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The purposes of this study were to: study pre-service teachers’ English language
problems and needs, develop and assess the quality of a blended learning course based on
grammar-translation and communicative approaches to enhance pre-service teachers’
English language competencies, implement and compare preservice teachers’ English
language competencies and study pre-service teachers’ satisfaction and perception
towards the blended learning enhancement course. A paired-group pre-test/post-test
design was applied in this study. The samples consisted of 73 students (sec. 1 = 35,
Sec. 2 = 38) from the department of education, selected through clustered random
sampling techniques from the faculty of Education, Naresuan University. Blended
learning course, semi-structured interview, evaluation forms, course handbook, English
competency assessment test, satisfaction assessment questionnaire and perception semi-
structured interview all constituted the research instruments. Paired t-test was used for
comparing students’ language competencies while content analysis was used in analyzing
data from semi-structured interviews. The findings revealed that: (1) Pre-service teachers
lack knowledge and understanding of grammatical structures/vocabulary, lack knowledge
and understanding of communicative interactions and the inability to read and write using
correct language structures, hence, the need to solve the problems; (2) A blended learning
enhancement course was developed consisting of 6 components: principle, objective,
learning content, learning activities, instructional media and assessment. The blended
learning enhancement course was at the highest level of appropriateness (x = 4.83,
SD = 0.17) and feasible for implementation; and (3) Pre-service teachers’ English
language competencies after course implementation were enhanced and significantly
higher than before for both samples (x = 41.80— x = 80.63 with D = 38.83, ¢ = 29.14 for
sec.l and X = 38.71—- x = 80.39 with D = 41.68, ¢ = 33.85 for sec. 2). (4) Pre-service
teachers’ satisfaction towards the blended learning course was at the highest level
(x=4.95, SD = 0.19) with positive perceptions and expressions of enhancement in the
English language competencies.
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Introduction

English is a global lingua franca that is used for
international communication. It is spoken by over 400
million people across 53 countries worldwide. It is a
commonly used language, and the number of people
studying English language continues to rise. The world
has become a global village Karahan (2007), and with
English language as a global language, technology,
entertainment, books and music, commerce, and all
sectors have experienced a dramatic change in language
such that even countries that do not use English as a
language of communication focus on developing their
language competencies in order to compete in the world.
English is currently the language of the computer and the
internet. It is estimated that about 565 million people use
the internet every day and about 52 percent of the world’s
most visited websites are displayed in English. The
English language is used as a medium for communication
in many regional and international organizations
including the UNO and all its organs, European Union,
World Trade Organization, UNESCO, and ASEAN. With
Thailand being a member in some of these organizations
such as ASEAN and UNO, where English is used for
communication, there is a need to enhance English
language competencies in order to meet the world’s
standards and in order to effectively participate and
collaborate with other country members. For Thailand to
compete at the world’s standards, the country must be
able to develop citizens who are able to interact using the
English language. In Thailand, English is taught as a
compulsory subject at all levels with the purpose of
enhancing language competencies, helping them
communicate in all forms, cooperating with global
citizens, and giving them an open door to the world and
(Ministry of Education, 2008; Wongsothorn, 2003).
According to the Office of The Basic Education
Commission (2015), pre-service teachers wishing to
obtain a professional teachers’ license must meet the
professional standards by passing the English language
competency test. The English proficiency test is for all
students who will graduate from the faculty of education
or from different faculties and wish to obtain a professional
teacher’s license. In a meeting held by The Higher
Education Commission, Meeting No. 3/2016 on March
22,2016, it was agreed that all teachers wishing to obtain
a professional teacher’s license require an English
proficiency test score at B1 level according to the CEFR.
From this meeting, it was stated that all Higher learning
institutions must raise English language standards for

their students if they wish to help them obtain a
professional license. The Common European Framework
of Reference categorizes the level of proficiency in
English for communication into 6 proficiency levels,
namely Al, A2, B1, B2, CI, and C2. The Teachers
Council of Thailand defines as a framework for assessing
student teacher's ability to use English for communication
in accordance with the CEFR at B1 level considering
listening, reading, spoken interaction, and written
interactions. This testis based on assessing communicative
competencies taking into consideration language
structures, situational communication tests, and the
ability to handle situations using the English language.
For students to succeed in this language proficiency test,
they must have full knowledge and understanding of
language structure or grammar and vocabulary and also
an understanding and ability to handle different spoken,
reading, and written interactions using communicative
language. The outbreak of the deadly COVID-19 in 2019
led to a fast spread and infections in all parts of the world
including Thailand and resulted in many deaths. To
contain the spread of COVID-19, many educational
instructions moved their classroom teaching and learning
activities to online platforms beginning in mid-February
2020. This led to digital transformations in all education
systems such that online teaching and learning has
become a prominent part of the education system as
instructors and learners who never thought or believed in
teaching and or learning online are faced with a situation
where they are asked to teach and learn online, a new
teaching and learning ecosystem called online learning.
With all learning institutions closed and in order to
prevent the spread of this pandemic, the researchers
intended to develop a blended learning enhancement
course based on grammar-translation and communicative
approaches to enhance pre-service teachers’ language
competencies through blended instruction. Blended
learning gives learners the opportunity to learn in face-to-
face instruction with computer-based instruction
environments. It involves a mixture of opportunities for
online and traditional learning interaction and involves a
combination of many technological resources and
pedagogical approaches to enhance instruction. Blended
learning is beneficial to students as it helps in developing
language learners’ autonomy, providing individualized
language support, encouraging, increasing students’
interaction and engagement, providing opportunities to
practice the language beyond the class settings, giving
learners the opportunity to learn at their convenience,
and above all, enhancing learners’ English language
competencies.
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Grammar translation emphasizes the enhancement of
learners’ language structures as an important component
of language learning. According to Fish (2003), the
grammar-translation approach enhances learners’
accurate, meaningful and appropriate communication
through an enhancement of learners’ language structures.
It gets straight to the point, it is time-saving, acknowledges
the role of cognitive structures in language acquisition,
and above all, it allows instructors to handle language
points as they occur. Brown (1994) stated that grammar-
translation is teacher-centered and ineffective in
enhancing oral productions in learners as it doesn’t give
learners an opportunity to use the language in authentic
situations. A combination of grammar-translation and
communicative approaches become necessary in
enhancing learners’ language competencies in both oral
and written forms.

The communicative approach is based on the premise
that language learning is successful when learners are
given the opportunity to make meaningful and authentic
communications using the target language. It emphasizes
the development of learners’ oral competence through
communicative activities and by giving the learners the
opportunity to communicate rather than solely explain
grammatical structures and rules. The communicative
approach focuses more on the use of the target language
and the improvement of oral communicative competency
(Richards & Rogers, 2001). An important characteristic
of the communicative approach is its authentic use of the
English language in which activities and instructional
materials utilized in the instructional process are all
authentic. Richards (2006) sees the communicative
approach as one that focuses on the use of language for a
wide range of different functions with variations
according situations, text, context and language users in a
given environment. The communicative approach
prepares learners for meaningful language usage in real-
life situations (Thornbury, 2008). With the communication
approach, language learners can practice through assigned
tasks to enhance their language competencies (Littlewood,
1981). The grammar-translation and communicative
approaches are effective in language instruction though
they differ in terms of approach, objective and process.
Grammar translation emphasizes the development of
language structures and vocabulary while the
communicative approach focuses on developing oral
productions in authentic situations. Thus, combining
grammar-translation and communicative approaches in
blended instruction results in the development of a new
approach that gives learners knowledge and understanding
of language structures/vocabulary through online

platforms and at the same time gives them an opportunity
to use their knowledge of grammar and vocabulary in
developing their English language competencies and
ability to understand and handle spoken, written and
reading interactions (communicative competencies),
thereby getting ready for the English proficiency
examination.

Research Objectives

1. To study pre-service teachers’ English language
competency problems and needs.

2. To develop and assess the quality of a blended
learning enhancement course based on grammar-
translation and communicative approaches to enhance
pre-service teachers’ English language competencies for
university students in preparation for public service
entrance examination in Thailand.

3. Implement and study the effectiveness of the
blended learning enhancement course based on grammar-
translation and communicative approaches to enhance
pre-service teachers’ English language competencies for
university students in preparation for the public service
entrance examination in Thailand.

4. Investigate pre-service teachers’ satisfaction and
perception towards the blended learning enhancement
course based on grammar-translation and communicative
approaches to enhance pre-service teachers’ English
language competencies.

Literature Review

The Oxford Advanced Dictionary defines competence
as a person’s ability, skills and authority established by
knowledge and experiences in order to effectively and
correctly perform a given task. According to Beams
(2008); Colman (2009); and Richards and Rodgers
(2003), competencies refer to a description of essential
skills, knowledge, attitudes, and behaviors required for
effective performance of a given task. Lehmann (2007)
defines competence as a bundle of cognitively controlled
skills in some particular domain developed through
effective and continuous practice and experience.
Language competence refers to a person’s comprehension
or understanding of a language, cognitive aspect in language
acquisition and the capability to use the language in various
manifestations or forms to produce meaningful output
and language performance (Canale, 1983; Canale & Swain,
1980; Chomsky, 1965). Communicative competence in
second or foreign language learning include grammatical
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and sociolinguistic competence, which can be developed
in language learners by using properly designed instructional
activities (Canale & Swain 1980, as cited in Leech &
Svartvik, 2006). Learners are said to have language
competencies when they acquire grammatical competence,
discourse competence, sociolinguistics competence and
textual competence and can use the target language in
handling real-life situations or problems when faced with
such. According to Richards et al. (1992), Chomsky's
competence theory focuses mostly on abstract grammatical
knowledge and ability. Nonglak et al. (2020) developed
a curriculum to enhance informative English-speaking
ability based on competency-based approach for upper
secondary school students, and the results revealed that
students’ informative speaking ability after learning through
the curriculum was significantly enhanced. English language
competencies can be enhanced through blended learning.

Blended learning is an approach to instruction widely
adopted and implemented by instructors or teachers from
different subject areas, and it is rapidly being used
worldwide especially with the spread of Covid 19.
Blended learning is intermixing of any instructional
forms to achieve an educational objective (Driscoll,
2002). In Blended learning, classroom seat time is
replaced by online learning activities that involve learners
in achieving the goals of the course. Sharma and Barrett
(2009) and Claypole (2003) see blended learning as a
combination of face-to-face classroom component with
an appropriate use of technology. According to Boelens et
al. (2015), Horn and Staker (2014), and Bolandifar
(2017), blended learning is an instructional teaching
approach that combines online and face-to-face
instruction with technology-mediated instruction or
online learning. Horn and Stakers (2014) see blended
learning as an important instructional approach as it
enable students to control their activities. Lebrun et al.
(2014) suggested a typology of 6 configurations of

EEINT3

blended learning environments: “scene”, “screen”,
“cockpit”, “crew”, “metro” and “ecosystem”, which are
classified into two instructional design approaches,
namely: teacher-centered and student-centered learning.
It is considered one of the most efficient approaches to
support students’ learning as it brings the benefits of
online learning and face-to-face delivery of learning
together (Garrison & Vaughan, 2008). Blended learning
instruction and courses are becoming very popular in
every academic sphere today (Bock et al., 2018) since it
enables the use of computer-based instruction to enhance
face-to-face interaction between the instructor and learners
(Morris, 2010). Isti’anah (2017) stated that blended
learning aims at providing effective and efficient learning

experience by combining learning environment which
suits the students. According to Tomlinson and Whittaker
(2013), blended learning appeared in the domains of
English language teaching and learning as it facilitates
collaboration and engagement among students to improve
their skills in language learning as it is increasingly becoming
a viewpoint for students in learning institutions. Akbarov
et al. (2018); Alnoori and Obaid (2017); Behjat (2012);
Ghazizadeh and Fatemipour (2017); Liu (2013); Manan
et al. (2012); and Zhang and Zhu (2018) investigated the
effectiveness of blended learning in English language
teaching and learning, and positive results were recorded
stating that blended learning is an effective approach to
language instruction with several benefits.

Grammar-translation focuses on second language
grammar and vocabulary instruction and uses the learner’s
first language as the language of instruction in order to
ease comprehension, knowledge acquisition and to
enable learners know the meaning of what is referred in
the target language (Brown, 2007; Cunningham, 2000). It
involves any instructional technique that draws learners’
attentions to some specific grammatical forms thereby
enabling them either to understand it meta-linguistically,
process it in understanding and/or production so that they
can internalize it, giving learners the opportunity to
analyze the language rather than use it (Celce-Murcia,
2001; Ellis, 2006). Grammar is taught deductively
(Harmer, 2007; Larsen-Freeman, 2004; Larsen-Freeman
& Anderson, 2011). Developing learners’ language
structures and vocabulary assures the production of
correct structures in oral and written communication and
helps learners get acquainted with target language
literature structures as texts are translated using the
learners’ first language (Hedge, 2000; Thanasoulas,
2002). According to Ellis (2006) grammar instruction
affects both acquired and learned knowledge. Damiani
(2003) conducted a study on grammar translation
approach, and the result asserts that it is the best approach
for grammar and vocabulary instruction. Grammar
translation provides learners with a wide range of
vocabulary and language structures but unfortunately, it’s
not effective in enhancing learners’ oral competencies
(Larsen-Freeman & Anderson, 2011). According to
Brown (1994); Thuleen (1996), Widdowson (1978)
the grammar translation approach does virtually nothing
in enhancing learners’ oral production as it teaches
learners about language structures without an opportunity
for authentic, meaningful and real-life language practice.
This has led to the combination of communicative
approach in enhancing learners’ oral competency
enhancement.
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The communicative approach to language learning
emphasizes interaction and opportunities for learners to
develop oral competencies through practice (Halliday,
1973; Richards & Rodgers, 2001). According to Brown
(2007); Rai (2003) the communicative approach facilitates
learners’ vocabulary and oral competency acquisition
through real, authentic and meaningful communication.
In the communicative approach, grammatical structures
and rules are presented and taught inductively and as such,
learners should perceive them as parts of natural language
(Newby, 2015; Pavlovych & Ivanova, 2016; Richards &
Rogers, 2001; Thompson, 1996). The communicative
approach has as an objective to enhance language learner’s
oral productions (Chang, 2011; Fauziati, 2008) and also,
learners are provided with examples for a specific rule
that facilitate practice, production and communication
embraces a whole spectrum of language functions and
notions. In this approach, instructional materials and
learning activities reflect authentic and real-world
meaningful communication (Richards, 2006) and shows
a clear relationship between the target language and
communication in terms of oral production competencies,
which gives learners the opportunity to effectively speak
out meaning in authentic situation which results from
effective practice. Base on Harmer’s (2001) view, there
are two aspects of communicative language learning,
namely: what to learn (content) and how it is learned
(method). As such, in order to effectively enhance
learners’ language competencies, the communicative
approach must pay attention to both functional and
structural language aspects (Littlewood, 1981). The
communicative approach is learner-centered focusing on
developing learners’ confidence through authentic
communication as theoretical aspects and principles are
effectively put to practice through oral meaningful and
authentic communication (Demirezen, 2011; Ellis, 1996).

A combination of grammar-translation and communicative
language learning approaches in blended learning
instruction gives learners an understanding of language
structures and language usage as well as the opportunity
to learn grammatical structures/vocabulary as well as use
the acquired grammar and vocabulary in developing their
oral communicative competencies through meaningful
oral practice. With the blended learning enhancement
course based on grammar-translation and communicative
language learning approaches to enhance pre-service
teachers’ language competencies, learners are given the
opportunity to learn and fully comprehend grammatical
structures and vocabulary as instruction is done in the
learners’ first language and developing their communicative
competencies in an online and face-to-face learning

environment. Pre-service teachers are given the opportunity
to use the acquired language structures in making meaningful
oral practice. Shawana et al. (2017) analyzed an integration
of the grammar-translation and communicative approaches
in language teaching and concluded that the combination
of grammar-translation and communicative approach is
effective for second language learning.

Methodology

Studying Pre-Service Teachers’ Language Competency
Problems and Needs, Course Development, Implementation
and Evaluation

This research was conducted using the following
four research and development phases according to the
research objectives:

Phase 1: Studying pre-service teachers’ English
language competency problems and needs: In order to
study pre-service teachers’ English language competency
problems and needs, group interviews were conducted
with 250 pre-service teachers from all departments in the
Faculty of Education, Naresuan University. The problems
and needs under study were in relation to teachers’ proficiency
in English language examination with emphasis on
getting information that will lead to the preparation of
pre-service teachers for the teacher’s license English
proficiency examination.

Phase 2: Developing and assessing the quality of the
blended learning course:

2.1 The interview from phase 1 found students’ lack
of knowledge and understanding of grammar, vocabulary,
reading, and writing and communicative interactions
(competencies), and they also expressed the need to
develop their English language competencies with
emphasis on the problems identified. With these problems
identified, the researchers critically analyzed and
synthesized various concepts consisting of blended
learning, grammar-translation, communicative language
approaches, in order to design the content and learning
activities which were used as bases for developing
a blended learning enhancement course to enhance
pre-service teachers’ English language competencies.

2.2 Quality assessment and validity check were
done by 3 experts using a 5-level Likert rating scale
and a pilot study was conducted with 32 third-year
pre-service teachers from the Department of Computer,
Faculty of Education, Naresuan University to study the
feasibility of the developed blended learning English
language competency enhancement course.
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Phase 3: Implementing and studying the effectiveness
of the blended learning course:

3.1 A pre-test was administered to the sample groups
(paired sample)

3.2 The course implementation was done with a paired
sample of 73 students (sec. 1 = 35, Sec. 2 = 38) from the
Department of Thai language in the Faculty of Education,
Naresuan University. The sample was selected through
clustered random sampling. The course was implemented
for a total of 36 hours for each sample group. Since all
educational institutions were closed down due to the spread
of Covid 19, the course implementation process was done
using an online platform (Microsoft team). A paired-sample
pretest-posttest design was used to compare pre-service
teachers’ English competencies before and after the blended
course implementation. During the implementation process,
a variety of activities were used focusing on enhancing
pre-service teachers’ language structures/rules, vocabulary,
reading and oral communication competencies. Pre-
service teachers were actively involved in the implementation
process. Throughout the learning process, worksheets were
provided to assess learners’ progress in terms of grammar,
vocabulary, situational test items and oral communication.

3.4. An English competency assessment test
(posttest) consisting of 100 multiple choice questions was
administered to assess pre-service teachers’ competency
after implementation.

Phase 4: An investigation of pre-service teachers’
satisfaction and perceptions towards a blended learning
course was conducted using a satisfaction assessment
questionnaire and a perception assessment semi-structured
interview with emphasis on input, process and output.
The questionnaire was completed and interviews were
conducted after the course implementation process. The
research procedures are summarized in Figure 1 as follows.

Research Participants
The blended learning enhancement course was

implemented with 73 students (sec. 1 = 35, Sec. 2 = 38)
from the Department of Thai language, selected through

clustered random sampling techniques from the Faculty
of Education, Naresuan University in the first semester of
2021 academic year.

Research Instruments

The research instruments consisted of: (1) a blended
learning enhancement course consisting of 6 components
(principles, objective, learning content, learning activities,
instructional media and assessment and evaluation);
(2) a blended learning course handbook; (3) a blended
learning enhancement course and handbook evaluation
forms; (4) an English language competency assessment
test consisting of 100 multiple choice items with two parts
(part 1 consisted of 50 multiple choice grammar-based
questions while part 2 consisted of 50 multiple-choice
communicative language-based questions); and (5) a
satisfaction assessment questionnaire consisting of 9
items with the perception assessment semi-structured
interview consisting of 9 items. The researchers studied
documents on how to develop semi-structured interviews,
English language competency assessment test and
satisfactions assessment questionnaire, and perception
assessment semi-structured interviews. After studying
related documents, the instruments were developed and
submitted to experts for evaluation and validity check.
Some corrections were made based on the comments of
the experts, and a pilot study was conducted to ensure the
feasibility and reliability of the instruments.

Data Analysis

The #-test dependable (paired #-test) was used to compare
pre-service teachers’ English language competencies
between pre-and post-test, whereas descriptive statistics
were used to analyze data from the evaluation of the
blended learning course, course handbook and pre-
service teachers’ satisfaction assessment questionnaire.
Content analysis was used to analyze results from
studying preservice teachers’ language problems and
needs and the perception from semi-structured interviews.

Figure 1 Summary of research procedures

Studying language
problems and needs - Development of blended
learning course Administration Course Administration
- Assessing the quality of of pre-test implementation of post-test
Critical analysis of the course and pilot study
related approaches [}

Investigating pre-service teachers’
satisfaction and perception
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Results and Discussions

The Results of Studying Pre-Service Teachers’ English
Competency Problems and Needs

The results of studying preservice teachers’ language
competency problems and needs revealed a lack of
knowledge and understanding of language structures,
vocabulary inability to read and write correctly and
inability to use language structures correctly in
communicative interactions. Pre-service teachers
expressed the need to enhance their knowledge of
grammar, vocabulary, and ability to handle communicative
interactions with correct language structures and
vocabulary and ability to read and write.

Results of Blended Leaning Course Development and
Quality Assessment

The results of blended learning course development
and quality assessment revealed that the developed blended
learning course based on grammar translation and
communicative approaches consisted of 6 components,
namely: principle, objective, learning content, learning
activities, instructional media and assessment. The learning
activities included: systematic explanation of language
structures through online platform, online presentation and
explanation of communicative task with new grammar
structure in form of conversations, online assignment and
practice of communicative task using new language
structures (transitional procedure) and online presentation
of communicative task and feedback provision (Figure 2).

Competency-based course

Earnet (2001)

Competency-based course is based on enhancing learners’
competencies with emphasis on the complex outcomes of
a learning process. It focuses on enhancing learners’

A blended learning enhancement course based on grammar translated and communicative
learning approaches to enhance English language competencies for pre-service teachers’
English language competencies for university students in preparation for public entrance
examination in Thailand.

practice and performance.

Blended learning approach

Graham (2006) Blended learning systems combine
face-to-face instruction with computer-mediated instruction.
It is the concept that includes framing the teaching-learning
process that incorporates both face-to-face teaching and
teaching supported by ICT. Blended learning incorporates
direct instruction, indirect instruction, collaborative teaching,
individualized computer-assisted learning. Blended learning
involves computer-assisted learning, online individual
learning, offline individual learning, online group interaction,
face-to-face classroom instruction, non-formal and formal
interactions with peers and the instructor.

Grammar translation learning approach /
Richard (2006); Ellis (2006)

knowledge and abilities that are observable and measurable, Principles
necessary to perform a job independently at a prescribed Grammar-translation approach: Language competencies are enhanced when learners
proficiency level. These skills can be enhanced through learn language structures and vocabulary through effective and systematic concept explanation.

It draws learners’ attention to specific language forms such that it helps the learners understand
linguistic aspects, processes involved as well as the ability to put it into practice. It emphasizes
that learners must understand the grammar before producing the sentence of text.

An understanding of language structures guarantees the production of correct structures.

Communicative approach: This approach emphasizes the ability to communicate.
t sees language as a medium of communication and communication as a social purpose
that is enhanced through social interaction and as such learners should be given an opportunity
to practice and develop communicative competencies through real-life and meaningful
communication. Thus, it intends to make communicative competence the main aim of language
instruction through practice.

Learners’ language competencies are enhanced when they have full knowledge and
understanding of grammar /vocabulary and are given the opportunity to use the knowledge
A ‘ of language grammar and vocabulary to enhance the communicative competencies through
authentic and meaningful communication practice. Learners memorize native language
equivalents for the target language vocabulary and use them for communication.

A grammar-Translation approach is a conventional
approach to language learning that focuses on learning
grammar/vocabulary using the learner’s first language as the
medium of instruction for better understanding. It aims at

To enhance pre-service teachers’ English language competencies for university students
in preparation for public entrance examination in Thailand.

Objective

enhancing learners’ understanding of language rules and

enabling the learners to be able to read literature written in the [ Content
target language. It is of the view that grammar knowledge is - Pans. of speech

a foundation to language learning as it plays an important role - Eng11§h Tenses .

in producing correct sentences. The grammar-translation by - Reading and Writing

approach involves learning steps such as an explanation

of grammar and vocabulary rules, a transitional procedure
that gives the opportunity to the students to practice using the
rules in translation and pronunciation drill and production.

- Language for communication taking into consideration language functions with
emphasizes on learners’ knowledge about the usage of language in real and situational
communication

Communicative approach

Nunan (1991); Richards and Rogers (2001);
Larsen-Freeman and Anderson (2011)

Effective language acquisition comes through effective
communication of real meaning with a focus on appropriate
language usage, fluency and accuracy through the use of
authentic and real-life situations. Learners’ natural strategies
for language acquisition are enhanced when learners are
involved in meaningful communication. With the
communicative approach, the focus is placed on learners’
knowledge, understanding and the ability of the learner to use
the language in meaningful communication as it gives learners
the opportunity to prepare, practice and produce meaningful
conversations using the target language.

Learning activities
. Systematic explanation of language structures through online platform
. Online presentation and explanation of communicative task with new grammar structure
in form of conversations 3. Online assignment and practice of communicative task using
new language structures (transitional procedure) 4. Online presentation of communicative
task and feedback provision

o — &

Instructional media
. Blended learning enhancement course handbook with lesson plans
. Handouts
. Online worksheets for training activities
. Power point/projectors
. Online English language competency assessment test and rubrics

DA W —

Assessment and Evaluation
English language competencies (taking into consideration learners’ grammar/
vocabulary knowledge and English language communicative competencies)

Figure 2 A conceptual framework to enhance preservice teachers’ English language competencies
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An evaluation of the developed blended learning
enhancement course revealed that the course was generally
at the highest level of appropriateness (x = 4.83, SD =
0.17). This is an indication that all curriculum components
were in line with the criteria of enhanced course
development and the needs of pre-service teachers. The
highest level of appropriateness was because the course
was systematically developed from studying pre-service
teachers’ problems and needs, critical analysis-synthesis
of related approaches before designing learning activities
before course development. After development, the
course was checked and corrected by experts and a pilot
study was conducted and modifications made, thus,
making the course highly appropriate. The results were in
conformity with Suphakit and Nillapun (2020), who
developed an enrichment curriculum to enhance science
English bilingual education competency for elementary
education teacher students. The results of curriculum
evaluation revealed that it was at an excellent level
(x=4.67,SD = 0.82). The results were also in conformity
with Khaopray and Keawurai (2018), who developed
a curriculum based on authentic instruction to enhance
the ability in environmental education instruction of
teacher students. The results on curriculum evaluation
and pilot study proved that the curriculum was suitable
and potentially practical for implementation.

Based on the pilot study, it was found that the content,
learning activities, instructional media, and timeframe
were appropriate and important in enhancing student
teachers’ English language competencies.

The Results of Blended Learning Enhancement Course
Implementation

The development and implementation of a blended
learning enhancement course based on grammar-
translation and communicative approaches to enhance
pre-service teachers’ language competencies focuses on
developing preservice teachers’ language competences

through systematicity explanation of language structures
and organization of learning activities where learners apply
the learned language structures in meaningful, authentic
and real-world communication as in Table 1 as follows.
After the implementation of the blended learning
enhancement course, the findings revealed that pre-service
teachers’ English language competencies were greatly
enhanced and significantly higher than before for both
samples (x =41.80 —x = 80.63 with D =38.83, r =29.14
for sec.1 and x = 38.71 — x = 80.39 with D = 41.68,
t = 33.85 for sec. 2). Several factors accounted for the
significant enhancement of pre-service teachers’ English
language competencies. During the course implementation
process, learning activities were systematically planned,
language concepts and structures were comprehensively
explained and speaking enhancement activities were
based on the course objectives. The learning activities
were organized with a focus on language structure,
communicative interactions, and reading and writing.
Students were taught how to read, and make understanding
of situations, use correct language structures and vocabulary,
understand different interactions in communication
situations as well as write with an understanding of a
situation. The content, learning activities, and instructional
media were critically selected and placed within learners’
range and in line with the objectives. Learning activities
focused on the systematic explanation of language
structures through an online platform, online presentation,
and explanation of communicative task with new
grammar structure in the form of conversations, online
assignment and practice of communicative task using
new language structures (transitional procedure) and
online presentation of communicative task and feedback
provision. The implementation of the course utilized practical
activities to enhance learners’ language knowledge/
structures, vocabulary and oral competencies. Learners
actively participated in all learning activities in learning
grammar, vocabulary and oral competency with the use
of real-life and meaningful communication; thus,

Table 1 Comparison of pre-service teachers’ language competencies before and after blended learning enhancement course

implementation
(n=173)

Pre-service teachers’ English language competencies X SD D SD, t )4
Sample group 1 (n = 35)
Pre-test 41.80 7.05 38.83 7.88 29.14* .000
Post test 80.63 4.75
Sample group 2 (n = 38)
Pre-test 38.71 6.86 41.68 7.59 33.85% .000
Post test 80.39 4.52

Note: **p <.01.
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developing their language competencies. The findings
were in conformity with Damiani (2003), who asserted
that grammar translation is the best approach for
grammar and vocabulary instruction. The results were
also in line with Shawana et al. (2017), who integrated
the grammar-translation and communicative approaches
in language teaching and concluded that there is a ray of
hope to succeed, that the combination of grammar
translation and communicative approaches proved
effective for second language learning. Equally,
the results were consistent with Nonglak et al. (2020),
whose results after developing a curriculum to enhance
informative English-speaking ability based on competency-
based approach for upper secondary school students
found that students’ informative speaking ability after
curriculum implementation was significantly higher than
before at .05 level and also in line with Chatuporn (2018),
who found that the English speaking ability of the
participants in terms of answer and response, grammar
and structure were averagely rated at 2.90 and 2.50
respectively after the post-test, both higher than the
pretest after the development and implementation of
an English for communication course for tourist-Boat
Paddlers at Damnoen Saduak Floating Market.

Results of Investigating Pre-Service Teachers’ Satisfaction
and Perception towards the Course and Implementation
Process

An investigation of learners’ satisfaction and perception
towards the blended learning course focuses on studying
how pre-service teachers perceive the course to be
effective or ineffective in achieving the stated objectives.
An investigation of pre-service teachers’ satisfaction and
perception were conducted using a 5 level Likert rating
scale ranging from strongly agree (5) to strongly disagree
(1) and a perception assessment semi-structured interview.

It was found that pre-service teachers’ satisfaction
(x = 4.95, SD = 0.19) towards the blended learning
enhancement course based on grammar-translation and
communicative language learning approaches to enhance
pre-service teachers’ English language competencies for
university students in preparation for public service entrance
examination in Thailand was at the highest level. Pre-service
teachers’ perceptions towards the course and implementation
process were positive. Students expressed an understanding
and ability to use correct language structures and vocabulary,
ability to interact in communication and ability to read,
write and understand reading and writing activities.
The highest satisfaction level and positive perception
towards the course and implementation process is

accounted for by some factors. Learning activities were
learner-centered, comprehensive, slow and step-by-step
explanation of language structures, interactive learning
activities, motivation, systematic organization of learning
activities and above all, the learning environment was
relaxed with the use of content, which was directly related
to learners’ needs, and the use of varied instructional
media. Pre-service teachers were encouraged to carry out
meaningful communications using authentic and real-life
situations. Pre-service teachers worked in pairs and in
small groups, which gave them a secure and relaxed
learning atmosphere. Equally, the instruction was
blended, students learned online and could follow up
the activities at their convenience. The findings were in
line with Thanyalak (2013), who developed an English
oral communication marketing course using the project-
based learning approach and a study of students’ attitude
towards the course were positive.

Conclusion

This research had as the focal point to enhance
pre-service teachers’ English language competencies
through the development of a blended learning
enhancement course based on grammar-translation and
communicative language learning approaches and to
investigate pre-service teachers’ satisfaction and
perception towards the course and implementation
process. From the research findings, the blended learning
enhancement course was appropriate and effective in
enhancing pre-service teachers’ language competencies.
Grammar instruction enhances learners’ knowledge and
understanding of language structures, vocabulary while
the communicative approach enhances learners’ oral
competencies. The results revealed that pre-service
teachers’ language competencies were significantly
enhanced at .05 level, pre-service teachers’ satisfaction
was at the highest level of satisfaction (x = 4.95,
SD = 0.19) with positive perception towards the
blended learning enhancement course and the
implementation process. Thus, an enhancement of
language competencies should involve design and
implementation of theoretical and activity-based
instruction where learners are given an opportunity to
take control of their learning, effectively understand the
language structures as well as put them into practice
through authentic and real-life meaningful communication
to enhance both their knowledge, understanding and
competencies. An enhancement of language competencies
requires effective theoretical concept explanation
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and practice with varied learner-centered and competency
development approaches. In order to comprehensively
achieve the stated instructional aims, steps such as
systematic explanation of language structures, presentation
and explanation of speaking task with new grammar
structure in the form of conversations, assignment
of speaking task, practice speaking task with new
grammatical structures and production or presentation of
speaking task are necessary.

Recommendations

Based on the results of the implementation of
the blended learning enhancement course based on
grammar-translation and communicative learning
approaches to enhance pre-service teachers’ English
language competencies, such should take into
consideration learners' problems, needs and level of
readiness, learning activities should be organized in
pairs or small groups as learners have the tendency to
feel relaxed, learn effectively when working in small
groups or pairs. Instructors must be flexible, motivating
and also provide authentic and interactive activities with
authentic instructional materials for effective learning.
Teacher training institutions and other educational
institutions should focus on developing language
competencies for pre-service teachers in order to prepare
them for public service employment and effective
professionalism.

The research scope focused on enhancing pre-service
teachers’ language competencies considering only
grammatical knowledge and communicative competency
for examination purpose. Further research should
concentrate on developing other competency-enhancing
courses in order to enhance other language competencies
such as writing, listening, and reading using other
learning approaches as all language competencies are
important and required for job acquisition. Moreover, in
order to generalize the research findings, future studies
should expand the sample to other institutions with
different characteristics as this study considered only a
small sample from the faculty of Education, Naresuan
University.

Conflict of Interest

The authors declare that there is no conflict of interest.

Acknowledgments

I wish to thank Naresuan University for providing the
research funds used in conducting this study.

References

Alnoori, B., & Obaid, S. (2017). The Effectiveness of 50-50 blended
learning method on teaching reading skills in ESL classroom.
International Journal of Language Academy, 5(21), 288-303.
https://doi.org/ 10.18033/ij1a.3805

Beams, R. (2008). Assessment of competence using CBT. School of
Engineering, The University of Greenwich.

Behjat, F. (2012). Blended learning: A ubiquitous learning environment
for reading comprehension. International Journal of English
Linguistics, 2(1), 97-106. https://doi.org/ 10.5539/ijel.v2n1p97

Bock, A. et al., (2018). Blended learning modules for lectures on
oral and maxillofacial surgery. British Journal of Oral and
Maxillofacial Surgery, 56(10), 956-961. https://doi.org/ 10.1016/
j-bjoms.2018.10.281

Boelens, R., Voet, M., & De Wever, B. (2018). The design of blended
learning in response to student diversity in higher education:
Instructors’ views and use of differentiated instruction in blended
learning. Computers & Education, 120, 197-212. http://doi.org/
10.1016/j.compedu.2018.02.009

Bolandifar, S. (2017). Effects of blended learning on reading
comprehension and critical thinking skills of undergraduate ESL
students [Unpublished doctoral dissertation]. Universiti Putra
Malaysia.

Brown, H. D. (1994). Teaching by principles of learning and teaching.
Prentice-Hall Regents.

Brown, H. D. (2007). Teaching by principles: An interactive approach to
language pedagogy. Pearson Education.

Canale, M., & Swain, M. (1980). Theoretical bases of communicative
approaches to second language teaching and testing. Applied
Linguistics, 1(1), 1-47. http://doi.org/10.1093/applin/I.1.1

Canale, M. (1983). From communicative competence to communicative
language pedagogy. In J. C. Richards, & R.W. Schmidt (Eds.).
Language and communication. Longman.

Celce-Murcia, M. (2001). Teaching English as a second or foreign
language (3rd ed.). Heinle & Heinle Publisher.

Chang, S. C. (2011). A contrastive study of grammar translation
method and communicative approach in teaching English grammar.
English Language Teaching, 4(2), 13-24. http://doi.org/ 10.5539/elt.
v4n2p13

Chatuporn, I. (2018). The development of an English for communication
course for tourist-boat paddlers at Damnoen Saduak floating market,
Ratchaburi province. Veridian E-Journal, Silpakorn University,
11(5), 486-504. https://he02.tci-thaijo.org/index.php/Veridian-E-
Journal/article/view/162330/117099

Chomsky, N. (1965). Aspects of the theory of syntax. MIT Press.

Claypole, M. (2003). Blended learning: New resources for teaching
business English. In A. Pulverness (Ed.), JATEFL Brighton
Conference Selections. IATEFL.

Colman, A. M. (2009). 4 dictionary of psychology (3rd ed.). Oxford
University Press.

Cunningham, C. (2000). Translation in the classroom: A useful
tool for second language acquisition. https://www.birmingham.
ac.uk/Documents/college-artslaw/cels/essays/secondlanguage/
cindyc2.pdf



H.Y. Anchunda, W. Kaewurai / Kasetsart Journal of Social Sciences 43 (2022) 957-968 967

Damiani, A. J. (2003). The grammar translation method of language
teaching. Longman.

Demirezen, M. (2011). The foundations of the communicative approach
and three of its applications. Journal of Language and Linguistic Studies,
7(1), 57-71. https://www.researchgate.net/publication/265069025
The Foundations of the Communicative Approach _and Three
of Its_Applications

Driscoll, M. (2002). Blended learning: Let's get beyond the hype. IBM
global services. http://www-07.ibm.com/services/pdf/blended
learning.pdf

Ellis, G. (1996). How culturally appropriate is the communicative
approach? ELT Journal, 50(3), 213-218. https://doi.org/10.1093/
elt/50.3.213

Ellis, R. (2006). Current issues in the teaching of grammar: An
SLA perspective. TESOL Quarterly, 40(1), 83—107. https://doi.
0rg/10.2307/40264512

Fauziati, E. (2008). Introduction to methods and approaches in second or
foreign language teaching. Muhammadiyah University Press.

Fish, S. (2003). Is there a text in this class? — The authority of
interpretative communities (12th ed.). Harvard University Press.
Garrison, D. R., & Vaughan, N. D. (2008). Blended learning in higher
education: Framework principles, and guidelines. John Wiley &

Sons.

Ghazizadeh, T., & Fatemipour, H. (2017). The effect of blended
learning on EFL learners’ reading proficiency. Journal of Language
Teaching and Research, 8(3), 606—614. http://dx.doi.org/10.17507/
jltr.0803.21

Halliday, M. A. K. (1973). Explorations in the functions of language.
Edward Arnold.

Harmer, J. (2001). The practice of English language teaching (3rd ed.).
Longman Group.

Harmer, J. (2007). The practice of English language teaching (4th ed.).
Pearson Longman.

Hedge, T. (2000). Teaching and learning in the language classroom.
Oxford University Press.

Horn, M. B., & Staker, H. (2014). Blended: Using disruptive innovation
to improve schools. Josey-Bass.

Isti’anah, A. (2017). The effect of blended learning to the students’
achievement in grammar class. Indonesian Journal of English
Education (IJEE), 4(1), 16-30. https://doi.org/10.15408/ijee.v4il.
5697

Karahan, F. (2007). Language attitudes of Turkish students towards
the English language and its use in Turkish context. Journal
of Arts and Sciences Sayi, 7, 73-87. https://www.scirp.org/
(S(351jmbntvnsjtlaadkposzje))/reference/ReferencesPapers.
aspx?ReferencelD=1893410

Khaopray, A., & Keawurai, W. (2018). The curriculum development
based on authentic instruction to enhance the ability in environmental
education instruction of the teacher students in Rajabhat University.
Journal of Education, Naresuan University, 22(3), 308-323.
https://s006.tci-thaijo.org/index.php/edujournal nu/article/view/
152856

Larsen-Freeman, D. (2004). Techniques and principles in language
teaching. Oxford University Press.

Larsen-Freeman, D., & Anderson, M. (2011). Techniques & principles in
language teaching (3rd ed.). Oxford University Press.

Lebrun, M., Peltier, C., Peraya, D., Burton, R., & Mancuso, G. (2014).
Un nouveau regard sur la typologie des dispositifs hybrides
de formation. Propositions méthodologiques pour identifier et
comparer ces dispositifs. Education et Formation, 301, 55-74.
https://www.researchgate.net/publication/263083448 Un_nouveau_
regard sur la typologie des dispositifs hybrides de formation
Propositions_methodologiques_pour_identifier et comparer_ces_
dispositifs

Leech, G., & Svartvik, J. (2006). The cognitive sciences: An interdisciplinary
approach. Mayfield Publishing Company.

Lehmann, C. (2007). Linguistic competence: Theory and empiry.
Folia Linguistica, 41(3—4), 223-278. https://cupdf.com/document/
linguistic-competence-569c065b75770.html?page=1

Littlewood, W. (1981). Communicative language teaching: An introduction.
Cambridge University Press.

Ministry of Education. (2008). Basic education curriculum B.E. 2551
(4.D. 2008). Kurusapa Ladprao Publishing. [in Thai]

Morris, I. (2010). Why the west rules-for now: The patterns of history
and what they reveal about the future. Profile books.

Newby, D. (2015). The role of theory in pedagogical grammar:
A cognitive and communicative approach. Euroasian Journal
of Applied Linguistics, 1(2), 13-34. https://doi.org/ 10.32601/
ejal.460614

Nonglak, P., Wipawan W. K., & Sumalee, C. (2020). Development
of a curriculum to enhance an informative English-speaking
ability based on competency-based approach for upper secondary.
Journal of Education Studies, Chulalongkorn University, 48(4),
200-220. https://s002.tci-thaijo.org/index.php/EDUCU/article/
view/246430/166585

Pavlovych, A., & Ivanova, O. (2016). Communicative approach
in grammar teaching. https://www.semanticscholar.org/
paper/COMUNICATIVE-APPROACH-IN-GRAMMAR-
TEACHING-Pavlovych-Ivanova/acf96eb918100b4fd96728add3e
9fe8e¢16068876

Rai, V. S. (2003). 4 descriptive grammar of Chamling. Book ms.
University of Leiden.

Richards, J. C., Tung, P., & Ng, P. (1992). The culture of the English
language teacher: A Hong Kong example. RELC Journal, 23(1),
81-102. https://doi.org/10.1177/003368829202300106

Richards, J. C., & Rodgers, T. S. (2001). Approaches, methods in
language teaching: A description and analysis (2nd ed.). Cambridge
University Press.

Richards, J. C., & Rodgers, T. S. (2003). Approaches and methods in
language teaching (2nd ed.). Cambridge University Press.

Richards, J. C. (2006). Communicative language teaching today.
Cambridge University Press.

Sharma, P., & Barrett, B. (2009). Blended learning: Using technology
in and beyond the language classroom creating material for the
interactive whiteboard. MacMillian.

Shawana, F., Muhammad Igbal, M., & Mustanir, A. (2017).
Integration of grammar translation method with communicative
approach: A research synthesis. https://www.researchgate.net/
publication/322083426_Integration_of Grammar_ Translation_
Method with Communicative_ Approach A Research Synthesis

Suphakit, P., & Nillapun, M. (2020). The development of enrichment
curriculum to enhance science English bilingual education
competency for elementary education teacher students. Silpakorn
Education Research Journal, 12(2), 391-408. https://s005.tci-thaijo.
org/index.php/suedureasearchjournal/article/view/243639/169128

Thanasoulas, D. (2002). Motivation and motivating in the foreign
language classroom. The Internet TESL Journal, 8(11). http://
iteslj.org/Articles/Thanasoulas-Motivation.html

Thanyalak, S. (2013). Development of English oral communication
for marketing course using the project-based learning approaches
(PBLA). http://www.assumptionjournal.au.edu/index.php/
newEnglishTeacher/article/view/309/26

Thompson, G. (1996). Some misconceptions about communicative
language teaching. ELT Journal, 50(1), 9—15. https://doi.org/10.1093/
elt/50.1.9

Akbarov, A., Gonen, K., & Aydogan, H. (2018). Students’ attitudes
toward blended learning in EFL context. Acta Didactica Napocensia,
11(1), 61-68. https://doi.org/10.24193/adn.11.1.5



968 H.Y. Anchunda, W. Kaewurai / Kasetsart Journal of Social Sciences 43 (2022) 957-968

Thornbury, S. (2008). How to teach speaking. Pearson education Manan, N. A. A, Alias, A. A., & Pandian, A. (2012). Utilizing a social
Limited, England. networking website as an ESL pedagogical tool in a blended learning

Tomlinson, B. & Whittaker, C. (2013). Blended learning in English environment: An exploratory study. International Journal of Social
language teaching: Course design and implementation. British Sciences and Education, 2(1), 1-9. https://www.researchgate.
Council. https://doi.org/10.1017/S0958344014000366 net/publication/261174650_Utilizing_a_Social Networking_

Widdowson, H. G. (1978). Teaching language as communication. Website as _an ESL Pedagogical Tool ina Blended Learning
London Oxford University Press. Environment_An_Exploratory Study

Liu, M. (2013). Blended learning in a university EFL writing course: Wongsothorn, A. (2003). Thailand language education policy. Asian
Description and evaluation. Journal of Language Teaching and Conference on Language Education Policy, Japan.

Research, 4(2), 301-309. https://doi.org/10.4304/j1tr.4.2.301-309



	A development of a blended learning enhancement course based ongrammar-translation and communicative language learning approaches toenhance pre-service teachers’ English language competencies foruniversity students in preparation for public service entrance examinationin Thailand
	Abstract
	Introduction
	Research Objectives

	Literature Review
	Methodology
	Studying Pre-Service Teachers’ Language Competency Problems and Needs, Course Development, Implementation and Evaluation
	Research Participants
	Research Instruments
	Data Analysis

	Results and Discussions
	The Results of Studying Pre-Service Teachers’ English Competency Problems and Needs
	Results of Blended Leaning Course Development and Quality Assessment
	The Results of Blended Learning Enhancement Course Implementation
	Results of Investigating Pre-Service Teachers’ Satisfaction and Perception towards the Course and Implementation Process

	Conclusion
	Recommendations
	Conflict of Interest
	Acknowledgments
	References




