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Abstract

English plays a significant role in international education, especially
examinations at both national and international levels. In Cambodia,
the passing rates of Grade 12 students have increased year by year;
however, many students, including those receiving overall Grade As,
fail the English subject in the national exams. Therefore, this article
presents a preliminary investigation into factors that could be
contributing to students’ failure in the English subject in the national
Grade 12 examinations in Cambodia and provides suggestions for
improving students’ performance in national exams. Drawing on
secondary sources and the authors’ experience and knowledge of the
topic, this article discusses several factors, such as English being an
elective subject, limited teacher quality, students’ poor English
backgrounds, their lack of motivation, and other factors related to the
Cambodian education system. The article offers some suggestions to
improve students’ performance in the English subject by focusing on
the roles of the Ministry of Education, Youth and Sport, school principals,
teachers, students, parents, communities, and other stakeholders.
The findings aim to contribute to the limited literature on English
language education in Cambodia and provide a foundation for future
research on addressing these challenges.

Keywords: English subject, grade 12 examinations, Cambodian students,
English education in Cambodia, EFL in Cambodia
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English is an international or global language (Crystal, 2003; Pennycook,
2017). There are about 400 million native English speakers and
approximately two billion speakers of English (Crystal, 2008; Patel
et al., 2023). These numbers indicate that English is widely used in
many fields, such as education, business, and science and technology
(Pandarangga, 2015; Pennycook, 2017). In education, English is
compulsory for many students and most books are in English, a language
used as a medium of instruction at universities across the world
(Heng, 2017; Kirkpatrick, 2011; Moore et al., 2012).

In the context of Cambodia, English is used as a foreign language
(Clayton, 2002; Hashim et al., 2014; Hum & Heng, 2024; Igawa, 2008).
Its acquisition is crucial for educational opportunities, overseas education
and scholarships, and research and publication (Ngel, 2022). Indeed,
many Cambodian students study English because they want to get a
good job, study abroad, or engage in international communication
(Clayton, 2002); however, research has shown that the English language
proficiency of Cambodian students is limited, resulting in poor English
scores in national Grade 12 examinations—examinations that are
organized annually by the Ministry of Education, Youth and Sport
(MoEYS) (Bredenberg, 2018). However, many scholarships, such as
the Fulbright Foreign Student Program, offered by the United States,
and the Australia Awards Scholarships, offered by Australia, require a
high level of English proficiency for the applicants to be considered
for the scholarships. Ngel (2022) pointed out that these scholarships
are some of the most prestigious fully funded scholarships available to
Cambodian people, but these scholarships require a good score on
high-stakes tests such as the Test of English as a Foreign Language
(TOEFL) or the International English Language Testing System (IELTS).

English is widely used in the education field in Cambodia
(Chan, 2018; Hashim et al., 2014; Heng, 2017; Mao, 2015). For example,
primary school students start learning English in Grade 4 in Cambodia
(Hum & Heng, 2024; Zein, 2022). They study English in two sessions
per week, with one session containing 40 minutes of study time. Mao
(2015) also stated that English is integrated from Grades 4 to 12 so that
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Cambodian students can be equipped with the English knowledge
required for both study and work. The Cambodian Education Ministry
even recommended that English be introduced in the national curriculum
from Grades 1 to 6 as a core subject for study (MoEYS, 2015).

Every year, Cambodian Grade 12 students take the national
examinations, which consist of seven subjects for science and seven
for social science. The subjects for the science track include Mathematics,
Physics, Chemistry, Biology, History, Khmer Literature, and English,
whereas those for the social science track include Khmer Literature,
History, Geography, Moral-Civics, Math, Earths, and English (see
MOoEYS, 2015; Soeung, 2020). Although English is one of the subjects
for the national exams, its score is only considered a surplus score,
meaning that when the students receive a score between 26 and 50
(with 25 being a passing score), they will get extra scores added to
their overall exam scores. However, when they receive an English
score below 26, they will obtain zero for the English subject, and no
extra scores will be added to their overall exam scores. Even if the
students fail the English subject, there is no effect on their overall
exam results (Soeung, 2020).

According to the MoEYS (2016, as cited in Bredenberg, 2018),
Cambodian students’ pass rates in the national Grade 12 examinations
have increased every year since 2014 when a reform to the national
Grade 12 exams was introduced. This reform aimed to raise educational
quality and efficiency in the secondary education sector, as students
are no longer allowed to bring “cheat sheets” into national exams
(Bredenberg, 2018). Despite the increase in the number of students
passing the national Grade 12 exams, many of these students failed the
English subject. For example, in 2016, only 28.17% of the students
who passed the national exams passed the English subject. In 2019,
of 79,052 students passing the national exams, only 14% passed
the English subject (Bredenberg, 2022; Mom, 2019). Moreover, in the
case of Cambodia’s Kampong Cham province, in 2022, out of 5,799
students who passed the national Grade 12 examinations, only 512
students (8.82%) passed the English subject (MoEYS, 2022). Even
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Grade A students failed the English subject, as eight (11%) out of a
total of 73 Grade A students in Kampong Cham province received an
F (fail) score for the English subject (MoEYS, 2022).

Against this background, and within the context of limited
research on what contributes to Cambodian students’ failure in the
English subject in the national Grade 12 examinations, a critical question
has emerged as to why many Cambodian students fail the English
subject when they take the national Grade 12 examinations? However,
to the best of my knowledge, there is no empirical research explaining
why many Cambodian students failed their English subject in the national
Grade 12 examinations. Therefore, this review article aims to shed light
on this issue by discussing key factors that may contribute to the failure
of many students in the English subject in national examinations. This
article intends to shed light on this issue to pave the way for further
research into this intriguing topic. Drawing on secondary sources and
the authors’ extensive knowledge and experience as English teachers,
the article also aims to offer suggestions for improving Cambodian
students’ performance in the English subject in the national Grade 12
examinations.

Two research questions are used to guide the review of various
factors that may contribute to Cambodian students’ failure in English
in the national Grade 12 examinations.

1. What are the key factors contributing to students’ failure in
the English subject in the national Grade 12 examinations in Cambodia?

2. How can these key factors be addressed to improve students’
performance in the English subject in the national Grade 12 examinations
in Cambodia?

The Role of English in High-Stakes Examinations in Cambodia

English is an international or foreign language widely used in high-stakes
tests or examinations locally and globally. In the case of Cambodia,
when Cambodian students want to win a scholarship to study in local
universities or overseas, they must meet the required levels of English
language proficiency, usually through the score of TOEFL, IELTS, or

88 Vol. 19 No. 2 (2024)



iISEL

other English tests (Hum & Heng, 2024). Moore et al. (2012) stated
that IELTS is a gate-keeping mechanism to help students, especially
postgraduate ones, access overseas scholarships. Thus, high-stakes
tests like TOEFL and IELTS have been widely used in Cambodia for
various educational and professional purposes (Hum & Heng, 2024).
In Cambodia, English is also one of the core examination subjects for
students who wish to study at prestigious public and private universities.
For example, one of the departments of a leading teacher education
institution, called the Institute of Foreign Languages (IFL), Royal
University of Phnom Penh (RUPP), uses English for its entrance exam.
Applicants must pass the entrance exam to enroll in degree programs
there.

As for the national Grade 12 examinations, English is one of
the subjects alongside other key subjects for both the science and
social science tracks. Prior to 2014, the exam for the English subject
covered five parts, including reading, language use, grammar, vocabulary,
and writing. The score given for each part was 10 points for reading,
10 for language use, 10 for grammar, 8 for vocabulary, and 12 for writing
(Em & Mao, 2024). There was no test for listening and speaking. The
time allocated for the previous English exam was 60 minutes and the
total score was 50 points. Since the 2014 reform, the exam format for
the English subject has slightly changed. It now has only four parts:
Part 1: Reading, Part 2: Grammar, Part 3: Vocabulary, and Part 4: Writing.
The score given to each part is 10 for reading, 15 for grammar, 15 for
vocabulary, and 10 for writing (Em & Mao, 2024). The time allocation
and total score remain the same, while listening and speaking are
still not assessed. Thus, the exam focuses on linguistic knowledge or
competence rather than communication or performance.

Methodology

This study relies on secondary data to answer the research questions.
According to Wee and Banister (2016), a research article based on
secondary data is called a literature review article. This type of review
can have an empirical or methodological focus. It can contribute to theory
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development, advance knowledge, and uncover areas for further research
(Webster & Watson, 2002). It has been argued that an additional review
may be needed “if a different literature is to be used, or if an existing
review needs updating, or even if the same literature is used, but a new
angle is being taken resulting in substantially different conclusions”
(Wee & Banister, 2016, p. 280). In the present study, we focus on a
specific angle concerning what contributes to Cambodian students’
failure in the English subject in the national Grade 12 examinations.
To conduct our review, we searched Google Scholar and Science
Direct to collect relevant research articles that could provide insights
into our topic. We did not use any inclusion or exclusion criteria for
article type, as we aimed to collect as many relevant documents as
possible. As a result, various types of documents, including research
articles, books, policy documents, and newspaper articles were included
in the review. The results of the review are discussed in the following
sections.

Key Factors Contributing to Students’ Failure in the English Subject
in National Grade 12 Examinations in Cambodia

English as an Elective Subject

The review showed that one key factor that may contribute to students’
failure is the fact that English is an elective subject. However, based
on previous research, many Cambodian Grade 12 students think that
English is not a core examination subject, thus they perhaps do not
see the value of studying it (Meng & Arsyad, 2022; Soeung, 2020).
However, this mindset suggests that they are less likely to actively
engage in learning English, thus they are more likely to fail the subject
in the national exams. Indeed, according to Yim (2012), 79.73% of
the students with low achievements in English had negative attitudes
toward learning English, meaning that they did not like studying this
subject. Meng and Arsyad (2022) note that students who have a negative
opinion about the English language struggle to learn it successfully.
Therefore, English being an elective for the national Grade 12
examinations, coupled with students’ negative attitudes toward it,
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seemingly makes it less attractive for students to learn, especially
during the last year of their high school when they need to take the
national examination.

Limited Teacher Quality

The review also showed that another contributing factor pertains to
limited teacher quality, referring to the fact that teachers of English are
unable to provide students with good learning outcomes. This issue
occurs because teachers may be unsure of how to teach the English
major due to their limited English competence, lack of teaching
experience, or lack of professional development, which are among the
most influential challenges in the process of teaching and learning
English in Cambodia (Em, 2022; Neau, 2002; Sun, 2019).

Sun (2019) pointed out that problems with the quality of teachers
in Cambodia are caused by teachers’ lack of effective performance of
their duties and responsibilities in teaching English. One of the problems
with these teachers is that they teach a subject that is not their major
(Ingersoll, 2020). For example, Sun (2019) found that due to a lack of
teachers, school principals sometimes asked geography or biology
teachers to teach the English subjects to the students. Torff and Sessions
(2005) noted that sometimes a teacher’s classroom work was ineffective
because he or she failed to demonstrate required content knowledge,
write effective lesson plans, implement lesson plans skillfully, establish
sufficient rapport with students, and maintain satisfactory classroom
discipline. Neau (2003) also noted that Cambodian teachers tended to
have difficulties in their English language teaching because of “their
limited English proficiency, improper training to be teachers of English,
and inadequate teaching resources” (p. 264). Additionally, Em and
Nun (2022) argued that many Cambodian teachers in public schools
still used the Grammar Translation Method and relied heavily on
textbooks, making their teaching less effective. Thus, limited teacher
quality and outdated techniques can certainly affect student learning
outcomes.
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Students’ Poor English Background

Many Cambodian students in public schools have low English language
proficiency at the primary level, so when they reach Grade 12, they
face problems in the English subject. Their poor English background
stems from multiple factors. First, many students, especially primary
school ones, rarely self-study the English subject at home. Song (2014),
for instance, reported that many rural children never had time to do
homework or engage in self-study because most of their time was spent
on helping their family. Moreover, they were not really encouraged to
study English at home because their parents may not be able to help
them with the language. In addition, due to financial constraints, children
from poor families could not attend private language classes to improve
their English; as a result, they had limited exposure to English and
tended to not do well in English exams.

Second, many students lack reading skills (Chan, 2018; Doung,
2019; Mao, 2015), and they tend to be less interested in reading whether
in Khmer or English, making it less likely for them to develop good
reading habits. For example, Chan (2018) found that 46% of the
Cambodian students surveyed (n = 80) never read professional or
academic literature, 45% sometimes read it, and only 9% always read
it, indicating a lack of reading habits among many students. This is
coupled with other issues. As Doung (2019) found, 65% of Grade 12
students (n = 223) did not understand English reading texts due to
various problems, such as complex grammar, vocabulary, technical
words, and sentence structures. It was also found that many teachers
did not provide their students with specific reading techniques and
sufficient explanations for reading.

Third, many Cambodian students tend to have problems with
English grammar. They usually find it difficult to use grammar well,
making it difficult for them to understand English reading texts
(Doung, 2019). For example, research has shown that Cambodian
students encountered English grammar problems in their writing
(Sor et al., 2017; Sou, 2010). It was found that Cambodian students
could not write an English composition well due to three reasons,
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including a lack of grammar knowledge, a lack of vocabulary knowledge,
and a lack of constant writing practice (Sor et al., 2017). Moreover,
Sou (2010) noted that some students could not write a good essay
due to problems related to the use of vocabulary, sentence structure
(grammatical issues), and essay structure.

Fourth, many Cambodian students lack sufficient English
vocabulary (a lack of extensive vocabulary knowledge). Previous
research points out that Cambodian students usually have problems
with English words (Bon et al., 2022; Doung, 2019; Hem, 2017; Heng,
2011). Many Grade 12 Cambodian students were, for example, found
to lack English words in their English writing (Sor et al., 2017). It was
also found that students could not write a good composition due to
being unable to use more academic terms. Doung (2019) found that
most Cambodian high school students failed to understand the English
reading text because of the high number of difficult words in it, leading
them to have a lack of comprehension of the whole reading passage.
Heng (2011) also revealed that the most common problems for
Cambodian students in learning English terms were their inability to
remember the spellings and definitions of new words, difficulties in
pronouncing the words, and a lack of chances and ability to practice
new words.

Finally, another reason contributing to students’ poor English
background is a lack knowledge of organizational structure when it
comes to writing a composition or essay (Hem, 2017; Sor et al., 2017).
In the Cambodian context, many students tend to write English
paragraphs or essays using the Khmer writing style, which is contrary
to an English paragraph format consisting of three main components,
such as a topic sentence, supporting sentences, and a concluding
sentence (Boardman & Frydenberg, 2008; Oshima & Hogue, 2006).
According to Hem (2017), many Cambodian students write long
paragraphs with many main ideas because of their misunderstanding
of English essay organization and the fact that they follow the Khmer
writing style. For example, they may write their English essays with
an introduction without the thesis statement, a body with only one
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paragraph, and a long conclusion. This is not to mention the fact that
the body section has many main ideas (Hem, 2017).

Lack of Motivation

Another factor contributing to students’ failure in the English subject
is a lack of motivation, which refers to a situation where a student does
not feel inspired or enthusiastic to study English for an examination.
In other words, it is a lack of passion — no goals, no desire, or no
willingness to work on the English subject. Ranjha et al. (2021) stated
that there were many main demotivating factors in learning the English
language, such as teachers’ teaching methodologies, attitudes, behavior,
competency, choice of class activities/tasks, and teaching materials.
This is in addition to students’ negative attitudes toward the language,
lack of self-confidence, their classroom environment, peer pressure,
and the school facilities, nature of the subject, evaluation criteria,
limited exposure to the language, difficulties in learning vocabulary and
grammar, poor student-teacher relationships, and a lack of self-study.
Doung (2019) also showed that a lack of motivation was a big problem
for Grade 12 students in Cambodia to comprehend reading tasks.
In learning English, the outcome of class activities is related to student
motivation, which can encourage them to obtain better learning outcomes
(Bon et al., 2022).

There are many reasons leading to students’ low motivation,
such as low self-esteem, a lack of support at home, low expectations
in the classroom, and high pressure, which results in poor academic
performance (GreatSchools, 2022). Bon et al. (2022) noted that
Cambodian high school students should be motivated to study English
to achieve success in their English language learning. Em et al. (2022)
also noted that students with a positive attitude — intrinsically motivated
to learn English — can learn English as a foreign language successfully,
but those with a negative attitude — a lack of intrinsic motivation — might
find it hard or less tempting to improve their English. Similarly,
Doung (2019) noted that high school students had English reading
problems due to many factors, one of which was a lack of motivation.
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Other Factors Related to the Education System

Student’s failure in the English subject in the national Grade 12
examinations in Cambodia can also be linked with factors related to
the Cambodian education system. Based on the current review, there
are at least five contributing factors. First, the curriculum in Cambodian
high schools is, to some extent, contributing to students’ failure in the
English subject in national examinations. As Tweed and Som (2015)
noted, the curriculum in secondary schools needs to be revised to
reach the goals of English language education in Cambodia. When the
curriculum is designed in response to the learners’ needs with the focus
on reading, vocabulary, grammar, and writing skills that are required
for the national examinations, students would have a higher chance to
pass the exams (Nhem, 2020). However, if the curriculum is not
effectively designed for the students, it will be difficult to reach the
goals of language education (Sun, 2019).

Second, English textbooks are important materials for the
success of teaching and learning English, but if they are old-fashioned,
they will affect students’ performance and achievements (Em, 2022;
Em & Nun, 2022; Sok, 2019). Em (2022) found that textbooks used in
Grade 12 in Cambodian high schools, called English for Cambodia,
contained some out-of-date information, affecting the quality of the
English teaching and learning process because students could not apply
what they learned from the books to their real lives (see also Sok, 2019).

Third, there is insufficient instruction time or study hours
allocated to the English subject in the general education curriculum in
Cambodia (Bray et al., 2016; Em, 2022). Currently, primary school
students start studying English from Grade 4, and there are two hours
per week for the English subject (Chilmonik, 2018). Keo et al. (2022)
noted that, for the English subject in Cambodian general education,
there were two study hours per week for Grades 4 to 6, four hours for
Grades 7 to 10, and two hours for Grades 11 and 12. Since teaching
time for the English subject is only two hours per week for Grade 12
students (Em, 2022; Sun, 2019), the process of teaching and learning
English does not respond to the students’ needs for the language,
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particularly in preparing them for the national exams. As Sun (2019)
stated, many Cambodian teachers in secondary schools were not
pleased with the teaching hours (two hours per week) for the English
subject because they could not complete the lessons as outlined in the
syllabus.

Fourth, the content of the exam papers is another contributing
factor for students’ failure in the English subject in the national
examinations. Research has shown that the exam papers had many
items not found in the English textbook for Grade 12, which had limited
reading texts, out-of-date grammar and vocabulary lessons, and few
essay writing exercises (Em, 2022; Sok, 2019). Therefore, when students
take the national examinations, they must complete exam questions
that test their knowledge of reading, grammar, vocabulary, and writing,
many of them are new to them; consequently, they may not be able to
complete them correctly since the content of the exam goes beyond
what they have learned from the textbook. As Em and Nun (2022)
showed, many secondary school students found the exams difficult to
complete. The reading section in the exams included texts not relevant
to what was covered in the core textbook. The grammar section included
multiple-choice questions that were difficult for the students, as they
were not introduced in the textbook. The vocabulary was not related
to what the students learned in the class, and the writing section asked
students to write an essay — a task that they are not often asked to do
during class time (Em & Nun, 2022). This situation is aligned with
what Yibrah et al. (2017) have noted; that is, when the degree of
relationship between the content of the test and textbook is divergent,
the exam papers may not have a valid and reliable design, which may
lead to unsatisfactory learning outcomes.

Lastly, large class sizes are another potential issue that may
contribute to students’ failure in the English part of the national exam.
This issue is more prevalent in Cambodian schools in rural areas
(Em, 2022; Nith etal., 2010; Sun, 2019). For example, a class in public
schools in rural Cambodia can contain 40-70 students (Nith et al., 2010),
making it difficult to have effective teaching and learning. Em (2022)
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noted that teachers might not teach students effectively and efficiently
because of the large number of students per class. This is worsened by
a lack of teaching and learning resources, such as poorly equipped
facilities and insufficient teaching materials (Neau, 2002). Doung
(2019) found that Cambodian teachers of English complained about
having a lot of students (40 to 48 students) in one class, making it
extremely hard to teach English effectively. Likewise, as Sun (2019)
stated, in many classes in rural areas in Cambodia, there are a lot of
students (over 50), making it hard for teachers to implement effective
teaching. Therefore, large class sizes are indeed one key factor we should
consider when examining students’ failure on the English subject in
the national exams, as it impedes effective English language teaching
and learning (Hasanah & Utami, 2019).

Suggestions for Improving Students’ Performance in the English
Subject in National Grade 12 Examinations in Cambodia

This section discusses strategies or suggestions to improve Cambodian
students’ performance in the English subject in the national Grade 12
examinations. Drawing on secondary sources, the suggestions focus
on enhancing the role of various stakeholders in Cambodian general
education, such as the Education Ministry, school principals, teachers,
students, parents, the community, and other stakeholders, to help
Cambodian students achieve success in their English subject examinations.

Ministry of Education, Youth and Sport (MoEYS)

It appears that the MoEYSS is the most influential actor when it comes
to addressing poor exam performance in English. First, MoEY'S should
introduce the English language into the curriculum as a core examination
subject whose score affects the overall exam score. This means that
the MoEY'S need to design a new English curriculum and examination
papers that are aligned with the content of the core English textbooks
(Sok, 2019). It also needs to provide adequate resources, including
teacher professional development activities (seminars, workshops, or
conferences), teacher training, and updated textbooks (Em, 2022;
Em & Nun, 2022). The MoEYS should also provide technological
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support to encourage the use of innovative teaching methods from
primary to secondary levels of education. Such an approach can help
teachers apply new teaching techniques in their classrooms and improve
their teaching effectiveness (Bonney et al., 2015; Em, 2022; Nhem,
2020).

Second, the MoEYS should update the examination format to
make it consistent with the textbooks every two—three years to ensure
that this examination is valid and reliable. When exam papers are
updated regularly, students will develop confidence in their English
competence because the content of the exams is consistent with that of
the textbooks they study in school. This will possibly result in a higher
percentage of English passing rates due to the content validity of the
exams (see Brown, 2004). Em and Nun (2022) have suggested that
the national Grade 12 examinations should embrace the content of the
textbooks that the students have studied. If the exam content does not
align with that of the textbooks, it may produce potential biases for
exam takers (Yibrah, 2017).

Third, the MoEYS should address the issues concerning
insufficient instruction time or low number of teaching hours allocated
for the English subject for Grade 12 students, which might hinder
students’ learning outcomes. Teaching hours for English in Grade 12
should be at between three and six hours per week, like other core
examination subjects (Em, 2022). As Sun (2019) has noted, two hours
for the English subject per week are too short for the teaching and
learning process, implying that the more teaching hours for the English
subject, the better the students’ learning outcomes will be.

Fourth, as the large class size is an issue of concern when it
comes to the quality of teaching (Akoto-Baako & Kissi-Abrokwah,
2021), it is essential to find ways to reduce the number of students
per class. Em (2022) suggested that a maximum of 25-30 students per
class is a good choice. Akoto-Baako and Kissi-Abrokwah (2021) also
showed that smaller class sizes and a good psychological classroom
environment are essential to help students study effectively because
teachers could have more time to give students class exercises,
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assignments, feedback, and teacher-student interactions. In addition,
students can also find it easier to learn through small group work and
other collaborative class activities (Hwang, 2018; Laal & Ghodsi, 2012).

Fifth and finally, the MoEYS should increase collaboration
between teachers, students, schools, and other stakeholders to share
best practices and develop comprehensive strategies for English language
improvement. Laal and Ghodsi (2012) found that collaborative learning
offered students numerous benefits, such as higher achievements and
greater productivity, more care, and more supportive and committed
relationships, as well as better psychological health, social competence,
and self-esteem. Hwang (2018) also argued that teamwork was a skill
highly valued in the workplace that usually had a positive relationship
with team performance, indicating that when teachers, schools, students,
and other stakeholders work together, they will be able to help students
achieve better learning outcomes. Thus, it is important to encourage
and promote stakeholder collaboration in general education in Cambodia.

School Principals
School principals are also key agents of change who have a significant
role in setting the direction for successful schools and creating an
environment in which students can learn English successfully (Davis
et al., 2005; Elfers & Stritikus, 2014; Munguia, 2017). As Munguia
(2017) has noted, there are four major types of support for school
principals wishing to help teachers teach the English language
effectively and efficiently. They include (a) implementing a culture of
high expectations and trust; (b) supporting teachers with lesson
development and monitoring daily English instruction; (c) providing
various collaboration structures; and (d) supporting teachers with
practicing the strategies learned in professional development sessions.
These aspects can accelerate the effectiveness of students’ English
language learning (Munguia, 2017).

Likewise, Elfers and Stritikus (2014) have argued that there are
four support systems that school leaders can create and manage. These
include (a) helping teachers make connections between their students
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and instructional practice, (b) offering staff support, (c) providing
greater access to appropriate curriculums and materials, and (d) offering
opportunities for collaboration. Davis et al. (2005) also noted that
successful school principals can influence student achievement via
two crucial pathways: the support and development of effective teachers
and the implementation of effective organizational processes. This
means that school principals can provide teachers with various resources
and professional development training opportunities for improving
teaching quality, and then teachers can impart knowledge, especially
the English language, to their students effectively.

Teachers

Teachers also play a crucial role in ensuring effective teaching, which
in turn helps students achieve good learning outcomes. Many studies
(e.g., Dugosija, 2024; Hartina et al., 2018; Khalil & Semono-Eke, 2020;
Mollaei & Riasati, 2013; Nedeva & Dimova, 2010) have provided
various suggestions for teachers to support their students. First, teachers
should implement more effective teaching methods or techniques by
moving beyond traditional lectures or the Grammar Translation Method
(Em & Nun, 2022). Khalil and Semono-Eke (2020) showed that, to
teach students effectively, English teachers should use more than one
teaching method, update and train themselves to be more competent,
and be particularly flexible to adopt suitable teaching pedagogies to
meet students’ needs. There are many teaching methods that teachers
can utilize to teach students, including lectures, discussion and dialogue,
practical demonstration, group learning, investigation, problem solving,
and online teaching methods (Al-Rawi, 2013). Other popular teaching
methods such as Communication Language Teaching (Littlewood, 2007)
and Task-Based Language Teaching (Nunan, 2004) should be increasingly
used to enhance students’ English language proficiency. Additionally,
instructed second language acquisition or instructed learning should
be embraced to facilitate effective learning in the classroom. Specifically,
the 10 principles for successful instructed learning, suggested by Ellis
(2005), should be integrated into the classroom.
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Second, teachers should incorporate interactive activities and
modern technology in the classroom to teach English to their students
(Keo et al., 2022). Mollaei and Riasati (2013) showed that computer-
assisted classrooms used as student-centered learning environments
can help students learn English better because those students become
self-directed and independent. Moreover, Dugosija (2024) argued that
Al-powered tools, in this modern technology era, can help teachers a lot,
particularly in terms of preparation of learning resources, improvement
of language practice, comprehension, fluency, and overall language
proficiency with interactive Al applications. Hence, using information
technologies — either computer-assisted classrooms or Al-tools in
teaching English — is vital and can provide students with high education
quality leading to better English learning outcomes (Nedeva & Dimova,
2010).

Furthermore, teachers ought to employ differentiated instruction
in their teaching process (Langley, 2015; Talain & Mercado, 2023;
Touch, 2023). Since students have various learning styles and abilities,
teachers can provide personalized support and differentiated materials
to cater to individual needs (Chilmonik, 2018; Langley, 2015; Talain &
Mercado, 2023). More importantly, in the Cambodian context, teachers
should teach students to practice the exam papers of every national
Grade 12 examination from the academic year 2014, when the
examination reform was introduced to the current academic year. This
approach can be used to teach students some good techniques or
strategies to complete those exam papers correctly before the actual
exam takes place. There are many techniques or strategies that teachers
could utilize to teach Grade 12 students to succeed in their exams, two
of which are among the most effective ones. They include (a) the
format and test-taking strategies as well as paragraph and essay writing
format (Boardman & Frydenberg, 2008; Defitri & Bukhori, 2023) and
(b) vocabulary learning strategies (Heng, 2011). In this sense, teachers
can serve as great resources for their students (Ingersoll, 2020) and can
potentially help them achieve their goals of passing the English subject
in the national examinations.
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Students

Students themselves are no doubt one of the most important actors in
ensuring success in the English subject in the national exams. They
should be both intrinsically and extrinsically motivated to study English.
Chandrella (2023) noted that students should be encouraged to study
English at an early age because they could gain more exposure to
English at the primary level. They should also engage in self-study to
improve their English, especially by watching videos on YouTube and
other platforms. Likewise, Heng (2017) revealed that there were many
strategies that Cambodian students of English could utilize to enhance
their speaking skills. They included (a) speaking with friends, classmates,
relatives, teachers, and native speakers; (b) speaking alone in front of
the mirror; (c) listening to radios/ music in English; (d) watching either
TV, movies, or YouTube videos in English; (e) taking risks by speaking
to different people; (f) reading and imitation; and (g) chatting to friends
or relatives on the internet, in particular via various social media, such
as Facebook Messenger. Hartina et al. (2018) also noted that there were
many techniques that teachers could utilize to teach young learners
effectively, such as using songs, games, presentation, practice and
production (the PPP model), drilling, demonstration, storytelling, reading
aloud activities, and dictation. Moreover, students should read English
materials outside of the core textbooks (Kruy, 2023). By doing so, they
are immersed in the language, which can enhance their vocabulary,
comprehension, and fluency (Kruy, 2023).

Moreover, students should develop test-taking strategies by
familiarizing themselves with the examination format and time
management techniques, especially by practicing past exam papers
and analyzing mistakes for improvement. Boardman and Frydenberg
(2008) and Oshima and Hogue (2006) have pointed out in their books
on paragraph writing that there are three main points to succeed on the
TOEFL test, one of which is that test-takers ought to learn the format
and test-taking strategies used in the TOEFL test.

In addition, students should seek additional support by using
available resources such as private tutoring, online learning platforms,
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and group studies to strengthen their English language proficiency.
Soeung (2020) and Soeung et al. (2019) have found that students who
attended private English classes, commonly known as private tutoring
or shadow education, attained better learning outcomes in terms of
English learning. Moreover, despite issues concerning private tutoring,
Edwards et al. (2020) noted that students could find it more convenient
during private tutoring because when they have questions, they can ask
their teachers privately and, in turn, the teachers tended to explain the
lessons to them in detail, which is often contrary to what they do in
public school sessions. Furthermore, students should also engage in
more activities requiring English use in real-life situations, such as
role-playing, debates, or presentations, which can result in better English
competence and performance. Hence, students are the best actors to
enhance English language proficiency on their own (Rohila & Malika,
2024). They should study English not only for the examinations but
also for their real lives or situations in the future.

Parents

Parents are also important actors in influencing the success of their
children’s English language learning. Some parents want their children
to be fluent in English, so they motivate or encourage them to study
English at an early age (Chandrella, 2023). Sometimes, even though
parents are not good at English, they can provide their children with a
supportive and encouraging environment (GreatSchools, 2022). Research
has shown that parents’ involvement in children’s education is positive
for their learning endeavors (Hosseinpour et al., 2015; Indriati, 2016;
Kalayct & Oz, 2018) as well as learning motivation and achievement
(Bond, 2019). Thus, parents can encourage their children to learn
English at school or in private courses to build the necessary English
skills for exam success (Indriati, 2016).

Hosseinpour et al. (2015) noted that parents’ involvement,
attitudes, and motivation play a vital role in children’s achievement in
learning English. In this sense, it is crucial that parents explain to their
children about motivation factors, such as job opportunities, family
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reputation, and scholarships, so they can be more motivated to learn
English, especially by trying to improve their English vocabulary
(Heng, 2011) and English-speaking skills (Heng, 2017). Similarly,
based on what Kalayc1 and Oz (2018) have found, when parents want
their children to gain a good education, they should have a positive
attitude and curiosity about their children’s learning outcomes. Hence,
parents should try to build a good relationship with the teachers so that
they can follow up on their children’s study progress and other issues
concerning their children’s education.

The Community

The community can be a good actor and resource for assisting students
to learn English more effectively. For example, if students have good
opportunities to use English outside of the classroom or in real-world
contexts, they will understand how English is applied naturally.
Chandrella (2023) found that exposure to the English language could
help improve students’ pronunciation, grammar, vocabulary, and
listening skills, which in turn helps them enhance their English mastery.
Thus, when the community creates opportunities for exposing students
to such learning activities, students will be provided with appropriate
scaffolding that can help them improve English communication
and other important language skills (Nget et al., 2020; Sriwigati &
Musharyanti, 2022).

In addition, the community should create ample opportunities
to allow students to learn from each other via peer learning. Sriwigati
and Musharyanti (2022) noted that peer learning or peer-assisted
learning is pivotal and can provide learners with a lot of benefits, such
as increasing knowledge and self-confidence, enhancing skills, and
being able to improve communication skills. For example, students in
English classes can help each other improve their target language (i.e.,
English) by engaging in various activities, such as writing skills
(Boardman & Frydenberg, 2008), grammar, vocabulary, and English
speaking skills (Nget et al., 2020). Thus, the community should take
these learning activities into account and find mechanisms to provide
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opportunities to students in the community to interact with one another,
share tips, and offer encouragement and peer support in an effective
and collaborative learning environment (Hwang, 2018; Laal & Ghodsi,
2012; Munguia, 2017).

Moreover, the community can offer learners other additional
resources such as conversation clubs, English language tutoring, or
some language-focused events for them to practice English in a fun
and friendly way. When learners practice English often, their English
language proficiency will get better. The community should also find
ways to instill in students the benefits of having a good level of English
proficiency to encourage them to have a positive attitude toward the
language, which would in turn improve their learning motivation. As
Rohila and Malika (2024) have noted, having increased English language
proficiency provides a lot of benefits, spanning career advancement,
knowledge acquisition, effective communication, enriched travel
experiences, and personal growth, substantiating the importance of
English beyond classroom settings.

Other Stakeholders

Other stakeholders, such as local or international companies,
telecommunication companies, and other institutions, also play a
significant role in helping students learn English. First, local or
international companies can help students with internships, exchange
programs, or voluntary work in which English is the language of
communication to allow students the opportunities to learn English in
real life settings (Rao, 2019). Second, telecommunication companies
that are internet providers can provide schools with Wi-Fi access,
which enables students to take advantage of the internet for self-study
and other learning purposes. As Heng (2021) has found, the greater
utilization of information and communication technology in education
can promote independent learning. Students could learn their lessons
via videos available online or on television, which provides them with
the opportunity to engage in self-study and self-directed learning.
Third, other institutions such as universities or colleges should also
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support high school students. Those universities can promote university-
school collaborative work, offering students English language courses
or programs, such as field visit or short training courses, which can
help them improve their English language proficiency, especially for
their future tertiary education in which English is the medium of
instruction (Heng, 2017; Lin et al., 2023).

Conclusion

This review article has shown that English is one of the most important
languages for everyone in this global village, including those in
Cambodia, where English is used as a foreign language and is introduced
in the school curriculum from Grade 4. English is also one of the seven
subjects appearing in the national Grade 12 examinations in Cambodia.
However, as discussed above, many Cambodian students were found
to not do well in the English subject in the national Grade 12 exams.
Various factors have contributed to their failure in the English subject.
They included (a) English as an elective subject, (b) limited teacher
quality, (c) students’ poor English background, (d) lack of motivation,
and (e) other factors related to the education system.

This article has provided some broad suggestions for improving
Cambodian students’ performance in the English subject in the national
Grade 12 examinations. The suggestions focus on the role of seven key
actors, such as MoEYS, school principals, teachers, students, parents,
the community, and other stakeholders. It is also suggested that these
stakeholders need to work together to create an environment that
fosters students’ intrinsic and extrinsic motivation for and positive
attitudes toward English.

This article is not without limitations. First, it is limited to
secondary data and the documents available to the researchers during
the review. Future research should address these shortcomings. Thus,
as the way forward, this review article calls for future research to
investigate the effects of these five major factors or variables, including
(a) English as an elective subject, (b) limited teacher quality, (c) students’
poor English background, (d) lack of motivation, and (e) other factors
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related to the education system, on students’ performance in the English
subject in the national Grade 12 examinations in Cambodia. Future
research should also focus on offering suggestions to deal with the
issues concerning the national Grade 12 examinations to ensure that
the process of teaching and learning English as well as the examination
process in Cambodia, from primary to secondary schools, can contribute
to improving Cambodian students’ English competence and performance.
It is essential that we help these students become human resources with
the necessary knowledge and skills that allow them to meaningfully
contribute to improving Cambodia’s competitiveness and relevance in
the regional and international stages.

References

Akoto-Baako, H., & Kissi-Abrokwah, B. (2021). Perceived influence
of large class size and psychological classroom environment
on students’ academic performance in senior high schools in
Kumasi Metropolis. Asian Journal of Education and Social
Studies, 19(3), 10-23. https://doi.org/10.9734/AJESS/2021/
v19i330464

Al-Rawi, I. (2013). Teaching methodology and its effects on quality
learning. Journal of Education and Practice, 4(6), 100-105.

Boardman, C. A., & Frydenberg, J. (2008). Writing to communicate:
Paragraph to essay (3rd ed.). Pearson Education.

Bon, S., Sorn, T., Mon, M., Muon, M., & Mon, M. (2022). Classroom
activities and student motivation in learning an English subject:
A case study at a public secondary school in Cambodia. ELE
Reviews: English Language Education Reviews, 2(2), 96-113.
https://doi.org/10.22515/elereviews.v2i2.5562

Bond, M. (2019). Flipped learning and parent engagement in secondary
schools: A South Australian case study. British Journal of
Educational Technology, 50(3), 1294-1319. https://doi.org/
10.1111/bjet.12765

107 Vol. 19 No. 2 (2024)



iISEL

Bonney, E. A., Amoah, D. F., Micah, S. A., Ahiamenyo, C., &
Lemaire, M. B. (2015). The relationship between the quality of
teachers and pupils academic performance in the STMA junior
high schools of the Western region of Ghana. Journal of
Education and Practice, 6(24), 139-151.

Bray, M., Kobakhidze, M. N., Liu, J., & Zhang, W. (2016). The
internal dynamics of privatised public education: Fee-charging
supplementary tutoring provided by teachers in Cambodia.
International Journal of Educational Development, 49, 291-299.
https://doi.org/10.1016/j.ijedudev.2016.04.003

Bredenberg, K. (2018). Secondary education in Cambodia: The progress
of reform. Kampuchean Action for Primary Education.

Bredenberg, K. (2022). Progress with reforming secondary education
in Cambodia. In V. McNamara & M. Hayden (Eds.), Education
in Cambodia: From Year Zero towards international standards
(pp. 55-80). Springer.

Brown, H. D. (2004). Language assessment: Principles and classroom
practices. Longman.

Chan, H. (2018). Cambodian EFL students’ investment in learning
English: Perspectives and practices. TEFLINJournal, 29(1),
45-71. https://doi.org/10.15639/teflinjournal.v29i1/45-71

Chandrella, W. (2023). The benefits of out-of-class English exposures
on undergraduate students’ English mastery. Surakarta English
and Literature Journal, 6(2), 153-168. https://doi.org/10.52429/
selju.v6i2.125

Chilmonik, K. (2018). My classroom: Cambodia. English Teaching
Forum, 40-44. https://americanenglish.state.gov/forum

Clayton, T. (2002). Language choice in a nation under transition: The
struggle between English and French in Cambodia. Language
Policy, 1, 3-25. https://doi.org/10.1023/A:1014563027881

Crystal, D. (2003). English as a global language. Cambridge University
Press.

Crystal, D. (2008). Two thousand million? English Today, 24(1), 3-6.
https://doi.org/10.1017/S0266078408000023

108 Vol. 19 No. 2 (2024)



iISEL

Davis, S., Darling-Hammond, L., LaPointe, M., & Meyerson, D. (2005).
Developing successful principals. Stanford Educational Leadership
Institute.

Defitri, N., & Bukhori, B. (2023). Causes of poor English academic
performance: A survey of EFL students at an Islamic boarding
school in Kampar. Kutubkhanah, 23(1), 1-8.

Doung, D. (2019). Investigating English reading comprehension
problems of Cambodian high school students. American
International Journal of Social Science, 8(3), 52-56. https://doi.org/
10.30845/aijss.v8n3p8

Dugosija, T. (2024). Benefits and challenges of artificial intelligence
in English language teaching. Knowledge - International Journal,
62(2), 275-280.

Edwards Jr., D. B., Le, H., & Sustarsic, M. (2020). Spatializing a
global education phenomenon: Private tutoring and mobility
theory in Cambodia. Journal of Education Policy, 35(5), 713-732.
https://doi.org/10.1080/02680939.2019.1610192

Elfers, A. M., & Stritikus, T. (2014). How school and district leaders
support classroom teachers’ work with English language
learners. Educational Administration Quarterly, 50(2), 305-344.
https://doi.org/10.1177/0013161X13492797

Ellis, R. (2005). Instructed second language acquisition: A literature
review. Research Division, Ministry of Education.

Em, S. (2022). Challenges of English language learning and teaching
in Cambodia: A case study of Kith Meng Brasat High School.
Cambodian Journal of Educational Research, 2(1), 62-80.
https://doi.org/10.62037/cjer.2022.02.01.04

Em, S., & Mao, Y. (2024). The third edition of English for Cambodian
high school exams (3rd ed.). English Academic Essay.

Em, S., & Nun, N. (2022). Cambodian grade 12 students’ perceptions
of public English textbook and exam papers. PROJECT
(Professional Journal of English Education), 5(4), 909-917.
https://doi.org/10.22460/project.v5i4.p909-917

109 Vol. 19 No. 2 (2024)



iISEL

Em, S., Yun, M., Dorn, B., Sao, V., & Sin, P. (2022). Cambodian
students’ motivation in the learning English language: A small-
scale survey at a private high school in Phnom Penh. Journal
of Research on English and Language Learning, 3(2), 104-114.
https://doi.org/10.33474/j-reall.v3i2.16764

GreatSchools. (2022, November 16). Motivating the unmotivated
student. https://www.greatschools.org/gk/articles/motivating-
the-unmotivated-student/

Hartina, S., Salija, K., & Amin, F. H. (2018). Teachers’ techniques in
teaching English to young learners at TK Bambini School of
Makassar. Indonesian TESOL Journal, 1(1), 78-88.

Hasanah, N., & Utami, P. T. (2019). Emerging challenges of teaching
English in non-native English-speaking countries: Teachers’
view. English Language Teaching Educational Journal, 2(3),
112-120.

Hashim, A., Chee Leong, Y., & Tra Pich, P. (2014). English in higher
education in Cambodia. World Englishes, 33(4), 498-511.
https://doi.org/10.1111/weng.12110

Hem, S. (2017). How to write a proper paragraph in academic writing.
Cambodian Journal of International Studies, 1, 155-172.

Heng, K. (2011). Effective vocabulary learning strategies: Perspectives
from Cambodian students and teachers [Master’s thesis].
Royal University of Phnom Penh. https://doi.org/10.13140/
RG.2.2.17395.17445

Heng, K. (2017). Cambodian EFL university students’ learning strategies
and motivation to improve their English language speaking
skills: A qualitative study. Journal of Studies in the English
Language, 12(2), 45-70.

Heng, K. (2021). COVID-19: A catalyst for the digital transformation
of Cambodian education. ISEAS Perspective, (87), 1-9.
https://www.iseas.edu.sg/articles-commentaries/iseas-perspective/
2021-87-covid-19-a-catalyst-for-the-digital-transformation-of-
cambodian-education-by-kimkong-heng/

110 Vol. 19 No. 2 (2024)



iISEL

Hosseinpour, V., Sherkatolabbasi, M., & Yarahmadi, M. (2015). The
impact of parents’ involvement in and attitude toward their
children’s foreign language programs for learning English.
International Journal of Applied Linguistics and English Literature,
4(4), 175-185. https://doi.org/10.7575/aiac.ijalel.v.4n.4p.175

Hum, C., & Heng, K. (2024). English in Cambodia. In A. J. Moody
(Ed.), The Oxford handbook of Southeast Asian Englishes
(186-201). Oxford University Press. https://doi.org/10.1093/
oxfordhb/9780192855282.001.0001

Hwang, M. I. (2018). Relationship between teamwork and team
performance: Experiences from an ERPsim competition.
Journal of Information Systems Education, 29(3), 157-168.

Igawa, K. (2008). English language and its education in Cambodia, a
country in transition. Shitennoji University Bulletin, 46(1),
343-3609.

Indriati, I. (2016). Parents’ involvement in supporting their children
learn English. Journal on English as a Foreign Language,
6(2), 145-170. https://doi.org/10.23971/jefl.v6i2.433

Ingersoll, R. M. (2020). Misdiagnosing the teacher quality problem.
CPRE Policy Briefs, Consortium for Policy Research in
Education.

Kalayci, G., & Oz, H. (2018). Parental involvement in English language
education: Understanding parents’ perceptions. International
Online Journal of Education and Teaching, 5(4), 832-847.

Keo, P., Yoeurn, S., Prom, M., Chin, P., & Em, S. (2022). Cambodian
Buddhist monk students’ motivation in learning English: The
case of Hun Neng Buddhist Primary School, Kampong Cham
town. Jurnal As-Salam, 6(2), 105-121. https://doi.org/10.37249/
assalam.v6i2.405

Khalil, L., & Semono-Eke, B. K. (2020). Appropriate teaching methods
for general English and English for specific purposes from
teachers’ perspectives. Arab World English Journal (AWEJ),
11(1), 253-269. https://doi.org/10.24093/awej/vol11nol.19

111 Vol. 19 No. 2 (2024)



iISEL

Kirkpatrick, A. (2011). English as a medium of instruction in Asian
education (from primary to tertiary): Implications for local
languages and local scholarship. Applied Linguistics Review, 2,
99-120. https://doi.org/10.1515/9783110239331.99

Kruy, K. (2023). Cambodian teacher trainees’ motivation for extensive
reading in English. Journal of Emerging Technologies and
Innovative Research, 10(8), 217-225.

Laal, M., & Ghodsi, S. M. (2012). Benefits of collaborative learning.
Procedia-Social and Behavioral Sciences, 31, 486-490.
https://doi.org/10.1016/j.sbspro.2011.12.091

Langley, M. L. (2015). Secondary English teachers’ perceptions of
differentiated instruction for limited English proficient students
[Doctoral dissertation]. Walden University.

Lin, B., Bolton, K., Bacon-Shone, J., & Khan, B. (2023). EMI
(English-medium instruction) in Cambodian higher education.
World Englishes, 42(3), 405-423. https://doi.org/10.1111/
weng.12621

Littlewood, W. (2007). Communicative and task-based language teaching
in East Asian classrooms. Language Teaching, 40(3), 243-249.
https://doi.org/10.1017/S0261444807004363

Mao, S. (2015). Education and policy on English language in
Cambodia. In T. W. Bigalke & S. Sharbawi (Eds.), English for
ASEAN integration: Policies and practices in the region
(pp. 22-28). Universiti Brunei Darussalam.

Meng, K., & Arsyad, S. (2022). EFL students’ attitude toward learning
the English language based on teacher’s gender: A case study
in Cambodia context. Journal of English for Specific Purposes
in Indonesia, 1(1), 18-24. https://doi.org/10.33369/espindonesia.
v1il.23641

MOEYS. (2015). Curriculum framework of general education and
technical education. Ministry of Education, Youth and Sport.

112 Vol. 19 No. 2 (2024)



iISEL

MOEYS. (2022). Results of national Grade-12 examinations: Kampong
Cham province (in Khmer). Facebook. https://Aww.facebook.com/
moeys.gov.kh/posts/534588158694612

Mollaei, F., & Riasati, M. J. (2013). Teachers’ perceptions of using
technology in teaching EFL. International Journal of Applied
Linguistics and English Literature, 2(1), 13-22. https://doi.org/
10.7575/ijalel.v.2n.1p.13

Mom, K. (2019, September 9). 68 percent of students pass high school
exam. Khmer Times. https://www.khmertimeskh.com/641560/
68-percent-of-students-pass-high-school-exam/

Moore, S., Stroupe, R., & Mahony, P. (2012). Perceptions of IELTS in
Cambodia: A case study of test impact in a small developing
country. IELTS Research Reports. https://ielts.org/researchers/
our-research/research-reports/perceptions-of-ielts-in-cambodia-
a-case-study-of-test-impact-in-a-small-developing-country

Munguia, C. (2017). Principals supporting teachers in providing
language instruction to English learners in elementary school.
International Journal of Teacher Leadership, 8(1), 92-108.

Neau, V. (2002). Teaching English in Cambodian secondary schools:
With a special focus on teachers’ preferences towards the
improvement of their professional careers in language teaching.
Bulletin, Graduate School of Education, Hiroshima University,
2(51), 197-206.

Neau, V. (2003). The teaching of foreign languages in Cambodia: A
historical perspective. Language Culture and Curriculum,
16(3), 253-268. https://doi.org/10.1080/07908310308666673

Nedeva, V., & Dimova, E. (2010). Some advantages of e-learning in
English language training. Trakia Journal of Sciences, 8(3),
21-28.

Ngel, K. (2022). English proficiency: Key to educational opportunities
for Cambodian students. Cambodian Journal of Educational
Research, 2(1), 135-145. https://doi.org/10.62037/cjer.2022.02.01.08

113 Vol. 19 No. 2 (2024)



iISEL

Nget, S., Pansri, O., & Poohongthong, C. (2020). The effect of task-
based instruction in improving the English speaking skills of
ninth-graders. LEARN Journal: Language Education and
Acquisition Research Network, 13(2), 208-224.

Nhem, D. (2020). Culture and ELT: Cambodian teachers’ perception
and practice of textbook adaptation to realize intercultural
awareness. Journal of English Language Teaching, 9(1), 65-74.
https://doi.org/10.15294/elt.v9i1.38409

Nith, B., Wright, W. E, Hor, S., Bredenburg, K., & Singh, M. (2010).
Active-learning pedagogies as a reform initiative: The case of
Cambodia (EQUIP1 Research Report). American Institute for
Research.

Nunan, D. (2004). Task-based language teaching. Cambridge University
Press.

Oshima, A., & Hogue, A. (2006). Writing academic English. Pearson.

Pandarangga, S. (2015). The transformation of English as a global
language in the world. LINGUA: Jurnal Ilmu Bahasa dan
Sastra, 10(2), 90-96.

Patel, M., Solly, M., & Copeland, S. (2023). The future of English:
Global perspectives. British Council.

Pennycook, A. (2017). The cultural politics of English as an international
language. Routledge.

Ranjha, M. I., Asghar, S. A., & Yasmin, S. (2021). Demotivating
factors in the foreign language learning: An analysis of past
studies. Pakistan Social Science Review, 5(3), 325-338.

Rao, P. S. (2019). The role of English as a global language. Research
Journal of English, 4(1), 65-79.

Rohila, B., & Malika, D. (2024). The benefits of learning English as a
second language. Formation and Development of Pedagogical
Creativity: International Scientific-Practical Conference (Belgium),
5,10-13.

114 Vol. 19 No. 2 (2024)


https://pdf.usaid.gov/pdf_docs/pnaeb152.pdf

iISEL

Soeung, S. (2020). Cambodian twelfth graders choice for English private
tutoring: Quit or not quit? TEFLIN Journal, 31(2), 322-341.
https://doi.org/10.15639/teflinjournal.v31i2/322-341

Soeung, S., Neau, V., Seng, S., Chim, V., & Lorn, L. (2019). The
relationship between private tutoring and English achievement:
A case of four Cambodian high schools. UC Occasional Paper
Series, 3(1), 133-154.

Sok, S. (2019). English teachers’ perceptions towards upper secondary
level English textbook: A case study of Cambodia. UC
Occasional Paper Series, 2(1), 85-107.

Song, S. (2014). Regional differences in quality of primary education
in Cambodia: Focusing on instructional process in urban rural
schools [Doctoral dissertation]. Hiroshima University.

Sor, T., Intanoo, K., & Prachanant, N. (2017). An error analysis of
English composition written by Cambodia and Thai grade
twelve students. Asian Graduate School Journal, 7, 440-450.

Sou, B. (2010). Using directive and facilitative feedback to improve
student writing: A case study of a higher education setting in
Cambodia. Language Education in Asia, 1(1), 23-47.
https://doi.org/10.5746/LEiA/10/\V1/A04/Sou

Sriwigati, D., & Musharyanti, L. (2022). Benefits and challenges of
peer learning methods in health professional students: A
literature review. Bali Medical Journal, 11(3), 1626-1631.
https://doi.org/10.15562/bmj.v11i3.3755

Sun, S. (2019). A case study evaluation of curriculum of English
subject for lower secondary school in Cambodia. American
International Journal of Social Science, 8(1), 78-89.
https://doi.org/10.30845/aijss.v8nlpll

Talain, A., & Mercado, F. (2023). Teachers’ perspectives on the use
of differentiated instruction for English language teaching. The
Normal Lights, 17(2), 113-140. https://doi.org/10.56278/
tnl.v17i2.2152

115 Vol. 19 No. 2 (2024)



iISEL

Torff, B., & Sessions, D. N. (2005). Principals’ perceptions of the
causes of teacher ineffectiveness. Journal of Educational
Psychology, 97(4), 530-537. https://doi.org/10.1037/0022-
0663.97.4.530

Touch, S. (2023). Differentiated instruction in English language
classes: An approach to support Cambodian secondary school
students. In K. Heng, K. Sol, S. Kaing, & S. Em (Eds.),
Innovations and challenges in Cambodian education: Youth'’s
perspectives (pp. 66-81). Cambodian Education Forum.
https://doi.org/10.62037/cef.book.2023.09.05

Tweed, A. D., & Som, M. (2015). English language education in
Cambodia and international support ahead of ASEAN
integration. In R. Stroupe & K. Kimura (Eds.), ASEAN
integration and the role of English Language Teaching
(pp. 13-40). CamTESOL.

Webster, J., & Watson Todd, R. (2002). Analyzing the past to prepare
for the future: Writing a literature review. MIS Quarterly,
26(2), xiii—xxiii,

Wee, B. V., & Banister, D. (2016). How to write a literature review
paper? Transport Reviews, 36(2), 278-288. https://doi.org/
10.1080/01441647.2015.1065456

Yibrah, M., Devadhi, J., & Nelson, D. (2017). Assessing content
validity of the EGSEC English examinations. International
Journal of Innovations in TESOL and Applied Linguistics,
3(1), 2454-6887.

Yim, D. H. (2012). Developing a model of instructional leadership
with reference to differentiated instruction of English at life
university in Cambodia. Scholar: Human Sciences, 4(1), 107-114.

Zein, S. (2022). Cambodia: Country profile: English as a subject in
basic education (ESBE) in Cambodia: Recommendations for
policy and research. British Council.

116 Vol. 19 No. 2 (2024)



