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Abstract

This research studies how a local curriculum can support the development  
of local tourism and presents a case study from Southern Thailand. In particular, 
the objectives were to develop a local tourism-based curriculum and to propose 
a linkage model to implement for a school and stakeholders. Data were  
collected using the action research process which is well recognized for  
the establishment of local curricula. An extensive survey of published literature  
was undertaken, along with a field survey, semi-structured interviews,  
a focus group with 26 key informants, workshops, and observations.  
Key informants were purposely selected from stakeholders who were involved 
in the community’s education and tourism. The results indicated five types  
of specific local knowledge that met the content standards and objectives  
based on a linear approach strategy. The five types included sufficiency  
economy-based agriculture, traditional massage and herbal plants, 
blacksmithing, a local dance of Southern Thailand, called Nora-a cultural 
world heritage, and historical relics from the Srivijaya empire era found in an 
old temple. Furthermore, the research proposed a linkage model between the 
stakeholders in the design of the curriculum and local tourism development  
by illustrating the steering roles of the school, the public sector, and  
the university in a provincial area.
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Introduction

	 Thailand is a globally recognized tourism destination. 
There is strong and continuous governmental support 
utilizing a range of marketing campaigns aimed at both 
domestic and international markets (Fakfare et al., 2022). 
In the local tourism context in particular, local identity 
and resources, such as arts (Chatkaewnapanon & Lee, 
2022), ceremonies, history, and festivals (Nilgumhaeng 
et al., 2020) have been utilized to enhance sustainability. 
At the same time, the number of research articles 
published internationally about Thailand’s tourism has 
been increasing over the past twenty years. Several 
studies focused on the demand and supply factors within 
a range of research themes (Fakfare et al., 2022), but 
fewer studies were conducted that considered themes 
related to the relationship between education and local 
tourism development. In particular, in the context of local 
tourism, research was primarily focused on community 
participation in tourism planning (Sangchumnong, 
2019), local participation (Naipinit & Maneenter, 2010; 
Pongponrat, 2011; Pongponrat & Chantradoan, 2012), 
and stakeholder involvement (Dabphet, 2012). There are 
only limited empirical studies that highlight the role of 
education in the development of local tourism.
	 Tourism education ensures a professional workforce 
and qualified human resources in the development of  
a destination (Malihah & Setiyorini, 2014). Education and 
training are considered a multi-pronged process to assist 
with community tourism development (Kokkranikal & 
Baum, 2002). Besides tourism curricula being taught at 
vocational and university levels, local curricula supporting 
local tourism applied at the elementary school level deserve 
more attention. Local curricula are widely developed for 
all education levels in countries such as the U.S.A. (Wither, 
2001) and Mozambique in Southern Africa (Dhorsan & 
Chachuaio, 2008). The importance of a local curriculum 
is that it enables residents to access learning resources 
(Dhorsan & Chachuaio, 2008) and learn the local ways 
of life respectfully. It is suggested that local people would 
naturally work more from their strengths, e.g. their ability 
to make education more personal, rely more heavily on 
local resources, and use more local area knowledge as the 
basis for the curriculum (Jennings, 2000).
	 The country of Thailand has an abundance of 
natural, historical, and cultural resources. Education 
reform has been proposed since the economic crash 
of 1997 to incorporate the essence of Thai wisdom in  
the Thai national curriculum and local curriculum 
development was highlighted (Jungck & Kajornsin, 2003).  

Accordingly, a series of local curricula were designed at 
the school level based on local culture, history, and way of 
life. Studies conducted in the Northern region resulted in 
the design and implementation of a local curriculum within 
the context of ethnic cultures (Wallace & Athamesara, 
2004) and the Northern cultural identity (Jatuporn, 2023). 
However, in the context of tourism, it is suggested that 
tourism education and training should promote lifelong 
learning, and access to opportunities spanning all stages 
of both formal and informal education and training would 
be more suitable (Cuffy et al., 2012). More importantly, 
it is essential to involve local people and attract the 
younger generation to create tourism-related jobs in the 
community (Sangchumnong, 2019). In developing a local 
curriculum and revitalizing local wisdom, it is strongly 
argued that it has to empower local people to also become 
more knowledgeable of national and global strategies 
as opposed to honoring and reproducing local wisdom 
(Jungck & Kajornsin, 2003). Therefore, to highlight the 
role of a local curriculum in strengthening local tourism, 
this current research aims to develop a local curriculum 
and propose a linkage model between the local curriculum 
and local tourism development.

Literature Review

Local Tourism Development 

	 Local tourism can be perceived as a tool for regional 
development. It is associated with other forms of tourism, 
including agritourism (Tregua et al., 2018), rural tourism 
(Haven-Tang & Jones, 2012), community-based tourism 
(Goodwin & Santilli, 2009), and pro-poor tourism 
(Adiyia & Vanneste, 2018). Two highlighted similarities 
of these types of tourism are the utilization of a local 
community’s tangible and intangible resources and the 
involvement of local actors.
	 In terms of resources, the cultural and natural attractions, 
local wisdom, way of life, traditions, and festivals 
are outlined. These resources are the basis of tourism 
product development and promotion (Nilgumhaeng et 
al., 2020; Wijijayanti et al., 2020). More importantly, 
previous research revealed that the success of local 
tourism development is dependent on the collaboration 
of community stakeholders (Alonso & Nyanjom, 2017; 
Zapata & Hall, 2012). While most studies investigated  
the roles of the resident (Kim et al., 2021; Senyao &  
Ha, 2022; Yu et al., 2018) and government (Liu et al., 2020; 
Soltani et al., 2018), less attention was paid to the influence 
of education on the development of local tourism.
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	 Local residents indicate the desire to be involved in 
tourism development, from addressing their concerns 
during policy-making to influencing the decision-making 
of projects, to ensure their needs are being met (Muganda 
et al., 2013). Government support is one of the key 
factors in enhancing local tourism development in many 
aspects, such as ensuring the quality of human resources  
(Reina-Usuga et al., 2024), destination marketing (Soltani 
et al., 2018), and the coordination with businesses and 
residents (Liu et al., 2020).
	 Educational Institutions play a leading role in the 
preparation of quality human resources for the tourism 
sector. The development of human resources in tourism 
is the foundation for sustainability. It is suggested that 
education and training before employment, on-the-job 
training, and extension programs for community members 
are necessary (Kokkranikal & Baum, 2002). Accordingly, 
there is an increasing number of universities that offer 
vocational and higher tourism education. Tourism 
programs and courses are predominantly designed to 
prepare students to meet the tourism industry’s needs of its 
workforce (Fidgeon, 2010). While the role of universities 
in supporting local tourism through educational tourism 
activities and trips is discussed (Malihah & Setiyorini, 
2014), empirical studies that further explore how tourism 
education can support local tourism development,  
in particular, are scarce.

Local Curriculum Supporting Local Tourism

	 A local curriculum is defined as an educational 
curriculum that incorporates local content from all 
perspectives and environments and aims to support local 
community development. Whilst the national curriculum 
is developed by the central government, a local curriculum 
requires community stakeholders to work together in 
the development process (Jennings, 2000; Jatuporn, 
2023; Sahasewiyon, 2004). It is argued that the national 
curriculum has become somewhat irrelevant in today’s 
people’s way of life and environment (Sahasewiyon, 
2004). Therefore, any local curriculum should not only 
be aligned with the national curriculum but be designed 
with taking into consideration local content as well. To 
implement the local curriculum, the teaching staff should 
work closely together with the community to identify the 
relevant local topics and define the priority of projects for 
the community (Dhorsan & Chachuaio, 2008).
	 A local curriculum is a location-based education that 
allows schools and teachers to encourage students to gain  
a sense of belonging as community members (Wither, 2001). 
Also, teachers and school principals hold an active agency 

role in the development of the local curriculum (Jatuporn, 
2022). Accordingly, previous research employed such  
a process for establishing a local curriculum. Briefly,  
the process includes documentary research, field research 
with in-depth interviews, focus groups, observations,  
and workshops to design the content and learning activities 
(Jatuporn, 2023; Sahasewiyon, 2004; Wither, 2001).
	 In Thailand, local curricula are implemented alongside 
the national curriculum. It can be designed as part of 
specific subjects taught in the core curriculum. On the 
other hand, it can be created as an additional curriculum 
for students. However, it is found that the first option has 
received more focus. Specifically, within the range of  
a local context, including local culture, history, geography, 
traditions, and wisdom have been studied in the Northern 
(Sahasewiyon, 2004) and Northeastern regions (Chusorn 
et al, 2014). Such examples emphasize the essence of the 
local knowledge that Thai students should acquire.
	 Sustained human resource development for tourism 
in rural destinations is necessary (Kokkranikal & Baum, 
2002). A local curriculum can be used as a mechanism 
to enhance students’ knowledge, skills, and attitudes 
that will lead to creating tourism-based entrepreneurial 
ideas, e.g. for gastronomic tourism (Suanpang et al, 
2022) and marketable skills for students who live in 
tourism destination (Addison & Taumoepeau, 2016). 
This research aims to further extend the knowledge about 
how a local curriculum can not only be used to preserve 
Thailand’s cultural traditions for the next generations but 
also to increase local tourism.

Methodology

	 This research employed a qualitative research 
methodology using an action research approach. Action 
research was mainly employed in prior research that 
aimed to develop a local curriculum (Sahasewiyon, 
2004), while participatory action research in particular 
is well suited for research into education and community 
development (MacDonald, 2012). 

Study Site

	 In terms of size, Suratthani (Figure 1) is Southern 
Thailand’s largest city. Geographically, the same-named 
province connects the Andaman Sea and the Gulf of 
Thailand. Suratthani is a well-known tourist destination 
with a variety of attractions including natural, historical, 
and local ways of life. Among those, Koh Samui Island is 
famous for international tourists.
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However, there are fundamental concerns that need to be 
addressed and improved upon, including the availability 
and quality of residents’ knowledge, especially of  
the younger generation, tourist activities-what to do  
and see, and collaboration among stakeholders.  
The school selected as the pioneer school in the research 
is Wat Wiangsa School, which is an elementary school.

Research Process

	 The research process was designed to take into 
account the local curriculum development’s requirement 
to support individual teachers, school districts, 
community group workshops, and school-community 
collaboration (Wither, 2001). According to the action 
research approach (Sahasewiyon, 2004), the following 
details describe the data collection process applied in this 
research.
	 1. Two initial meetings were arranged before data 
collection. Firstly, a focus group meeting was arranged 
with the school principal, teachers, and curriculum scholars 
of Wat Wiangsa School. The objectives of this meeting 
were to inform them about the research project and allow 
the curriculum scholars to determine which class to select 
for the project. Secondly, a meeting was held to inform 
the residents of the Muang Wiang community about the 
project and how they could be involved. 
	 2. Documentary research was done prior to field 
research to collect information about the Muang Wiang 
community’s resources to be used as the basis for the 
local curriculum content.
	 3. Field research was conducted to further explore 
the community’s resources that could be developed to 
promote local tourism in particular. Moreover, in-depth 
interviews with a range of key informants were held. 
Triangulation was performed to check the credibility of 
the findings. The details about key informants and data 
were collected in this section. 
	 4. After the data on the tourism-related resources of 
the community were gathered, a workshop was organized. 
During this stage, the teachers played a significant role. 
They worked together with experts to analyze and create 
the curriculum content to be aligned with the national 
curriculum. Furthermore, they designed the learning 
activities that would be applied to the teaching at the 
determined locations with local tourism resources.
	 5. The local curriculum was assessed. The teachers, the 
local wisdom experts, and the researchers collaborated to 
arrange four selected learning activities in the community 
as designed during the workshops. The purpose was to 
evaluate the effectiveness of the learning activities offered 

Figure 1	 The location of Suratthani Province
Source: Nations online (2021)

Figure 2	 The location of Muang Wiang, the study site 
Source: Thai Tour Infor (2022)

	 Muang Wiang (Figure 2) is one of the ancient cities 
in Suratthani Province. Historically, it was part of a 
trading route in the Srivijaya Empire era. Nowadays,  
Muang Wiang is a quiet city, but rich in historical 
evidence and local wisdom. This brings the opportunity 
for the city to be developed into a tourist destination. 
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in the curriculum. Focus group feedback was collected, 
along with an assessment of students’ satisfaction with 
the activities. Lastly, the teachers and the researchers 
prepared the local curriculum booklet for the school. 
	 6. Finally, a forum was hosted by the researchers at 
the schools to provide the results of the research into the 
local curriculum development and its implementation. 
All involved key informants and parents were invited 
to participate. They were asked to provide further 
opinions on the management of the curriculum. The data 
collected at this stage were analyzed for further research 
suggestions.

Data Collection 

	 Four research instruments were used for data collection.  
For qualitative approach such as action research,  
it is necessary to collect data using a range of methods 
(Sahasewiyon, 2004). Purposive sampling was used to 
select the key informants and subsequently, convenience 
sampling was employed to recruit the participants at the 
final step of data collection. In total, there were 26 key 
informants. Table 1 presents the details of data collection.

Data Analysis

	 As proposed by Jamieson (2016), the following 
four-step data analysis was conducted. Firstly, for 
data preparation, collected audio-recorded data from 
interviews and focus groups were transcribed and 
formatted. Also, at this stage, we anonymized the data by 
giving the participants individual code names. Secondly, 
during the data immersion stage of the research, we 
carefully reviewed all textual data again and formed the 
themes we were expecting to find following the research 

objectives (Pope et al, 2000). The four main themes were 
the alignment with the subjects of the national curriculum, 
local tourism resources, curriculum management, and 
stakeholder roles. The third step was the coding, during 
which the transcript was marked and the data analyzed 
by interpretation. Lastly, the patterns and relationships 
between themes were analyzed and interpreted, e.g. the 
relationships between stakeholders’ roles in developing 
the local curriculum.
	 To ensure that data analysis was reliable, three 
key aspects were considered. Firstly, for credibility, 
during the forum conducted as described above in 
the research process topic, participants were asked to 
confirm the authenticity of the transcriptions. Secondly, 
for dependability, interview schedules were set clearly, 
and plain examples of the codes were explained to the 
participants. Finally, for transferability, even though the 
findings of qualitative research cannot be generalized, 
these results could be applied to the development of local 
curricula within other contexts.

Results

	 Findings from the demographic data showed that 
the majority of informants were female (69%). The 
average age was 45 years old. As displayed in Table 1, 
14 informants worked in the government sector: 10 of 
them were teachers and 4 were government officers. The 
other 12 informants were local residents. Most of them 
were farmers while 5 among those were classified as local 
philosophers. The study revealed the research results 
according to the two objectives: the developed local 
curriculum and a linkage model showing the relationship 
between the local curriculum and local tourism.

Table 1	 Data collection 
Key informants Data collection

Five local wisdom experts A field survey was used to collect data about tourism-based resources in 
the community. Photos and symbols were also recorded. 
(Step 2 of research process)
Semi-structured interviews were conducted along with a field survey using 
a purposive selection process. (Step 3 of research process) 

The principal and nine teachers Participant observation was conducted by the researchers during the learning 
activities at selected sites in the communities. Furthermore, focus group 
feedback was gathered after each learning activity to evaluate the designed 
curriculum. (Step 4–5 of research process)

-	 One principal 
-	 Nine teachers
-	 Five local wisdom experts
-	 Two local government agencies 
-	 Two primary educational service area office agencies 
-	 Seven residents (parents)

Semi-structured questions were used to collect data during the final forum. 
All stakeholders were purposely selected apart from the seven resident 
parents who were selected through a convenience sampling method. 
(Step 6 of research process)
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Local Curriculum Supporting Local Tourism

	 Based on step 2–5 of the data collection process, 
the local curriculum content was analyzed and 
systematized to be in accordance with the national 
curriculum for grade four students. Learning activities 
for each subject were designed to be conducted at 
local tourism attractions by local wisdom experts 
with the involvement of a teacher and facilitator.  
The results indicated that the local curriculum was aligned 
with the national curriculum and introduced content  
relevant to the local context while meeting the 
learning needs. In a local context, it was found that 
the Muang Wiang community was rich in tourism-
based resources, and these were classified into five 
learning stat ions;  Sufficiency economy-based 
agriculture, blacksmithing, traditional massage and 
herbal plants, Wat Wiangsa (an ancient temple with 
historical relics from the Srivijaya empire era), and  
a local dance called Nora, with cultural world heritage 
status. A full curriculum content was handed over to 
the school. Here, Table 2 shows a summary of the 
curriculum. The teachers designed lesson topics relevant 
to the subjects and learning activities were arranged in the 
community. The findings showed the coherence between 
the national curriculum (NC), local curriculum (LC), 
and local tourism-based learning sites (LT). Teachers 
designed the learning activities that allowed students to 
learn with the local experts of each local tourism site.

	 A linkage model for the local curriculum and local 
tourism development
	 Based on step 6 of data collection process, Figure 3 
illustrates the roles of the stakeholders in a linkage model 

for the local curriculum and local tourism development. 
The details are as follows:
	 The role of the school: The principal supported  
local curriculum development designed in this research 
in four ways. Firstly, she fully agreed to deploy  
a central education policy in which the school designed 
the local curriculum to support the community’s  
needs. Secondly, for implementation, the teachers 
associated with the school along with local members 
and parents were involved in the project. Thirdly,  
it was important that the school supported the teachers 
in terms of time, knowledge, and skills for executing  
the curriculum and teaching facilities, as well as  
providing the appropriate budget. Finally, the school 
monitored and evaluated the effectiveness of the local 
curriculum. Here are the examples of key informants’ 
opinions. 

Table 2	 Examples of the coherence between the national curriculum (NC), local curriculum (LC), and the local tourism-based 
learning sites (LT) 

Subject Domain (NC) Content (NC) Lesson Topic (LC) Local Tourism Site (LT)
Sciences Biological sciences Parts of flowering plants Sufficiency economy-based agriculture

Physical sciences Mass and weight Blacksmithing 
Arts Music Musical instruments A local dance called Nora, a cultural 

world heritageLocal ways of life and local songs 
and music

Dance Basic dance posture
Health education Health promotion and 

disease prevention
Foods and health products Thai massage and herbal plants

Body growth Muscles and bones
Thai language Principles of  Thai language Words A local dance called Nora (Poetry is a part 

of Nora dance), a cultural world heritageHistory Thai history Historical periods and local history 
Social studies, 
religions, and cultures

Religions, 
morals, ethics

Ordinance Wat Wiangsa (old temple with historical 
relics from the Srivijaya empire era)

English Language Language and its relation to 
other subjects

Vocabulary All five local tourist sites

Figure 3	 A linkage model showing the relationship between 
stakeholders in the local curriculum and local tourism 
development

LC

Knowledge content-

Learning activities

LT

Tourism resources-

Tourist activities

Teachers
Local wisdom

experts 

School University

Students

Educational service area
 

Local government
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	 “It is a responsibility of the school to design 
a leaning environment where the students will 
be taught by local or folk philosophers. Local 
knowledge can be integrated in relevant subjects 
based on current assessment criteria.” 

(Aphichatagul, J., personal communication, February 6, 2023).

	 “It is possible to encourage teachers to integrate 
the local knowledge with current subjects’ 
contents, and we participated in this research 
project to design a local curriculum. However, 
we need support, especially financial support 
from local government agencies to arrange field 
trips. What we have been doing is inviting local 
philosophers to the classroom. In this way, it costs 
us nothing because all local philosophers are 
willing to support us for free.”

(Unsia, P., personal communication, February 6, 2023).

	 The role of teachers: Teachers played a significant 
role in developing the curriculum. They selected the 
content, designed the learning activities, and evaluated 
students’ outcomes. At the development stage, the 
teachers also collaborated with local wisdom experts. 
The teachers reflected that they needed further support for 
improvement in designing learning activities. Also, they 
expressed time concerns because teachers in small schools 
had to teach many subjects and were also responsible for 
all administrative work and documentation.
	 “I designed learning activities by taking students 

to Wiang temple to learn about local traditions 
which are related to core subjects of national 
curriculum called local traditions. Therefore,  
I think having a local curriculum based on local 
knowledge can support students’ learning about 
their own communities.”

(Thanalapsagul, T., personal communication, February 6, 2023).

	 The role of the community: Local wisdom experts or 
local wisdom teachers held key roles in the development 
of the local curriculum and its implementation. They 
possessed the body of knowledge and, in particular, 
that of the local variety as described in Table 2. This 
local knowledge could also be utilized to develop future 
tourist attractions. They worked together closely with 
the teachers in designing the learning activities, and 
also, held teaching roles themselves at the tourism 
sites. Furthermore, they worked with other groups of 
community stakeholders, such as parents and local 
leaders to propose the community’s needs for the school’s 
consideration.

	 “Local residents need to be involved and support 
the local curriculum because it is the way to 
groom our kids a sense of citizenship. When local 
people can create jobs and make money from 
community resources, they will not move out. 
Furthermore, it can prevent a land sell for outside 
investors in the long run.”

(Thongnop, S., personal communication, February 6, 2023).

	 “The integrative local curriculum will be useful 
when local communities and its stakeholders have 
been involved. Local philosophers take account 
as teachers, for examples.” 

(Nakkhwan, A., personal communication, February 6, 2023).

	 The role of students: From observations during 
the field trip, it was found that some of the grade four 
students seemed to have the skills of being a local youth 
guide. Therefore, the derived knowledge from this 
local curriculum and further training about tour guiding 
could enhance their opportunities to work with the local 
wisdom experts in the tourism industry.
	 The role of the higher education institution:  
In Suratthani Province, there are two government 
universities. In the past, the universities were not 
significantly involved in the Muang Wiang community’s 
development. However, the results revealed a strong 
suggestion from the community’s internal stakeholders 
for the universities to take into account the community’s 
needs. The universities should be involved in supporting 
both local curriculum improvement and local tourism 
development. A range of training courses should be 
provided according to the community’s needs. Also, the 
universities could design a field trip for undergraduate 
students to learn from and about the community.
	 The role of the education service area office:  
It was found that the success of using a local curriculum 
required the educational service area office to connect it 
with the national curriculum. The educational service area 
office should work closely with the school to improve the 
teaching quality of teachers. Most importantly, it should 
be a major responsibility of the educational office to 
encourage other schools to create local curricula for other 
types of community development.
	 The role of the local government: Finally, the results 
showed the inadequacy of both teaching equipment 
and facilities and basic tourist infrastructure in the 
Muang Wiang community. All groups of stakeholders 
agreed that it should be the responsibility of the local 
government to offer support in terms of budget allocation 
and participation in a school’s goals and policy setting. 
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At the same time, the local government could also 
collaborate with the universities on two fronts: Support 
the universities’ projects and nominate the university to  
a committee for local tourism development.
	 “The local municipality arranges a range of 

projects relevant to local wisdoms every year. 
We invite teachers to participate. For example, 
we organized a youth local guide project which 
teachers and students were involved in, and 
we invited local philosophers as speakers. 
Obviously, we cannot allocate budget directly to 
the school; however, we can support the school 
through our annual projects. Also, we can support 
transportation to take students to learn at the 
local philosophers’ places.” 

(Tirapan, J., personal communication, February 6, 2023).

Discussion

	 The local curriculum designed for the Wat Wiangsa 
school in the Muang Wiang community contained five 
specific types of content that met the content standards 
and objectives based on a linear approach strategy 
(Wither, 2001). Afterward, learning activities were 
created by the teachers. The curriculum represented the 
local community’s need to conserve local wisdom as well 
as to promote local tourism in the future. Among the five 
types, one was sufficiency economy-based agriculture as 
is generally found in the core curriculum of Thailand. Two 
types highlighted the uniqueness of local wisdom in the 
Muang Wiang community, namely, traditional massage 
and herbal plants and blacksmithing. The third type was 
related to a local dance of Southern Thailand, called 
Nora-a cultural world heritage. These types supported 
the findings that a local curriculum should embrace the 
specific identity of each regional culture (Sahasewiyon, 
2004). The final type is about the historical relics from the 
Srivijaya empire era found near a school in Wat Wiangsa. 
The temple is at the heart of the establishment of local 
wisdom and the source of the learning activities (Chusorn 
et al., 2014). Several types of tourism were suggested for  
the community to be promoted as tourist attractions and  
activities, e.g. agritourism, wellness, and education tourism.
	 In terms of the prism of sustainable development 
model (Stenberg, 2021), the findings from this research 
highlighted three out of four types of capital of the 
Muang Wiang community, including man-made, 
social, and human capital. Therefore, a local tourism-
based curriculum was created as a tool to enhance the 
community’s sustainable development in all dimensions. 

However, insufficient collaboration from stakeholders 
was found to be a barrier. This research proposed  
a model to link stakeholder groups in implementing 
a designed curriculum to develop local tourism.  
We considered teachers, wisdom experts, and students  
as key internal stakeholders of a school’s local curriculum. 
Wisdom experts are the key persons in the community 
who can lead and encourage the younger generation to 
participate in and sustain community tourism projects 
(Ratanapongtra et al, 2020).
	 Educational service area administrators, local 
government, and universities located in the province 
provided prominent external support for the local 
curriculum-local tourism activities. While the role of 
the local government as the public sector was identified 
(Zapata & Hall, 2012), the roles of private organizations 
are not mentioned in this research. However, public-
private collaboration in promoting the learning and 
teaching of the local community to support local tourism 
is necessary (Chusorn et al., 2014; Zapata & Hall, 
2012). We suggested the university plays a linkage role 
between these two sectors along with its traditional role 
of developing tourism skills and knowledge for local 
people (Ratanapongtra et al., 2020). Also, a positive 
collaboration should be practiced between the local 
government and the university in developing a sustainable 
curriculum (Jamal et al., 2011). Furthermore, a university 
can work with a school and other local groups to develop 
local tourism activities and attractions for educational 
tourism experiences for visitors (Tomasi et al, 2020). 
Students and local experts should be trained as local 
guides.

Conclusions and Recommendations

	 This research resulted in a local curriculum designed 
to educate local community members at every level about 
the opportunities to improve the quality of their life, as 
well as their family, the community, and the country 
by utilizing local tourism as a tool. The content of the 
curriculum and the relevant learning activities were the 
result of local knowledge gained in the community 
where the school was located. A series of lesson topics 
defined in the local curriculum was aligned with six 
subject domains of the national curriculum. At the same 
time, to support local tourism, five learning stations of 
local community resources were designated as teaching 
areas. Furthermore, the integrative model showing the 
relationship between stakeholders’ roles in managing the 
local curriculum was proposed.
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	 The management implications of the research that 
was focused on the local curriculum development process 
along with a management model that supported local 
tourism were as follows; (1) Besides the basis of learning 
subjects according to the national curriculum, the content 
offered in the local curriculum could be used as a basis for 
the narrative of tour guides; (2) the proposed management 
model suggested the involvement of all stakeholder 
groups. Highlighted were the roles of the school’s principal 
and teachers in executing the curriculum. In doing so, the 
urgent need for financial support from the local government 
was raised by the school staff and residents; and (3) On a 
practical note, universities should regularly organize 
educational trips in the community. Also, the universities 
could play a bridging role between the community and 
tourism providers, such as local tour operators and hotels. 
Tour operators, for example, could use the community’s 
knowledge in designing their new tour programs.  
The pupils who studied the local curriculum could 
be involved in tourist activities as local youth guides. 
According to the integrative local curriculum model,  
local human resources would be sustainably developed.

Limitations and Recommendations for Future Research 

	 It is acknowledged that this research has a limitation 
as tourism experts, such as professional tourist guides, 
destination management company agencies, and local 
government tourism agencies were not included as informants 
in the study. However, this issue leads to a recommendation 
for future research to assess the marketing potentials of  
local tourism program of Muang Wiang community from 
both demand and supply sides. In addition, the extension of 
local curriculum implementation should be applied in other 
schools to evaluate the effectiveness in terms of students’ 
learning of both local contents and core subjects.
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