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Abstract

Kanji learning is one of the most difficult areas for Japanese learners from non-Kaniji
backgrounds. In particular, there are many differences between Thai characters
and Kanji, such as the shape of characters, lines, and stroke order. Kanji can be
very difficult to learn for the Thais; however, research in this area has not been
sufficiently carried out. The purpose of this study was to focus on the following:
1. to derive the Kanji learning strategies of university students in Thailand using
SILK (Strategy Inventory for Learning Kanji); and 2. to provide useful Kanji teaching
ideas for Japanese lecturers in Thailand. A total of 169 students participated in this
study, all of whom were students from the Japanese Department at Mahasarakham
University. Utilizing the mixed-methods approach, the research data were collected
using a set of questionnaires that consisted of closed-ended and open-ended items.
The findings indicated that: 1) the frequency part was the most common, and the
sound part was the least used of the Kanji learning strategies; 2) the visual aspects
of teaching materials, the use of different types of tests, the media used in Kanji
learning, emphasis on the necessity of Kanji, and teaching using a systematic approach
to learning should be considered when teaching Kanji to Thai learners.
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1. Introduction

Kanji' learning is one of the most difficult
areas for Japanese learners from non-Kanji
backgrounds (Banno and Ikeda, 2009, p.13). In
particular, Thailand is geographically close to
China and Vietnam, but uses its own language
without being influenced by the languages of
these countries. Thai characters are used to
write the Thai which belongs to phonogram
(Furui, 2012, p.1183). On the other hand, Kanji
belongs to the logographic writing system
(Takagi, 2016, p.2). Moreover, there are many
differences between Thai characters and Kanji,
such as shape of characters, line and stroke
order, etc. (Hayashi, 2011, pp.86-87). In addition,
according to a survey of Japanese Kanji learners
in Thailand, Kanji is a character that is difficult
to memorize because of its complex shapes
and many strokes and so on (Wimonwittaya,
2014, p.36).

As mentioned above, Kanji can be very
difficult to learn for the Thais. However, research
on it has not been done sufficiently. Until
recently, only a small number of Kanji-related
researches for Thai students have been
conducted in Japan and Thailand. The main
themes of the researches are ‘Learning
Strategies’, ‘Survey on Awareness’ and ‘Teaching
Methods’® . In particular, analysis of ‘Learning
Strategies’ can be very useful because it can

lead to effective teaching strategies.

Watanabe (2014) focused on the
development of the Kanji words learning
strategies for Non-Kanji background learners
and conducted interviews with 25 Non-Kanji
background learners and 15 native Japanese
speakers. After the questionnaire was drawn
up based on the results of the interview, a
survey was conducted on 150 Japanese
learners and native Japanese speakers. Then,
the Kanji words learning strategies’ scale and
questionnaire were developed through
exploratory factor analysis. Additionally,
Kobayashi (2017) attempted to develop new
questionnaire items for Japanese learners in
Thailand under the JFL (Japanese as a Foreign
Language) environment using the scale of Kanji
words learning strategies which was developed
by Watanabe (2014).

Banno and lkeda (2008) investigated how
the learning attitudes and Kanji learning
strategies of students from Non-Kanji cultures
vary according to their Kanji proficiency levels.
The participants were 151 college students
who were studying Japanese in Japan and the U.S.

Somchai (2008) attempted a comparative
analysis with Kanji learners of the Philippines
based on the results of research on learning
beliefs and learning strategies of Kanji learners
in Thailand. SILL (Strategy Inventory for
Language Learning) was used as the analysis

tool of the study.

1

2

A system of Japanese writing using Chinese characters, used primarily for content words (https://en.oxforddictionaries.com/definition/kanji)

Search result from the references of https://ci.niiacjp/ and https://scholar.google.com/schhp?hl=en&as_sdt=1,5
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The purpose of this study is to focus on
the following, unlike the previous studies on
the Kanji learning strategies.

(1) To derive the Kanji learning strategies
of the university students in Thailand using SILK
(Strategy Inventory for Learning Kanji).

(2) To provide useful Kanji teaching ideas

for Japanese lecturers in Thailand.

2. Theoretical Background
2.1 Language Learning Strategies

There have been many classifications
and definitions on the Language Learning
Strategies since 1990.

Rubin (1994) divided Language
Learning Strategies into three groups: learning
strategies which contribute directly to the
learning process; communication strategies
which are used by learners while they are
performing in the language; and social strategies
which are used by learners as they engage in
situations with others in order to practice the
language.

O’Malley and Chamot (1990) suggested
that Language Learning Strategies can be divided
into three groups: metacognitive strategies,
cognitive strategies, and socioaffective strategies.
His first group refers to the activities learners
use to plan, to pace, and to monitor their own
learning. The second group refers to the
activities learners use to obtain, store, retrieve,

and use language information. The third group

refers to activities that are related to social-
mediating activities and interacting with others.
Oxford (1990) established two general groups
into which Language Learning Strategies may be
divided: direct strategies and indirect strategies.
The first group refers to the activities that have
a direct influence on the learning process such
as memory, cognitive, and compensation
strategies which help learners to overcome
knowledge gaps in order to continue the
communication. The second group refers to the
activities that have an indirect influence on the
learning process. Oxford stated that
metacognitive strategies, affective strategies, and
social strategies are part of the second group.
Cohen (1998) also suggested two groupings for
Language Learning Strategies: those which refer
to the activities learners use to help them obtain
and store language information, and language-
use strategies which help learners to retrieve
language information and to perform in the
language (as cited in Jorge, 2010, pp.96-97).
However, Rose (2015) and Shatz (2014) defined
the Language Learning Strategies as a term
referring to the process and actions that are
consciously deployed by language learners to
help them to learn or use a language more
effectively. In this study, the Rose and Shatz’s
definition is cited.
2.2 SILK

SILK stands for “Strategy Inventory for

Learning Kanji” created by Bourke (1996) and it

AU 20v3 | Jonghee Kim 147



148

is one systematic taxonomy example where
orthography-specific characteristics are
incorporated into a language-learning strategy
inventory. A combination of interviews, think-
aloud protocols and free recall tests on the kanji
learning process of several Australian students
and observations of native children studying
kanji in Japan were used as resources for the
formulation of the inventory. Strategies are
grouped into direct (strategies dealing directly
with the task) and indirect (strategies for
managing your learning) groups, similar to that

of Oxford’s SILL. These are again subdivided into

Table 1 Structure of SILK

In addition, the questionnaire
mentioned in Watanabe (2014, pp.32-34) was
translated into Thai and used with the Japanese
version. It consists of 56 items in total and its

structure is as follows.

3. Methodology
3.1 Participants
A total of 169 students participated in
this study, all of whom are students from the
Japanese Department at Mahasarakham
University (hereinafter, referred to as MSU) in

Thailand. The survey group was composed of

Part Iltem Part Iltem
A BEEEAFT  (Association) 9 I Wk (Sequence) 2
B A h—U — (Stories) q ) BIRA BRSO (Physical/ i
Emotional response)
C B (Radicals) 3 K % (Sound) aq
D VI L (Frequency) 2 L %N (Stroke order) 3
E #&% (Experience) 2 M B 5 E (Planning your 10
leamning)
7N | A P e 2 N 2B M (Evaluating your 3
(Visualization) learning)
G HEE®E=H4— 3 O fi N & D)1 (Cooperating 3
(Self-monitoring) with others)
H ##if8 (Compensation) 2 At 56

fifteen subsets that are specifically focused on
the learning processes of kanji (as cited in
Gayathri, 2003, pp.5-6). In this study, SILK is used
as a tool to measure Kanji learning strategies as
it facilitates comparison and review among
different researchers and learners in the analysis
of Kanji learning strategies (Ishii and Kim, 2012,
pp.52-53).

61 first-year students, 42 second-year students,

51 third-year students and 15 fourth-year

students. The fourth year students are currently

on field placement, so only a few could
participate in the research.
3.2 Data Collection

This study employed mixed-method

approaches. The research data was collected
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through a set of questionnaires which consisted
of closed-ended and open-ended items. The
closed-ended item has two main parts. The first
part was designed to collect basic data of the
participants’ Japanese proficiency and the SILK
was used as the second part to extract Kanji
learning strategies. The open-ended item also
has two parts, designed to reveal other preferred
strategies of Thai university students in addition
to the Kanji learning strategies listed in the SILK.
The total number of items in the questionnaire

are shown in the table below.

Table 2 Number of questionnaire

the questionnaire was analyzed using the
Microsoft Excel software to calculate arithmetic
means and standard deviation. The Pearson
correlation coefficient was used for factor analysis.
The results were then presented in tables.
Meanwhile, the qualitative data from
the open-ended items were analyzed, using the
open coding technique (Strauss and Corbin, 1990).
This technique was used in order to identify the
phenomenon found in the texts and their
meaning. First, the participants’ answers to the

open-ended items were transcribed. Then the

Method Part Elicitation Number
Basic Japanese proficienc 2
data P P Y
Closed-ended Strategies for learning Kanji 40
SILK
Strategies for managing learning 16
Strategies for learning Kaniji 1
Open-ended
Strategies for managing learning 1
Total 60

The survey was conducted using

Google forms for 10 days between January 25,

2018 and February 3, 2018 and the respondents

accessed the forms at a convenient time and
place during this period.
3.3 Data Analysis

In order to verify the reliability of the

questionnaire, the Cronbach’s alpha coefficient

was derived by using the Microsoft Excel’s Anova:

Two-factor Without Replication (Microsoft Excel

2013, 15.0.4997.1000). The quantitative data from

concepts were derived from the text and similar

concepts were integrated and categorized.

4. Quantitative Results
4.1 Reliability of the questionnaire
To verify the reliability of the
questionnaire, the Cronbach’s alpha
coefficient was calculated as follows: the
reliability is considered to be sufficiently
high® by obtaining a high value of the alpha

coefficient.

8 Generally, 0.6 of alpha coefficient or more is considered to be reliable.
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Table 3 Alpha coefficient

@ coefficient

Number of the questionnaire

0.94°

56°

Table 4 Learning time

Learning time Number of the participants

6M - 1Y 32
1Y - 1Y 6M 19
1Y 6M - 2Y 14
2Y - 2Y 6M 26
2Y 6M - 3Y 25
3Y - 3Y 6M 25
3Y 6M - 4y 15
ay+ 13
total 169

4.2 Learning time & using the Kanji
learning strategies
The details of the participants’
learning times are in the table below.
Approximately 70% of the participants
have learnt Japanese within the last 3 years and

this indicates that they have very little prior

learning experience in Japanese before entering
the MSU.

The mean values and standard
deviations of each learning time were extracted
into High and Low frequency strategies. In the
table 5 below, the derived figures are shown as

15 Kanji learning strategies parts.

! 0.938898 rounded to 2 decimal places
5 Among the 60 items, there are 56 items on the 5-point scale.
Refer to table 1 for the abbreviations of each part
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Table 5 Using the Kanji learning strategies by learning time

Learning time Fre. Part ° Mean S.D
Fre. 3.88 0.65
High
Com. 3.48 1.00
6M — 1Y
Eva. 2.22 0.66
Low
Sou. 2.21 0.65
Fre. 3.71 0.67
High
Com. 3.45 0.81
1Y - 1Y 6M
Coo. 2.56 1.04
Low
Sou. 2.53 0.67
Fre. 3.68 1.03
High
Exp. 3.68 0.97
1Y 6M - 2Y
Eva. 2.55 0.79
Low
Sou. 2.14 0.70
Fre. 3.50 0.72
High
Com. 3.40 0.98
2Y - 2Y 6M
Coo. 2.31 0.98
Low
Sou. 2.15 0.74
Fre. 3.96 0.82
High
Com. 3.46 0.97
2Y 6M - 3Y
Eva. 2.64 0.71
Low
Sou. 2.54 0.70
Fre. 3.78 0.76
High
Exp. 3.26 0.81
3Y - 3Y 6M
Sou. 2.37 0.71
Low
Eva. 2.35 0.77
Fre. 3.43 0.90
High
Com. 3.13 0.94
3Y 6M - 4Y
Sto. 2.18 0.66
Low
Sou. 2.18 0.68
Fre. 3.88 0.79
High
Exp. 3.65 0.85
avy+
Sou. 2.48 0.69
Low
Eva. 2.26 0.61
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The frequency part is the most common
of the Kanji learning strategies, followed by the
compensation and the experience parts,
regardless of the learning time. Table 5 shows
that there is no relation between the Kanji
learning strategies with a high frequency and
the learning times.

Some items with a mean value of 3.5 or
higher’ were found; 2 items in the frequency
part (‘I remember Kanji by writing them out
numerous times until | know them’, ‘I remember
the Kanji which | use often’) and 1 item in the
experience part (‘I learn a Kanji if | think I’'m
going to need it in the future’). This shows that
it is effective to teach learners focusing on the
use of Kanji in various situations frequently
encountered in daily life.

On the other hand, the Kanji learning
strategies part that is least used is the sound part,
followed by the evaluation, the cooperation and
the stories parts. The strategies with a low frequency

are not related to the learning times as well.

(a8

(o]

0 1

[a8]

Figure 1 Visualization and Self-monitoring™

8 items with a mean value less than 2.5
were extracted from 5 parts and the details
are as follows: strategies for learning Kanji (1
item in the radicals part, 2 items in the sound
part) and strategies for managing learning (3
items in the planning your learning part, 1 item
in the evaluating your learning part and 1 item
in the cooperating with others part). The fact
that 5 items were derived from the strategies
for managing learning shows that there are
many passive learners among the participants.®

According to the analysis results of table
5, it is important to emphasize the necessity
of Kanji and to teach the use of Kanji that
Japanese learners often encounter in daily life.
It is expected to develop a positive learning
attitude and improve the learners’ Kanji
abilities.

4.3 Correlation between the Kanji
learning strategies

As a result of the analysis, the parts that

showed strong positive correlations are as follows:”

and Kim, 2017, p.353)

On the 5 point of Likert Scale, 2.5~3.5 corresponds to ‘the sometimes’, 3.5 or above is highly positive and less than 2.5 is interpreted as high negative (Hyun

The part of the strategies for managing learning is a useful tool for planning and coordinating the overall Kanji leamning process. (http://kanji-silk.net/strategies/

managing/index.html) Hence, the small number of users of this part can be translated that there are fewer self-directed learners in the participants.

In this study, the guidelines for interpretation of a correlation coefficient (-0.3<r<0.3weak, -0.5 to -0.3 or 0.3 to 0.5moderate, -0.9 to -0.5 or 0.5 to

0.97strong, -1 to -0.9 or 0.9 to 1>very strong) was adopted. (https://www.sheffield.ac.uk/polopoly fs/1.536458!/file/MASH_Correlation_R.pdf)

10 12633, p<.05, N=169
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Figure 2 Planning your learning and Evaluating your learning"

Although the above four Kanji learning
strategies’ parts were not preferred by the
participants, there were strong positive linear
relationships between the variables. Referring
to Figure 1, lecturers need to consider the visual
aspects (character size, font and layout etc.)
from the learners’ point of view when choosing
Kanji textbooks or producing teaching materials.
In addition to this, quizzes and other tests
should be conducted frequently to ensure that
learners are aware of their knowledge gaps in

learning Kanji."”

[a%]

(o]
00 @ ©
@ o0 0@ ©

[an]

0 1 2

3

Figure 2 shows the importance of teaching
the learning strategies for planning and managing
Kanji. As mentioned before, there may be many
reasons for the passive attitude of the participants
in learning Kanji, one of these being the lack of
a systematic approach to learning. Therefore,
time should be allocated for the above parts
that are not fully covered in typical language
courses.

In contrast to the parts with a strong
positive correlation, there were other parts with

correlation coefficients close to zero.

Figure 3 Frequency and Cooperating with others"

' r=.608, p<.01, N=169
12

5 r=.036, p<.01, N=169

The main idea of the strategy of self-monitoring part is that students learn from test. Refer to appendix ‘1 . =% —’ for details.
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Figure 4 Experience and Cooperating with others"

The figures indicate that there are no

associations between the variables.

5. Qualitative Results
The answers to the open-ended
questions were received from 46 participants

for the strategies for learning Kanji and 56

learning. Sub-categories were derived from
collecting only those answers which were
in the appropriate form (excluding answers
unintelligible or not relevant to the
questions). Consequently, 7 categories were
constructed by grouping similar sub-

categories. This analysis process is illustrated

participants for the strategies for managing as below:
Answers Smartphone Comic Animated Computer Computer
Application Books Movie Game Software

Sub-
Categories

‘ Application ‘ ‘ Animation ‘

Media

Figure 5 Open coding process

154

M r=.050, p<.01, N=169
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Table 6 Results of open coding

N Sub-categories Categories
Game
(Application) (Media)
Animation
Strategies for 06 Attach to a wall
learning Kanji Attach to a thing Frequency
See often
Associate with objects Association
Yomigana Pronunciation
Sub total 8 4
Kanji card Tool
During the class
During the day Immediacy
Strategies for. managing 56 Memorize immediately
learning
Pop culture
(Media)
(Application)
Memorize when it needs Necessity
Sub total 7 4
Total 102 15(14)" 8(7)

The most notable of the seven categories
is the media. Many participants use the media
when they learn Kanji and it has not been
addressed at all in the SILK. This shows that there
is a clear distinction between learners at the time
the SILK was written (Bourke, 1996) and current
learners. In addition, it can be seen that there
have been many changes in Kanji learning
environments and tools. Of course, this result

may only be for Thai students, but considering

digitization progress in numerous areas, it will be

necessary to increase the proportion of the media

use in Kanji learning in the future.

6. Conclusion

Through the study, not only was it possible
to grasp the Kanji learning strategies of learners
in Thailand, but also some ideas that may be
applied to Kanji teaching in the future were

derived. The details are as follows:

15
16

The number in parentheses counts multiple instances of a category in the different strategies as one.

The total of valid responses were 18 out of 46 in the strategies for learning Kanji and 22 out of 56 in the strategies for managing learning. Among them, 6
responses and 14 responses respectively, were related to the media category.
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1. Kanji learning strategies: the frequency
part is the most common of the Kanji learning
strategies, followed by the compensation and the
experience parts; the least used is the sound part,
followed by the evaluation, the cooperation and
the stories parts.

2. Ideas for Kanji teaching: it is important to
emphasize the necessity of Kanji and to teach
the use of Kanji that Japanese learners often

encounter in daily life;'’

it is necessary to consider
the visual aspects of teaching materials;'®
different types of tests should be conducted in
a frequent manner;"” time should be allocated
for the systematic approach to learning that are
not fully covered in typical language courses;” it
is also necessary to increase the proportion of

the media (game, application software, animation

and pop culture etc.) use in Kanji learning.”*

However, there are two limitations in this
study. First, it can be difficult to generalize the
results, because the research participants
consisted only of MSU students. Second,
correlations between variables were confirmed
by correlation analysis, but causation has not
been adduced.

In order to overcome the limitations stated
above, research participants will be collected
from various regions in Thailand. This will help
to ensure the generality of the findings.
Additionally, regression analysis will be
conducted to clarify the causal relationship
between variables.

At last, based on the results, a follow-up
study will be required to provide more detailed
and various information that can be applied

immediately in class.

Refer to analysis for table 5

Refer to analysis for figure 1

L

L
Refer to analysis for figure 1
Refer to analysis for figure 2
L

Refer to analysis for table 8
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NANUIN (Appendix)

Strategy Inventory for Learning Kanji (Watanabe, 2014, 32-34)

LS B LEETEZT CllH > TV AETEEODT 5,

HLSFER LEET 2N 2 HF L0010 %,

BLEE L BEF 2 MOMER & LU0 5,

BLSFHLEEFET LT 7 Xy R EREOOT 5,

BEA ) BrUL< FH LT 2 F CEWR A FF ORI 0BT L0 5,
B LS FH LB Tr 2 O O EWR 2 R oo T L iE OO 5,
B LS 8 LB TATENE O S Uiidr 7 & T BT &R OO B,
FrLS FHUZETEZ RN TV S 0NE ) s T 2T BT LGOI 5,
NPTV AT A L4, JRELLZRWE Sk L, xttbed 2,
BTN & > TN A Z DM S WA b=V —%1ES,
PR BEFOMMICESNEA F— U — &5,
i oBo-T- A F— ) —%Ei5,
BEEIR > COEETERADLIEODA N—U =% 5,
[Al U & ROV D T N—T & AE 5,
B FTHEFOHEZ BN L, £ I bEFORME BT,
T EE OER EFEODT D,
. DD ECMELHOCTHETERZ D,
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