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Abstract

Pragmatic competence in interpreting is important to students who study 
translation (Bao & Qian, 2013, p. 88; Lu, 2019, p. 37). This research aims to 
examine Chinese undergraduate students’ problems of pragmatic competence 
in Chinese-Thai interpreting. Hall’s (2007) concept of ‘repair’ was used as  
a micro analytical lens through which to analyze classroom interactions between 
a Thai teacher and twenty Chinese undergraduate students, the data being 
collected through participant observation. The findings reveal that the Chinese 
undergraduate students had problems of pragmatic competence in interpreting 
at both the pragmalinguistic and sociopragmatic levels. These problems reflect 
the fact that Chinese undergraduate students’ knowledge of the differences of 
language and culture between Chinese and Thai is insufficient and that they 
lack language training that focuses on pragmatic competence in interpreting. 
Repair, as an instructional practice used in the classroom, demonstrates that 
interaction can be used as a means for teaching Chinese undergraduate students’ 
pragmatic competence in interpreting in the translation classroom. The research 
has implications for training Chinese undergraduate students and developing 
their pragmatic competence in interpreting and for teaching and learning Thai 
as a foreign language.
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Introduction 

	 National policies such as China’s “One Belt, One Road” 
(National Development and Reform Commission, PRC, 
2015) and Thailand’s “Connectivity” (Ministry of Foreign 
Affairs of the Kingdom of Thailand, 2014) are providing 
more opportunities for Chinese-Thai knowledge exchange 

and cooperation. Official and business institutions in both 
countries need Chinese-Thai interpreters to facilitate 
communication, as indicated in Thai job adverts for 
interpreters, which put Chinese, along with Japanese, 
as the two most sought-after language qualifications 
for job seekers (Poonlarp, 2016). Therefore, cultivating 
competent Chinese-Thai interpreters is imperative.
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	 Existing academic literature on Chinese-Thai interpreters 
is inadequate and limited to general ideas on talent 
training, such as the suggestion that diversified teaching 
materials should be used (Li, 2015), or that learners’ 
oral expression and writing ability should be improved  
(He, 2017). Concrete implementation of teaching and 
learning for Chinese-Thai interpreters has attracted little 
research, therefore, an empirical study is needed that 
provides a feasible implemented approach of teaching and 
learning for the development of Chinese-Thai interpreters.
	 An examination of pragmatic issues in real-time 
interpreter-mediated communication extend research 
on interpreting to a dialogue interpreting perspective.  
In medical services, patients may be unable to understand 
specific terms due to a lack of medical knowledge (Estrada 
et al., 2015). In commercial contexts, misunderstandings 
often occur between partners due to a lack of contextual 
information (Gavioli & Maxwell, 2009). These examples 
suggest that successful interpreting relies on a continuous 
interaction between interpreter and communicators, and 
is inherently related to socio-cultural environment and 
real-time communication context. On the basis of these 
characteristics of interpreting, dialogue interpreting 
(Mason, 1999), as it is termed, was developed to support 
the claim that interpreting is a complex intercultural 
communication rather than word for word translation.
	 The above insight into the nature of interpreting has 
caught the attention of interpreter training, which should 
go beyond teaching pure language use competence and 
interpreting skills to consider the interpreters’ language 
competence in terms of social, cultural and communication  
contextual aspects (Al-Qinai, 2010, p. 132; Pöchhacker, 
2004, p. 186). On this point, developing pragmatic 
competence in interpreting (Lu, 2019) should clearly be 
a priority. However, the current status of research in this 
field remains insufficient (Lu, 2019, p. 37), and most such 
research tends to focus on English as a foreign language 
(Bao & Qian, 2013; Crezee & Grant, 2016; Cui, 2019;  
Li, 2010; Lu, 2019; Sachtleben & Denny, 2011). In this  
regard, this research fills some gaps with respect to developing  
learners’ pragmatic competence in interpreting in teaching 
Thai as a foreign language for interpreter training.
	 Language teaching and learning can be supported by 
teacher-student interactions, in which repair often occurs to 
address learners’ language use problems. Existing research 
on pragmatic competence in interpreting has not examined 
this perspective. This research uses Hall’s (2007) concept of 
‘repair’, which can be defined as an instructional practice to 
remediate learner produced language errors in a language 
learning context (Hall, 2007, p. 516), to analyze interactions 
through verbal exchanges between teacher and students. 

Research Question and Objective

	 Research question
	 What are Chinese undergraduate students’ problems 
with regard to pragmatic competence in Chinese-Thai 
interpreting?

	 Research objective
	 To examine Chinese undergraduate students’ problems 
with regard to pragmatic competence in Chinese-Thai 
interpreting.

Literature review

	 Pragmatic competence is the ability to use language 
appropriately in a given communication context (Garcia, 
2004). It consists of two main components, namely, 
pragmalinguistics, which refers to the study of language 
use from the viewpoint of a language structure resource, 
and sociopragmatics, which refers to the study of social 
conditions of language use (Leech, 1983; Thomas, 1983). 
Drawing upon literature on interpreting (Guan, 1995, 
p. 250; Hale, 2014), this research considers pragmatic 
competence in interpreting as being at the pragmalinguistic 
level, meaning that interpreters use linguistic means such 
as pronunciation, vocabulary and grammar to switch 
linguistic expressions according to target-language 
social conventions for correct semantic transfer. At the 
sociopragmatic level, the interpreter also needs to bridge 
the knowledge gaps between communicators, especially 
where idioms, proverbs and slang are concerned, and this 
requires socio-cultural and communicative contextual 
knowledge to be done effectively.
	 Previous research on developing learners’ pragmatic 
competence in interpreting tended to revolve around 
English as a foreign language and consisted of three main 
categories: (1) listing and analyzing real examples of 
pragmatic failures in interpreting, and offering suggestions 
for interpreting training such as cultivating learners’ 
linguistic knowledge, and cross-cultural awareness  
(Li, 2010; Lu, 2019); (2) investigating students’ pragmatic 
competence in interpreting through questionnaire surveys 
and making suggestions such as improving teaching 
materials, raising teachers’ awareness of pragmatics 
(Bao & Qian, 2013; Cui, 2019); and (3) providing 
instruction and practice as concrete training methods, 
such as improving learners’ pronunciation and cross-
cultural understanding through instruction in pragmatic 
features (Sachtleben & Denny, 2011). Learners can 
understand the language of daily use by conducting real 
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communication context tasks (Crezee & Grant, 2016). 
Considering dialogue interpreting - which pays attention 
to examining real-time interpreting performance - and 
the need for classroom practice, the two concrete training 
methods (practice and instruction) are worth learning. 
Combining this with language teaching methods that 
make students more aware of gaps in their language 
knowledge and language use can develop their language 
proficiency (Long, 1996). One possible means of 
developing pragmatic competence in interpreting may be 
for students to practice interpreting in translation classes, 
and receive feedback on their problems of language use 
in interpreting.
	 Teaching and learning can be supported by teacher-
student interactions through verbal exchanges. In 
language classroom interactions, repair (Hall, 2007) is 
instructional practice for addressing learners’ language 
use errors. It is composed of troubles, initiation and 
completion. Troubles are either linguistic accuracy - such 
as pronunciation, vocabulary, and syntax - or problems of 
fact, content and conversation (Mozaffari & Allami, 2017). 
Initiation and completion respectively relate to who 
marks the trouble and who solves it. Seedhouse (2004, 
p. 179) points out that in the language classroom, the 
definition of troubles is related to pedagogical issues such 
as linguistic form accuracy, and mutual understanding 
between teacher and students. Regarding this research, as 
its focus is on classroom interactions between teacher and 
students in dealing with Chinese undergraduate students’ 
problems of pragmatic competence in interpreting, 
troubles are students’ problems of pragmatic competence 
in interpreting. Initiation and completion are respectively 
the processes by which students’ problems of pragmatic 
competence in interpreting are identified and solved.
	 Seedhouse (2004, pp. 164–168) found that instead 
of directly negative evaluation by using the words such 
as “wrong” or “incorrect”, teachers may use implicit 
expressions to identify learners’ language use errors. 
For instance: (1) “use a next-turn repair initiator to 
indicate there is an error”. That is, the teacher says 
something as a signal to point out that the student needs to 
correct a language use error. Extract 1 (Table 1) provides 

an example in which after L2 presents an incorrect 
sentence “I watch a movie.”, instead of a negative 
evaluation, T initiates a repair to fix L2’s error by asking 
“How do you say something in the past?”; (2) “provide 
an explanation of why the answer is incorrect without 
explicitly stating that it is incorrect”. That is, the teacher 
says something as a signal in an explanatory manner to 
point out that there is an error in the student’s language 
use. Extract 2 (Table 1) provides an example in which after 
L2 presents the incorrect word form “fastly”, instead of  
an explicit negation, T provides “fast” as the correct 
version. Liebscher and Dailey-O’Cain (2003) found 
that learners may request explanation to solve their 
own learning problems. Extract 3 (Table 1) provides an 
example in which L5 asks about the word “retun” to show 
his/her own learning problem. Previous research (Lai, 
2018; Mozaffari & Allami, 2017) found that students’ 
lack of language proficiency renders them incapable of 
solving language use problems by themselves. So, repair 
is completed by teacher or classmates.
	 Existing research on Chinese students’ problems 
of pragmatic competence in interpreting in the context 
of teaching and learning English as a foreign language 
found that students encounter problems of rendering 
vocabulary, sentences (Li, 2010; Bao & Qian, 2013;  
Lu, 2019), and explaining culturally-loaded expressions 
such as idioms (Lu, 2019). That is, students only focus 
on literal equivalence, arrange word order according 
to Chinese sentence structure, and lack cross-cultural 
awareness to explain the connotation behind Chinese 
expressions that do not exist in another culture. This 
may make target language receivers feel uncomfortable 
and have difficulty to understand, thereby hindering 
communication (Lu, 2019). The reason for these 
problems is that the teaching and learning English 
lacks an emphasis on cultivating pragmatic competence 
in interpreting. For example, the curriculum does 
not highlight courses related to pragmatics, teaching 
materials do not include content on pragmatics theories 
and corresponding interpreting examples and exercises, 
and students do not have interpreting practice that is  
as close as possible to real-life interpreting (Lu, 2019). 

Table 1	 Repair initiation strategies
Extract 1

(Ren, 2018, p. 37)
Extract 2 

(Ren, 2018, p. 40)
Extract 3

(Mozaffari & Allami, 2017, p.165)
    13 L1:	Yesterday↑, (.) I watch 
    14	 a movie. 
→15 T:	 Emm:: (0.1) How do you say  
	 something in the past? 

    4	 L1: = Fastly 
→5	 T:  Fastly. (0.4) ((turn over
    6	 and write ‘fastly’on the 
    7	 blackboard)) ‘FAST’ (.)  
    8	 does not take (.) the 
    9	 ‘LY’ (.) Only ‘fast’. 

→22 L5:	 Can we use retun?
    23 T:	 huh? 
    24 L5:	 Retun
    25 L6:	 Return
    26 T:	 Return to Africa. Ok.
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In view of these problems, foreign teaching and learning 
for developing students’ pragmatic competence in 
interpreting that includes linguistic knowledge and cross-
cultural awareness as its two main aspects should be 
given attention (Bao & Qian, 2013; Cui, 2019; Lu, 2019). 
	 Foreign language teaching and learning requires 
knowledge of the differences of language and culture 
between learners’ mother tongue and the foreign one. 
Zhang (2014, p. 16) points out vocabulary reflects social 
culture. The meanings of the same word in different 
languages are often unequal. There are also some words 
that reflect specific aspects of social culture for which 
there are no corresponding words in another language. 
As for sentence structure, the significant difference 
between Thai and Chinese is the position of modifiers 
(Labyai, 2021; Zhang, 2014). For subjects or objects, 
Thai modifiers should be put after them, while in Chinese 
it is the opposite. For verbs, Thai adverbial modifiers 
expressing place should be put at the end of sentences 
but before adverbial modifiers expressing manner. In 
Chinese, both adverbial modifiers expressing place and 
adverbial modifiers expressing manner should be put 
before verbs (Huang & Liao, 2002, p. 94). The position 
of Chinese modifiers reflects the Chinese inductive way 
of thinking (Shen, 2021, p. 302; Zhang, 2014). That is, 
themes appear on the premise of sufficient background 
explanation. Thus, a Chinese sentence puts secondary, 
additional content first, followed by the main part (Zhang, 
2014, p. 15).

 
Methodology

Research Setting

	 This research was conducted in a Chinese-Thai 
translation class that was part of a program teaching  
Thai language and culture to foreign students (hereinafter 
referred as “the program”) undertaken at a research 
institute under the administration of a research-based 
multiversity Thai university located in a suburb of  
a province in central Thailand. 
	 The translation class objectives were: (1) to provide 
foundational knowledge of Chinese-Thai translation, 
and (2) to develop students’ language competence 
in interpreting through sight interpreting tasks.  
The classroom teaching and learning context was one in 
which for each lesson the teacher provided pre-designed 
assignments involving a number of Chinese phrases and 
sentences that required students to orally translate into 
Thai on the spot.

Sampling and Participants

	 This research adopted purposive sampling. The 
selected class was established according to a provincial 
policy of China that focuses on cultivating translation 
and interpreting talents. Compared to ordinary class, 
this class had more translation and interpreting lessons, 
more intensive and difficult teaching content. These 
prominent features were the reason for choosing this class 
as research object. The research will impact teaching and 
learning Thai as a foreign language in China.
	 The class was conducted over one academic year 
from August, 2018 to April, 2019. Calculated on a weekly 
basis, the class covered 36 weeks, where 2 hours per week 
was for Chinese-Thai interpreting practice. In total, over 
one academic year, the Chinese undergraduate students 
undertook 64 hours (excluding 4 weeks with a total 8 hours 
for midterm and final examinations) for the practice.
	 The participants were a Thai teacher, and twenty 
Chinese undergraduate students. The teacher, who held 
a Ph.D. degree in Teaching Chinese, was an experienced 
university teacher of more than 10 years. The Chinese 
undergraduate students were outstanding students (ranking 
high in academic performance) selected from various 
Chinese universities which offered undergraduate level 
Thai programs. They had started learning Thai from first 
year undergraduate study, and were already third-year 
undergraduate students when studying “the program”. 
They had no experience in translation and interpreting.
	  
Data Collection

	 Following approval from the Thai university, the 
researcher received permission from the director in charge 
of “the program” to participate in the translation classroom 
for one academic year for observation and data collection. 
The researcher then joined the classroom to inform the 
teacher and students about the research and invited them to 
participate before obtaining their formal consent.
	 Spontaneous utterances between the teacher and the 
Chinese third-year undergraduate students in the Thai 
translation classroom were audio-recorded. The researcher 
was on site for the teaching and learning sessions to 
operate the digital voice recorder at the beginning of each 
translation class and remained on site to observe and take 
field notes for relevant supplementary information.
	 Throughout this academic year, a total of 27 excerpts were 
collected of repair to problems of pragmatic competence in 
Chinese-Thai interpreting made by the Chinese undergraduate 
students, 26 of which were for pragmalinguistic problems, 
and 1 for a sociopragmatic problem.
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Data Analysis

	 All the 64 hours of classroom interaction were audio 
recorded, and all interactions in the form of repair, which 
is used to deal with students’ problems of pragmatic 
competence in Chinese-Thai interpreting were transcribed 
(Appendix) and analyzed. Transcribed excerpts were  
titled according to the interpreting practices, and 
the students’ problems of pragmatic competence in 
interpreting were underlined. Each excerpt transcription 
was processed in three steps: first, with pronunciation 
marked below each word (using Chinese Pinyin for 
Chinese, and IPA for Thai); second, under the line of 
pronunciation, the English meaning translation of each 
morpheme; and third, the full English translation in 
italics.
	 The transcribed excerpts were analyzed one by one. 
Units of analysis were: (1) the Chinese undergraduate 
students’ problems of pragmatic competence in 
interpreting at both pragmalinguistic and sociopragmatic 
levels; and (2) the Chinese undergraduate students’ 
insufficient knowledge of differences of language and 
culture between Chinese and Thai.

Verification

	 The reliability of the method and validity of the 
findings are important in a study (Seedhouse, 2004).  
To ensure reliability, this study used repair as a research 
method. It is rooted in Conversation Analysis (CA), 
which can describe in detail spontaneous conversations 
through emic perspective (Seedhouse, 2004, p. 228).  
The strengths of this empirical  approach are:  
(1) it can ensure that inference does not deviate from data;  
(2) it can generalize research results for other studies  
in similar contexts; and (3) it can help readers check the 

accuracy of data analysis through transcribed authentic 
data (Atar & Seedhouse, 2018, p. 153). To ensure 
validity, the researcher undertook repeated transcript 
verification and findings analysis. She then submitted 
the findings to three experts to scrutinize their accuracy, 
reliability, and representativeness. Seedhouse (2004,  
p. 87) recommends that 5 to 10 lessons worth of data 
from a class is reasonable for L2 language classroom 
studies. This research’s recording meets this standard to 
ensure the validity of the findings.

Results 

	 This section sets out three types of problems that 
Chinese undergraduate students encountered during 
interpreting practice, namely, choosing Thai words 
(excerpt 1), Thai sentence expressions (excerpt 2), and 
bridging cultural gaps (excerpt 3) in order to answer the 
research question.

Chinese Undergraduate Students’ Problems with Choosing 
Thai Words 

	 Excerpt 1 shows that when translating the verb降临  
/jiànglín/ (arrive), after T1 provides the answer in line 
1, several students initiate a repair by using the strategy 
“request explanation” (Liebscher & Dailey-O’Cain, 
2003) “为什么这里可以用 มาถึง (Why can say /māː tʰɯ̌ŋ/ 
here?)” in line 2, indicating they are confused about 
the word มาถึง /māː tʰɯ̌ŋ/ (arrive). T1 recognizes this 
misunderstanding and then supplies an explanation 
by comparing different context “เราไม่พดูว่าลมพายุมาถึง… 
ภัยธรรมชาติท่ีจะมาถึงได้ (We cannot say monsoon /māː 
tʰɯ̌ŋ/…you can say natural disasters /māː tʰɯ̌ŋ/.)”  
in lines 3–6 to complete the repair.

Appendix	 Transcription conventions and abbreviations1

( . )	 duration of a pause 
(min.)	 duration of omitted monologue     
。 。	 noticeably quieter speech
>  <	 noticeably faster speech
-	 abrupt cutoff   
→	 focus for analysis 
((  ))	 non-verbal activity or transcriptionist comment
(--)	 unclear utterance
:	 lengthening of a sound
01	 line number of utterance
T	 teacher

S	 Chinese undergraduate student
X	 Chinese undergraduate student whose name cannot be identified
clf	 classifier	
em	 emphasis marker 
fp	 final particle
ic	 indicating certainty
ih	 indicating something has happened
mm	 modifier marker
mw	 modal word
qm	 question marker

1. Adapted from Jefferson (2004, pp.13–31)
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	 Excerpt 1	 4   月    3    日,  北部、  东 北 部      中部、   
		  /Sì yuè sān rì    běibù dōngběibù zhōngbù  
		  东       部    各  府     都      需要  
		  dōngbù  gè fǔ   dōu  xūyào/
		  April three day northern northeastern 

central eastern every province all need 
		  特别      注意,     并       防      范   自然     灾害     

		  /tèbié zhùyì  bìng fángfàn zìrán zāihài   
		  降临。

		  jiànglín/
		  special attention and prevent natural 

disaster arrive
		  On April 3, the northern, northeastern, 

central, and eastern provinces need 
special attention to the natural disasters 
are arriving.

	 01 T1	 ภัย      ธรรม            ชาติ    ที่    จะ    มา    ถึง    
		  /pʰāj  tʰām.má.tɕʰâːt  tʰîː  tɕà  māː tʰɯ̌ŋ/  
		  disaster nature           mm will  arrive  
		  Natural disasters are arriving.
	 → 02 Xseveral	 为    什  么           这里    可以   用            มา   ถึง

		  /Wèishénme  zhèlǐ  kěyǐ  yòng/ /māː tʰɯ̌ŋ/
		  why              here  can    use     arrive
		  Why can say /māː tʰɯ̌ŋ/ (arrive) here?
	 03 T1	 (0.01min.) ตรงนี้ ก็ คือ- ถ้า อยู่ ใน- บอก ว่า  

ลม พายุ มา ถึง >เรา ไม่ พูด
		  /trōŋ.níː kɔ̂ː kʰɯ̄ː tʰâː jùː nāj bɔ̀ːk wâː 

lōm.pʰāː.jú māː tʰɯ̌ŋ rāw mâj pʰûːt/ 
		  here also is if at in say that monsoon 

arrive we not say 
	 04	 ว่า ลม พายุ มา ถึง< (.) เรา ไม่ ใช้ 搭配 ว่า ลม พายุ 

มา ถึง แต่ ถ้า
		  /wâː lōm.pʰāː.jú māː tʰɯ̌ŋ rāw mâj tɕʰáj 

//dāpèi/ /wâː lōm.pʰāː.jú māː tʰɯ̌ŋ tɛ̀ tʰâː/ 
		  that monsoon arrive we not use matching 

that monsoon arrive but if
	 05	 ตรง นี้ ถ้า บอก ว่า 自然 灾害 ตรงนี้ 自然 灾害  

นะ ครับ ภัย
		  /trōŋ.níː tʰâː bɔ̀ːk wâː//zìrán zāihài/ /

trōŋ.níː//zìrán zāihài/ /ná kʰráp pʰāj/ 
		  here if say that nature disaster here 

nature disaster em fp disaster
	 06	 ธรรม ชาติ ที่ จะ มา ถึง ได้	 
		  /tʰām.má.tɕʰâːt tʰîː tɕà māː tʰɯ̌ŋ dâːj/ 
		  nature mm will arrive can
		  This time is meant to be used for coming 

natural disasters. If using for monsoon, 
you should not say /māː tʰɯ̌ŋ/ (arrive), 
but if for natural disasters you can say 
natural disaster /māː tʰɯ̌ŋ/ (arrive).

	 Also, other students’ problems with choosing Thai 
words in terms of verb, noun, and classifier are also 
addressed. (1) Verb. For the sentence 妈妈要去请金山寺的和

尚到家里来念经。/Māma yào qù qǐng Jīnshān sì de héshàng 
dào jiālǐ lái niànjīng/ (Mom is going to invite the monk 
from Jinshan Temple to come home to chant sutras.),  
a student’s use of เชิญ /tɕʰɤ̄ːn/ (invite) to translate the 
verb请 /qǐng/ (invite) is incorrect and instead นิมนต ์ /ní.
mōn/ (invite) is correct; (2) Noun. For the sentence 嘟嘟

可是我的宝贝呢。 /Dūdū kěshì wǒ de bǎobèi ne/ (Dudu is  
my dearly beloved pet.), a student’s use of แกว้ตาดวงใจ  
/kɛ̂ːw.tāː.dūːaŋ.tɕāj/ (beloved) to translate the noun 宝贝  
/bǎobèi/ (beloved) is incorrect and instead สดุท่ีรกั /sùt.tʰîː.
rák/ (beloved) is correct; (3) Classifier. For the phrase 7 
栋楼 /qī dòng lóu/ (seven buildings), a student’s use of ตกึ 
/tɯ̀k / to translate the classifier 栋 /dòng/ is incorrect and 
instead หลงั /lǎŋ/ is correct.
	 The above findings reveal that unequal word meaning 
between Chinese and Thai is a challenge for Chinese 
undergraduate students in conducting interpreting 
practice. In particular, uncommon words in daily life such 
as the verb นิมนต ์/ní.mōn/ (invite), which is usually used 
in the context of inviting a monk, are even more difficult 
for students. 

Chinese Undergraduate Students’ Problems with Thai 
Sentence Expressions

	 Excerpt 2 shows that after S2’s interpretation in line 
5, T1 uses the strategy “provide an explanation of why 
the answer is incorrect without explicitly stating that 
it is incorrect” (Seedhouse, 2004, p. 165). T1 explains  
“泰语和汉语概念是相反的, 汉语的话..... .大的先说，小的后说..... .  

所以应该什么先说? (Concepts in Thai and Chinese are 
opposite. In Chinese,...... you should give the main idea 
first then the small one... So, what should you say first?)” 
in lines 6–8, indicating that S2 ’s interpreting does not 
conform to Thai expression convention with respect to 
the position of modifiers. Several students recognize 
this error and correct it with an unclear utterance in line 
9. Then, T1 repeats the word เชา้ /tɕʰáːw/ (morning) with  
an elongated pronunciation in line 10, seeking the 
students’ clarification. Finally, several students change 
the modifier ทกุวนั /tʰúk.wān/ (everyday) after the word 
เชา้ /tɕʰáːw/ (morning) by supplying เชา้ทกุวนั /tɕʰáːw tʰúk.
wān/ (every morning) in line 11, which is confirmed by T1  
with an affirmative 啊 /a/ in line 12.

	 Excerpt 2	 宋        诗          每天                 早上            施斋                 

		  /Sòngshī   měitiān    zǎoshàng   shīzhāi       
		  给        9       位          僧人。

		  gěi   jiǔ   wèi   sēngrén/
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		  Song Shi everyday morning give food   
to nine clf monk 

		  Song Shi gives food to 9 monks every 
morning.

 
	 05 S2	  ทุก วัน เช้า
		  /tʰúk.wān tɕáːw/
		  everyday morning
		  Every morning.
	 →06 T1	 เออ 泰语 和 汉语 概念 是 相 反 的 汉 语 的 话 什 么 
		  / ɤ̄ ː/  /Tàiyǔ hé Hànyǔ gàiniàn shì 

xiāngfǎn de Hànyǔ de huà shénme/ 
		  uh Thai and Chinese concept is opposite 

ic Chinese in case of what
	 07	 时间 啊 地址 啊 大 的 先 说 (.) 小 的 后 说  

(0.2 min.) 所以

		  /shíjiān a dìzhǐ a dà de xiān shuō xiǎo de 
hòu shuō Suǒyǐ/

		  time mw address mw big mm first say 
small mm after say so

	 08	 应 该 是- 什 么 先 说 (0.3 min.) 
		  /yīnggāi shì shénme xiān shuō/ 
		  should be what first say 
		  Eh. Concepts in Thai and Chinese are 

opposite. In Chinese, when expressing 
concepts such as time or address, you 
should give the main idea first then the 
small one. (0.2 min.) So, what should 
you say first? (0.3 min.)

	 09 Xseveral	 (เช้า--)
		  /tɕáːw/
		  morining
		  Morning.
	 10 T1	 เช้า:
		  /tɕáːw/
		  morining
		  Morning.
	 11 Xseveral	 เช้า ทุก วัน
		  /tɕʰáːw tʰúk.wān/
		  morning everyday
		  Every morning.
	 12 T	 เช้า ทุก วัน เช้า ทุก วัน 啊 
		  /tɕʰáːw tʰúk. wān tɕʰáːw tʰúk.wān/ /a/
		  morning everyday morning everyday mw
		  Every morning. Ok.

	 Besides that, other students’ problems with Thai 
sentence expressions in terms of modifier position, 
fixed sentence structure are also addressed. (1) Modifier 
position. For the sentence 我们昨天在文学院专心地听黄老师讲

课。/Wǒmen zuótiān zài wénxué yuàn zhuānxīn de tīng 

Huáng Lǎoshī jiǎngkè/ (We listened attentively to Teacher 
Huang’s lecture at the Faculty of Arts yesterday.), in which 
在文学院专心地听黄老师讲课 /zài wénxué yuàn zhuānxīn 
de tīng Huáng Lǎoshī jiǎngkè/ (listened attentively to 
Teacher Huang’s lecture at the Faculty of Arts) contains 
two adverbial modifiers, i.e. 在文学院 / zài wénxuéyuàn/ 
(at the Faculty of Arts)- an adverbial modifier expressing 
place- and 专心地 /zhuānxīn de/ (attentively)- an adverbial 
modifier expressing manner. A translation that meets the 
Thai convention should be ฟังค�ำบรรยายของอาจารยห์วงท่ีคณะ
อกัษรศาสตรอ์ยา่งตัง้ใจ /fāŋ kʰām.bān.jāːj kʰɔ̌ːŋ āː.tɕāːn hǔːaŋ 
tʰîː kʰá.ná.àk.sɔ̌ːn.sàːt jàːŋ tâŋ.tɕāj/. However, a student’s 
use of place adverbial อยู่ท่ีคณะอกัษรศาสตร ์/jùː tʰîː kʰá.ná.
àk.sɔ̌ːn.sàːt/ (at the Faculty of Arts) at the beginning of 
the sentence, i.e. อยู่ท่ีคณะอกัษรศาสตรฟั์งค�ำบรรยายของอาจารย์
หวงอย่างตัง้ใจ /jùː tʰîː kʰá.ná.àk.sɔ̌ːn.sàːt fāŋ kʰām.bān.jāːj 
kʰɔ̌ːŋ āː.tɕāːn hǔːaŋ jàːŋ tâŋ.tɕāj/ is not perfect; (2) Fixed 
sentence structure. For the sentence 哪里都没有家那么好。/
Nǎlǐ dōu méi yǒu jiā nàme hǎo/ (Nowhere is as good as 
home.), a student’s interpretation ท่ีไหนก็ดีสูก้บับา้นไมไ่ด ้/tʰîː.
nǎj kɔ̂ː dīː sûː kàp bâːn mâj dâːj/ is not consistent with the 
fixed sentence structure in Thai ก็ไม.่..เทา่ /kɔ̂ː.mâj…tʰâw/. 
So, the version ท่ีไหนก็ไมดี่เทา่ท่ีบา้น /tʰîː.nǎj kɔ̂ː mâj dīː tʰâw 
tʰîː bâːn/ is appropriate. 
	 The above findings reveal that the different positions 
of modifiers in Chinese and Thai poses challenges 
for Chinese undergraduate students in conducting 
interpreting practice. That is, for subjects or objects, Thai 
modifiers should be put after them, while in Chinese it 
is the opposite. For verbs, Thai puts adverbial modifiers 
expressing place at the end of sentences but before 
adverbial modifiers expressing manner. However, in 
Chinese, both adverbial modifiers expressing place and 
adverbial modifiers expressing manner should be put 
before verbs (Huang & Liao, 2002, p. 94). The position 
of Chinese modifiers is opposite to Thai due to Chinese 
inductive way of thinking (Shen, 2021, p. 302; Zhang, 
2014). That is, the emergence of theme is on the premise 
of sufficient background explanation. So, in a Chinese 
sentence, the secondary, additional content should be put 
before the main part (Zhang, 2014, p. 15).

Chinese Undergraduate Students’ Problems with 
Bridging Culture Gaps

	 Excerpt 3 shows that although S17 presents a complete 
translation in line 1, confirmed by T1 with a positive 
response ถกูตอ้ง /tʰùːk.tɔ̂ːŋ/ (correct) in line 2, T1 detects 
S17’s lack of awareness of the need to bridge the culture gap. 
Then, applying the strategy “use a next-turn repair initiator 
to indicate there is an error” (Seedhouse, 2004, p.165), 
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T1 asks “ภาษาไทยมีไหมอ่ะ (Is there such an expression in 
Thai?)” in line 2, indicating that the interpretation is not 
yet perfect. After several students respond “ไม่มี (There 
isn’t.)” in line 3, T1 continues with the explanation to 
complete the repair in lines 5–9 by pointing out that the 
literal translation for idioms is not sufficient since there 
is no such content in Thai culture. Therefore, culture 
bridging by explaining the idioms should be considered. 

	 Excerpt 3	 走 马 观 花

		  /zǒu mǎ guān huā/
		  walk horse look flower
		  Riding a horse too quickly to look at the 

garden. (Gain a shallow understanding 
from a fleeting glance.)

	 01 S17	 ขี่ ม้า ชม สวน
		  /kʰìː máː tɕōm sǔːan/
		  ride horse look garden
		  Riding a horse too quickly to look at the 

garden. 

	 →02 T1	 (0.2 min.) ถูก ต้อง ครับ 。>ขี่ ม้า ชม สวน< 。(.) 
ภาษา ไทย มี ไหม อ่ะ

		  /tʰùːk.tɔ̂ːŋ kʰráp kʰìː máː tɕōm sǔːan 
pʰāː.sǎː.tʰāj mīː mǎj à/ 

		  correct fp ride horse look garden	  

Thai have qm mw 
		  (0.2 min.) Correct. Riding a horse too 

quickly to look at the garden. Is there an 
expression in the Thai language?

	 03 Xseveral	 ไม่ มี
		  /mâj mīː/
		  not have
		  There isn’t.
	 04 T1	 ภา ษา ไทย เรา ไม่ ค่อย มี (0.3 min.) ถ้า คุณ  

บอก ว่า > คุณ ชอบ ขี่ ม้า
		  /pʰāː.sǎː.tʰāj rāw mâj.kʰɔ̂ːj mīː tʰâː kʰūn 

bɔ̀ːk wâː kʰūn tɕʰɔ̂ːp kʰìː máː/
		  Thai we seldom have if you tell that you 

like ride horse
	 05	 ชม สวน คน ไทย ไม่ เข้า ใจ เพราะ สำ�นวน นี้ ไม่ ได้ 

เป็น สำ�นวน
		  /tɕōm sǔːan kʰōn tʰāj mâj kʰâw.tɕāj pʰrɔ́ 

sǎm.nūːan níː mâj dâːj pēn sǎm.nūːan/
		  look garden people Thai not understand 

because idiom this not can is idiom
	 06	 ไทย< (.) แต่ เรา สามารถ ใช้ คำ� ไทย ไป แปล 

สำ�นวน จีน ได้ ตรง 
		  /tʰāj < tɛ̀ː rāw sǎː.mâːt tɕʰáj kʰām tʰāj pāj 

plɛ̄ː sǎm.nūːan tɕīːn dâːj trōŋ/
		  Thai but we able to use word Thai to 

translate idiom Chinese can direct 

	 07	 พอ ดี (.) 但是 它 有 一 个 内涵 (0.4 min.) 你 不 

能 光 翻译 说 

		  /pʰɔ̄ː.dīː/ /Dànshì tā yǒu yī gè nèihán Nǐ 
bù néng guāng fānyì shuō/

		  just enough but it has a clf connotation 
you not can only translate say 

	 08	 ขี่ ม้า ชม สวน (.) 你 去 讲 给 其他 的 泰语 老师 他 

不 懂 (.) 
		  /kʰìː máː tɕōm sǔːan/ /Nǐ qù jiǎng gěi 

qítā de Tàiyǔ lǎoshī tā bù dǒng/
		  ride horse look garden you go tell 

give other mm Thai teacher he not 
understand

	 09	 你 要 解释 啊	
		  /Nǐ yào jiěshì a/
		  you should explain mw		
		  In the Thai language, we have few idioms 

like this. (0.3 min.) If you say it like 
		  /kʰìː máː tɕōm sǔːan/ (riding a horse 

too quickly to look at the garden), 
Thais would not understand. That’s 
because this idiom does not exist in 
Thai. In Thai, we are able to use a Thai 
word to translate the idiom directly 
into Chinese, but it has a connotation 
(0.4 min.). You cannot only translate /
kʰìː máː tɕōm sǔːan/. So, if you go say 
that to your Thai teachers, they won’t 
understand. Ultimately, you need to 
provide explanations.

	 The above finding reveals that explaining the 
connotation of Chinese idioms that do not exist in Thai 
is a challenge for Chinese undergraduate students in 
conducting interpreting practice.
	 To sum up, in conducting interpreting practice from 
Chinese to Thai, the Chinese students’ problems with 
choosing correct Thai words (excerpt 1), and Thai sentence 
expressions (excerpt 2) reveal their problems of pragmatic 
competence in interpreting at a pragmalinguistic level, and 
their problems of bridging cultural differences (excerpt 
3) reveal their problems of pragmatic competence in 
interpreting at a sociopragmatic level.

Discussion

	 This section first discusses Chinese undergraduate 
students’ problems of pragmatic competence in 
interpreting by relating to similar previous studies. 
Then it discusses interactions in repair can be used as  
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a means for developing Chinese undergraduate students’ 
pragmatic competence in interpreting in the translation 
classroom.

Chinese Undergraduate Students’ Problems of Pragmatic 
Competence in Interpreting and Language Training

	 The Chinese undergraduate students encountered 
problems using Thai at both the pragmalinguistic and 
sociopragmatic levels in this research. This is similar to 
previous studies of Chinese undergraduate students’ problems 
of pragmatic competence in interpreting in the context 
of teaching and learning English as a foreign language, 
which found that students encountered problems rendering 
vocabulary and sentences (Bao & Qian, 2013; Li, 2010;  
Lu, 2019), and explaining culturally-loaded expressions  
such as idioms (Lu, 2019, p. 41). These problems are evident 
when students only focus on literal equivalence, arrange 
word order according to Chinese sentence structure, and  
lack of cross-cultural awareness to explain the connotation  
of expressions that do not exist in another culture.
	 The problems of pragmatic competence the Chinese 
undergraduate students exhibit in interpreting demonstrate 
that their knowledge of the differences of language and 
culture between Chinese and Thai is insufficient, and 
that methodologies used in teaching Thai as a foreign 
language lack efforts to cultivate pragmatic competence 
in interpreting. The reasons for this may be similar to 
those concerning the teaching and learning of English 
as a foreign language such as when the curricula do 
not highlight courses related to pragmatics, teaching 
materials do not include content on pragmatics theories 
and corresponding interpreting examples and exercises, 
and students do not get interpreting practice that is as close 
as possible to real-life interpreting (Lu, 2019). In view of 
this, priority should be given to language training aimed 
at developing Chinese undergraduate students’ pragmatic 
competence in interpreting involving linguistic knowledge 
and cross-cultural awareness as its two main aspects  
(Bao & Qian, 2013; Cui, 2019; Li, 2010; Lu, 2019). This 
is to some extent a response to the view that language 
training for interpreters should go beyond grammatical 
limitations to consider language competence in terms of 
social, cultural and communication contextual aspects  
(Al-Qinai, 2010, p. 132; Pöchhacker, 2004, p. 186).

Repair and the Development of Pragmatic Competence 
in Interpreting

	 Chinese undergraduate students’ problems of 
pragmatic competence in interpreting are addressed by 

repair. On the one hand, this supports previous research 
(Crezee & Grant, 2016; Sachtleben & Denny, 2011) 
which found that pragmatic competence in interpreting 
can be taught in translation classes through practice 
and instruction. On the other hand, repair is a form 
of interaction, and this research also reflects the fact  
that interaction can be used as a means for teaching 
pragmatic competence in interpreting in the translation 
classroom.

Conclusion and Recommendations

	 This research applied repair to identify and address the 
Chinese undergraduate students’ problems of pragmatic 
competence in Chinese-Thai interpreting. In this regard, 
more attention should be paid to language training for 
these students.
	 This study utilized repair to examine problem 
pragmatic competence in interpreting encountered  
by Chinese undergraduate students. Other methods of 
investigating similar problems are also worth exploring.
	 In addition, this research only reveals that repair  
or interaction can be used as a means for teaching 
pragmatic competence in interpreting, but it does not 
examine the impact of such use on learning outcomes 
such as students’ academic performance and real-life 
interpreting performance. Therefore, further studies are 
needed.
	 This research has implications for training Chinese 
undergraduate students’ pragmatic competence in 
interpreting and for teaching Thai as a foreign language. 
For example, in practice, it is necessary to incorporate 
pragmatic competence in interpreting into the development 
of curricula, syllabi, assessment systems, and teaching 
materials.
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