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Abstract

The purpose of this study was to create a scale of self-efficacy (SE) for Japanese language
assistants. Focusing on Thai secondary schools which have a large number of Japanese learners
in Southeast Asia, we conducted a questionnaire survey of “NIHONGO Partners” (NP), Japanese

» o«

language assistants. Five factors were extracted: “positive communication,” “enthusiasm for

” o« ” o«

the class,” “relationship with the teacher,” “optimistic personality,” and “recognition of one’s
position as NP.” Moreover, as a result of conducting a longitudinal survey at the start, mid-term,
and end of the period of dispatch to examine changes during this period, “positive

» o«

communication,” “enthusiasm for the class,” and “recognition of one’s position as NP,”
dropped a little at the mid-term stage. But these factors increased at the end, while the
category, “optimistic personality,” continued to increase from start to finish. These factors
suggest that SE increased due to experience. On the other hand, the “relationship with the
teacher” dropped significantly at the mid-term stage, and further decreased at the end
compared to what it was at the start. Among the reasons for this, it was found that the average
value of one of the subordinate items, “make a firm meeting with CP (counterpart, the Thai

Japanese teacher) beforehand” was low. This scale is considered to be useful and versatile,

satisfying the requirements of both reliability and validity as well as a stepwise change.
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1. Introduction

According to the Japan Foundation (2020),
80 percent of the overseas learners of Japanese
language are in East Asia and Southeast Asia. In
addition, the numbers in most Southeast Asia
countries are increasing. The percent of Japanese
language learners in secondary schools is close
to 50%, the largest percentage among education
stages. The Japan Foundation Asia Center (2020)
dispatches Japanese teaching assistants (referred
toin this article as Japanese language assistants
or JA) through its “NIHONGO Partners” (NP)
program mainly to secondary schools in ASEAN
countries in order to promote Japanese language
and cultural exchange. The largest number of NP
the Japan Foundation dispatches is to Indonesia,
and followed by Thailand. In Indonesia, the
annual number of the learners has been
changing. On the other hand, in Thailand, the
annual number of the learners has increased
steadily and notably has reached 70 percent in
secondary schools (Japan Foundation, 2017,
2020). However, it continues to be said that
there is a chronic shortage of native Japanese
language teachers. In the background, there are
voices from the field asserting that this is due
to low salaries and inconveniences in living in
local cities and that there are cases where long-
staying senior Japanese participate in Japanese
classes as volunteers.

Therefore, in this study, we selected NP
as subjects of the survey because most JA in
the secondary schools in Thailand are NP. For
local Japanese language learners and Japanese
language teachers, NP are considered to
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contribute to the motivation of learners and
the expansion of teaching activities as living
teaching resources. However, many issues in
collaboration have been pointed out (Nakayama,
2016:76). According to NP officials, NP are
confused because the busy Thai Japanese
teachers (referred to in this article as "the
counterparts" or CP) do not have time to meet
with NP, because the communication with CP
does not go well, or because of the differences
in the Thai education system (schedule often
changes or suddenly is decided). The NP must
be a native speaker of Japanese, but experience
in teaching Japanese is not a condition.
Therefore, NP, who are not professional, seem
to face their internship practice with psychological
issues related to uneasiness and lack of
confidence. For example, it is assumed that an
NP, who was full of motivation and self-efficacy
(SE) before being dispatched, encounters
situations beyond imagination during their
dispatch and loses confidence in going on, or is
at a loss because they do not know how to
solve the problem.

In that situation it is supposed that self-
efficacy, defined by Bandura (1977) as a feeling
of effectiveness in anticipating how well one
can accomplish the action that one needs to
take, strongly influences the psychological
adaptation to the activity at one’s post. SE
becomes an important factor in deciding one’s
own action, and, especially in the field of the
education, it is found that it relates significantly
to the achievement of the learner (Itano &
Maeda, 2002, etc.).
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The SE of NP, that is, the confidence of
the JA, affects the classroom atmosphere in
collaborating with the teacher and his or her
performance in the role as an assistant, so that
the learner can concentrate on learning with
peace of mind and more motivation. Therefore,
the SE of NP is an important aspect to consider.
However, at present, there is no scale for
measuring JA's SE. Developing an SE scale will
enable JA and their dispatchers to visualize
psychological issues that may be experienced
and must be overcome in the process of growth
as a JA, and can be a useful contribution to
future JA development and NP dispatch
projects.

In this study, we investigated SE of NP in
Thailand and have designed a scale to measure
SE. In that process we conducted a one-year
long-term survey using the SE scale and tried
to grasp the changes that occur in SE throughout
the dispatch period. Through these results, for
example, it is possible to know what is required
of the NP before being dispatched, to measure
the degree of adaptation of the NP themselves
during dispatching period, and to measure what
and how much has been achieved at the end
of the dispatching term. In other words, we think
that it may be possible to understand what kind
of support and the amount of time that is
necessary and effective for NP to adjust
effectively to their role.

From the above, we consequently aim to
create a guideline for appropriate educational

support for NP (JA).

2. Previous research

As Bandura (1977, 191-192) indicates,
“Stimuli influence the likelihood of a behaviour’s
being performed by virtue of their predictive
function, not because the stimuli are
automatically connected to responses by their
having occurred together. Reinterpretation of
antecedent determinants as predictive cues,
rather than as controlling stimuli, has shifted
the locus of the regulation of behaviour from
the stimulus to the individual.” He recognized
the predictive functions of personal cognitive
factors as variables mediating stimuli and
responses and tried to clarify the kind of
functions they played in action transformation.
In his proposed model, expectations of personal
efficacy derived from four principal sources of
information: performance accomplishments,
vicarious experience, verbal persuasion, and
physiological states.

This concept of SE had an impact in basic
psychological theories related to incentive, and
is recognized in many fields including education,
sociology, career studies, medical science, etc.
Among them, Manabe et al. (2007) conducted
a quantitative survey of nursing trainees and
developed a scale to measure SE. They
considered that SE affects the anxiety and self-
confidence of nursing students in the clinical
practical training that requires nursing practice
and interpersonal skills because it is expected
that nursing students will experience difficulties
and stress in dealing with subjects of various

ages and diverse social backgrounds.
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In the field of teaching Japanese as a
foreign language, Oka (2006) conducted a
questionnaire survey of students attending
Japanese language schools to clarify their
motivations for learning Japanese. Assuming the
expectation for the learner's own ability, that is,
SE, promotes learning motivation, she used the
SE scale for Japanese in their national language
by Ito (1996) the scale of which was created
with reference to the SE scale of Pintrich and
De Groot (1990). The results clarified that finding
pleasure in learning increases the sense of
competence, and finding difficulty in learning
lowers SE. In addition, Karakisawa (2010)
analyzed the participant observation of
Japanese language support practice for JSL
children who had difficulty in participating in
"writing" activities, and found that it is important
to connect the motivation "they want to
participate", to "they seem to be able to
participate", and the sense of accomplishment
"they were able to participate.”

As for previous studies on JA, Furubeppu
(2009) described how the image of a good
Japanese teacher held by two JAs dispatched
from a university course in teaching Japanese
as a foreign language to secondary schools in
New Zealand changed in the course of their
overseas teaching experience based on PAC
(Personal Attitude Construct) analysis and semi-
structured interviews. The post-return data
showed strong influences on each assistant by
their mentoring Japanese language teacher. After
returning from abroad the JAs’ common image
of a good Japanese teacher included class
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management ability and a cheerful personality.
Furubeppu (2018) sought to discover the
behavioral characteristics of good Japanese
language assistants (JA) from the standpoint of
secondary school Japanese language teachers
(JLT) in English zone countries. The analysis
revealed four notable factors: “JLT’s expertise,
English ability and discipline,” “the basic attitude
as the person engaged in teaching toward

” o«

learners,” “cheerfulness,” and “diligence and
role recognition.” Among them, “the basic
attitude as a person engaged in teaching toward
learners” was strongly demanded and “JLT’s
expertise, English ability and discipline” was less
demanded. However, there are few previous
studies on JA overseas, and empirical surveys
outside the English zone countries have not
been conducted as far as we have been able
to discover in the literature.

From the above, it could be said that it is
important to investigate SE of NP in Thailand,
because SE relates to motivation, especially in
responding to difficulties and problems, and
because there is still not a scale of SE for JA
while the number of Japanese learners is
increasing remarkably in Southeast Asian

countries.

3. Purpose

As mentioned in the Introduction, SE is
defined here again as “a feeling of effectiveness
in anticipating how well one can accomplish
the action that one needs to take.” Based on
that, in this study, we define SE of JA as follows:

"The confidence that the native Japanese
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language person has when he/she plays the
role of supporting the qualified teacher.”
Furthermore, we aim to extract factors that
influence SE of NP in Thailand who act as JA
especially in the secondary schools which
contain nearly half of the world’s Japanese
language learners, to make a SE scale and
confirm the effectiveness of the scale by using

it on a trial basis.

4. Methods and Ethical considerations

With reference to Manabe et al. (2007)
mentioned in the section above on previous
research, we made a preliminary SE scale
[Investigation 1] first. Then, we examined the
factor structure and chose question items
through an exploratory factor analysis and
tested the reliability of the factors. After that,
we examined the validity of the provided
model through confirmatory factor analysis
[Investigation 2]. As a follow-up we conducted
a longitudinal survey with NP during the dispatch
period, in order to investigate the changes in SE
throughout the length of the dispatch period
[Investigation 3].

In conducting [Investigation 1], [Investigation
2] and [Investigation 3], the ethical procedures
were reviewed and approved by the Japan
Foundation Asia Center and the research ethics
rules of the institution to which the authors
belong. In addition, at the beginning of the
online questionnaire, the following things were
specified: the purpose of the research,
cooperation is voluntary, protection of personal

information, respondents are not identified

because the data is treated statistically, the
results are to be published as research,
answering the questionnaire is considered as
consent to the survey, and the method was
provided of contacting the person in charge of

the survey.

4-1 [Investigation 1] : Making question
items for the preliminary scale

4-1-1 Subjects and survey period

In March 2019, the survey was conducted
with 79 people in the group referred to as the
NP6th (dispatched from May, 2018 to March,
2019) just after they had finished their activity.
All 79 people agreed to take the survey (sex:
male [20], female [59]; age: twenties [45], thirties
[15], forties [6], fifties [4], sixties [9]).

It is a characteristic (feature) of NP that the
age range is from 20s to 60s, and not only in
the NP6 period but also other periods the gender
ratio is biased (there are far more women than
men). These variables do not seem to effect
the result.

4-1-2 The process of making question
items for the preliminary scale

The aim was to collect words of NP with
full variations and items about the effect of
anticipation on SE, a feeling of how well they
could accomplish the actions that were needed.
Respondents were asked to use the sentence
completion method (around 100 characters in
the Japanese language) for three important
items: (1) what is/was important in playing as
the assistant in the class, (2) what is/was

important in acting as NP in the field, (3) what

FURUBEPPU Hizuru | OTA Yoshie | YAMASHITA Junko 17



is/was important in building the relations with
CP and the pupils. In addition, the term
“important thing” was used as a stimulus phrase
because the survey was conducted just after
the NP finished all of their activities and it
was assumed that they had gotten a feeling
of accomplishment through their activity
experience.

4-1-3 Results

We examined the collected descriptions
with statistical analysis of text using KH Coder,
an open source content analysis and text mining
software program. Statistical analysis of text
refers to the method of performing a content
analysis by arranging or analyzing text type data
using quantitative analysis techniques (Higuchi,
2014, p.15). According to Higuchi, KH Coder’s
statistical analysis of text makes full use of both
quantitative and qualitative methods, and it is
said to make it is possible to discover a potential
concept not found by simply reading text data.
Therefore, in this survey, we used this software
to discover potential concepts noted by NP in
free answer sentences.

Morphological analysis was performed
using KH Coder to extract noun phrases
contained in each sentence. The total number
of extracted words was 10,011, of which the
number of different words was 1,191. The most
frequently used words in the extracted word
analysis were “think” (113 times), “myself” (107
times) second, and “CP” (99 times) third. After
that, a co-occurrence network was created to
confirm the commonality of the vocabulary (Fig.

1). In KH Coder's co-occurrence network diagram,

categories are automatically generated based
on the strength of the co-occurrence relationship
between vocabularies. As a result, 14 categories
were extracted from the network diagram. And
1,243 descriptive sentences containing the
relevant words were classified by frequency with
reference to the preceding and subsequent
sentences of the vocabulary contained in each
category (Fig. 2). The details are described as
follows:

The items most frequently described were
items related to the class lesson (categories (D),
10, @). Category (D mainly referred to the
relationship between “myself” as an NP and
“the other party” who are CP or pupils, and
about the “important thing” when conducting
classes and activities. There were 603 items in
total. Applicable in category (0, there were 107
items related to “relationship with CP” in the
class and “creating an atmosphere” in which it
is easy to learn in the class. In category @D, there
were 24 items related to voluntarily “express
NP’s opinions to CP”. The next most frequently
described were items related to the understanding
of cultural differences between Thailand and
Japan (category ). There were 152 items
describing these differences such as respecting
and accepting Thai culture and thinking about
what they would do as Japanese people.
Moreover, there were items related to class
preparation in advance (categories (7, @).
Category (D, “meeting beforehand with CP,”
was considered the most important and category
4, “preliminary grasp of the lesson content”

followed. The former was noted in 22 items
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and the the latter in 13 items. There were 49
items related to the recognition of the NP’s
position as the assistant (category @). In
addition, there were 69 descriptions (categories
® and @) related to interpersonal skills in
communication such as greetings and making
friends to consult with. Finally, there were items
related to the overall attitude toward
participation in NP activities (categories @, @,
O, ©@, 13). Category (@was related to attitudes

local

Bz

classes !\i{.ﬂﬁ 5

] Japanese
relationship |

E*Iaﬁgln

schools

meanings

EZR

e f &
npi’(lcm!

JapanHzx

\ ml\';ﬂ&
consider needs

NP activities

= LA
W \feﬂellngs
important

position

attention
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and having a “regular life.” There were 54 items.
Category ® was related to cooperation and
gratitude, such as remembering to be “grateful.”
There were 36 items. Category @ included 17
items related to flexible response. Category @2
consisted of 23 items related to enjoying life.
And Category 03 was made up of 74 items
related to maintaining a “positive” attitude

toward everything.
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*The numbers from (D to @ correspond to D to @ in Fig. 2.

Figure 1 Network diagram
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Figure 2 Frequency of descriptive sentences including vocabulary of each category

4-1-4 Composition of preliminary scale
items

We adjusted the overlapping items in the
above 14 categories based on previous studies
such as Furubeppu (2018). Finally, a preliminary
scale of 50 items was created. The instructional
question was “How well do you think you did
in your activity as NP. Please select a number
from 1 to 6.” The NP was to answer on a six-
point scale from “I think | couldn’t do it at all”
to “I'think | could do very well.” The higher the
SE is, the higher the rating is.

4-2 [Investigation 2] : Making the SE scale
and examination of reliability and validity
4-2-1 Item analysis

We conducted an exploratory factor
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analysis in order to investigate the factor
structure of the SE scale of NP and selected
question items, and calculated reliability
coefficient. Moreover, confirmatory factor
analysis was performed to examine the validity
of the model obtained by the analysis. As for
the data collection procedure in the analysis,
an online questionnaire of 50 items was used.
We asked those who had had experience as NP
(a total of 290 people from the NP1st to the
NP6th, from September 2014 to March 2019) to
respond to the survey.

4-2-2 Results

The responses were obtained from 95
people: (NP1st [10], NP 2nd [9], NP 3rd [3], NP
ath [4], NP 5th [47], NP 6th [22]). Descriptive

statistics are as follows in Table 1.
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Table 1 Descriptive statistics of 50 question items

kurto  skew
* Shaded items are deleted M b sis  ness
TP1 Give your CP an open and clear opinion 428 132 -036 -0.70
TP2 Have a sincere attitude toward pupils 542 085 -2.13 736
TP3 Support smooth lessons that follow the CP lesson style  4.77  1.14 -0.86 0.45
TP4 Prepare for interesting and fun classes 451 114 -0.65 042
TP5 Take on the attitude of learning from Thai people and 568 084 -223 564
Thai culture
TP6 Often talk to the CP, pupils, and people around 504 1.09 -1.10 094
TP7 Take a humble attitude toward the work. 511 092 -1.11 131
TP8 Respect CP 509 109 -1.20 0.78
TP9 Create an atmosphere that is easy for pupils to talk to 515 093 -1.38 2.08
TP10 Understand the position of being a teacher, but not 5.15 099 -1.08 0.66
in authority
TP11 Do one's best in class 498 097 -1.14 214
TP12 Enjoy what happens unexpectedly 495 102 -089 1.07
TP13 Try to understand what the other person is saying 513 084 -0.77 0.02
TP14 Think optimistically 479 125 -1.01 048
TP15 Adapt your style to that of the CP 513 094 -156 3.64
TP16 Greet pupils with a smile 555 071 -210 6.17
TP17 Realize that you could come because there was 497 103 -128 220
a dispatch request from the school.
TP18 Have conversations using easy Japanese in class 503 089 -0.68 0.12
TP19 Treat Thai people without prejudice 554 092 -142 441
TP20 Make full use of various means for communication 531 086 -1.11 0.89
TP21 Take good care of your health 4av4 125 -057 -0.85
TP22 Initiate your own proposals to CP 460 1.16 -093 1.03
TP23 Value the personality of the students 541 081 -2.07 753
TP24 Be aware that you are an assistant 539 076 -1.20 1.11
TP25 Be aware of being a native Japanese speaker in class 542 0.72 -0.81 -0.70
TP26 Continue to be interested in Japanese culture 522 088 -0.81 -0.34

and Japanese language
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TP27 Express your gratitude to others 540 078 -148 291
TP28 Act in @ modest manner 525 087 -1.73 4386
TP29 Understand the character and thoughts of CP 501 098 -135 266
TP30 Try to talk to pupils in Thai as well as Japanese 466 128 -0.57 -0.62
TP31 Make a Japanese fan 491 097 -1.00 178
TP32 Create an atmosphere that allows pupils to use 542 0.78 -1.14 042
incorrect Japanese
TP33 Be aware of being a representative of the Japanese 495 094 -1.12 242
TP34 Proactively greet 546 090 -234 7.01
TP35 Be willing to build relationships with others 498 107 -134 245
TP36 Maintain clarity of roles with CP 492 117 -144 228
TP37 Enjoy class with pupils and CP 508 099 -116 1.72
TP38 Show enthusiasm for class, school events and cultural 536 074 -0.82 -0.22
introduction
TP39 Try to communicate even if they are not perfect 535 082 -195 6.75
TP40 Be flexible 527 080 -0.77 -0.35
TP41 Make classes that encourage pupils to learn more 459 103 -082 1l.61
TP42 Be patient in class 507 090 -1.62 253
TP43 Continue to have a challenging spirit 499 097 -1.08 194
TP44d Communicate closely with CP 477 121 -0.88 0.20
TP45 Give pupils confidence 471 098 -1.15 237
TP46 Make a firm meeting with CP beforehand 367 119 -0.04 -0.72
TP47 Be natural 498 120 -1.03 140
TP48 Build trust with CP 480 130 -092 0.11
TP49 Actively interact with pupils during non-class hours 492 114 -113 1.04
TP50 Guess what CP wants in class and take the initiative 456 110 -0.69 0.36

First, 12 items among 50 question items
were excluded since those were remarkable
both with high ceiling effect and floor effect,
and with high kurtosis/skewness (Table 1). After
that, the remaining 38 items were subjected to
an exploratory factor analysis. From the change

of eigenvalues (7.99, 1.74, 1.62, 1.34, 1.15, 0.63,

0.56...), we judged that the five-factor structure
was appropriate. The number of factors was
determined to be 5 and factor analysis
(maximum likelihood method, promax rotation)
was performed. Items with commonality less
than .20, items with factor loading less than .40,

and items showing high factor loading with
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multiple factors were excluded and analyzed
again. As a result, a five-factor structure in which
all items have a commonality of .20 or more
and a factor loading of .50 or more for any factor
was extracted, and Table 2 shows the final result.
Each factor was labelled “positive commu-

” o«

nication,” “enthusiasm for class,” “relationship

with CP,” “optimistic personality” and “recognition

of position as NP.” The ratio of explaining the
total variance of 19 items by the 5 factors before
rotation was 64%. The reliability coefficient of
factors (Cronbach's a coefficient) is preferably
.70 or more in the case of the questionnaire
scale (Takeuchi & Mizumoto, 2014). All five
factors are greater than .70 and satisfy the

criteria.

Table 2 Results of exploratory factor analysis

I o m v vV  h2
L. Positive communication ( « = .88)
TP6  Often talk to the CP, pupils, and people 929 -233 -040 .098 -.053 .306
around me
TP9  Create an atmosphere that is easy for. 809 .058 -023 -112 .068 .355
pupils to talk to
TP49  Actively interact with pupils during non- .681 -016 .013 .055 -.048 .520
class hours
TP35 Be willing to build relationships with others ~ .675  .109 .141 -055 .017 .344
TP20  Make full use of various means for 582 -017 -006 .052 .122 567
communication
TP45  Give pupils confidence 535 228 .060 .058 -.049 .450
II. Enthusiasm for class ( @ = .80)
TP11 Do one's best in class -055 917 -182 -057 .167 .251
TP4  Prepare for interesting and fun classes -134 735 038 260 -.033 .360
TP22  Initiate your own proposals to CP 106 679 257 -109 -325 398
TP33  Be aware of being a representative of the 030 525 -105 -.060 461 426
Japanese
III. Relationship with CP (« = .84)
TP48  Build trust with CP .017 -075 .862 .183 .103 .124
TP4d  Communicate closely with CP 178 005 .772  -124 069 250
TP46  Make a firm meeting with CP -168 229 559 014 079 531

beforehand
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IV. Optimistic personality ( o = .82)

TP47  Be natural -024 -208 277 .794 -005 .283
TP12  Enjoy what happens unexpectedly -045 327 -149 705 -025 .375
TP14  Think optimistically 181 .052 -.067 .704 029 319
V. Recognition of position as NP ( « = .78)
TP24  Be aware that you are an assistant -225 -065 143 -031 .754 480
TP7  Work humbly 156 127 -.008 -.027 .690 .340
TP36 Keep a proper sense of distance from CP 243 -028 173 136 573 226
Factor correlations I 575

il -392  -386

v -538 -415 458

A% 561 472 -417  -416

Next, based on the results of the exploratory
factor analysis, a verification factor analysis was
conducted with 5 factors (Fig. 3). The goodness
of fit was GFI=.80, AGFI=.73, CFI=.90, RMSEA=.08,
and AlC=332.391. Although the GFI and AGFI
values were slightly low, the factor loadings
were all above .50, and it was judged that the
fit was satisfactory. The observation variable
items in Fig. 1 correspond to the item numbers
shown in Table 1. The numerical value on the

observed variable indicates the coefficient of

Positive
ommunicatiop

determination (R?).

From this, it can be considered that the
interpersonal relationship between CP and
pupils and the consideration and surrounding
attitudes have a stronger influence on SE as an
NP, than the notion of the Japanese language
itself. In particular, NP seem to have an image
of SE which is characterized by making use of
actions and various means, that is, by much

more active communication ability.

66 )
Recognition o
osition as NP
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Figure3 Results of verification factor analysis (standardized estimated value)
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4-3 [Investigation 3] : Utilization of the
SE scale

4-3-1 Subjects and survey period

In order to investigate the changes in SE
due to the progress of the NP during the dispatch
period, an online questionnaire of the 50
question items that resulted from the above
analysis was used’. A longitudinal survey was
conducted with 84 participants in the NP7th
cohort (dispatched from May 2019 to February
2020) at the start of activities (when they arrived
in Thailand), in the middle period (after 5
months), and at the end (after 9 months)(when
they were still at their assigned positions).

4-3-2 Results

Multivariate analysis of variance (MANOVA)
was performed to examine the effects of the
three survey times on the five factors obtained
by exploratory factor analysis. A significant
difference was observed (positive communi-
cation: Wilks's A = .789, F (2, 166) = 10.964, p <
01,7 2= 211, enthusiasm for the lesson: Wilks's
A = 824, F (2,166) = 8.735, p <.01, M % = 176,
relationship with CP: Wilks's A = .786, F (2,166)
= 11.159, p <.001, N 2= 214, optimistic
personality: Wilks's A =. 882, F (2,166) = 5.476,

p <.05, M % = 118, and recognition of position
as NP: Wilks's A = .760, F (2,166) = 12.914, p <
001,71 % = .240).

Next, a multiple comparison test using
the Bonferroni correction was performed to
examine where there were significant differences
at the start, middle period, and end. The p-value
was corrected during the test. First, in “positive

»

communication,” there was a significant
difference between the values in the middle
period (4.77) and the end (5.03). Next, also in

»

the “enthusiasm for class,” there was a
significant difference between the values in the
middle period (4.54) and the end (4.80). In
“relationship with CP,” significant differences
were observed between the beginning (4.61),
the middle period (4.02), and the end (4.2). The
“optimistic personality” showed a significant
difference between the beginning (4.77) and the
end (5.04), and between the middle period (4.83)
and the end. Finally, in “recognition of ones
position as NP,” there were significant differences
between the beginning (5.14) and the end (5.35),
between the middle period (5.08) and the end
(Table 3 and Fig.4).

Table 3 Mean value of SE scale according to progress (standard deviation in parentheses)

Factors Time 1 Time 2 Time 3 F
Positive communication 4.93(0.64) 4.77 (0.69) 5.03 (0.66) 10.964 **
TP6 4.88 (0.92) 4.56 (1.13) 4.89 (1.04)
TP9 5.01 (0.81) 5.05(0.82) 5.24 (0.80)

! Since the survey was conducted at the same time as the item analysis survey, 50 items from the preliminary scale were used.
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TP49 4.93 (0.88) 4.67 (1.03) 4.94 (0.86)
TP35 5.01 (0.81) 4.62 (1.17) 4.87 (0.96)
TP20 5.27(0.79) 5.21(0.72) 5.35(0.72)
TP45 4.61 (0.85) 4.52 (0.88) 4.92 (0.92)
Enthusiasm for class 4.71(0.64)  4.54(0.75)  4.80 (0.66) 8.735 **
TP11 5.15(0.79) 5.00 (0.83) 5.10(0.78)
TP4 4.30 (0.92) 4.06 (1.09) 4.39 (0.91)
TP22 4.27 (0.84) 4.26 (1.15) 4.60 (1.06)
TP33 5.13(0.83) 4.82 (0.91) 5.12(0.81)
Relationship with CP 4.61(0.71) 4.02 (1.00) 4.27 (1.10) 11.159 ***
TP48 4.80 (0.74) 4.57 (1.21) 4.75 (1.10)
TP44 4.76 (0.87) 4.23 (1.26) 4.48 (1.40)
TP46 4.27 (0.89) 3.26 (1.18) 3.57 (1.36)
Optimistic personality 4.77(0.78)  4.83(0.85)  5.04(0.80) 5.476 *
TP47 4.60 (1.07) 4.60 (1.14) 5.04 (0.91)
TP12 4.82 (1.03) 5.00 (0.98) 5.05 (1.05)
TP14 4.90 (0.89) 4.88 (1.07) 5.05 (0.97)
Recognition of position as NP 514 (0.56)  5.08(0.58)  5.35(0.59)  12.914 ***
TP24 5.35(0.73) 5.39(0.76) 5.55 (0.64)
TP7  5.26(0.71)  5.02(0.79)  5.26(0.77)
TP36 4.81 (0.68) 4.81 (0.93) 5.23 (0.90)
*p < .05, ¥p < .01 ***p<.001
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5. Discussion
In [Investigation 2], five factors of “positive

” o«

communication, enthusiasm for class,”
“relationship with CP,” “optimistic personality,”
“recognition of ones position as NP” were
extracted and the scale consisting of 19 subscales
of self-efficacy (SE) of NP dispatched to Thailand
was created.

Four of the five factors, outside of “optimistic
personality,” are established by mutual
interactions with others, and it can be said that
SE is strongly influenced by the relationship with
others. Furthermore, from [Investigation 3],
among the five factors, four factors (“positive

” o«

communication, enthusiasm for class,”
“optimistic personality,” and “recognition of
ones position as NP”) were enhanced by
experience. That is, it is assumed that the
experience level increased confidence.
However the three factors of “positive

» o«

communication,” “enthusiasm for class,” and
“recognition of ones position as NP” slightly
decreased in the middle term. It is likely that a
lack of ability and self-confidence through the
early experience caused SE to be decreased at
the mid-term. For example, it takes time to build
relationships even if you talk positively to pupils,
your enthusiasm for class does not rise easily
unless you know how to prepare and have
confidence in your basic instructional skills, since
you cannot easily carry out what you are not
accustomed to. It may be assumed that it is the
time to continue searching for a position as an

NP which is not a teacher. But those three factors

increased at the end to higher than at the start.
From these results, we could consider that SE
eventually improved even if there were
problems and worries which may have caused
the NP to lose their confidence on the way. Since
“recognition of ones position as NP” always
maintained a value of 5.0 or more, it is speculated
that the NP used trial and error to determine
how they should participate in daily classes as
NP, accumulate ideas, and finally reach a sense
of achievement to obtain the goal. To confirm
these points, it is necessary to conduct a qualitative
survey such as an interview with the NP at the
time of the mid-term training and the end.

With regard to “optimistic personality,” it
was suggested that the SE was gradually rising
and could be enhanced by the accumulation
of experience. In particular, since it increased
significantly at the end, it is thought that the
confidence and flexibility to be able to deal
with it and the ability to respond to different
cultures had improved. Furubeppu (2018) says
that “cheerfulness” was pointed to as one of
the factors of the behavioral characteristics of
a good JA which Japanese language teachers in
secondary school in the English zone demanded.
Both Japanese teachers in the English zone and
NP in Thailand seem to consider it important.

However, the “relationship with CP” is the
only factor that was lower at the end time than
at the start. Unlike the initial expectations, it
dropped sharply in the mid-term and picked up
slightly at the end, but was not as high as at
the start.
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What was happening in the “relationship
with CP”? Looking at the changes in the sub-
items of the “relationship with CP” factor, the
average values at the beginning, middle period
and the end were 4.80, 4.57, 4.75 respectively
for “build trust with CP” (TP48). The values were
4.76, 4.23, 4.48 for “communicate closely with
CP” (TP44) and 4.27, 3.26, 3.57, for “make a firm
meeting with CP beforehand” (TP46). That is,
especially in the middle term, the average value
of “make a firm meeting with CP beforehand”
was low. The average value of “make a firm
meeting with CP beforehand” was 3.67, the
lowest in the results of [Investigation 2] (Table
1). From these data, it could be said that “make
a firm meeting with CP beforehand” influenced
the low SE of the “relationship with CP” factor
in the middle of the term. In other words, it may
be possible that overall relations with the CP
did not make carrying out a regular meeting
possible. Nakayama (2016: 82-83) says that it is
essential to secure a sufficient discussion
meeting in the survey on collaboration between
Thai teachers and Japanese teachers, and that
it is important to ask, "Why do we need a
meeting?" in case Thai teachers do not
understand a Japanese-style view of work and
do not feel the need for discussion. Did the NP
feel a sense of dissatisfaction and anxiety in not
being able to “make a firm meeting with CP
beforehand’? As can be seen from the
information of NP officials in “1. Introduction”,
it is considered that NP are confused because

a busy CP does not have time to meet with NP,

because the communication with CP does not
go well, or because of the differences in the
Thai education system (schedule often changes
or suddenly is decided). On the other hand, how
did CP feel? Furthermore, there is a possibility
that NP took some action as an individual in the
situation since the average value finally rose a
little bit from 3.3 to 3.6. What kind of concrete
actions were taken? Or, is it inferred that the
rise in this factor was influenced by the NP’s
“optimistic personality,” or was accepted as a
cultural “feature” (for example, “I thought this
was the Thai style”). In the future, it is necessary
to conduct qualitative research such as
interviews with both NP and CP during the period
of the mid-term training and the end to clarify
causes.

Furupeppu (2018) also stated that the
“teacher’s expertise, English ability and
discipline” that is, qualifications and English
proficiency of Japanese teachers, knowledge of
curriculum and Japanese culture were factors
that were not so highly demanded. In the results
of this survey, Japanese expertise and Thai
language proficiency did not appear as items
that affected SE either. Rather, SE seems to be
related to a more positive stance, such as talking
to teachers, pupils, and people around and using
various means of communication.

From the above discussion, regarding the
factors that affect the SE of NP, the effectiveness
of the scale could be confirmed by referring to
the process of change of each factor and

showing the problems and issues.
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6. Future topics

In developing this survey, we were able to
create a measure of SE that satisfies reliability
and validity. In addition, a longitudinal survey
of this scale allowed us to observe changes in
SE, including before, during and after the
dispatch period.

The following three points are listed as
future issues:

1) As for the three factors related, “active

»” o«

communication,” “enthusiasm for class,” and
“recognition of ones position as NP,” which have
declined in the middle of the term and increased
at the end of the term, it is suggested to
investigate the causes of the decline by
conducting a qualitative survey such as an
interview with the NP at the time of the mid-

term training and the end.

Remarks:

2) As for “relationship with CP,” a qualitative
survey of NP and CP is required regarding the
problems they face during the middle and end
of the term. In particular, regarding “make a firm
meeting with CP beforehand,” we could suggest
they have an opportunity to indicate possible
problems and share the significance of such a
meeting as a preliminary step at the NP / CP
joint training upon the NP’s arrival.

3) Regarding “relationship with CP,”
educational interventions in pre-dispatch
training and mid-term training, such as four
principal sources of information proposed by
Bandura (1977: above): performance accom-
plishments, vicarious experience, verbal
persuasion, and physiological states could be
utilized. However, studying specific information

sources will be a future task.

OTA Yoshie, one of the authors, is directly in charge of “NIHONGO Partners” program by The Japan

Foundation Asia Center
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Appendix
The Japanese version of the final NP self-efficacy scale items:

NP R IR EE R (HAEER)

TP4 HEV, BUWRENTE D XS ICHERT 5.

TP6 AE2BCPoAfE, FAAD N/ SAGE LENT 5,
TP7 I HL D Ao,

TP9 FEREDSEE LNT R T WK ZED,

TP11  #=ZEIC4&THUY e,

TP12 HMEANDOZENEZDZ LR LT,

TP14  Z@EEICHE XD,

TP20 =Za2=k,—2 a3 DIV AENWARTEEH WD,
TP22 CPIcBEG»BIRET D,

TP24  HLETHLTVAX L M THDHIEEHRT S,
TP33  BAADONRETHD &5 BHEEFD,

TP35 AN LHFLOANBBREZEL,

TP36  CP L it s FRpfI& A £~ o,

TPAd  CPiEICaIla=r—va &5,

TP4A5  AfElICHAGEZ 525,

TP46  CPLHERIOITbEDLEE L0 T 5,

TP4A7 Ak TWS,

TP48  CPr ofsfEBIRE <,

TPA9  AfE LIS DR S R B 0 2 FFD,
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