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Abstract

Ordinary National Educational Test (O-NET), a high-stakes
test, is used for the purpose of accountability in Thai educational
system, evaluating academic performance of students and a
gate-keeper to recruit prospective candidates into certain programs
of universities in Thailand. Even though the test has been widely
used to serve the latter, there is a need for empirical evidence to
prove its predictive validity and to investigate lecturers’ attitude
towards the O-NET. This study investigated 1) the relationship
between O-NET scores and academic achievements, 2) its predictive
validity and 3) lecturers’ attitudes towards the use of the O-NET
for recruiting students into an English major program of a public
university in Thailand. The samples were the O-NET scores in
foreign language (English) and academic achievements from
academic years 2010 to 2014. Nine lecturers were purposively
selected to participate in the semi-structured interview. The
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results demonstrated that the O-NET score was related to academic
achievements and could predict academic achievements of English
major students. Moreover, the lecturers believed that the O-NET
was an effective instrument for recruiting students to English major
program.

Keywords: O-NET, Language assessment, Predictive validity,
High-stakes testing, Academic achievements

1. Introduction

The Ordinary National Educational Test (O-NET) is a
high-stakes test used for the purpose of accountability for the
educational system in Thailand and also for evaluating the academic
performance of students at Grades 6,9 and 12 in Thailand’s public
schools. The O-NET in foreign language (English) for the twelfth
grade is meant to assess the following areas and skills: 1) language
for communication; 2) language and culture; 3) language and other
subject group relationships; and 4) language, community and work
relationship (NIETS, 2009). It is also used to measure language
proficiency, assure quality of education and be one of the criteria
for undergraduate admission. This study focused on the significance
of O-NET as a gate-keeper for recruiting prospective students to
an English major program. The O-NET score in a foreign language
subject (English) was a requirement for admission based on the
assumption that the score of the test provides meaningful inferences
on the test-takers’ language ability. Thus, it is assumed that the
test-takers with an appropriate score would have enough English
language proficiency to study in the program.
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However, to date, the use of the O-NET score as a
gate-keeper remains doubtful. First, there is inadequate evidence
to prove the gate-keeper function of O-NET in foreign language
(English) even though the test score had been used as a criterion to
recruit prospective students to any program, especially for English
majors for over a decade. Even though a number of researchers
investigated the relationship between high-stakes tests in Thailand
and academic achievement (Krungsaenmuang, 2006; Sanguan-
rungsirikul, 2011; Wittaya-u-dom, 2012; Meetess, Iramaneerat, &
Thongprong, 2013; Arwae, Premprat, & Phincharean, 2014;
Ngamsuntikul, 2015), their results are inconclusive in relation to
the gate-keeper function of the O-NET. In some academic fields
such as Nursing and Agricultural Science, the results demonstrated
that the test scores correlated with academic achievement of
graduates but were not statistically significant (Meetess, [ramaneerat
& Thongprong, 2013, Wittaya-u-dom, 2012). Even though
some researchers (Krungsaenmuang, 2006; Sanguanrungsirikul,
2011; Ngamsuntikul, 2015) found that the test scores significantly
correlated with academic achievements, the relationships were
different in each academic context and each academic year. Second,
there was a lack of stakeholders’ justification in setting a cut-off
point of the O-NET score for recruiting students to a certain program.
Teachers were affected by the requirement of the cut-off point. They
had to plan their instruction to best serve these students admitted
to the program. Therefore, it was important to examine their
attitudes towards the use of the O-NET as a gate-keeper and the
appropriateness of the cut-off point.
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The purposes of the study were to investigate the relationship
between O-NET scores and academic achievements of English major
students, the predictive validity of the test, and lecturers’ attitudes
towards the use of the 75 percent cut-off point of the O-NET scores
in recruiting English major students.

The research questions of the present study were:

1. Is there a relationship between O-NET scores in foreign
language (English) and academic achievements of English
major students? If so, what is the relationship between
O-NET scores in foreign language (English) to academic
achievements?

2.Can O-NET scores in foreign language (English)
effectively predict academic achievements of English
major students?

3. What are lecturers’ attitudes towards the use of the 75
percent cut-off point of O-NET scores for recruiting
students to the English major program?

2. Theoretical Framework

The theoretical framework was presented in the following
sequence: the issue of predictive validity and a review of previous
studies on predictive validity of high-stakes and standardized tests.
Predictive validity is defined as the ability of a test to predict an
individual’s future performance, especially academic achievement
(Hughes, 2010; Drost, 2011; Cronbach, & Meehl, 1955). The most
common use for predictive validity is inherent in the process of
decision-making in recruiting students into certain programs of
universities. Generally, most universities use scores of a test
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to recruit students to a certain program, with an attempt to find
appropriate students having specified qualifications and meeting
the criteria. In this process, the basic assumption of using a certain
test score as a criterion is that a candidate with a high test score
will have potential and a high possibility to become academically
successful in the program.

Based on the review of the previous studies on predictive
validity of high-stakes and standardized tests to academic
achievements, two issues emerged. First, studies of predictive
validity in Thailand were conducted to investigate the prediction
of high-stakes tests such as Entrance exams, O-NET, A-NET, GAT
and PAT to academic achievement for science disciplines such as
Engineering, Nursing, Mathematics and Computer Science
(Sanguanrungsirikul,2011; Meetess, Iramaneerat & Thongprong,
2013; Ngamsuntikul ,2015). Unfortunately, studies on the predictive
validity of high-stakes tests, especially relating O-NET to academic
achievements in more linguistically demanding academic disciplines
such as English in Thailand are scant and too limited to establish the
empirical evidence for its predictability. In 1992, Getkham
conducted a study to determine the relationship between University
Entrance Examination in English and academic achievement of
first-year undergraduates. Yet, no study was conducted to investigate
the relationship between O-NET on English and academic
achievement. The other concern was that the degree of correlation
coefficient between the predictor and the criterion varied from weak
correlation to strong correlation. In the following studies, English
language proficiency was used as a predictor, but the criterion was
varied from the GPA of the first semester (Krungsaenmuang, 2006;
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Sanguanrungsirikul, 2011), the GPA of the first two semesters
(Ngamsuntikul, 2015) to the cumulative grade point average
(Meetess, Iramaneerat & Thongprong, 2013). Findings showed
that the correlation between the predictor and the criterion was
strong when the criterion was the GPA of the first semester
(Krungsaenmuang, 2006; Sanguanrungsirikul, 2011) and that the
correlation was found to be weak to moderate when the criterion
was the cumulative grade point average (Wittaya-u-dom, 2012;
Meetess, [ramaneerat & Thongprong, 2013).

In summary, the results of previous research on the
predictive validity of English proficiency tests to academic
achievements are inconclusive; therefore, better understandings of
the complexities and nuances of these relationships between test
scores and academic achievements are needed.

3. Research Methodology

3.1 Sample

The sample in the current study consisted of the O-NET
scores in foreign language (English) (predictor variable) and
academic achievement (criterion variables). Three criterion variables
were considered as academic achievements: accumulative grade
point average (GPAX), English major grade point average (EG
grade) and grades of the three fundamental courses of an English
major program (Reading for Information course, Paragraph Writing
course, and Listening-Speaking 1). The data were obtained from the
Registrar’s office and the Department of English from the academic
years 2010-2014.
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3.2 Participants

Nine lecturers from the Department of English in a public
university in Bangkok participated in this study. The participants
were purposively selected based on their working experience
and their roles in the recruiting process. First, all participants had
experience teaching at least one of the three fundamental courses
for English major students. Second, all of the participants had more
than 5 years of teaching experience in the Department of English
during the academic years 2010 to 2017. Last, the participants
were familiar with the recruitment process and needed to have one
of the following roles in the recruiting process such as head of the
department, committee members or interviewers recruiting students
into the program.

3.3 Setting

The study was conducted in a bachelor’s degree program in
English at a public university in Bangkok. Both Thai and English
were languages of instruction. In order to complete the program
requirement, English major students were required to achieve 138
credits comprising of general education courses, core courses (major
courses and minor courses), and free electives. Each year, all English
major students were admitted through the central admissions run by
the Office of Higher Education Commission, and the prospective
students had to meet specific criteria. The criteria consisted of 3
parts. First, the prospective students had to complete a secondary
school (or equivalent) course from an accredited school with a
GPA of 2.75 in order to apply for the program. Second, they had to
take two high-stakes tests (GAT and O-NET) and earn satisfactory
scores. Candidates were required to get at least the score of 75 on
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the O-NET in foreign language (English) in order to be admitted
to the program. Last, they had to go through an interview for
admission. 70 students were admitted to the program each year.

3.4 Research Instruments

The interview was used in examining the participants’
attitudes towards and insight about the cut-off point of the O-NET
scores used for recruiting students to the English major program.
Ten interview questions were asked and examined four main issues:
their teaching experience, their roles in recruiting students, their
attitudes towards the current cut-off point and the effectiveness of
O-NET as an instrument to recruit students to the English major
program.

3.5 Data Analysis

To examine the relationship between the O-NET scores in
foreign language (English) and academic achievements of English
major students, correlation analysis was implemented. Correlation
analysis is a method of statistical evaluation that measures the
strength of relationship between two variables and the direction of
the relationship (Cohen, Manion, & Morrison, 2011). The process
of correlation analysis includes calculating descriptive statistics of
the variables and examining Pearson product-moment correlation
coefficients.

To investigate predictability of the O-NET score on
multiple measures of academic achievements, a multivariate
multiple regression analysis was employed. Multivariate multiple
regression analysis is the method of modeling multiple responses,
or dependent variables, with a single set of predictor variables
(Johnson, & Wichern, 2002). The process of multivariate multiple
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regression analysis includes: analyzing Wilks’ lambda, coefficient
of determination (R2) and Beta standardized regression coefficients
(B). Wilks’ lambda is, “a multivariate index of association that
represents the strength of the relationship between a single grouping
variable and multiple attribute variables” (Hatcher, 2013, p. 309).
The coefficient of determination (R2) shows a predictability value
that indicates the percentage of variance in academic achievement
variables accounted for by the predictor variable. Beta standardized
regression coefficients () indicate the strength of the effect of
the O-NET score on academic achievements in units of standard
deviation.

To examine lecturers’ attitudes towards the use of the O-NET
scores as a criterion to recruit students to the English major program,
content analysis was used to analyze the data from semi-structured
interviews. Content analysis is a research tool used to determine the
presence of concepts in qualitative data. It can be used to analyze
the presence, meanings and relationships of concepts resulting in
the possibility to make inferences about the messages within the
interview (Cohen, Manion, & Morrison, 2011)
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4. Results and Discussion

The results were grouped and described in order of the
research questions.

4.1 The relationship between O-NET scores in foreign
language (English) and academic achievements of English major
students

Table 1
Descriptive Statistics of the O-NET Score and Academic
Achievements
Variables N Mean Min Max SD
O-NET 303 74.78 61.43 91.00 641
GPAX 303 3.28 2.41 3.83 0.29
EG 303 3.31 2.38 3.88 0.30
grade
Fund. 303 3.33 2.29 4.00 0.33
grade

The results revealed that students’ average score on the
O-NET test was 74.78 (SD = 6.41) with a range of 61.43 to 91.00.
The following are the averages of the three academic achievements.
First, the average of accumulative grade point average (GPAX) was
3.28 (SD = .29) with a range of 2.41 - 3.83. Second, the average
of English major grade point average (EG grade) was 3.31 (SD =
.30) with a range of 2.38 - 3.88. Lastly the, grades of the three
fundamental courses of English major program (Fund.) was 3.33
(SD = .33) with a range of 2.29 - 4.00.
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Table 2
Correlations among O-NET Scores and Academic Achievements

Fund.
GPAX EG grade
grade
O-NET 0.21%* 0.31* 0.34*

*p < 01

An examination of the Pearson product-moment correlation
coefficients in Table 2 shows the correlations of the O-NET
scores to the number of academic achievement variables. The
O-NET scores had positive and statistically significant correlations
with other academic achievement variables including accumulative
grade point average (GPAX), English major grade point average (EG
grade) and grades of the three fundamental courses of English major
program (Fund.). The results showed that the correlations ranged
in size from .21 to .34, suggesting that the predictor had weak to
moderate positive correlations with the academic achievement
variables.

However, it is important to discuss the reason why amongst
the three academic achievement variables, the O-NET score had the
strongest relationship with grades of the three fundamental courses
of English major program (Fund.). The possible explanation for
the result may be due to the consistency between what was tested
in the O-NET and what was taught and tested in the three
fundamental courses. The O-NET in English subject is meant
to indirectly measure students’ speaking, writing and reading
comprehension skills. Similarly, the three fundamental courses of
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the English major program focused on developing students’ basic
listening-speaking, writing and reading skills which were quite
consistent with what was tested on the O-NET. Therefore, it is very
likely that grades of the three fundamental courses of the English
major program reflected similarly to the language skills measured
by the O-NET, leading to the strongest positive relationship of the
O-NET and grades of the three fundamental courses, one of which
are criterion variables.

Therefore, there is a relationship between O-NET scores in
foreign language (English) and academic achievements of English
major students. The findings also revealed weak to moderate
relationships between the O-NET scores in foreign language
(English) and academic achievements.

4.2 The predictability of the O-NET score on multiple
measures of academic achievements
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Table 3
Multivariate Multiple Regression of the O-NET scores on Academic
Achievements

Multivariate Statistics and F Approximations

F daf
Wilks’ Lambda = .113* 1270 3/299
ACH Para- Beta t ANOVA
meter F d R R
dj
GPAX O-NET .009 3.73%  13.89%  1/301 04 04
score
EG O-NET 014 5.68*  32.25%  1/301 .10 .09
grade score
Fund. O-NET 017 6.16%  3795%  1/301 A1 11
grade score
*p< 01

For further assessment, the predictability of the O-NET
scores to academic achievements of English major students was
investigated by regressing achievements on the O-NET scores. In the
analysis of multivariate multiple regression, the O-NET score was
used to predict academic achievements of English major students.
Specifically, the model includes: 1) the O-NET scores as predictor
variable and 2) accumulative grade point average (GPAX), English
major grade point average (EG grade) and grades of the three
fundamental courses of the English major program (Fund.) as
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criterion variables as shown in Table 3. The results showed that
Wilks’ lambda was statistically significant (a=.113, F (3, 299) =
12.70, p < 01). It was concluded that the O-NET score is a statis-
tically significant predictor of one or more dependent variables.
Consequently, the result indicated that there was a relationship
between the O-NET score and the linear combination of the three
achievement variables.

In addition, as seen in Table 3, the O-NET scores accounted
for variance in the accumulative grade point average (GPAX)
variable (R, = 0.04, F' (1, 301) = 13.89, p < .01), the English
major grade point average (EG grade) variable (R, = 0.09, F
(1,301) =32.25, p < .01.) and the grades of the three fundamental
courses of English major program (Fund.) variable (R, = 0.11,
F(1,301)=37.95,p < 01). These results suggest that approximately
4 percent of accumulative grade point average (GPAX) variance,
approximately 9 percent of English major grade point average
(EG grade) variance, and approximately 11 percent of the three
fundamental courses of English major program (Fund.) variance
are predictable on the basis of the O-NET score, as a predictor.
Hence, the O-NET score is a better predictor of grades of the
three fundamental courses of English major program (Fund.)
than the English major grade point average (EG grade) and the
accumulative grade point average (GPAX).

To compare the relative contribution of the O-NET scores,
standardized regression coefficients () were calculated. The value
of the coefficients revealed that, for every one-unit increase in the
O-NET score, there was an increase of .009 units in the GPAX, an
increase of .014 units in the English major grade point average,
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and an increase of .017 units in the grades of the three fundamental
courses. This result indicated that the O-NET score made a slight
contribution to the prediction of accumulative grade point average
(GPAX), English major grade point average (EG grade) and grades
of the three fundamental courses of the English major program
(Fund.). It is also suggested that, of the three academic achievements,
the O-NET score appeared to make the greatest relative contribution
in both of the grades of the three fundamental courses of the English
major program (Fund.) and English major grade point average (EG
grade).

The analysis of multivariate multiple regression granted the
prediction equation, predicting accumulative grade point average
(GPAX), English major grade point average (EG grade) and grades
of the three fundamental courses of the English major program
(Fund.) from the O-NET scores. Thus, the predictive validity of
the O-NET scores was established. It is important to discuss the
modalities among the three academic achievements variables, the
O-NET score was considered an effective predictor for both the
grades of the three fundamental courses of English major program
(Fund.) and English major grade point average (EG grade). It is due
to the consistency between what was tested in the O-NET and what
was taught and tested in the three fundamental courses as mentioned
in Table 4.1, including the English major courses. While the O-NET
was meant to assess students’ speaking, writing and reading skills,
the grades of the three fundamental courses in the English major
program including the English major courses showed students’
English language proficiency. Similarly, Getkham’s study in
1992 found that among different predictors, University Entrance
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Examination in English was the best predictor to indicate the
students’ achievement in fundamental English courses for first year
students. In addition, it is due to the consistency between content
areas meant to be tested in the O-NET and those in the English major
courses. For O-NET in foreign language (English), the areas and
skills assessed were: 1) language for communication, 2) language
and culture, 3) language and other subject group relationship and
4) language, community and work relationship (NIETS, 2009). The
English major program offered a wide range of courses which tapped
into the content areas to be taught and to be measured in the O-NET.
For example, the following courses in the English major program
were related to the content areas and also similar to the third content
area (language, community and work relationship) in the O-NET
(NIETS, 2009). For example, the Business Writing course, English
for Hotel Personnel, and English for Business Organization. In
addition, some courses in the English major program included the
content areas similar to the second content area (Language and
culture) in the O-NET such as Intercultural Communication,
Literature, Readings in Arts and Culture. Consequently, this
accounted for the predictability of the O-NET score on both grades
of the three fundamental courses of English major program (Fund.)
and English major grade point average (EG grade).

However, it is noticeable that the O-NET score was not
considered as an effective predictor of the accumulative grade
point average (GPAX) consisting of grades derived from English
courses and non-English courses such as general education courses
(Integrated Humanities, Integrated Social Sciences, General Concept
of Computer, etc.). Some minor courses which were significantly
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irrelevant to English, but were tested in the O-NET were also
included.

Therefore, to answer the second research question,
O-NET scores in foreign language (English) can predict academic
achievements of English major students especially grades of the
three fundamental courses of the English major program and grades
of the English major courses.

4.3 Lecturers’ attitudes towards the use of O-NET scores
as a criterion to recruit students to the English major program

Table 4
Lecturers’ Attitudes towards the Use of the O-NET Score in Recruiting
Students

Attitudes towards Details Percentage
The appropriateness of the e Appropriate at 75 44
cut-off point e Appropriate at lower
than 75 34
e Appropriate at
higher than 75 22
The effectiveness of the o Effective 78
instrument (with conditions)
¢ Ineffective 22
More effective recruiting e Supplement of 78
instrument productive skills
¢ Using other
standardized tests 22
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Lecturers’ attitudes towards the use of O-NET scores as
a criterion for the recruitment of students into the English major
program are as follows.

4.3.1 Appropriateness of implementing 75 cut-off point

The results in Table 4 show that forty-four percent
of the participants believed that 75 percent cut-off point was
appropriate whereas thirty-four percent of the participants believed
that the cut-off point of lower than 75 percent was appropriate.
Twenty-two percent believed that the cut-off point of higher than
75 percent was appropriate. To begin with the first group, they
believed that the current 75 percent cut-off point of the O-NET score
was an expected level of English language proficiency for English major
candidates who were admitted to the English major program. Students
with their ONET scores of 75 percent and higher were proficient in
English enough to study in the program successfully. The
participants believed that they could work with the students and
help develop the students to become graduates who were highly
competent in English, in line with the market demand and the goal
of the curriculum. To illustrate this, consider Teacher 05’s and
Teacher 07’s explanations for their agreement with the current 75
percent cut-off point:

“75 percent is a good base. If we compare with letter grades,
75 is B or C+ so it is acceptable. 75 is the average and we
believe that they can improve with their current background
knowledge.” (Teacher 05)
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“It’s ok to set 75 percent as a minimum threshold because we
have to handle a lot of gap between the students’ current ability
and the expected ability when entering the program. If we set
lower cut-off point, it will be difficult for both the students and
the teachers.” (Teacher 07)

For the second group, thirty-four percent of the participants
believed that the appropriate cut-off point should be lower than
75. The main reason for lowering the current cut-off point was the
issue of marginalization. Marginalization referred to the process of
pushing a particular group of candidates to the edge of the program
by not allowing them a place in the English major program. The
candidates who had O-NET scores lower than 75 were not qualified
to be admitted into the English major program, so they had to
choose other majors which did not fulfill their need and had to suffer
studying in the program for 4 years. Thus, some participants
believed that setting 75 percent cut-off point would limit candidates’
opportunities to study in the English major program. To illustrate
this, Teacher 01 and Teacher 06 expressed their reasons for lowering
the current 75 percent cut-off point:

“I mean my concerns are the students. They would be the
victims. I cannot say for sure that we should maintain that 75
breakdown score, our consideration is based upon the previous

years...” (Teacher 01)

“Personally, I don't think it’s a good place to set the score at

75 because you limit the students. So, you may eliminate the
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one who could have grown, the one you could have helped, you

could have cultivated...” (Teacher 06)

Additionally, twenty-two percent of the participants believed
that it was important to raise the bar higher. The participants in this
group believed that the appropriate cut-off point should be higher
than 75 percent. These participants believed that candidates needed
to have strong English language background and be competent
enough to study in the classroom where English was the medium
of instruction as can be seen from Teacher 02’s comment.

“I would say for the English major if I can choose, I want it
to be a little bit higher than 75. They need to be outstanding.
And we prefer to have students who are quite equipped with
those skills so that we can train them or work with them further

rather than just like go over the basic things.” (Teacher 02)

Thus, to sum up the first issue of appropriateness of the 75
percent cut-off point of O-NET scores in recruiting English major
students, the majority of the participants believed that 75 percent
or higher was an appropriate cut-off point to recruit students to the
English major program. It can be concluded that the 75 percent or
higher was an appropriate cut-off point. According to the Ministry
of Education Announcement on Undergraduate Qualifications
Standards English Language in 2017 (standards of learning and
language knowledge of undergraduates from Bachelor of Arts
in English), any graduates of the program had to attain English
language proficiency of equivalent levels C1 (Proficient User) in
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accordance with international standards of the Common European
Framework of Reference for Languages (CEFR). First, it could
be explained that any candidates who would be qualified to get
admitted into the program needed to be proficient in English enough
to study in the program which English was a medium of instruction.
Candidates were required to study in the program at least 7
(regular) semesters and no more than 14 (regular) semesters.
Within the limited timeframe, the students needed to become highly
competent in English and attain C1. Hence, candidates with the
O-NET score lower than 75 percent, and with the low English
proficiency, would have difficulties studying in the program and
would not be able to reach level C1 (Proficient User) within ap-
proximately 4 academic years. Therefore, the 75 percent cut-off
point of the O-NET score or higher was appropriate.

4.3.2 The effectiveness of the O-NET for recruiting
students into the program

As can be seen in Table 4, the results showed that
78 percent of the participants believed that the O-NET was an
effective instrument for recruiting students into the program
whereas twenty-two percent of the participants believed that the
O-NET was not. To begin with, most of the participants believed
that practicality was the most significant issue for the use of O-NET.
The participants believed that it was practical and appropriate to use
the O-NET score as a criterion for recruiting students. All Grade 12
students were required to take the O-NET test once a year, and the
test fee was not too costly. The department did not have to handle
generating a screening test, administering the test and marking the
test as can be seen in Teacher 03’s and Teacher 08’s comments.
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“It’s okay, in terms of number of students because we have to
recruit the students from all over the country so this would be
an easy method...So, O-NET is okay in terms of management.”

(Teacher 03)

“O-NET is practical because first it’s not too expensive ideally,
a lot of students can afford O-NET. Second, in terms of the
analysis, they use machine to process so there is consistency

of marking the exam. Not subjective...” (Teacher 08)

Most of the participants believed that with its practical
value, it was appropriate to use the O-NET to recruit candidates to
the English major program.

4.3.3 To maximize the effectiveness of recruiting students
into the program, the O-NET scores should be supplemented
with other measures

All of the participants believed that to make well-informed
decisions about recruiting English major candidates, the information
granted from the O-NET score did not provide a complete picture
of a candidate’s English proficiency. It should be supplemented
with information from other alternative measures such as other
standardized tests or tests that measure candidates’ productive
skills. The combination or supplement with alternative instruments
should include: 1) other standardized tests such as General Aptitude
Test (GAT) in English, IELTS and TOEFL or 2) the supplements of
productive skill test such as a speaking test, an interview, a writ-
ten exam or even a screening test generated by the department.
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Teacher 01’s and Teacher 04’s comments suggested their idea on
supplementing the O-NET score with alternative recruiting instruments:

“The ideal is to use standardized test (O-NET) together with
something else to evaluate students’ language accuracy and

fluency at the same time” (Teacher 01)

“I think we could include the O-NET in the criteria, but we
also have other ways to recruit them as well. For example, the
interview to see their characteristics and also their personal-

ity” (Teacher 04)

Therefore, to answer the third research question, the 75
percent cut-off point or higher was appropriate, and the O-NET
score was an effective instrument to recruit students to the English
major program. Moreover, the results showed that even though the
participants believed that the O-NET was an effective instrument
for recruiting, the O-NET score did not provide teachers with
adequate information about the students’ English proficiency since the
O-NET which was an indirect test by nature and was in a multiple
choice format. For example, the test did not provide much detailed
information about candidates’ English proficiency but granted only
a single number on the test. Besides, the O-NET did not provide
information about candidates’ productive skills such as speaking
and writing. Therefore, to make a well-informed decision about
recruiting candidates into the English major program, the O-NET
score needed to be supplemented with other alternatives which
could provide information about the candidates’ speaking and
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writing abilities. The recruiting committee might consider
interviewing candidates in English to measure their speaking ability
or ask them to submit a writing sample in order to get a complete
picture of candidates’ English proficiency.

5. Conclusion

High-stakes tests have impacts on students’ academic
achievements. This study investigated the relationship between
O-NET scores in foreign language (English) and academic
achievements of English major students, the predictability of each
variable and lecturers’ attitudes towards the use of O-NET scores
as an instrument to recruit students to an English major program.
In conclusion, first, the O-NET score in foreign language (English)
was related to academic achievements of English major students.
The results from correlation analysis showed that the correlations
between O-NET scores and academic achievements (accumulative
grade point average, English major grade point average and grades of
the three fundamental courses of English major program) appeared
to approach statistical significance. This means that there was a
relationship between O-NET scores in foreign language (English)
and results indicated small to medium correlation effect size. Second,
the results from multivariate multiple regression analysis showed
that O-NET scores in foreign language (English) could predict
academic achievements of English major students. The study showed
that the O-NET score accounted for 11 % of the variance in grades
of the three fundamental courses of the English major program;
therefore, O-NET scores could also predict academic achievements
of English major students especially grades of the three fundamental
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courses of the English major program (Fund.). Last, the lecturers
believed that the O-NET score was an effective instrument to recruit
students to the English major program; however, the administrators
in the department could use the O-NET score to recruit English
major candidates more effectively with supplemental information
from other assessments.

6. Implications

The results of this study promote the application of
O-NET as an effective recruiting instrument. The results showed
that the O-NET scores in foreign language (English) can be used
as a gate-keeper to recruit students to any English major program.
However, in order to recruit students to the program more effectively,
other assessments should be used in order to provide additional
information about the candidates’ English proficiency such as:
General Aptitude Test (GAT) in English, speaking test, interview,
writing test, and writing samples. The use of O-NET, together
with other assessments, can make the recruitment process more
effective and reliable. The study also revealed that practicality was
the important factor for the test users’ decision to use the O-NET
since they encountered time constraints for recruiting candidates and
were concerned about candidates’ accessibility to and expense of
the test. The test users were aware of the weakness of the O-NET.
Thus, getting additional information from other assessments could
make the use of the O-NET for recruiting candidates to the English
major program more effective.
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7. Limitations
The generalizability of the results may be limited because
of the following factors:

1. This study was limited by the quantity of the data since the study
was conducted based on the score of O-NET tests from only 5
academic years. The O-NET scores used in this study were the
O-NET scores from 2010 to 2014, which were officially obtained
from the Registrar’s office and the Department of English at
a public university in Bangkok. Thus, it is recommended that
further studies should investigate a larger size of data in order to
explore the relationship and predictive validity more effectively.

2. In order to investigate the relationship between O-NET scores
and academic achievements, the sample in the current study was
limited to English majors in one university where the researcher
had access. It focused on a specific context and a certain group
of students. Generalization may not hold for different groups of
the students in different contexts (e.g. geographical locations of
universities and major) in which the dynamics of the relationship
and predictive validity value may be different. More research
conducted with different contexts to test the generalization of the
relationship between O-NET scores and academic achievements
is needed.
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