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Understanding Class Engagement Patterns among Thai
Undergraduate EFL Students: Insights for Enhanced
Learning Support
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Abstract
To better understand how Thai undergraduate students engage with an English as a Foreign Language
(EFL) class, this research explores English class engagement patterns among Thai undergraduate EFL students to

provide insights for optimal learning support. The study employed a mixed-methods approach with 47 purposively

selected participants enrolled in an English course during the 2023 academic year. Quantitative data were collected

using the Student Engagement Instrument (SEI) at midterm and at the end of the semester, measuring behavioral,
emotional, and cognitive dimensions of engagement. Findings indicated overall positive engagement trends, with
improvements observed across behavioral, emotional, and cognitive dimensions throughout the semester.
Qualitative insights from semi-structured interviews further shed light on factors influencing engagement,
highlighting the impact of interactive teaching methods, classroom environment, and personal motivation. The
study identified issues such as language barriers and instructional clarity and offers practical recommendations

for enhancing student engagement in English language education settings.
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Introduction

Understanding student engagement is vital for enhancing learning outcomes and optimizing support
systems in English as a Foreign Language (EFL) education. This is especially pertinent for undergraduate students
in Thailand, where English proficiency is increasingly crucial in academic and professional settings. According
to Tran Le Kim Huong (2022), higher levels of student engagement are correlated with better English language
proficiency in Vietnam, demonstrating the positive impact of engagement on language outcomes. This view
supports the idea that student engagement, which includes both behavioral and psychological dimensions, plays
a key role in enhancing learning effectiveness.

Recent research has introduced a new dimension of engagement known as agentic engagement. Jiang, &
Zhang (2021) have shown that agentic engagementwhere students proactively contribute to their learning process
not only predicts academic success but also enhances teacher-student relationships. This dimension is particularly
relevantin EFL contexts, as it can be influenced by factors such as teaching styles. Jiang, & Zhang (2021) explored
how different teaching approaches, such as perceived autonomy support, social relatedness, and controlling
behaviors, impact students' agentic engagement in EFL settings.

The significance of engagement in academic settings is well-documented. Trowler (2010) notes that
engaged students exhibit higher motivation, persistence, and satisfaction with their learning experiences. In EFL
education, engagement is a multifaceted concept that can be influenced by various factors, including cultural,
institutional, and individual elements. Tran Le Kim Huong (2022) emphasizes that engagement in language
learning involves not only cognitive and behavioral components but also the psychological and emotional
investment of students. This complexity calls for localized research to understand the specific engagement patterns
and challenges in diverse educational contexts.

Recent studies have also examined challenges faced by EFL educators, which may have implications for
student engagement. For instance, Paramesthi, & Suwartono (2023) identified issues such as curriculum

misunderstandings, inadequate preparation, large class sizes, and simultaneous summative testing in Indonesian

' o 7o a oA 4 o 4
N'l‘l!f?‘liil/i@\?f;]mﬂ7Wi}7f7guf]ﬂ%’ﬁﬂ7iﬂy‘l\76\7375@'7577’16] (TCI ﬂfji}‘ﬁ 1) ﬁ"lﬂ/7ﬂyyﬂﬂ7ﬁﬁ5llﬁ$ﬁﬂﬂﬂﬁ7ﬁﬁi

135



Journal of Southern Technology Vol. 19 No. 1 January-June, 2026
Nsensma Tuladnald 17 19 afun 1 unsiau-liguien 2569

junior high schools. These factors can influence teaching quality and, in turn, affect students’ engagement with
learning. In the Thai context, similar challenges could impact how students engage with their English language
learning, making it an important area for further investigation. These challenges might help explain the variations
in student engagement observed in different contexts. For example, Tran Le Kim Huong (2022) found that English
majors and underclassmen demonstrated higher engagement levels compared to their non-English major peers
and upperclassmen. Such differences may be influenced not only by individual factors but also by the teaching
conditions and curriculum-related challenges.

Given Thailand's unique cultural and educational landscape, there is a need to investigate the patterns of
EFL student engagement in this context. While several studies have focused on student engagement in Western
contexts (Kahu, 2013; Carini, Kuh, & Klein, 2006), research on how Thai undergraduate students engage with
English language learning remains limited. This study aims to fill this gap by examining the behavioral, cognitive,
and emotional dimensions of engagement among Thai EFL students. It will also explore how different teaching
styles influence agentic engagement, as discussed by Jiang, & Zhang (2021). The goal is to provide actionable

recommendations for educators and policymakers to develop strategies tailored to the needs of Thai EFL students.

Research Objectives

1. To assess levels and dimensions of student engagement in the English class.

2. To explore factors influencing student engagement in the English class.

Literature Review

The literature on student engagement in English as a Foreign Language (EFL) classrooms among
undergraduate students, particularly in non-native English speaking contexts such as Thailand, highlights various
factors influencing engagement patterns and their implications for learning support. This section synthesizes
relevant studies to provide a comprehensive understanding of the dynamics and variables affecting English class
engagement among Thai undergraduate EFL students.

Evaluating Classroom Interaction Patterns in Early Years Education

In their 2024 study, Venski and Surono explore interaction patterns used by a Thai English teacher in an
elementary classroom and their effects on young learners. Through observations and semi-structured interviews
with 42 students and a teacher at Suansanti School in Bangkok, the researchers identify five key interaction
patterns, with choral responses, teacher talk, and close-ended questioning being most prevalent. These methods
were found to create a supportive environment, boost motivation, and aid social development. However, excessive
use of these patterns can hinder individual expression and peer interaction, potentially causing passive
participation. The study underscores the need for a balanced approach, combining structured methods with
strategies that encourage individual and peer interaction to enhance student engagement. This insight helps
educators refine their approaches to better meet students' needs.

Social and Emotional Factors Influencing Engagement in EFL Classes

While social media and technology play a role in student engagement, understanding how emotional and
social factors contribute to class engagement in language learning is equally important. Jitsaeng, Chansanam,
Kanyacome, Detthamrong, & Li (2024) explore the role of motivation, peer interactions, and cultural factors in

shaping student behavior and engagement, although their focus is on general social media usage among Thai
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undergraduates. The broader insight into motivation and social interaction from this study can be applied to
understanding engagement in EFL settings, where peer interactions and cultural motivations influence classroom
environment and participation.
Understanding Engagement in EFL Classes: Perspectives from Thai Undergraduate Students

To understand the patterns of engagement in EFL classes, it is essential to consider various factors that
influence student participation and motivation in language learning. Thongsongsee (2022) study provides insights
into how EFL teachers in Thailand perceive their roles in fostering student engagement, both in traditional and
online settings. The research highlights the critical role of teachers as facilitators of learning, with an emphasis on
active learning strategies that motivate students. By focusing on student engagement through personalized
teaching approaches, Thongsongsee’s study offers a framework for understanding the teacher’s impact on
engagement in Thai EFL classrooms.
Factors Influencing Student Engagement in English as a Foreign Language (EFL) Classrooms

Recent research on student engagement in English as a Foreign Language (EFL) classrooms highlights
several interconnected factors affecting participation and learning outcomes. Key factors include teacher-student
interactions, which impact academic performance and behavior, especially in culturally diverse settings like
Thailand (Pianta, 2016; Kramsch, 2009). Effective curriculum design that is interactive and student-centered is
crucial for boosting motivation and participation. Socio-cultural elements, such as peer relationships and the
classroom environment, are also important, with Thailand's collectivist norms emphasizing group cohesion
(Brown, 2001). Additionally, emotional and psychological factors like self-efficacy and well-being significantly
influence engagement. These findings reveal the complex nature of EFL engagement and the need for a holistic
approach to improve educational experiences.
Technological Integration in Enhancing Engagement in EFL Classrooms

Technological tools have increasingly become an integral part of enhancing engagement in EFL
classrooms, offering innovative ways to support and motivate students. Mobile-Assisted Language Learning
(MALL), as highlighted by Pan, Ye, & Li (2024), is one such technology that has gained attention for its potential
to engage students in both classroom and independent learning. By using the Technology Acceptance Model
(TAM) and Expectation Confirmation Theory (ECT), the study investigates the factors influencing Thai EFL
students’ intention to use mobile learning tools. The findings suggest that students’ behavioral and cognitive
engagement is positively influenced by the perceived ease of use and usefulness of mobile applications. This is
especially relevant in the Thai EFL context, where mobile learning tools can offer flexibility and accessibility,
enabling students to engage with language learning outside the classroom.
The Evolving Role of Motivation in Enhancing English Language Learning Through Technology and
Socio-Cultural Factors

Understanding motivational factors in English as a Foreign Language (EFL) classes is key to improving
student engagement and outcomes. Recent research emphasizes the importance of digital environments and
technology in enhancing motivation, with Self-Determination Theory (Ryan, & Deci, 2020) serving as a central
framework. SDT highlights the role of intrinsic motivation and its enhancement through supports for students’
autonomy, competence, and relatedness, which are crucial for fostering positive educational outcomes. Building
on Doérnyei, & Ushioda’s (2021) work, studies explore how digital tools and social media contribute to boosting

intrinsic motivation. Additionally, research extending Noels, Pelletier, Clément, & Vallerand (2003) examines
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how socio-cultural factors, including societal attitudes and technological integration, affect motivation. These
studies underscore that while intrinsic motivation is vital, contextual factors like technology and cultural
expectations also significantly influence student engagement. Understanding these insights helps educators create

more effective and engaging learning environments.

Methodology

Participants

Participants in this study were 47 undergraduate students (40 females and 7 males) enrolled in the ‘Global
English in Everyday Life’ course during semester 2 of the 2023 academic year at a college in Thailand. The
participants were purposively selected based on their regular attendance and active participation in the course.

Research Design

This study employed a mixed-methods approach to explore English class engagement patterns among
Thai undergraduate EFL students. The research design included both quantitative and qualitative data collection
methods to provide a comprehensive understanding of the factors influencing student engagement in the English
language classroom.

Quantitative Phase

Measurement Tools: To measure student engagement quantitatively, the researchers utilized the Student
Engagement Instrument (SEI), a validated questionnaire designed to assess various dimensions of student
engagement including behavioral, emotional, and cognitive aspects (Fredricks, Blumenfeld, & Paris, 2004). The
SEI was administered at two points during the semester: midterm and at the end of the semester.

Data Collection: At midterm and at the end of the semester, participants were asked to complete the SEI
during class time. The questionnaire responses were anonymized to ensure confidentiality and encourage honest
feedback.

Data Analysis: Quantitative data collected from the SEI were analyzed using descriptive statistics to
examine overall levels of student engagement as well as differences across different dimensions (behavioral,
emotional, and cognitive). Correlational analyses were also conducted to explore relationships between
engagement levels and demographic variables such as age, gender, and prior English proficiency.

Qualitative Phase

Interview Protocol: A subset of participants (n=15) was selected for semi-structured interviews to gain
deeper insights into their perceptions and experiences related to class engagement. The interview protocol was
developed based on themes identified in the quantitative phase and included questions about factors influencing
their engagement, perceived strengths and weaknesses of the course, and suggestions for improvement.

Data Collection: Interviews were conducted in a private setting at a time convenient for participants. All
interviews were audio-recorded with participant consent and subsequently transcribed verbatim for analysis.

Data Analysis: Qualitative data from the interviews were analyzed using thematic analysis. The
transcripts were coded independently by two researchers to identify recurring themes and patterns related to
student engagement. Discrepancies in coding were resolved through discussion to ensure reliability and validity

of findings.
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Ethical Considerations
This study was conducted in accordance with ethical guidelines for research involving human subjects.
Participants were informed about the study’s purpose and procedures, and confidentiality were ensured throughout

the research process.

Findings

The quantitative phase utilized the Student Engagement Instrument (SEI) to assess various dimensions
of engagement, while the qualitative phase involved semi-structured interviews to provide deeper insights into
students' perceptions and experiences. The integration of these methods offers a comprehensive understanding of
the factors influencing student engagement in the English language classroom.

Quantitative Findings

Quantitative analysis of student engagement levels indicated positive outcomes across behavioral,
emotional, and cognitive dimensions. At midterm, students demonstrated strong behavioral engagement,
consistently attending classes and actively participating. Emotional engagement was also robust, with students
expressing enthusiasm for learning English. However, cognitive engagement showed moderate levels, suggesting

opportunities to further develop students' critical thinking and analytical skills (see Table 1).

Table 1 Summary of Student Engagement Levels (Quantitative Phase)

Engagement Midterm Mean End-of-Semester
Statement
Dimension (SD) Mean (SD)
During English class, I actively participate... 3.72 (0.85) 3.90 (0.82)
Behavioral I complete my English assignments on time. 3.94 (0.72) 4.05 (0.68)
Engagement I attend English classes regularly. 4.10 (0.68) 4.20 (0.65)
I follow instructions given by the English teacher. 4.26 (0.58) 4.32 (0.56)
I feel excited about learning English. 3.81(0.91) 4.00 (0.88)
Emotional I feel confident when speaking English in front of others. 3.55(0.78) 3.75(0.75)
Engagement I feel supported by my English teacher when I need help. 4.03 (0.76) 4.15 (0.72)
I enjoy the activities we do in English class. 3.98 (0.83) 4.10 (0.80)
I try to relate what I learn in English class to my own experiences. 4.15 (0.62) 4.25(0.60)
I set goals for myself in English class. 3.72 (0.71) 3.85(0.68)
Cognitive
I think critically about the information presented in English class. 4.05 (0.67) 4.18 (0.64)
Engagement
I make connections between what I learn in English class and
3.91(0.75) 4.05 (0.72)
other subjects.
Overall, I am engaged in my English class. 4.02 (0.69) 4.15 (0.66)
Overall Engagement
I look forward to attending English class. 3.89 (0.74) 4.02 (0.70)

Table 1 summarizes student engagement across various dimensions over the semester. Behavioral
engagement, including participation, assignment completion, attendance, and following instructions, improved
from midterm to the end: participation rose from 3.72 to 3.90, assignment completion from 3.94 to 4.05,
attendance from 4.10 to 4.20, and following instructions from 4.26 to 4.32. Emotional engagement, reflecting
excitement, confidence, perceived teacher support, and enjoyment, also increased: excitement went from 3.81 to
4.00, confidence from 3.55 to 3.75, support from 4.03 to 4.15, and enjoyment from 3.98 to 4.10. Cognitive

engagement, including relating learning to personal experiences, goal-setting, critical thinking, and
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interdisciplinary connections, showed similar growth: personal connections improved from 4.15 to 4.25, goal-
setting from 3.72 to 3.85, critical thinking from 4.05 to 4.18, and interdisciplinary connections from 3.91 to 4.05.
Overall engagement, including general engagement and anticipation of class, also rose from midterm to the end
(4.02 to 4.15 and 3.89 to 4.02, respectively). These findings indicate a positive trend in student engagement
throughout the semester.

Further analysis of demographic variables revealed no significant correlations between age or gender and
overall engagement levels. However, a notable positive correlation was observed between prior English
proficiency and cognitive engagement, suggesting that students with stronger language skills tend to exhibit higher

levels of intellectual engagement in English classes (see Table 2).

Table 2 Correlation between Engagement Levels and Demographic Variables

Behavioral
Variable Emotional Engagement Cognitive Engagement
Engagement
Age (20-24 years) 0.10 0.07 -0.04
Gender 0.15 0.12 0.08
Prior English Proficiency 0.25%* 0.20* 0.32%*

Note: **Significant at p <.01; *Significant at p <.05.

Table 2 shows the correlations between demographic variables and engagement levels (behavioral,
emotional, and cognitive). Age has a weak positive correlation with behavioral (0.10) and emotional (0.07)
engagement, but a weak negative correlation with cognitive engagement (-0.04), suggesting minimal changes in
engagement with age among participants aged 20-24. Gender (female) is positively correlated with all three types
of engagement, with females showing slightly higher levels: behavioral (0.15), emotional (0.12), and cognitive
(0.08). Prior English proficiency has a stronger positive correlation with engagement in all domains: behavioral
(0.25), emotional (0.20), and cognitive (0.32), indicating that better language skills lead to higher engagement.
Statistical significance is indicated by asterisks (** for p < .01 and * for p <.05).

Qualitative Findings

The qualitative analysis of interview data, gathered from a subset of 15 participants (n=15) provided
nuanced insights into the factors influencing student engagement in English classes. The findings highlighted
several key themes related to teaching methods, classroom environment, and personal motivation that shaped
students’ engagement levels. Below are the themes that emerged directly from the participants’ responses:

Impact of Teaching Methods: Participants frequently mentioned the effectiveness of interactive
teaching methods, such as group activities and multimedia resources, in enhancing engagement. One participant
noted, “The group activities made the class more fun and interactive, which helped me stay focused and involved.”
These methods were seen as making learning more dynamic and relevant, thereby increasing both emotional and
cognitive engagement in the English classroom.

Classroom Environment: The participants emphasized the importance of a positive and
inclusive classroom atmosphere as crucial for fostering engagement. One participant explained, “In a supportive
class environment, I felt more comfortable to express my ideas.” They highlighted that when the classroom
environment was friendly and supportive, it encouraged them to participate actively. Physical aspects like the
classroom layout and seating arrangements were also mentioned, with participants noting that seating in groups

promoted interaction and peer collaboration.
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Personal Motivation: Participants discussed various intrinsic and extrinsic motivators that
influenced their engagement. Many noted intrinsic motivations such as personal interest in learning English, with
one stating, “I have always been curious about other cultures, and learning English helps me understand them
better.” Extrinsic motivators, including the desire to achieve good grades and secure better career opportunities,
were also mentioned as factors influencing their engagement.

In addition to these positive factors, participants shared some challenges they faced and provided
suggestions for improvement:

Challenges: Several participants identified language barriers and occasional confusion due to
unclear instructions as factors that hindered their engagement. As one participant expressed, “Sometimes, I don’t
understand the instructions clearly, which makes it hard to fully participate.” These challenges occasionally
impacted their ability to fully engage in classroom activities.

Suggestions for Improvement: To enhance engagement, participants suggested incorporating
more authentic English contexts into lessons, with one participant saying, “Using real-life examples would make
the lessons more interesting and relatable.” They also recommended that instructors communicate learning

objectives more clearly, so students could better understand the relevance and expectations of class activities.

Discussion

Quantitative Findings

The study's quantitative findings reveal insights into student engagement in English language learning
across behavioral, emotional, and cognitive dimensions. Behavioral engagement, including attendance and
participation, remained high throughout the semester with a slight improvement by the end, underscoring the value
of active classroom involvement. Emotional engagement was strong throughout the semester, with minor
increases suggesting effective instructional strategies that enhance students' emotional connection to the material.
This supports Fredricks, Blumenfeld, & Paris (2004), who emphasize the role of emotional engagement in
sustaining motivation. Cognitive engagement showed moderate levels initially with a slight improvement by
semester's end, indicating room to further stimulate students' critical thinking in English instruction. Previous
research (Appleton, Christenson, & Furlong, 2006) highlights the importance of cognitive engagement for deeper
learning outcomes.

Analysis of demographic variables revealed that age and gender did not significantly affect overall
engagement, but prior English proficiency positively correlated with cognitive engagement. This suggests that
students with higher proficiency engage more intellectually, aligning with Hidi, & Renninger (2006) and Guthrie,
McRae, & Klauda (2007), who found that prior knowledge enhances engagement. The lack of significant
correlations between age and gender with engagement aligns with educational psychology literature. Vygotsky
(1978) notes substantial individual variability within age groups, and Eccles, & Jacobs (1986) suggest that gender
differences in engagement depend more on context than on inherent factors.

In summary, while behavioral and emotional engagement were generally positive, cognitive engagement
presents an opportunity for improvement. Focusing on critical thinking and leveraging students' existing English

skills can enhance engagement and learning outcomes.
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Qualitative Findings

The qualitative analysis of interview data has provided an understanding of student engagement in
English classes, emphasizing the significance of teaching methods, classroom environment, and personal
motivation. The study reveals that interactive teaching methods, like group activities and multimedia resource,
are particularly effective in enhancing student engagement. These methods make learning more dynamic and
relevant, thereby increasing both emotional and cognitive engagement (Freeman et al., 2014). By stimulating
active participation and curiosity, interactive teaching aligns with the concept of agentic engagement, where
students actively shape their own learning experiences (Chi, 2009).

The classroom environment is also critical to student engagement. Findings highlight the importance of
a positive and inclusive atmosphere, noting that students who feel comfortable and supported are more willing to
engage in learning activities. Factors like physical layout and seating arrangements contribute to this supportive
environment, impacting students' ability to collaborate and interact effectively (Brophy, 2004; Evertson, &
Weinstein, 2006).

Personal motivation plays a significant role in engagement as well. The study identifies both intrinsic
motivators, such as a genuine interest in learning English, and extrinsic motivators, such as grades and career
prospects, as influential in determining engagement levels (Ryan, & Deci, 2020; Schunk, 2008). This combination
of internal desires and external incentives underscores the multifaceted nature of student motivation.

Challenges such as language barriers and occasional issues with instructional clarity were also noted.
These issues can hinder students' ability to fully engage in class activities (Gass, & Selinker, 2008). To improve
engagement, students suggested incorporating real-life English contexts into lessons and providing clearer
communication of learning objectives. These recommendations highlight the need to make learning more relevant
and transparent, thereby enhancing students' understanding and engagement in their educational experiences
(Wiggins, & McTighe, 2005; Swain, & Lapkin, 2001).

Addressing these concerns is crucial for fostering agentic engagement, which involves students taking a
proactive role in their learning, influencing their educational experiences and outcomes (Zimmerman, 2000). The
qualitative findings are significantly relevant to agentic engagement in several key ways:

Firstly, the preference for interactive teaching methods reflects the core principles of agentic
engagement. When students are engaged through dynamic and relevant activities, they become more active
participants in their learning process, thereby exercising greater agency (Bandura, 1997). This active participation
enables students to shape their educational experiences and enhances their overall engagement.

Secondly, a positive and inclusive classroom environment is crucial for fostering agentic engagement.
Such an environment allows students to feel comfortable expressing themselves and collaborating with peers.
When students perceive support and inclusivity, they are more likely to take an activerole in their learning, which
in turn boosts their engagement and involvement (Rimm-Kaufman, & Sawyer, 2004).

Moreover, personal motivation plays a pivotal role in agentic engagement. Both intrinsic and extrinsic
motivators drive students to actively participate in their learning experiences (Ryan, & Deci, 2020). By
understanding and addressing these motivators, educators can enhance agentic engagement, helping students
leverage their motivations to drive their learning processes.

Addressing challenges such as language barriers and unclear instruction is also essential for improving

agentic engagement. These obstacles can limit students' ability to participate fully (Vygotsky, 1978). By
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implementing solutions like integrating real-life contexts and ensuring clearer communication, educators can
improve students' ability to engage proactively and meaningfully in their learning experiences (Brusilovsky, &
Millan, 2007).

In summary, the qualitative findings underscore the importance of interactive teaching methods, a
supportive classroom environment, and personal motivation in fostering agentic engagement. These factors
collectively empower students to take an active role in their learning, overcome obstacles, and enhance their

overall engagement.

Conclusion

This study provides valuable insights into English class engagement patterns among Thai undergraduate
EFL students. The findings suggest that while students generally exhibit positive engagement behaviors, there are
opportunities to optimize cognitive engagement through targeted instructional strategies and -clearer
communication of learning objectives. By triangulating quantitative and qualitative data, this research contributes
to the discussion on effective teaching methods designed to enhance student learning experiences in EFL contexts.
Future research could further explore the longitudinal effects of different engagement strategies on academic

outcomes and student retention in language learning programs.

Recommendations

Based on the thorough analysis of both quantitative data from the Student Engagement Instrument and
qualitative insights from interviews, several key recommendations for enhancing student engagement in the
English classroom emerge. It is crucial to maintain interactive teaching methods, such as group activities and
multimedia resources, which have proven effective in increasing both emotional and cognitive engagement.
Additionally, fostering an inclusive and supportive classroom environment will promote student expression and
collaboration. Clearly communicating learning objectives will highlight the relevance of class activities, thereby
boosting intrinsic motivation. Addressing challenges like language barriers and instructional clarity through
additional support mechanisms is essential, as is incorporating real-life English contexts into lessons to provide
practical learning experiences. Finally, investing in ongoing teacher training will refine instructional strategies
and improve responsiveness to student feedback, ensuring continuous enhancement of engagement and learning
outcomes. These steps aim to optimize student engagement and create meaningful learning experiences in English

education.

References

Appleton, J. J., Christenson, S. L., & Furlong, M. J. (2006). Student engagement with school: Critical
conceptual and methodological issues of the construct. Psychology in the Schools, 43(5), 387-402.

Bandura, A. (1997). Self-efficacy: The Exercise of Control. W.H. Freeman and Company.

Brophy, J. (2004). Motivating Students to Learn (2™ ed.). Lawrence Erlbaum Associates.

Brown, H. D. (2001). Teaching by Principles: An Interactive Approach to Language Pedagogy. White Plains, NY:
Pearson Education.

Brusilovsky, P., & Millan, E. (2007). User models for adaptive hypermedia and adaptive educational systems. In
The Adaptive Web (pp. 3-53). Springer.

' o 7o a oA 4 o 4
N'l‘l!f?‘liil/i@\?@mﬂ7Wi}7f7guf]ﬁ%’ﬁﬂ7iﬂy‘l\76\7375@'7577’16] (TCI ﬂfjil‘ﬁ 1) ﬁ"lﬂ/7illélyflﬂ7ﬁ'ﬁ5llﬁ$ﬂ'\7ﬂllﬁ“lﬁﬁ5

143



Journal of Southern Technology Vol. 19 No. 1 January-June, 2026
Nsensma Tuladnald 17 19 afun 1 unsiau-liguien 2569

Carini, R. M., Kuh, G. D., & Klein, S. P. (2006). Student engagement and student learning: Testing the linkages.
Research in Higher Education, 47(1), 1-32.

Chi, M. T. H. (2009). Active-constructive-interactive: A conceptual framework for differentiating learning
activities. Topics in Cognitive Science, 1(1), 73-105.

Dérnyei, Z., & Ushioda, E. (2021). Teaching and Researching Motivation (3™ ed.). Routledge.

Eccles, J. S., & Jacobs, J. E. (1986). Social forces shape math attitudes and performance. Signs: Journal of Women
in Culture and Society, 11(2), 367-380.

Evertson, C. M., & Weinstein, C. S. (Eds.). (2006). Handbook of Classroom Management: Research, Practice, and
Contemporary Issues. Lawrence Erlbaum Associates.

Fredricks, J. A., Blumenfeld, P. C., & Paris, A. H. (2004). School engagement: potential of the concept, state of the
evidence. Review of Educational Research, 74(1), 59-1009.

Freeman, S., Eddy, S. L., McDonough, M., Smith, M. K., Okoroafor, N., & Jordt, H. (2014). Active learning
increases student performance in science, engineering, and mathematics. Proceedings of the National
Academy of Sciences, 111(23), 8410-8415.

Gass, S. M., & Selinker, L. (2008). Second Language Acquisition: An Introductory Course (3" ed.). Routledge.

Guthrie, J. T., McRae, A., & Klauda, S. L. (2007). Contributions of concept-oriented reading instruction to
knowledge about interventions for motivations in reading. Educational Psychologist, 42(4), 237-250.

Guthrie, J. T., Wigfield, A., & Perencevich, K. C. (2004). Scaffolding for motivation and engagement in reading.
In P. McCardle & V. Chhabra (Eds.), The voice of evidence in reading research (pp. 155-175). Paul H.
Brookes Publishing.

Hidi, S., & Renninger, K. A. (2006). The four-phase model of interest development. Educational Psychologist,
41(2), 111-127.

Jiang, A. L., & Zhang, L. J. (2021). University teachers' teaching style and their students' agentic engagement in EFL
learning in China: A self-determination theory and achievement goal theory integrated perspective.
Frontiers in Psychology, 12, 704269.

Jitsaeng, K., Chansanam, W., Kanyacome, S., Detthamrong, U., & Li, C. (2024). Factors influencing social media
platform engagement among Thai students: A quantitative study. Emerging Science Journal, 8(2), 539-556.

Kahu, E. R. (2013). Framing student engagement in higher education. Studies in Higher Education, 38(5), 758-773.

Kramsch, C. (2009). The Multilingual Subject. Oxford, UK: Oxford University Press.

Noels, K. A., Pelletier, L. G., Clément, R., & Vallerand, R. J. (2003). Why are you learning a second language?
Motivational Orientations and self-determined Motivation. Language Learning, 53(1), 33-64.

Pan,L., Ye, Y., & Li, X. (2024). Factors affecting Thai EFL students’ behavioral intentions toward mobile-assisted
language learning. Frontiers in Education, 9, 1333771.

Paramesthi, M., & Suwartono, T. (2023). Challenges and strategies of English language teaching within the
Freedom-to-Learn curriculum in Indonesia. Proceedings Series on Social Sciences & Humanities, 12, 502-509.

Pianta, R. C. (2016). Classroom processes and teacher-student interaction: Integrations with a developmental
psychopathology perspective. In D. Cicchetti (Ed.), Developmental psychopathology: Risk, resilience, and
Intervention (3 ed.), pp. 770-814. John Wiley & Sons, Inc.

Rimm-Kaufman, S. E., & Sawyer, B. E. (2004). Primary-grade teachers' attitudes and beliefs about classroom
management. Classroom Management in Early Childhood Education (pp. 171-194). Routledge.

' o 7o a oA 4 o 4
N'l‘l!f?‘liil/i@\?f;]mﬂ7Wi}7f7guf]ﬂ%’ﬁﬂ7iﬂy‘l\76\7375@'7577’16] (TCI ﬂfji}‘ﬁ 1) ﬁ"lﬂ/7ﬂyyﬂﬂ7ﬁﬁ5llﬁ$ﬁﬂﬂﬂﬁ7ﬁﬁi

144



Journal of Southern Technology Vol. 19 No. 1 January-June, 2026
Nsensma Tuladnald 17 19 afun 1 unsiau-liguien 2569

Ryan, R. M., & Deci, E. L. (2020). Intrinsic and extrinsic motivation from a self-determination theory perspective:
Definitions, theory, practices, and future directions. Contemporary Educational Psychology, 61, 101860.

Schunk, D. H. (2008). Learning Theories: an Educational Perspective (5" ed.). Pearson.

Swain, M., & Lapkin, S. (2001). Focus on form through collaborative dialogue: Exploring task effects. In M. Bygate,
P. Skehan, & M. Swain (Eds.), Researching pedagogic tasks: second language learning, teaching and
testing (pp. 99—-118). Longman.

Thongsongsee, J. (2022). Exploring EFL teachers’ roles and practices in promoting student engagement.
THAITESOL Journal, 35(2), 36-62.

Tran, L. K. H. (2022). EFL Vietnamese student engagement in face-to-face learning environment. European
Journal of Education Studies, 9(12), 382-397.

Trowler, P. (2010). Student Engagement Literature Review. Higher Education Academy. Retrieved from
https://www.heacademy.ac.uk/system/files/student engagement literature review 0.pdf

Venski, A. M., & Surono. (2024). An analysis of classroom interaction patterns applied by a Thai English teacher
in an English for young learners’ classroom at Suansanti School in Bangkok. Professional Journal of
English Education, 7(2), 372-383.

Vygotsky, L. S. (1978). Mind in Society: The Development of Higher Psychological Processes. Harvard
University Press.

Wiggins, G., & McTighe, J. (2005). Understanding by Design (2™ ed.). Association for Supervision and
Curriculum Development.

Zimmerman, B. J. (2000). Attaining self-regulation: A social cognitive perspective. In M. Boekaerts, P. R. Pintrich,
& M. Zeidner (Eds.), handbook of self-regulation (pp. 13-39). Academic Press.

' o 7o a oA 4 o 4
N'l‘l!f?‘liil/i@\?f;]mﬂ7Wi}7f7guf]ﬂ%’ﬁﬂ7iﬂy‘l\76\7375@'7577’16] (TCI ﬂfji}‘ﬁ 1) ﬁ"lﬂ/7ﬂyyﬂﬂ7ﬁﬁ5llﬁ$ﬁﬂﬂﬂﬁ7ﬁﬁi

145



