) o X bREZE TP SCHE Ot ANBOR NG 1 HT B

MAE T HEBURE ML EORE, REEBUFE 1992 fFRUH 70 SCHE IR
Hl, R R E SR KR BIE VAR R, b ST A A R A ST
(BURHLR . BOEPM . 288 B0, 24, k. RBUFAN. hcRHER S
RS, NREP XA REEEG VAR R ESE . BEPSCHAFALED
= RERS T NIEH RS, 28 [ 2 2R MR AN E R F R R
MBS, P SCRAER AL BV BeR A e /N2 e S, 22 31 P i 22k
R dEgiit, BEBAT 156 Prefeha 86 Frkegdtic 1 sc &l e se
WA A 35 Frifak oy e 5 b AR <Ze-rh XGIE TR I H k7 &1E, TR 7 e
BESAENR 5 TTEREE; AESRIZECE YU 2,000 /A fh i SCREE,
FCEEE R T N, AR ORI N M E K

=, (R RETI MEERNEFESZOER

CFMY “ULIH EB5 IR BT EARIFI = AN H bR (1) TR T % S
R FUGRAE R () ARBEZEEI . FHICN GAIAE IR 55 75 H 15 SCRE
i, OFEREIRT CH RIS (3) NS I H P ek R SR
BLHI, MR E K4 7. FHEENDA (FM) AE.

3.1 WA

CFMDY BHUANETH: 2. PXHEEE . FoURr R % L&

PE P SO E 18 AT AR AN AT R 4 i

“CE” B P SCRFIE . A SO B B DL R A SCEOA AR ) kR g s DA
MIEE P S E NIEIE A PR E S B S B ol oh CHFER FENET
ZR[E 20 E R 2 B LA A 10 LB R A E R SRR (GCC) AR SRR
FE (CP) PRI, X2 E Al ZE P B SCEE 138 @ o SCERFE A SR 2
M3 )Ll 21 v B B B R SCEE R B O B b DIVPARAE . M T
HFETIR . MRS AMS T E. X2 (FM) MEENE, AT E
RIS . CFM) Aokt @ mh SCHRFE A SCRF O ERFE I FIE 2
K s

S = AR <P SCRF R E T R R XA 0 R SCRF IR AR A (U
UM, PR ARSI R HE R E A BRI EER, IR TEANAL
5E o

SEVYER Sy <P o SCH R IBAT BRI AR SRR 4 T P SO R AR T R &
ARITRIE S MR BARIST S AR A AL P SO A A RSO A A S PR R T T
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3.2 B0 iEdR
3.2.1 BRAT 25

CFAY R 3238 A SRR AN AR SO R AR O 2 MR & S A AN
KL -

R | LEFORE TR
%7 | (General Chinese Classroom: GCC) (Chinese Program: CP)
EH | HIL | ANFE | ANFE | E i o )L | NF N M F i
] 1-3 | 4-6 1-3 1-3 1-3 4-6 1-3 1-3
> >40%
40% <50%
EARE | ZAEE | &£ A R | EARE
Bt 3 s BF & ZH# Bt
= >120 /NEt | =160 /NEE | E4E >3 F 4
F 0 >3 ¥4
B | &% | &% | L@k Lid L # H X
>40 | >80 > ¥ | ZHE BT T A iR M Am iR Mo R | IR
NEE | N | >6 ¥ 4 LS G 2 ZHE Rt
S HE >40 /NBE | 240 NBY | B >24 %
e >5
>18 ¥ 4
X >YC | >YCT | >HSK | %3 3 >YCT2 >YCT3 >HSK4 | >HSK5
B 3k T |2 2 >HSK2 %, H>HSK2 | HSKK | HSKK &
KR o> X 3 > HSK1 R %
HSK1 > HSK3
%45 | >HSK 4 % HSKK # & >HSK 5 % HSKK &%
HIF | #Hm
R | vE | AL EF T XH TR AR | @it EF P XTI 84 %38 (CTCSOL)
& (CTCSOL) EE&T@EES R ABRAG
#H | BELRIES SR ARKSE
sh4E | > HSK4 > HSK5 > HSK5 % HSKK & %
#ff | A HSKK # %% | & HSKK &
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BB SCRRE (GCP) « UM BHE R BC T S, 2 I K
FERRRH G 40%. NE— RIS EENE, BB, AT 40 %
W NSRRGSR, BRI, REARST 80 W, WIRIE, b
SAEAIEAER, RO T 2455, 855 40 AT, SEF 80 I,
BSOS R, — RO MHEIE, PR, AT 24
Sy, RHERAT 6 0%50 BRI, SR T 6 M5, SEAT

e/ DT 18 N4y

HOCRF R (CP) « 4l LBrBOE 4 o, 2 ) KA L S PR 1
50%. /NEFERBNZFERE, PN BCHES ERIES)RIEH, BEADT
120 220, OB FHBRA DT 40 BB, S1EADT 160 BRES; N IUERL RN
ELg, PXAERNFEAES RRES)RE, BEADT 160 28, H30EF HiZ R
AT 40 RIS, LA T 200 REF . BTN E, HOUEREEAE S RRIE SR
H, ®FEADLT IS, PCHBRIEN A DT 5 A%, P ADF 844
gre MR, PHFESERRIESRHE, ADT 3, Ui IRA D
T 24 415, WA T 2740557

3.2.2 HEER

CFAEY X838 SCERFE AT P SR R I A R I B B s A Bkie, =&
PN (E R SCEE P SOKTFE AN E RS R, WS B B AR S
KRR SCE 5 RE il T FE

HSCAKP AR AR SCKE AR (HSKD SR, S#AETEE5E/NE =R, NE
P\ WP =N R =S E RS N SOKFEE i (HSK/HSKKD , FFik F
FEBL A SCKEARIE, DAV H SRR . A4 LI B A A VR & (1) 2
K, AREAE HSOKFIRA R EE R, X AN B 3 B 2 LS IR A TR SO ST
Fo il F SCORFEZEA W SOKFE SR N E Z IR R YCT1. /NERERIE YCT 2
o HSK 1. ¥ =R HSK2. & =82k e 2 2] PEIA 3 HSK3 26 . HSKK
WK o SRR ERFE AR I P SOKSPERR /NEE = AFE 00K YCT2 B¢ HSK I /NN
2% YCT 3 8L HSK2. #]7 =4FE4% % HSK4 Al HSKK iE/KFH k. & =4FE%ik
F| HSKS A3 135 /K~ HSKK =2 o

CFAY X&) L3 ey o o B 2 B B Hh 5SS 5 e D AR 5 A SOK 5
(HSK/YCT) #HZbrifi—EL.
3.2.3 FUHE R

CFAY 0t 30 A SCURFE AN o SRR E R PR AR AR 1 P SCHUM ) 38 kAT 1 M
SE A3 IE R 2R B A b A SC UM AN AN R SC O (B E AR MBS T e .
T8 R OSCURAR B B 28 [ AR b A S0 R SR Hh SOK T HSK4 28R HSKK H1 2 7K
-, IXESR AT LU, (H AR T 2R 2 O A R S A 2 S R o0
SRNAEHE BB AR ORI A i e R K, WY
JUBY B 20wt R SCHBUM IS 5 B8 U 7E HSKS 2R HSKK =2k FLA L, {HiX
—ERE B E I BB A T e, AT LR KT B R SR S B .
X RRE AR SO AN SO S, W SOKP B ZER 5 28 [ AR A e i £
KREAZ ., A, ZREBGREHLEFSCHITIANEAZ . b E RN, Zk
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BARRICL EP, hr s SO s il A M 5= TAEL K, A E bR S
JHIEF (CTCSOL) BiHAG M E G /K IR S e . xHFoNEAUT, MR B
G, BURAUE E PR SCEITIER (CTCSOL) ZEREIET, X e Z M EE s &
HSC TP BT R, R AR B 2B T A SCHUM R B A RE ST EE A . I
BT, BREHEH B S HEREA L S CHR SR E b, 2+ LER
W, REHEE —NCERETT . Kk, SIRHEA D E PR RO LR, H
H E B TR AME S AR R CE B SCEUTIERY BRSO i
Bribz 4h, HAhSR 2] EPRAERIM SR E B SH —E NS HE M E.

3.2.4 IBATHLE

CFMD) =50 SRt R I R 4e e, EEAREIH MR . Frfh X
L OPCHIN. @R, WA, RIS, AR, AR, A AR
PR B AR B IR AR S, HOM T VI FER, SRS R R E A
HURITE 1 F NI A R AR T B b SCRF RS, R BE 245 T AN 4 A
S e . S TURR 3R SO B I AT RCR AT B e B T W SO A AR I8 AT
HR FEET TR S, BN S THENE, BREESEHEMBERR
o BRIXEMAE NS BENM. FERAE TSR 53], AERE
EMHERRSHIABANEGEIFR T O (HCEC) « HEHKE W HIMES SRS
e @ adt, HXEE A E.

CFMY s ENS, SREEEE REFEMETLHE, ALRT,
MEE SR BN, R T —AREHE AT WA THLE], EZRE f S
BHIWH BT E ST, AZREIEREE R S HE R AT A R SR, 1R
FHSCHE EHIRCR, HEsh T SCHE TR R R

(FMY MR T REAFHSHEAEHBFIMNES TR EEFOLERFOLHE
B, BREHAFTHEGESHLESFOLAEERHROA, EFRXHESEL HHAER
AIEAE. 2022 4E 4 H 20 H, REHE ST EBEILHINE S M A1ET 0%
B (Tt ScHE AR , BB B EEREN R E.
(CFMY hESARMBEAFTTSHIMNESTREETONEENES LRI
Mf: L REEREIESREAE I LIRSS b SCEE KN 5sc
LT R I, s KT DR RS B E A SRR I S R
s IRAOLZRRRAA T Sc N, QREEPRP X EEEETE . JEE 2 SCEUfm
HE X R E AR P SC U, R4 P SOK T 3E 38, A AENL
2, BTHOATRI A SCEBRAE ST SRR A 02 S 3 B b W B e A7 ) A R
KPR (HSK) « (YCT);  SCREZR E b SC UM sk BUE B SCHOMAIE F555 .

H XU E TR SCEUE AR A 2R B v SCE R R B R L E S, A
e (MY HEHUS, o5 ar DU ZE E FEA 20 A MU S 30 P T I B0 . 8ot AN 2
PRI SR LR MR A RIS R, MR E T B FI R R R IR RS
Jo RO R R R E T, B M AR R Sc80, B35 CFMD
TR, A SRR AR AN R UM R SRS, I8 EE SR T A4 A 2 R &
W, HESRA SOy R EEES, F B P R AR R X R SC U, R
RZ2MAE BRI UG T SCR R AR, (HREE M BB e TRk . PEHE
HME 5 A AR R TR 5 A MU B R R [ A SR A AR R AL

M. (FPCRGRETM MREFXHERROHESIER
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4.1 ¥R T 2 EERH B P SCH AR HEE R

b EHE B ANE S a0 gt RERERRIEE D B A/
- S B SCIRAE AR AT 12 NE S R Bk eI, N iR . SR
MR EE. R AP . B RINAINE. mEAE. ORI (BF &
FAME S G EFL, 2021 o BLEEZOFEEREMNNE - ELIME, REBA
FEHR L AR AT [ 4 E HE R MECRPER

TERAGN (T 228 A AL AT & A2 [ 4 28 [ 8 ST AR ROR AT Y
FOCIRRE A BRSO, B S R I ORI 2 1 2 T R 28 [ FA S 2 A
A 7 (R EHCE B SO R FE UE B AR E S TR BT, SRR
5 S )< B AR B SCEEA R TR I (ALY, AL (b v s
e 2 [E] 4 [ R Al 0 o B ) o SC R AR

(T #sE b SCRAERRHENTD SE i 1 (B fledt ih S e B R 3e 4 )
Al AL (2006-2010 4F)) $2 H 11l 2 B Hh SCHCR At AR S, 4R i) F e LR
MINE, & = HEFATRER. RE (T #E P SCR RS AL — A
B, Afdult, TEMTKFEBMRZ, H (T SEREEZAETBERNES T,
IR 1 26 [H SRR BUh SCEU A b AA 2R, 2R B SO A RAE e BT RS8Rk i
SUE 1 RAFH

4.2 #EFNHCH BHRES F B E S MEFE S S E

HFriE T (Target Language, TL) H#%#i5 5 (Language of Instruction, LOD
2B AEMIE S BURSE R — 0 0oME, W OREE S ANE & BUR R
TEHR B S A FEIMER Y, BRESEE & FIE N EEEN S HES,
BATRER S RS IMEEERE DAMIIE S . HIRE S A RE P RS s HES T .
SEMMAAE RIS R, HAZ O Ihae 2 e I HERE TR IRRE, miAy & NiES
Heft. PR UM . Ut s, XIRRRIET”, £EUNERE Z T H
TRERE. 513, WUINAL 2GRS, B DRSS, AT L2
FRFEHEHRES, RBRTEZESBOR. BEWB A EA. BPiEEH
FED)RE R BN M BRI HEENIRME3 SR, o R IA B8 . H AT L
FEZRER S ZAME, REFAF IR, O R E R AR HARE S .

(MY HEH R SR OIRIES IR T R B 20E & A o R E LR B B B B
9B Z IR AR W T, Bl 9EE 4 B U2 (English Program: EP). JEiB45 AR FE 2 22 [H
HE MBI E T A G N2 MUK AL 1995 EIR I — I B AL 1R TH 28 [ 742
AR RISEE RIS, SRABHIEEENBUAES (RIRET), AR B 3
B RHE ey Bl REMIEES) SEIEENBUAE SRR, —RERES
N AR ) B WG ) TS BUA N, R E R B i R AR A T T
Bk o

FERRF O URAERUE 2N LI Bob B i BRI KA 50%, /NER Boosis
RREHH A5G Bl BEERs, hebrBbr 7 RiE. RESCH. 2 EEE
ERHE A AR AR H #RT DU SGER IR, SEERE R B3 I ARG
i 5 2% hsifE (CEFR) [HFRJSOKTH RO E, WA (TOEFL) | HE/Y
(IELTS) . #EMk (TOEIC) . Z= [ FEAah#E it 00 e if Ry (R A, A i 72 4R [
)2 A R K BB T T IR TR

Hh SR (L URAR F) B R B B R bR 5 TR A LR A AR R AR ALY, EhanfE %)) )L
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By BOAN L A BRI ¥ 50% A3 BRI 8]« /N2 BERT AR SCH iR R H DL 2 Ben]
P CERIOPTARH 51 E BRSO AR E P, Al DASUE 4 7 3R E
FARBEENI RIS . X A AR E LN 2 F PR R 5 R i) —
BIPTBL A2 B P SCHE MBS 52 2 8 DU SO AR 5 2 TR I B2
Az, AR ETD A SR SRR T E A, R R E S A TS A
Rk

4.3 (EFRHCHE P UK EES ) EHERE

CEPRSCEE SOKFERRRAEY  (BUN IR badE") 2021 45 3 H 24 H
HH EE R EHANERIE S CFIAER RS KA, 2021 4F 7 H 1 HsLjit, “2&+
BN A A E S 2] AL 2 )3 GBS H AR K B SR,
CPRE) B2 B SOKE R =g, DLETT . W il Bkl MES
FER BRI NPT HE, DL IERZbREE /. AT N EMIE S BEERER =
VPN GERE, DAsgWr. B, S 5. BENTIOUE S BaE, INHERbR e = )
I SCKFE e CRRPEEY VBT a0 8T B AR B A, 2 [ B SCRCE 1 T2 Wit
SR, & —FhaiEth. Tt R, BESErER R, HUES
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A VISUAL ANALYSIS OF RESEARCH HOTSPOTS AND
TRENDS IN DIGITAL CHINESE LANGUAGE
EDUCATION BASED ON CITESPACE (2001-2024)

LI LIGUANG!
ZHAO NAN?

Krirk University

Abstract

In an era characterized by the deep integration of globalization, digital Chinese
language education has emerged as a core engine for the high-quality development of
international Chinese language education. Drawing on 161 core journal articles
indexed in the China National Knowledge Infrastructure (CNKI) from 2001 to 2024,
this study employs CiteSpace software for visual bibliometric analysis. Key findings
include: (1) Research in this field has exhibited stepwise growth, with a sharp surge
after 2020, primarily propelled by national policy initiatives and technological
advancements; (2) An initial core author network—centered around scholars such as
Liang Yu and Wu Yinghui—and a leading research institution,Beijing Language and
Culture University,have emerged; (3) The evolution of research can be divided into
three phases: the early stage (2001-2019) focused on digitizing teaching tools, the
mid-stage (2020-2021) deepened multimedia integration, and the recent stage (2022—
2024) has shifted toward Al-driven immersive learning paradigms; (4) Burst term
detection reveals a frontier transition from “technology application” to “problem-
solving” and “ecosystem reconstruction,” with “strategies,” “international
communication,” and “digital literacy” emerging as dominant themes in the past five
years. Current challenges include an underdeveloped theoretical framework,
misalignment between technology and pedagogical objectives, and unclear localization
pathways. Future efforts should prioritize the integration of “Al + educational
resources,” synergies between “international communication and area-specific
approaches,” and a unified framework linking “digital literacy and teacher
development,” thereby advancing digital Chinese language education from
“technology-enabled instruction” toward “ecosystemic transformation.”

Keywords: digital Chinese language education; CiteSpace; knowledge mapping
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A CASE STUDY OF TEACHING CHINESE AS A FOREIGN
LANGUAGE IN THAILAND FROM THE PERSPECTIVE
OF AFFECTIVE FACTORS:TAKING PETPITTAYAKOM

SCHOOL AS AN EXAMPLE

HAN XUE

Teachers College of Beijing Language and Culture University

Abstract

Affective factors are widely recognized as important variables influencing second
language learning outcomes in the field of International Chinese Language
Education.Taking Petpittayakom School in Thailand as a case, this study draws on theories
of affective factors in second language acquisition and adopts qualitative methods,
including classroom observation, teaching journals, and interviews, to examine the roles of
learning motivation, learning attitudes, personality traits, anxiety, and self-confidence in
Chinese language classrooms. The findings indicate that affective factors play a significant
role in regulating classroom participation, learners’ willingness to communicate, and
learning sustainability. However, challenges such as insufficient internalization of learning
motivation and unstable affective support mechanisms persist. Based on the case analysis,
this study proposes pedagogical implications to inform Chinese language teaching practices
at the secondary school level in Thailand.

Keywords: Affective factors; International Chinese Language Education; Chinese teaching

in Thailand; case study; secondary school Chinese classroom
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Abstract

Against the backdrop of the “Chinese + Vocational Skills” initiative and the deepening
of China—Thailand economic and trade cooperation, this paper focuses on Chinese
language competence for Thai cross-border e-commerce and cross-border logistics
positions. It seeks to refine a task-oriented framework of Chinese language competence for
real workplace roles on the basis of a systematic review of relevant Chinese-language
research. Drawing on literature retrieved from CNKI between 2020 and 2025, the study
employs keyword-based searches, multi-round screening and coding, and combines
bibliometric analysis with content analysis to systematically organize existing descriptions
of job roles and language requirements. The findings show that, although current studies
have begun to address scenarios such as platform operation, cross-border customer service,
and warehouse—distribution coordination, their depictions of Chinese language competence
largely remain at a general level (e.g. “solid language foundation”, “strong communication
skills”) and lack operationalized, fine-grained indicators. Building on these results, the
paper proposes a Chinese language competence structure model for Thai cross-border e-
commerce and cross-border logistics positions, and further discusses its implications for
course objective design, industry-oriented Chinese textbook development, and university—
enterprise collaborative talent training.

Keywords: Cross-Border E-Commerce in Thailand; Cross-Border Logistics;
Occupational Chinese Language Competence; Chinese Plus Vocational
Skills; Systematic Review
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Abstract

This paper proposes a comprehensive theoretical and pedagogical framework for
Newspaper Reading and Chinese Society, an advanced undergraduate course designed for
third-year Sinology majors in international academic contexts. The course advances
Chinese language and area studies pedagogy by moving beyond skills-based language
instruction toward an integrated model of critical literacy. Anchored in a Content and
Language Integrated Learning (CLIL) structure, it synthesizes Critical Discourse Analysis
(CDA), Mediatization Theory, and Intercultural Communication Competence (ICC) to
foster students’ linguistic, analytical, and intercultural development simultaneously.

Addressing a key gap in Sinology education—the transition from advanced language
proficiency to meaningful scholarly engagement with contemporary China—the course
trains students to systematically deconstruct Chinese news discourse across lexical,
grammatical, intertextual, and socio-political dimensions. Mediatization Theory frames
students’ understanding of the institutional, political, and technological logics shaping news
production, while ICC-informed comparative media analysis cultivates critical cultural
awareness.

Pedagogically, the course adopts a dual-cycle instructional model that alternates between
teacher-guided analytical training and student-led seminars, operationalizing constructivist
and sociocultural learning principles within a community-of-practice framework. A
constructively aligned assessment design—combining reflective writing, presentations,
examinations, and a final news-writing project—evaluates both theoretical mastery and
applied competence. The paper argues that this integrated approach offers a replicable
model for Sinology and advanced foreign language education, equipping students with the
critical media literacy necessary to engage thoughtfully with contemporary Chinese society.

Keywords: Critical Discourse Analysis (CDA); Sinology Education; Content and
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Language Integrated Learning (CLIL); Intercultural Communication
Competence (ICC); Chinese Media Literacy.

1. Introduction: Rationale and Theoretical Imperative

The study of contemporary China in the 21st century presents a formidable yet essential
challenge for Sinology programs worldwide. Moving beyond the foundational pillars of
classical texts, literary canons, and core linguistic structures, a comprehensive
understanding of modern China demands direct engagement with its dynamic, multifaceted,
and often paradoxical social reality. For advanced undergraduate students of Sinology,
achieving this understanding requires a bridge—a pedagogical tool that connects high-level
language proficiency with the analytical frameworks of the social sciences. This course,
“Newspaper Reading and Chinese Society”, is designed to be precisely that bridge, utilizing
the daily discourse of Chinese news media as its primary pedagogical material and
analytical site.

The foundational premise of this course rests upon a constructivist view of social
reality and the central role of language within it. As Berger and Luckmann famously argued
in The Social Construction of Reality, “language is capable of becoming the objective
repository of vast accumulations of meaning and experience, which it can then preserve in
time and transmit to following generations” (1966, p. 37). The newspaper, as a daily,
institutionalized producer of language, serves as a primary agent in this process of
construction, preservation, and transmission. It does not merely report on a pre-existing
social world but actively participates in its continual making and remaking. Through its
narratives, frames, and lexical choices, the press contributes to what Berger and Luckmann
term the “objectivation” of social phenomena—transforming fluid human activities and
interpretations into a seemingly objective, factual, and enduring reality for its readers.

Therefore, the pedagogical imperative of this course is twofold. First, it must address
the linguistic-disciplinary gap. Advanced students often possess the grammatical
competence to parse complex sentences but lack the specific discursive and socio-political
literacy to decode how meaning is strategically generated within Chinese public discourse.
Second, and more critically, it must equip students with the theoretical and methodological
tools to become critical consumers and analysts of mediated social knowledge. They must
learn to see the newspaper not as a transparent window onto China but as a deeply
implicated actor in shaping perceptions, legitimizing structures, and negotiating power.

This course is conceived as a response to these imperatives. It posits that a deep, critical
engagement with Chinese newspaper discourse—understood as a primary site where
language, ideology, and social practice intersect—is indispensable for cultivating the next
generation of Sinologists. These scholars must be capable of not only accessing Chinese-
language sources but also of interrogating their conditions of production, their underlying
logic, and their role in the ongoing construction of Chinese social and political life. The
following sections detail the specific theoretical frameworks and pedagogical design
through which this critical engagement is structured and fostered.

Vol.5 No.2, 2025 135



International Chinese Language Teaching Journal (ICLTJ)

Krirk University

2. Theoretical Foundations

The pedagogical architecture of “Newspaper Reading and Chinese Society” is
intentionally interdisciplinary, synthesizing robust theoretical frameworks from sociology
of knowledge, linguistics, media studies, and education to form a coherent analytical lens.
This integration provides students with a sophisticated metalanguage and a structured
methodology to transform their reading from passive comprehension to active, critical
deconstruction.

2.1. Critical Discourse Analysis (CDA) as the Core Analytical Engine

The primary methodological framework of the course is Critical Discourse Analysis
(CDA), principally as developed by Fairclough (1995) and van Dijk (1998). CDA
provides the precise tools to operationalize the Berger and Luckmann-inspired view of
language as a social practice. As Fairclough articulates its fundamental
premise, “Discourse is a practice not just of representing the world, but of signifying the
world, constituting and constructing the world in meaning” (1992, p. 64). This
constructivist stance moves the pedagogical focus beyond mere textual description to the
investigation of the often-opaque relationships between discourse, power, and ideology.
Van Dijk further clarifies the political dimension of this analysis, stating that critical
discourse analysts specifically “focus on the ways discourse structures enact, confirm,
legitimate, reproduce, or challenge relations of power and dominance in society” (2015, p.
460).

Within the context of Chinese newspapers, this framework equips students to transcend
the basic question of “what does this text say?” and instead pursue a more probing line of
inquiry: “how does it say it, why does it say it this way, and what social effects might this
have?” To this end, the course employs CDA across three constitutive levels of analysis,
training students to systematically connect linguistic detail to broader social processes:

Textual Practice: At the micro-level, students apply CDA to dissect linguistic features.
This includes analyzing lexicalization (e.g., categorizing a labor action as a “strike” [ 52 1]
versus a “coordination incident” [ Z54+], why is a protest framed as a “disturbance”
[4%FL] versus a “collective expression” [£HEAEL]?), modality (e.g., the use of “must”

[%7] vs. “could” [F]LL] to convey authority or possibility, using “must implement” [

17 2] to express deontic authority versus “could explore” [F] LL¥RZ] to suggest
possibility), and transitivity (e.g., who is the active agent and who is the passive recipient
in an event, as in “police dispersed the crowd” [ 77k & T #XJ7 ] vs. “the crowd dispersed”
[(FRFPAF LR E D) .

Discursive Practice: At the meso-level, the course employs the concept
of intertextuality. Here, the focus expands to the production, consumption, and intertextual
relationships of texts. A core assignment requires students to perform contrastive
intertextual analysis, collecting reports on the same event from different newspaper genres
(e.g., the party organ Peoples Daily ( A & [ #K ), the financial investigative
outlet Caixin (/4 #r) , and the popular-nationalist Global Times (*Ek#/78) ). They
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examine how these texts dialogically reference, recontextualize, or ignore each other and
their sources. This practice allows students to map the discursive field, identifying the
struggle between dominant, institutional voices and marginal, alternative narratives. It
operationalizes van Dijk’s insight that “one of the crucial tasks of CDA is to explicate the
role of discourse in the reproduction of power and hegemony” (2006, p. 119), by making
visible the processes through which certain perspectives become normalized while others
are omitted or delegitimized.

Social Practice: At this macro-level, CDA connects text to society. The students will
learn how to connect their textual and discursive findings to the broader sociocultural and
political context. They investigate how the identified discourse strategies contribute to
overarching social functions, such as the legitimation of specific policies, the construction
of collective identities (e.g., the “model citizen” [#&iE A K] versus the “troublemaker”
[#3%L4>T]), and the naturalization of socio-political concepts like “social stability” [
2xFa7E]  or “national rejuvenation” [ERE D], also the reproduction or challenge of
dominant ideological formations, such as “socialism with Chinese characteristics” [+
Fefth2x3 ] or the “Chinese Dream” [FH[E%F]. This level of analysis fulfills the
critical aim of situating media discourse within what Fairclough terms “the hegemonic
struggles which take place in and over discourse” (1995, p. 94), enabling students to
critically evaluate the role of news language in maintaining or challenging existing social
relations and power structures in China.

2.2. Mediatization Theory: Contextualizing the “Media Logic”

To comprehend the institutional dynamics and structural pressures that
shape why Chinese newspapers produce discourse in particular ways, the course
incorporates Mediatization Theory as articulated by Couldry and Hepp (2017). This
theoretical lens is essential for moving beyond textual analysis alone, situating CDA
within the concrete organizational and technological realities of contemporary media
production. As Couldry and Hepp define it, “Mediatization is a concept used to analyze
critically the interrelation between changes in media and communications on the one
hand, and changes in culture and society on the other” (2017, p. 15). More specifically,
the theory posits that media have evolved into a semi-independent social institution
possessing its own constitutive “media logic”—a set of norms, formats, temporalities, and
economic imperatives—to which other core institutions (politics, the economy, religion)
must increasingly adapt to communicate effectively and maintain their social relevance.

This framework provides the crucial macro-context that animates the micro- and meso-
level CDA performed by students. It reframes the news text from being a simple output of
political will to being the negotiated product of a complex force field. Students are guided
to examine how at least three distinct, and often competing, institutional logics collectively
impress themselves upon news production:

The Political-Instrumental Logic: This encompasses the directives of propaganda (‘=
%), the imperative of maintaining social stability (#& 4 #2 %), and the overarching
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narrative frameworks of national policy (e.g., the “Chinese Dream”). This logic is most
visibly embodied in central party organs like People’s Daily ( { NI HHR)Y ).

The Commercial-Market Logic: Predominant in many metropolitan and financial
newspapers (e.g., The Paper (B WEHE ) , Caixin (W %) ), this logic prioritizes
audience appeal, advertiser interests, market competition, and the news values of conflict,
immediacy, and human interest to capture readership and revenue.

The Technological-Digital Logic: Driven by the infrastructures of the internet and
mobile platforms, this logic emphasizes speed (instant updates), interactivity (comments,
shares), algorithmic distribution, and multimedia storytelling, reshaping news formats and
consumption patterns across all outlets.

A concrete pedagogical application involves students conducting a comparative framing
analysis of a single contentious socio-political event—such as a local environmental protest.
They would dissect how the event is constructed in, for example, the Peoples
Daily versus The Paper. The former might deploy a frame of “Government Responds
Swiftly, Ensuring Social Harmony” (B 0 i )3, £ i 1 2= F118), emphasizing
political resolution and order—a clear adaptation to the political-instrumental logic. The
latter might employ a frame of “Villagers’ Decade-Long Fight Against Polluting Factory’
(M R+ Pr 975 4« 1)), highlighting accountability, civic action, and personal
narratives—a framing tailored to the commercial-market logic’s demand for compelling
human drama and investigative appeal.

Through such exercises, mediatization theory empowers students to see Chinese
newspapers not as monolithic “state mouthpieces” but, as Couldry and Hepp’s perspective
suggests, as “complex sites where various social institutions meet and their logics interact,
often in tension with each other” (2017, p. 56). It reveals news discourse as a terrain where
political control, market forces, and technological change are in constant, dynamic
negotiation, thereby adding a vital layer of institutional explanation to the discursive
patterns uncovered through CDA.

b

2.3. Intercultural Communication Competence (ICC): Fostering Critical Cultural
Awareness

The ultimate goal of Sinology extends beyond analytical proficiency to fostering
meaningful and ethical intercultural engagement. Therefore, this course is explicitly
aligned with established models of Intercultural Communication Competence (ICC),
particularly those articulated by Byram (1997) and Deardorff (2006). These frameworks
provide a structured pedagogy to transform students from external analysts into reflexive
intercultural learners, capable of navigating the complex moral and epistemological
spaces between cultures. Deardorff emphasizes that intercultural competence is best
understood as “the ability to communicate effectively and appropriately in intercultural
situations based on one’s intercultural knowledge, skills, and attitudes” (2006, p. 247).
This course operationalizes this ability through a deliberate focus on three interconnected
dimensions of Byram’s model:
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Knowledge (Savoirs): Students acquire systematic, declarative knowledge of China’s
unique media ecosystem. This includes its historical development, its regulatory and
censorship architecture (e.g., the role of the State Administration of Radio, Film, and
Television and the Cyberspace Administration of China), the political economy of different
newspaper types, and the media’s prescribed role in “social governance” (125 #E) and
the cultivation of “socialist core values.” This foundational knowledge is essential for
contextualizing discourse and moving beyond superficial cultural assumptions.

Skills of Discovery and Interaction (Savoir apprendre/faire): The cyclical structure of
student-led research, presentation, and peer debate is designed to train these dynamic skills.
Students must actively discover primary texts, interpret their codes and contexts,
and interact with differing interpretations in a collaborative yet critical forum. This process
cultivates the ability, as Byram describes, to “operate knowledge, attitudes and skills under
the constraints of real-time communication and interaction” (1997, p. 34). It transforms
passive knowledge into an active, dialogical practice of meaning-making.

Critical Cultural Awareness (Savoirs’ engager): This dimension is the cornerstone of
the course’s intercultural aims. It moves beyond skills to an ethical and critical stance.
Byram defines this as “an ability to evaluate, critically and on the basis of explicit criteria,
perspectives, practices and products in one’s own and other cultures and countries” (1997,
p. 53). The course activates this ability through structured comparative analysis. When
students juxtapose Chinese media narratives on international events (e.g., climate change
negotiations, geopolitical disputes in the South China Sea) with coverage from their home
countries’ media, they are compelled to de-center. They must relativize their own
culturally naturalized perspectives and recognize the historicity, situatedness, and potential
partiality of a/l media discourse—including that which they have previously taken for
granted. This practice disrupts ethnocentric judgment and fosters what Deardorff identifies
as a key internal outcome: “adaptability, flexibility, an ethnorelative perspective, and
empathy” (2006, p. 254).

The goal is not to adopt a Chinese perspective uncritically, nor to reject one’s own, but
to develop a critical understanding that can negotiate the space between them, making
informed and reflective judgments about the power dynamics, values, and meanings at play
in cross-cultural representation.

2.4. Constructivist and Sociocultural Learning Theories: Designing the Learning
Process

The instructional design of this course is fundamentally grounded
in Constructivist (Piaget, 1970) and Sociocultural (Vygotsky, 1978) learning theories.
These frameworks reject the transmission model of education, instead conceptualizing
learning as an active, situated process of knowledge construction, wherein learners build
new understanding through interaction with their environment and social community. This
philosophical commitment directly shapes the course’s pedagogical architecture,
transforming it from a lecture-based format into a dynamic workshop of critical inquiry.
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Constructivism underpins the core expectation that students must be the primary agents
of their own learning. As Piaget asserted, “The principal goal of education is to create men
and women who are capable of doing new things, not simply of repeating what other
generations have done—men and women who are creative, inventive, and discoverers” (as
cited in Bringuier, 1980, p. 132). This goal is operationalized in the student-led seminars
and reflective essays. Learners are not presented with a singular, authoritative
interpretation of a news text. Instead, they are tasked with actively building their own
evidence-based interpretations and arguments through primary text analysis. The process
of comparing divergent reports, identifying linguistic patterns, and formulating a coherent
critique requires them to assimilate new information into existing cognitive frameworks
and accommodate those frameworks when confronted with contradictory evidence,
thereby constructing a more nuanced and personal understanding of Chinese media
discourse.

Vygotsky’s Sociocultural Theory provides the essential social and interactive dimension
to this constructivist process. It posits that higher-order cognitive functions originate in
social interaction. Vygotsky famously argued that “what a child can do with assistance
today, she will be able to do by herself tomorrow” (Vygotsky, 1978, p. 87), a principle
encapsulated in the concept of the Zone of Proximal Development (ZPD)—the gap
between what a learner can do independently and what they can achieve with guidance.
The course structure is a deliberate application of this principle:

Scaffolding: The instructor’s initial role is that of a facilitator who provides structured
support, or “scaffolding.” The early lectures and guided whole-class analyses offer the
necessary tools—the specialized vocabulary, CDA heuristics, and mediatization
concepts—precisely calibrated to operate within the students’ collective ZPD.

Community of Practice: The peer-learning model, central to the bi-weekly cycle,
institutionalizes social learning. The student presentations and subsequent critical Q&A
sessions create a “community of practice” (Lave & Wenger, 1991). In this community,
knowledge is not possessed by the instructor and transferred downward; it is socially co-
constructed through dialogue, debate, and collaborative problem-solving. More capable
peers, through their presentations and critiques, provide models of advanced practice,
guiding others toward higher levels of analytical competence. This interactive process
externalizes and socializes the act of critical thinking, making it visible and learnable.

By weaving together CDA (providing the sow of analysis), Mediatization (explaining
the why of production), ICC (defining the purpose of understanding), and a Constructivist-
Sociocultural pedagogy (dictating the method of learning), this course creates a robust,
multi-layered, and theoretically coherent foundation. It systematically transforms advanced
language students from passive recipients of information into active, socially situated, and
incipiently autonomous critical scholars of Chinese society.

3. Course Design: A CLIL-Based, Dual-Cycle Model

The pedagogical architecture of “Newspaper Reading and Chinese Society” represents a
sophisticated application of Content and Language Integrated Learning (CLIL) principles,
consciously structured around Coyle, Hood, and Marsh’s (2010) foundational 4Cs
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Framework. As the authors assert, successful CLIL requires the holistic integration of four
components: “Content (subject matter), Communication (language learning and using),
Cognition (learning and thinking processes), and Culture (developing intercultural
understanding and global citizenship)” (Coyle et al., 2010, p. 41). This course is explicitly
designed to embody this integration:

Content: The substantive knowledge encompasses Critical Discourse Analysis,
Mediatization Theory, and the empirical realities of China’s media ecosystem and social
governance.

Communication: Language is both the object and medium of study. Chinese is the target
language for high-level analysis, debate, and written production, while English serves as a
precise metalanguage for introducing complex theoretical constructs, ensuring cognitive
accessibility.

Cognition: The curriculum is engineered to systematically develop higher-order
thinking skills. Students progress from analysis and evaluation in guided sessions to
synthesis and creation in their independent research and presentations, engaging in what
Coyle et al. describe as the necessary “cognitive processing and problem-solving” (2010,
p. 54) that deepens both content and language mastery.

Culture: The development of Critical Cultural Awareness (savoir s ‘engager) is a central
pillar. Through comparative media analysis, students interrogate their own and others'
cultural frames, advancing toward the intercultural understanding that is core to the 4Cs
model.

This theoretical framework is operationalized through a rigorous 90-minute Dual-Cycle
Structure, where each two-week period constitutes a complete epistemic loop from
scaffolded knowledge construction to autonomous scholarly practice.

3.1. Week A: Teacher-Scaffolded Analysis & Discursive Negotiation (The “Input &
Internalization” Cycle)

This session is designed for guided immersion and the modeling of expert practice.

Part 1: Conceptual Framing (10 mins): The instructor, using English for conceptual
clarity, introduces or revisits a core theoretical lens (e.g., “Framing Analysis within CDA”).
This provides the cognitive “toolkit” for the session.

Part 2: Expert Modeling of Analysis (50 mins): The core of this session is a live, think-
aloud deconstruction of a recent, carefully chosen news text. The instructor, switching to
Chinese for text-specific work, explicitly models the application of the day’s theoretical
tool. This involves:

Micro-Level Demonstration: Highlighting specific lexical choices, grammatical
structures, and rhetorical patterns.

Meso-Level Connection: Showing how these textual features construct a particular
frame or intertextual relationship.

Macro-Level Interpretation: Explicitly linking the discourse to broader social,
political, or cultural contexts informed by mediatization theory.
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This process makes the invisible cognitive work of expert analysis visible, providing a
scaffold within the students’ ZPD.

Part 3: Dialogic Negotiation (30 mins): Students, now primed with both the tool and
a model, engage in guided discussion or debate on the issues raised. This is not a free-for-
all but a structured discursive space where they must use the newly acquired
metalanguage to articulate their interpretations, challenge others, and negotiate meaning.
This stage transforms passive input into active, socially mediated cognition, fostering both
communicative competence and critical thinking.

3.2. Week B: Student-Led Critical Inquiry & Community Praxis (The “Output & Co-
construction” Cycle)

This session flips the classroom dynamic, positioning students as primary knowledge
producers within a scholarly community of practice.

Part 1: Seminar Presentations (60 mins): Two students assume the role of seminar
leaders. Their task extends beyond summary to critical exposition. Each presentation must:

Clearly identify sources (publication, date) and justify the selection (the why of interest,
linked to course themes); Conduct a structured analysis applying CDA and mediatization
concepts to their chosen texts; For comparative presentations, explicitly analyze the
interplay of different “media logics” in shaping divergent reports; Articulate a clear,
defended thesis based on their analysis. This format assesses not only linguistic proficiency
but, more importantly, the ability to synthesize theory and evidence into a coherent
scholarly argument.

Part 2: Collaborative Critique & Intercultural Dialogue (30 mins): The audience
transitions from listeners to active participants in a scholarly peer-review process. The
Q&A is structured to encourage:

Methodological questioning: “How did you isolate framing in text A versus text B?”

Interpretive challenge: “Could the evidence you cited also support an alternative
reading?”

Intercultural perspective-taking: “Based on your analysis, how might a Chinese
reader with a different social position interpret this? How does this framing compare to
the dominant narrative in my home country regarding similar issues?”

This interactive forum is where knowledge is socially co-constructed, intercultural
competence is tested in real-time, and the classroom truly becomes a community of
critical inquiry.

3.3. The Lexical Approach as Discursive Resource Acquisition

Vocabulary instruction is fully integrated into this CLIL model, moving from list
memorization to strategic resource acquisition. Post-analysis, students receive a structured
lexicon for each text, divided into:

Basic Vocabulary & Sentences: High-frequency terms and formulaic expressions
essential for literal comprehension and reproduction of core ideas.
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Extended Vocabulary & Sentences: Thematically or analytically rich terminology,
coupled with complex sentence structures that model how to use this vocabulary in
argumentation (e.g., “This lexicalization serves to naturalize the boundary between...”,
“The consistent use of this metaphor functions ideologically to...”).

This approach treats vocabulary not as an isolated goal but as the essential discursive
resource bank required to execute the cognitive and communicative tasks of critique and
presentation, directly supporting the progression from comprehension to sophisticated
scholarly production.

4. Assessment: Aligning Theory with Practice

The assessment strategy for “Newspaper Reading and Chinese Society” is a deliberately
constructed ecosystem, where each component serves as both a measure of learning and an
extension of the pedagogical process itself. It is designed to achieve constructive alignment,
ensuring that the course’s theoretical foundations, learning activities, and evaluation
methods are fully coherent and mutually reinforcing. This system moves beyond testing
rote knowledge to create multiple, iterative opportunities for students to perform,
demonstrate, and reflect upon the competencies central to the course: critical discourse
analysis, intercultural awareness, and scholarly communication.

4.1. Bi-weekly Reflective Essays: Fostering Metacognitive and Critical Engagement

These periodic written assignments serve as the primary instrument for
fostering metacognition and critical reflexivity. Submitted at the end of each instructional
cycle, the essays require students to synthesize the analytical work of the previous two
weeks. Crucially, the prompt demands more than summary; it asks students to:

Analyze the Analysis: Reflect on the theoretical frameworks (CDA, Mediatization)
applied in class and in peer presentations, evaluating their utility and limitations in
interpreting specific texts.

Articulate Positionality: Situate their own interpretations within the “community of
practice”, explaining how class discussions, debates, or alternative viewpoints challenged,
confirmed, or refined their initial readings.

Exercise Critical Cultural Awareness: Explicitly reflect on the intercultural dimension
of their learning, considering how their own cultural positioning influenced their reception
of the news discourse and how the Chinese media's framing might be perceived from
different subject positions.

This process operationalizes the highest levels of Bloom's Taxonomy—evaluation and
creation—while training students to become self-aware, reflexive scholars. The essays are
submitted in standard DOC format to facilitate detailed digital feedback, where the
instructor can engage in a textual dialogue with the student, modeling scholarly critique
and guiding the development of their analytical voice.
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4.2. Student-Led Seminar Presentations: Assessing Analytical Synthesis and
Scholarly Communication

This is the capstone performance task for each instructional cycle, offering a holistic
assessment of multiple learning objectives. Students are evaluated on a rubric that
integrates:

Content & Cognition: The depth and accuracy of the CDA/Mediatization analysis, the
strength of the evidence-text linkage, and the clarity of the synthesized thesis.

Communication: The effective, fluent, and appropriate use of Chinese academic and
media discourse terminology to present complex ideas.

Intercultural Competence (Interaction): The presenter’s ability to field questions,
engage with alternative perspectives, and facilitate discussion—key components of savoir
faire.

This task transforms assessment from a solitary exercise into a public, social act of
scholarship, reinforcing the course’s sociocultural learning foundation.

4.3. Examinations (Mid-term & Final): Validating Integrated Knowledge and
Precision

The written examinations serve a dual purpose of validation and consolidation.
Structured in two parts, they assess the integrated mastery of the course’s two pillars:

Part 1: Theoretical and Contextual Knowledge: This section tests students’
declarative knowledge of media theory (CDA concepts, mediatization logics), the
structure of the Chinese media landscape, and key historical developments. Question
types (short answer, definitions) ensure a firm grasp of the conceptual toolkit.

Part 2: Applied Linguistic and Analytical Proficiency: This section assesses the
ability to operationalize knowledge. Through tasks like translating strategically chosen
news excerpts (testing precision with discursive vocabulary), filling in blanks in a news
analysis paragraph (testing control of academic metalanguage), or answering guided
comprehension questions on an unseen text (testing immediate analytical skill), students
demonstrate their capacity to apply learning in novel contexts.

The 80/20 weighting between basic/extended vocabulary in exam design is a direct
reflection of the course’s scaffolded lexical approach, incentivizing deep engagement with
the core discursive resources.

4.4. Final News Article: The Summative Creative Synthesis

The culminating individual project requires students to transition from analyst to
practitioner, embodying the ultimate synthesis of the course’s learning outcomes. By
researching and writing an original news article of at least 1000 words on a topic of their
choice (campus or societal), students must:

Internalize Genre Conventions: Demonstrate an implicit understanding of news
writing structure, style, and rhetorical moves in Chinese.
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Apply Discursive Strategies: Make conscious or unconscious choices regarding
lexicalization, framing, and sourcing that reflect an understanding of media logic.

Synthesize Knowledge: Draw upon their semester-long study of Chinese media to
produce a text that is both authentic to the genre and informed by a critical understanding
of its conventions. This task moves them from deconstructing discourse to consciously
participating in its construction, offering profound insight into their integrated learning.

In conclusion, this multi-modal assessment framework is intrinsically linked to the
course’s theoretical DNA. It ensures that the development of critical discourse awareness,
intercultural competence, and advanced linguistic proficiency is not merely taught but is
continually practiced, performed, and refined, providing a robust and authentic measure of
the student’s transformation into a critical scholar of Chinese society.

5. Conclusion and Implications

“Newspaper Reading and Chinese Society” represents a paradigm shift in advanced
Sinology and Chinese language pedagogy. It moves decisively beyond the conventional
bifurcation of “language course” and “content course”, proposing instead an integrated
critical literacy model where advanced linguistic proficiency, theoretical acumen, and
intercultural insight are cultivated as interdependent competencies. By anchoring itself in
the robust theoretical triad of Critical Discourse Analysis (CDA), Mediatization Theory,
and Intercultural Communication Competence (ICC), and by operationalizing these
through a CLIL-based, constructivist dual-cycle design, the course provides a coherent and
replicable framework for educating the next generation of global China scholars.

The course’s primary contribution lies in its pedagogical translation of theory into
structured practice. It demystifies critical theory by providing students with tangible,
repeatable methodologies—such as contrastive intertextual analysis and framing
dissection—to decode the complex narratives of contemporary China. The weekly
oscillation between teacher-scaffolded modeling and student-led inquiry creates a dynamic
learning ecosystem that fosters both confidence and autonomy. As students progress from
analyzing the instructor’s textual deconstructions to leading their own seminar-style
critiques, they enact the very transition from novice to incipient expert that defines
advanced academic training.

The implications of this course design are significant for multiple academic domains:

For Sinology and Area Studies Programs: This model offers a direct pathway to bridge
the often-lamented gap between language training and disciplinary research. It equips
students not only with the language skills to access primary sources but, more importantly,
with the critical methodological toolkit to interrogate them. This cultivates a more nuanced,
less media-translated, and more empirically grounded understanding of Chinese socio-
political dynamics, ultimately leading to more sophisticated capstone projects and thesis
research.

For Foreign Language Pedagogy (especially LCTLs): The course serves as a
compelling case study for implementing Content and Language Integrated Learning
(CLIL) at the advanced level in Less Commonly Taught Languages (LCTLs). It
demonstrates how high-level cognitive engagement with complex content can be the most
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powerful driver for advanced linguistic mastery, moving instruction from a focus on
grammatical perfection to one of discursive competence and rhetorical effectiveness.

For Media Literacy and Global Education: In an era of disinformation and pervasive
media bias, the course’s core training in deconstructing news narratives has universal value.
It fosters a transferable skill set of critical media literacy, teaching students to identify
framing, source bias, and ideological subtext in any media ecosystem. Furthermore, by
forcing the constant comparative reflection between Chinese and home-country media, it
actively fosters the “critical cultural awareness” and “decentering” that are essential for
responsible global citizenship.

Future iterations and research stemming from this course design could focus on
longitudinal studies tracking the impact of such training on students’ subsequent research
quality, their intercultural adjustment during fieldwork in China, or their career trajectories
in China-related fields. Additionally, the model’s adaptability could be tested by applying
its core principles—the theoretical triad and dual-cycle structure—to the study of other
critical media forms in China, such as social media, television dramas, or documentary film.

In sum, “Newspaper Reading and Chinese Society” is more than a course; it is a
proposition. It argues that understanding a society as vast and dynamic as China’s requires
moving beyond linguistic comprehension to critical discursive literacy. By training students
to read not just the words on the page but the power relations, institutional constraints, and
cultural assumptions behind them, this course aims to produce not merely speakers of
Chinese, but insightful, critical, and ethically engaged interpreters of the Chinese world.
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Appendix: Syllabus of Newspaper Reading and Chinese Society

Course: Newspaper Reading and Chinese Society

Curriculum Type: Compulsory Course

Medium of Instruction: English and Chinese

Language used in class presentations, discussions, after-school assignments, and
end-of-term statements/reports: Chinese

Students: Sinology Major, Undergraduates, Grade Three

Enrollment: 20 persons

Lesson Period Per Week: one period, 90 minutes

Course Designer/Instructor: Dr. Huang Xiao

A. Classroom Rules:

Your absence should not surpass 6 times, if you are sick or have any emergent things to
deal with, please hand in written notes and/or sick-leave certificate from hospital to me
later. Those who are late for 15 minutes will be deducted half of the attendance score; those
who are late for 25 minutes will be deducted all of the attendance score for that time (unless
you have some special emergency).

The time that you don’t hand in your homework should not surpass 6 times either. Late
assignments will be deducted half of the score, those who have not submitted the
assignment within two days after the deadline will be deducted full score of this assignment.

You will be disqualified from taking final examination if you violate the above-
mentioned stipulations.

B. Leading-in Course:

The newspaper is a printed publication which is regularly distributed to the public based
on news and current affairs. It is an important carrier of mass communication. Newspaper
has been the most conventional and popular medium of conveying local, regional, national
and international news to the readers. Newspapers serve us the latest happenings in different
parts of the world through a network of correspondents and news agencies. Therefore,
newspaper and journalism are important ways for people to understand the world, have
insight into international dynamics and connect with the external environment.

Reading Chinese newspapers and periodicals can help students understand Chinese
society and Chinese people’s livelihood better, also make an insight into Chinese people’s
world of thought. But newspapers are not just passive carriers of information, and news is
not an absolute fact. News is what the subject perceives and spreads on change of things
and sudden events. To a large extent, it does not possess the objectivity and impartiality
assumed by people. The reporters are not cold-eyes observers without any personal emotion.
The truth is often hidden behind all kinds of views. But this is also one of most valuable
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parts of the news. It makes difference between perspectives and perspectives, collision
between attitudes and attitudes, and competition between positions and positions.

In this sense, newspaper has become a place for communication and debating, which
maintains a democratic dialogue among citizens and embodies the value and significance
of independent thinking and freedom of speech.

C. Course Tasks and Objectives
C1. Mastering the basics

Students should understand and memorize relevant knowledge points, such as technical
terms and their corresponding connotations, the typesetting of newspapers, the
characteristics of news and the particularity of news language, the textual expression
system of Chinese newspapers (Chinese newspapers have their own unique coding system,
there are some specialties in word formation and language designing, also many stylized
expressions, students should learn how to “decode”), the classification and common types
of Chinese newspapers, the history of Chinese newspapers, and so on. In addition, this
course will cover intermediate and advanced vocabularies related to various fields of
society (such as politics, economy, education, science and technology), students need to
memorize these words.

C2. Becoming an interventional subject

As a third-year university student of Sinology Major, you should focus on training and
cultivating your own critical and independent thinking. In particular, you should cultivate
your own inquiry thinking on various fields of Chinese studies. This course requires
students to collect and read different reports of different newspapers on the same event,
analyzing the background of news events, the views and standpoints of reporters, dissecting
the motivations, biases or prejudices hidden behind news writing, parsing the factors and
elements affecting a specific report. Students are also required to form their own views on
a certain news event, to inspect and investigate different Chinese people's views on
international events by reading different kinds of newspapers, to explore what kind of
national image the Chinese official and national newspapers are trying to establish, and to
promote their academic research on Chinese society, and so on.

D. Instructional Method:

90 minutes for each lesson, every two lessons will be regarded as one cycle/period. The
first lesson in each cycle is divided into three parts: in the first part, the lecturer will
introduce knowledge about newspaper industry and journalism (around 10 minutes); in the
second part, the lecturer will analyze several recent news reports (analytical content
including words, sentences, grammar, background and related professional or expansive
knowledge, around 50 minutes); in the third part, the students will discuss various issues
which are involved in the news reports, and express their own views. Students are
encouraged to debate on controversial topics (around 30 minutes). The second lesson in
each cycle is divided into two parts: In the first part, two students will analyze the news on
newspapers they collected and studied previous week. Each student should prepare at least

Vol.5 No.2, 2025 149



International Chinese Language Teaching Journal (ICLTJ)

Krirk University

two news reports. Those news reports can be different statements and writings of the same
event, or they can focus on different events and have no connection with each other. In the
presentation and analysis, students should firstly inform audiences the news reports they
choose being published on what newspapers (including the name and date), then explain
why they are interested in this or these news events, and should also highlight the
background and their own views. If the student chooses several articles focusing on the
same news event, he or she should focus on analyzing the different perspectives and
standpoints reflected by different reports and summing up his or her own views (each
student should make a presentation for about half an hour). In the second part, the audiences
will discuss the speakers’ speeches and interact with speakers. For example, the audiences
and speakers can ask each other questions and debate, and the audiences are encouraged to
talk about whether there are similar events or phenomena in their own countries, and so on
(around 30 minutes).

E. Course Assignments and Assignment Requirements:

At the end of each cycle, students should submit written assignments, including their
own research and discussion of the news reports analyzed by the course lecturer and
classmates, their own thoughts and conclusions on the views expressed by other students
in the class discussion, their own perspectives, standpoints and opinions. Please use
standard Chinese writing operation, please send standard DOC. paper, please do not encrypt
the document or set it to read-only mode, because the course lecturer will correct and
modify students’ homework on the computer and give feedback. Assignments should be
sent to the course lecturer ’s email-box by 9:00 pm on Friday of the second week of each
cycle.

F. Test Mode:

There are two written tests in this semester: the mid-term exam and the final exam.
Each written test is divided into two parts. The first part examines students’ mastery of
professional and relevant knowledge of newspaper industry, and the second part examines
students’ vocabulary and reading ability. The types and patterns of questions include
dictation, fill-in-the-blank questions, ask-and-answer questions and translation. The mid-
term examination time is from 10:15 to 11:45 am (Room 400) on April 26™, and the final
examination time is from 10:15 to 11:45 am (Room 400) on June 21%, the duration of each
written test is 90 minutes. In addition, students should submit a press release written by
themselves before 9:00 pm of June 20™. The content is not limited. It can be a report on
campus events, or a tracking of social hot issues. The number of words should be at least
1000 words.

G. Announcements/Matters Need Attention:

This course is supposed to be a challenge for students, instructional results will be based
on students’ effective absorption of a large scale of advanced vocabulary, terminology and
grammatical structures. Therefore, expanding vocabulary is a very important part of
training content of this course. Even though students will not be required to memorize all
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of words in every news report being analyzed in class, however, students will be required
to master most words. So, after every news report being analyzed, students will receive a
vocabulary list, which will be composed of four sections: basic vocabulary; common
sentences; extended vocabulary; extended sentences. Common sentences will be made up
by basic vocabulary, extended sentences will be made up by extended vocabulary. In mid-
term exam and final exam, basic vocabulary and common sentences will occupy 80-85%,
extended vocabulary and extended sentences will occupy 15-20%.

H. Grading Criteria:

attendance 10%
daily performance (including presentations and homework) 25%
mid-term exam 25%
final exam 25%
final report (press release) 15%
total score 100
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