=y o] o Ps N
myuazmwenand Uh 22 aduf 2 ansiau — uguene 2547
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Language and Linguistics Journal
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Written in Thai and in English
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ABSTRACT

This comparalive study aimed to examine whether there were statistically
significant diflerences between the research article introductions (RAls) of two language
and linguistics journals (15 Thai RAIs of Journal of Language and Linguistics, JLL, and
15 English RAIs of The Modetn Language Journal, MLJ) from 1992 to 2001 (10 years) and
the structure of Swales’ CARS Model (1990). The results reveal that there were
statistically significant differences between the move-ordering patterns of JLL and MLJ
RAls and Swales’ move-ordering patterns (Move 1-2-3) at p < .05, in that some JLL and
MLJ RAIs followed Swales’ moves (Move 1-2-3), a few RAls consisted of only Move 1
and Move 3 and a number of Lhose RAls consisted of cyclical moves including all three
moves. Move 1 was found as the initial move in most RAIls (60 % in the JLL RAIs and.
93.33 % in the MLJ RAls), while Move 2 was found as the initial move only in the MLJ
RAIs (6.67 %), and Move 3 was found as the initial move only in the JLL RAls (40 %).
The findings show that language and linguistics RAls wrilten in Thai and in English also
uscd the three moves as described in Swales® CARS Model but mostly in different move-
ordering pallerns.
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Introduction

Research articles (RAs) published in a national or international journal generally
aim 1o gain recognition and acceplance for a researcher’s work. There are many ways to
wrile research introductions but the most popular is a typical organizational pattern called
the IMRD (Introduction, Methods, Results, and Discussion) format described by Swales
and Feak (1994). The introduction section presents the ideas and interest of the
researchers by giving background, presenting the research problems and saying how and
why these problems will be solved. Without this important information, readers ‘cannot
- understand the details and the significance of the study. The introduction should state
clearly and definitely the most significant results of the investigation. In addition, Hill,
Soppelsa and West (1982) stale that in the research paper, the beginning part is called the
introduction which provides a transition from ‘the larger academic field to the particular
experiment;: the middle part is called the procedure which describes the particular
experiment; and the last part is called the discussion thus guiding the reader from the
particular experiment back to the wider academic area. The organization shown in Fi igure
| below is from general to particular and back to general.

gencral
Introduclion i

particular

Procedure

Discussion parlilular
' general

Figure 1: Overall organizalion of the research paper (Hill, Soppelsa & West, 1982, p. 335)

" Research writers commonly have some problems in writing the opening
paragraph: Many researchers (Meyer, 1982; Swales, 1983, 1984, 1990; Swales & Feak,
1994 Gupta, 1995) conlend' that an introduction section is an integral part of research
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papers and is extremely difficult to write. There are various reasons why mtroducllons
present such a problem for writers. For example, writers should give serious
consideration to the decisions about the amount and type of background knowledge to be
included, an authoritative versus a sincere stance, the winsomeness of the appeal to the
lreadership, and the directness of the approach, (Swales, 1990). For the introduction
section, the key elements of Swales’ Create A Research.Spaces (CARS) model can be
applied to analyze the RA introduction sections of other fields such as engiueering and
medical research papers.

Since Swales’ CARS Model seemed to be a widely recognized model for
analyzing RAIs by many researchers such as Crookes (1986), Gupta (1995) and Gledhill
(2000), and the structures of moves and steps in Swales’” CARS Model were also in
accordance with the features of a good iniroduction as suggested by Swales & Najjar
(1987) and Huckin & Olsen (1991), this invesligalion was based on Swales” CARS
Model and aimed to investigate the similarities and differences between the moves and
steps of RA introduction sections used in a national language journal written by Thai
researchers and an international language journal written by the foreign users of English.

Purpose of the Study '

This research study was conducted to compare the siructures of journal research
article introduction sections in the field of langnage and linguistics written in That and in
English. Thirty journal research article introductions from two language journals
published in 1992-2001 were analyzed. There were fifteen Thai journal research article
introductions collected from Journal of Language and Linguistics (JLL) published by
Thammasat University, and [ilieen English journal research article infroductions selected
from The Modern Language Journal (MLJ) published by The National Federation of
Modern Language Teachers Associations. To investigate the structures of these RAls in
this study, three moves and eleven steps based on Swales” CARS model (1990) were
used. The research questions were posed as follows: -

1. Do the introduction moves of RAs written in Thai differ from Swales’ moves?

2. Do the introduction moves of RAs written in English differ from Swales’ moves?

Methods
During the year 1992 2001, ﬂlere were only 15 Thai RAs published in the JLL
so all of the 15 RAls were collected. For the MLJ, there were many RAs so 15 RAls
were thus randomly selected to obtain the equal number to that of the JLL. Two Thai
raters rated 15 Thai RAIs of JLL and two English-speaking raters rated 15 English RAls
© of MLJ by analyzing moves and steps in each RAI in order to find out the move
occurrences, the move-ordering patterns, the initial moves, the final moves, and the step
occurrences, All raters have obtained a Master’s Degree in Applied Linguistics. The data
were analyzed by using SPSS 9.0 for Windows. The results of the JLL and the ML/ move.
and step structures were analyzed at the .05 level of significance.

48



mwuszmwnamaad Uh 22 AUUN 2 UNTIAN — APIBU 2547

Findings of Thai RAIs

For Swales’ CARS model, the three move-ordering were:

Move 1: Establishing a territory

Move 2: Establishing a niche

-

Move 3: Occupying the niche

The results of the present study show that fifteen Thai RAIs collected from JLL
also contained three moves of Swales’ CARS model. Move 1 and Move 3 occurred in all
RAIs (100%), while Move 2 was found less than those 2 Moves. However, the move
ordering of the JLL RAIs was different from Swales’ in that, there were nine RAIs (60%)
beginning with Move 1 and the other six RAIs (40 %) with Move 3. Additionally, there
were seven patterns of move ordering in 15 Thai RAIs (see Table 1): 1) Move 1-2-3 (five
RAIs, 33.33 % indicated by Rater 1, and seven RAIs, 46.67 % by Rater 2) 2) Move 1-3
(four RAISs, 26.67 % indicated by Rater 1, and two RAIs, 13.33 % by Rater 2) 3) Move
3-1 (one RAI, 6.67 % indicated by both raters) 4) Move 3-1-2 (two RAls, 13.33 %
indicated by Rater 1, and one RAI, 6.67 % by Rater 2) 5) Move 3-2-1 (one RAI 6.67 %
indicated by Rater 1 only) 6) Move 3-1-2-3 (two RAlIs, 13.33 % indicated by Rater 1, and
three RAIs, 20 % by Rater 2); and 7) Move 3-2-1-2-3 (one RAI, 6.67 % by Rater 2 only).
For the results of two raters, Thai RAIs in the JLL used the same move-ordering pattern
(Move 1-2-3) as Swales’ more often than the other remaining move-ordering patterns
found in this study. The seven move-ordering patterns, as shown in Table 1, showed that
there were six JLL RAIs starting with Move 3; indicating the authors’ main purposes of the
study, it is likely that Thai authors in language and linguistics field seemed to focus on
their main features of the study rather than emphasize that the topics were useful,
relevant, important or worth investigating while the scientific authors generally did.
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Table 1: The move - ordering patterns of the 15 JLL RAls indicated by two Thai
raters )

Patterns of JLL Move-Or&ering 'Analysis of Rater 1  Analysis of Rater 2

f % I %
1) Move 1-2-3 5 33.34 7 46,68
2) Move 1-3 4 26.66 2 13.34
3) Move 3-1 1 6.66 1 6.66
4) Move 3-1-2 2 13.34 1 6.66
5) Move 3-2-1 1 6.66 0 0.00
6) Move 3-1-2-3 2 13.34 3 20.00
7) Move 3-2-1-2-3 0 0.00 1 6.66

The total number of JLL RAISs in this study was 13.
The following examples of JLL RAls show the occurrences of each move
indicated by the underlined parts.

E}mple'l:

7 ey ‘ Move 1
1 - . . v o mi o P o
w¥igun fl IngHTe. AAnTIEUT U AL
o . o d )
il vie dhlu lunradusyuuualmAaiesiionsalanna (Universal grammar)
vl o . . . .
uazaviLayuieanisfussulaensallus (Reset parameter) athdlafinny Yuan (1994)
m o . d
Fangnoil 'humqmmmﬁaﬁamm%‘ﬂqﬁwlﬁmnmﬂ?wi’aﬁwmu . Move?2
acteunquraninden....
' =l 8 X o 14 v [ -
unagwdauaiifluntsdnmdusygasnisFoufassmuinasiaundy Move 3

nmdangeaeinGoutng faudihntminessifarmun ...

¥, 4 . -
umnn_ﬁmmﬂﬁm daudt 1 Wlunnznarafansiased nsiay Move 3

o o P
grrmuasToundy auuamgeineenediiusiunlenoiaina ... . douh 2 dlu
. o S
msaqnaiunizAneinisfiacuarrmnaasieundy .. doud 3 ilumseivnedes

medaduasiiamunsuuasiaunay .. dougavheaniluunspuasiaauauis

(From Wilawan, 1995, pp. 12-26)
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~ Example 2:
At GIlaFiats flzsloaglia nden — sy Move 3
» - B w Jd - 3 -
fuflu (complement)) Juniwilng sfiasiidulanaiwifinien fia guillew ues
Wrng Feyei Wiulassnaraiarancimuslaira i Aa ...
Suflunenunssisiiagiuinbenzoling ussinnmanendia srlng Move 1

z i3 i
r .. . -l - o w g ] ]
- Warolamasikkhadit (1972), Kullavanija _(1968) ilaguAmiiunaaiudl aunlnad
{rran¥ranuy Uszgu — nen — ngan viza SVO edhufen amaliiniy sndiagnedass Move 2

o - | o - - - o om -
Hﬂﬂﬂmﬁﬂﬂﬂﬂﬂmﬂﬂﬂﬂwﬂuluﬂiuqqqnﬂﬂﬁm:“lﬁ\ﬂlﬂ‘:nfﬂq31 WA AMioU

Usng usramdwiEnuatesn dnnmanfuatmindiasefi ...

4 - J 1) - -
Wagtuayuiaiaueresifauiin nmmlnefselanslianteralses (dou

gupdndu) 43 SusielfifeussReatin Tanafusiinugiad Ao . Move 3
wnaouimeenfhidrousenty Aeufiwituihumi meumwﬂu Msauad Move 3

b . d
adeiRtefunisiareinreniildvinunney aeufiadhunisiwaed uaznauiady

unagl

(From Sukhasem, 1992, pp. 2—18)
Findings of English RAIs

The results of the present study show that fifteen English RAIs selected from The
Modern Language Journal (MLJ) consisted of three moves as in Swales> CARS model.
Move 1 and Move 3 occurred in all fifieen MLJRAIs (100 %) while only 14 RAIs (93.33
%) contained Move 2. Most of the English RAIs (93.33 %) began with Move 1 as Swales’
CARS model while only a few RAIs began with Move 2. Table 2 showed fourteen patterns
of move ordering in 15 English RAIs: 1) Move 1-2-3 (three RAISs, 20 % indicated by both
raters) 2) Move 1-3 (one RAJ, 6.67 % indicated by both raters) 3) Move 1-2-1-3 (one
RAI 6.67 % indicated by both raters) 4) Move 1-2-3-1 (one RAI, 6.67 % indicated by both
raters) 5) Move 1-2-1-2-3 (two RAIs, 13.33 % indicated by Rater 1, and three RAIs, 20 %
by Rater 2) 6) Move 1-2-1-2-1-3 (one RAI, 6.67 % indicated by both raters) 7) Move 1-2-1-
3-1-3 (one RAI, 6.67 % indicated by both raters) 8) Move 1-2-1-2-3-1-3 (one RAI, 6.67
% indicated by Rater 1 only) 9) Move 1-2-1-2-3-1-2-3 (one RAI, 6.67 % by Rater 2
only) 10) Move 1-2-1-2-1-2-1-2-3 (one RAl, 6.67 % indicated by both raters) 11) Move
1-2-1-2-3-1-2-1-2-3 (one RAI, 6.67 % indicated by Rater 1 only) 12) Move 1-3-1-2-1-3
(one RAIJ, 6.67 % indicated by Rater 1 only) 13) Move 2-1-2-3 (one RAI, 6.67 %
indicated by both raters), and 14) Move 2-3-1-2-3 (one RAI, 6.67 % by Rater 2 only).
Most move-ordering patterns found in MLJ RAIs were cyclical move- ordering patterns
(see Pattern 3-Pattern 14 in Table 2). For the results of both raters, English RAIs in the MLJ
were written in the same move-ordering pattern (Move 1-2-3) as Swales’, and yet most of
them were written in the cyclical move-ordering patterns because there was more elaboration
than just factual information. However, the most RAIs written by the native speakers of
English in the language and linguistics field still focused on beginning with Move 1 as
Swales’, it might be because they wanted to state that their topics were important, relevant,
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and worth investigating, For the cyclical move-ordering patterns, most of them were written
straight forward by beginning with Move 1 then followed by Move 2, but the ending was still
dependent on the authors’ writing styles.

Table 2: The move-ordering patterns of the 15 MLJ RAITs indicated by two English-

speaking raters
Patterns of MLJ Move-Ordering Analysis of Rater 1 Analysis of Rater 2
f % f %
1) Move 1-2-3 3 20.00 3 20.00
2) Move 1-3 1 6.67 1 6.67
3) Move 1-2-1-3 1 6.67 1 6.67
4) Move 1-2-3-1 1 6.67 I 6.67
5) Move 1-2-1-2-3 2 13.33 3 20.00
6) Move 1-2-1-2-1-3 1 6.67 1 6.67
7) Move 1-2-1-3-1-3 1 6.67 1 6.67
8) Move 1-2-1-2-3-1-3 1 6.67 0 0.00
9) Move 1-2-1-2-3-1-2-3 0 0.00 I 6.67
10) Move 1-2-1-2-1-2-1-2-3 1 6.67 1 6.67
11) Move 1-2-1-2-3-1-2-1-2-3 1 6.67 0 0.00
12) Move 1-3-1-2-1-3 1 6.67 0 0.00
13) Move 2-1-2-3 1 6.67 1 6.67
14) Move 2-3-1-2-3 0 0.00 1 6.67 -

The total number of MLJRAIs in this study was 15.

The following examples of MLJ RAIs show the occurrences of each move
indicated by the underlined parts.

Example 1:

FOR YEARS FOREIGN LANGUAGE (FL) educators have struggled ~ Move 1
with the question of how to teach students who are unable to learn aFL ... .
It becomes a matter of urgency ... . Recently, studies have suppested that Move 1
a small group of student-those with identified leaming disabilites (LD) may
experience extreme difficulties leamninga FL. ...
Recent research by the authors and others suggests that many students Move 1

with histories of FL learning problems are not diagnosed ... .

It would seem, then, that in our high school there are both students ...
Special educator.;. likewise, are anxious about the impact that a requirement of FL. Move 2 .
instruction inhigh school will have on their students’ ability ... .

The purpose of the present study was to compare test performance on a Move 3

variety of measures thought to be related to learning a FL among ... .

(From Sparks, Gansehow, Javorsky, Pohlman & Patton, 1992, pp. 142-159.)
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Example 2:

THROUGHOUT school, students are continually assessed on their Move 1

ability to express themselves in writing. This claim is no less true when
working with a foreign language. Assessments often influence decisions made
by institutions of higher education since the admission requirements of ... .

Indirect writing tests, however, have been the subject of criticism Move 2
among ... . The major objection is that the high correlation obtained between
two types of tests are necessary, but not sufficient, conditions for asserting that
indirect tests ... .

In measurement theory, lack of agreement among raters or instability Move |
within raters constitute a “source of error”, where error refers to ... .

The professional background of the rater may affect ... . A relevant
question is, there fore, whether raters of different backgrounds teachers vs. Move 2
laypersons dlffer in their ratings ..

The research described in thlS paper examines rater reliability in Move 3
" assessing written proficiency among raters ... .

(From,Shohamy, Gordon & Kraemer, 1992, pp. 23-73.)
/

Conclusion
The Thai and English RAIs were similar in terms of Move Occurrences and Final
Move. For move occurrences, there were three moves found in both Thai and English
RAIs based on Swales’ CARS model, but there were a few RAIs that did not comprise
three moves. All of 15 Thai and English RAIs (100 %) consisted of Move 1 (Establishing
a territory), and Move 3 (Occupying the niche). In addition, the move ordering found
more frequently than the others in both JLL and MLJ RAls was Move 1-2-3 (3333 %
indicated by Thai Rater 1, 46.67 % by Thai Rater 2, and 20 % by both English-speaking
Raters). For final move, the occurrences of Move 3 (Occupying the niche) as the final
moves of JLL (86.67 %) and MLJ RAIls (93.33 %) were the same as those in Swales’
CARS model.
The differences between Thai and English RAIs were Move-Ordering Pattern,
Initial Move and Step Occurrences. For move-ordering pattern, there were seven move-
ordering patterns found in the JLL RAIs while fourteen move-ordering patterns found in
the MLJRAIs. Most of the other move-ordering patterns in both JLL and MLJ RAIs were
cyclical moves. For initial move, in Thai RAls, both Thai raters agreed that nine RAIs
(60 %) were initiated with Move 1, while the other six RAIs (40 %) were initiated with
Move 3. There were not any JLL RAIs beginning with Move 2. On the other hand, the
-results of the two English-speaking raters on the English RAIs show that Rater 1
indicated that 14 RAIs (93.33 %) were initiated with Move 1, while Rater 2 found 13 RAIs
(86.67 %). There were only a few MLJ RAIs beginning with Move 2, there were not any
MLJ RAIs beginning with Move 3. For step occurrences, Step 1 and Step 3 in Move 1,
and Step1B and Step 1D in Move 2 were found more in English RAIs than in Thai RAIs.
To sum up, the investigation of the language and linguistics RAIs in both Thai
and English, i.e. 15 JLL RAIs and 15 MLJ RAIs, seemed to validate the use of Swales’
CARS model as a stepping-stone in writing research article introductions. Hence,
Swales’ CARS model can be employed not only in the fields of science and technology
but also in those of social sciences and humanities. The results of this present study may
be helpful specifically for Thai authors who want to use this model as a guideline for
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writing their research introductions for journal publications. Yet, the RAIs of the Thai
authors and the English-speaking authors still had some differences particularly in using
move-ordering patterns. This may be fundamentally dependent on their oriental and
western styles of written presentations. In addition, since this contrastive study of the
structures of Thai and English journals were limited and carried out with only fifteen
Thai and fifteen English journals in the fields of language and linguistics, further studies
could be conducted to analyze the RAIs structures in other language journals, either
national or international.

APPENDIX

The moves and steps in Create a Research Space (CARS) model are:

Move 1: Establishing a territory

Step 1 Claiming centrality
and / or
Step 2 Making topic generalization(s)
and / or
Step 3 Reviewing items of previous research

Declining
rhetorical effort
Move 2;: Establishing a niche

Step 1A Counter-claiming
or
Step 1B Indicating a gap
or
Step 1C Question raising
or v
Step 1D Continuing a tradition

Weakening
knowledge claim
Move 3: Occupying the niche

Step 1A Outlining present research
or
Step 1B Announcing present research
Step 2 Announcing principal findings
Step 3 Indicating RA structure
Increasing
explicitness

A CARS model for article introductions (Swales, 1990, p. 141).
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