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Abstract

The COVID-19 pandemic significantly disrupted global education, compelling 
educators to rapidly adapt to remote learning environments. This study 
examines the experiences of higher education teachers in the Cagayan Valley, 
Philippines, during this unprecedented shift. Utilizing a phenomenological 
research design, ten educators were interviewed to explore the personal 
and professional challenges they faced, including technological difficulties, 
mental health concerns, and student engagement issues. Findings reveal that 
while the abrupt transition posed substantial obstacles—such as adapting 
teaching methodologies and ensuring assessment integrity—educators also 
demonstrated resilience and innovation. Coping mechanisms ranged from the 
adoption of blended learning strategies to increased collaboration among peers. 
The study highlights the critical need for educational institutions to develop 
frameworks for crisis management, ensuring better preparedness for future 
disruptions. This research informs effective strategies that can enhance the 
educational landscape in times of crisis, ultimately promoting a more adaptable 
and resilient educational system.

© 2026 Kasetsart University.

Article Info

Article history:
Received 01 November 2024
Revised 02 January 2025
Accepted 20 January 2025
Available online 08 May 2026

Keywords: 
Covid-19,
Philippines,
post pandemic,
quality education,
teachers’ experiences

Introduction 

	 The emergence of the Novel Coronavirus (COVID-19) 
in late 2019 brought unprecedented changes to all aspects 
of human life. The rapid transmission of the virus forced 
societies worldwide to alter their daily routines and 
interactions drastically. Activities once considered routine 
were abruptly curtailed as the virus spread, compelling 
people to exercise extreme caution in public spaces. 

Face masks, face shields, and alcohol became everyday 
essentials, and paranoia around social interactions grew 
as the health risks became more evident.
	 The fear surrounding COVID-19 was amplified by the 
alarming rise in cases, the increasing number of deaths, 
and the overwhelming strain on healthcare systems 
worldwide. Vulnerable groups, such as the elderly, 
children, pregnant women, and those with pre-existing 
health conditions, were particularly at risk, making the 
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pandemic a source of widespread anxiety. COVID-19 
was first detected in Wuhan, China, in late 2019 (Adil et al., 
2021), and its rapid transmission forced countries to close 
their borders and enforce stringent health protocols to 
safeguard public health.
	 News reports and social media platforms flooded 
people with images and stories of the virus’s deadly 
impact, particularly its effect on the respiratory system. 
Although extensive research has been conducted to 
trace the origins of the virus and explore ways to boost 
immunity, a definitive explanation of its origin remains 
elusive. Vaccines were developed to combat the virus 
and its variants, but the threat persists, prompting 
governments and health experts to emphasize preventive 
measures and social distancing.
	 The pandemic’s impact extended far beyond 
health, permeating various aspects of society, including 
education. In an effort to limit social contact and mitigate 
the spread of the virus, governments worldwide imposed 
lockdowns, prompting educational institutions to close 
their doors. The sudden transition to remote learning 
posed significant challenges for both teachers and 
students. Educators had to quickly adapt to new modes 
of instruction, often sacrificing the quality of education 
as traditional pedagogies gave way to online platforms.  
The psychological toll of these changes was profound, 
with many teachers reporting mental health struggles 
linked to the stress of transitioning to remote teaching 
(Santiago et al., 2023). This disruption led to a dramatic 
shift in the education sector, where learning and teaching 
were reshaped by the demands of a global crisis (Lizana 
et al., 2021).
	 For teachers in higher education, the pandemic 
presented a unique set of challenges. They were not 
only tasked with navigating new teaching modalities but 
were also deeply concerned about the well-being of their 
students. Student welfare, always a priority, became even 
more critical as the pandemic demanded resilience and 
adaptability in the face of an ever-changing educational 
landscape. This crisis underscored the importance of 
flexibility in higher education, pushing institutions and 
educators alike to innovate and adapt to the new normal 
(Sobral et al., 2021).
	 In the Cagayan Valley region of the Philippines, 
the COVID-19 pandemic had a profound impact on 
educational institutions. When the government mandated 
the closure of schools and universities, the region 
responded swiftly, though the transition was not without 
difficulties. With the pandemic striking in the middle 
of the academic year, schools and universities were left 
scrambling to adjust, relying on preliminary assessments 

to evaluate students’ academic performance. At that 
time, the primary concern was not grades or instructional 
quality but ensuring the safety of students and faculty 
amid an unfolding global health crisis.
	 As the pandemic persisted, it became clear that 
educational institutions needed to find long-term 
solutions to continue delivering quality education. Higher 
education institutions in the Philippines, like many 
around the world, embraced remote learning, recognizing 
the lasting impact of the pandemic on the education 
system. This shift to virtual classrooms highlighted the 
necessity of investing in technology and infrastructure 
that could support online learning during crises, ensuring 
continuity in education despite external disruptions.
	 This study aims to explore the recovery mechanisms 
adopted by higher education teachers during the 
pandemic. By examining their experiences and coping 
strategies, the study seeks to develop a framework for 
crisis management that can serve as a guide for educational 
institutions in future emergencies. Understanding how 
teachers navigated the challenges of the COVID-19 
pandemic is crucial in crafting effective responses to 
similar unprecedented events in the future.

Research Questions  

	 1.	 How did the Covid-19 pandemic impact educators’ 
professional and personal lives?
	 2.	 What challenges did educators face while adapting 
to the sudden shift in teaching modalities during the 
pandemic?
	 3.	 What specific problems arose for educators 
regarding technology, mental health, and student 
engagement in the new learning environment?
	 4.	 What coping mechanisms and strategies did 
educators develop to navigate the difficulties presented 
by the pandemic?

Methodology

Research Design 
 
	 This study employed a phenomenological research 
design, which is widely used in qualitative research to 
explore and describe the lived experiences of individuals 
in specific contexts (Moustakas, 1994). Phenomenology 
allows researchers to delve into the subjective experiences 
of participants, focusing on how they interpret and make 
sense of a particular phenomenon (Vagle, 2018). In this 
case, the study explored the experiences of teachers 
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during the COVID-19 pandemic, specifically how 
the pandemic affected their professional and personal 
lives. A descriptive approach was integrated within the 
phenomenological design to capture the details of these 
experiences and the impact of the pandemic on the 
educational system in the Philippines. This design was 
deemed appropriate as it allowed for a comprehensive 
understanding of the phenomenon, going beyond surface-
level observations to uncover deeper insights (Deocadez  
& Gayoles, 2022). The study was conducted in Region 
II, Philippines, from January 2022 to November 2023, 
ensuring that the participants’ experiences were collected 
in a relevant temporal and geographical context.

Population and Sampling

	 The research utilized purposive sampling, a non-
probability sampling technique often employed in 
qualitative research to select participants who have 
firsthand experience with the phenomenon under 
investigation (Palinkas et al., 2015). This method allowed 
the researcher to intentionally choose teachers who could 
provide rich, detailed insights into their experiences 
during the COVID-19 pandemic. The eligibility criteria 
included: (1) teachers from higher education and 
vocational institutions, (2) fluency in Filipino, English, 
or their local dialect, and (3) a willingness to participate 
in the study. The sample size was determined by data 
saturation, a concept used in qualitative research to 
indicate the point at which no new information or themes 
are emerging from the data (Fusch & Ness, 2015). 
This study reached data saturation after interviewing 
10 participants. However, if additional insights were 
needed, the researcher was prepared to continue 
interviews until the data fully captured the essence 
of the teachers’ experiences. Saturation is crucial in 
phenomenological research, ensuring that the collected 
data are comprehensive and reflective of the diversity of 
the participants’ experiences (Guest et al., 2020).

	 Research instrument 
	 The primary tool for data collection was a semi-
structured interview guide, which is commonly used in 
qualitative research to balance structure with flexibility 
(Kallio et al., 2016). Semi-structured interviews allow 
researchers to ask predetermined questions while also 
probing further into participants’ responses, facilitating 
a deeper exploration of their experiences. The interview 
questions were designed to elicit open-ended responses 
about the teachers’ perceptions of the COVID-19 
pandemic and its impact on their teaching practice. 

Key questions included: “How would you describe 
COVID-19?” and “How has the pandemic changed 
your life as a teacher?” These broad questions were 
supplemented by more probing inquiries such as “What 
challenges did you face during the pandemic?” and “How 
did you cope with the transition to remote teaching?” 
Probing questions help to uncover detailed and nuanced 
information that participants may not immediately 
volunteer (Adebayo et al., 2023). This method ensured 
that the data collected were rich and contextually  
relevant.

Data Collection

	 Data were gathered through face-to-face interviews, 
which are a primary means of collecting qualitative data 
and allow for direct interaction between the researcher 
and participants Sula and Hoxha, (2025). To ensure 
accuracy in capturing participants’ responses, interviews 
were audio-recorded, with participants’ consent, for later 
transcription and analysis. Informed consent was obtained 
from each participant before the interview, as required by 
ethical research standards (Bhandari, 2021). Participants 
were made fully aware of the study’s objectives, the 
voluntary nature of their participation, and their right 
to withdraw at any point. Ensuring participants’ privacy 
and confidentiality is critical in qualitative research, as 
it fosters trust and encourages more honest and open 
responses (Orb et al., 2001). The researcher took measures 
to protect participants’ identities by anonymizing their 
responses and ensuring that all data were securely stored. 
Additionally, the interviews were conducted in settings 
convenient for the participants, respecting both their 
time and comfort. The interviews lasted approximately 
45 minutes each, providing sufficient time to explore the 
participants’ experiences without causing undue fatigue.

Data Analysis

	 The data collected in this study were analyzed 
using the Modified Van Kaam Method of Analysis of 
Phenomenological Data, as outlined by Moustakas (1994). 
This method is widely used in phenomenological research 
to systematically analyze and interpret participants’ lived 
experiences. The analysis began with the transcription 
of each interview, followed by a detailed review of 
the transcripts to identify significant statements that 
captured the essence of the participants’ experiences. 
These statements, known as meaning units, were then 
grouped into thematic clusters, which reflected shared 
patterns across the participants’ experiences. Imaginative 
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variation was employed to explore the underlying 
structures of these experiences, allowing the researcher 
to move beyond surface-level descriptions to uncover 
deeper meanings. The final step involved synthesizing the 
textural and structural descriptions into a comprehensive 
account of the participants’ experiences, ensuring that 
the analysis was both rigorous and reflective of the 
complexities of the phenomenon (Deocadez & Gayoles, 
2022; Lim, 2025).

Results and Discussion   

	 The Covid-19 pandemic significantly affected all 
aspects of society, including education, forcing educators, 
students, and institutions to adapt swiftly to an entirely 
new learning environment. The following section 
presents the results derived from interviews conducted 
with teacher participants, exploring their experiences, 
perspectives, and the challenges they encountered during 
the pandemic. The findings are organized into four major 
themes, each accompanied by subthemes that represent 
specific elements of the participants’ experiences: (1) 
Knowledge about the Covid-19 Pandemic, (2) Challenges 
Faced on the Situation, (3) Problems Brought by the 
Pandemic, and (4) Coping Mechanisms.

Knowledge About the Covid-19 Pandemic

	 This theme explores the participants’ understanding 
of the pandemic and their perspectives on its impact on 
their professional and personal lives. The participants 
shared diverse perspectives on how the Covid-19 
pandemic affected their daily lives and work as educators. 
Many acknowledged that it was a historical moment 
that disrupted routines and imposed social restrictions. 
This disruption also extended to education, where the 
immediate shift from face-to-face to online learning was 
both overwhelming and challenging. 

	 One participant, R01, described the pandemic as both 
a challenge and an opportunity: 
	 “It’s a challenge because there was an abrupt 

change in the educational landscape… but also an 
opportunity for us to innovate and deliver things 
despite distance learning.”

	 Another participant, R02, shared the difficulty 
of starting a teaching career in the middle of the  
pandemic:
	 “It was a real challenge because I was a fresh 

graduate at the time.”

	 Some participants highlighted positive outcomes, 
such as the acceleration of technological advancement 
and communication tools (R05):
	 “Technology has expedited, making communication 

easier, even for those in far-flung areas.”
	 These insights reflect a common theme of uncertainty 
at the beginning of the pandemic, followed by a gradual 
acceptance of the new normal and recognition of the 
necessity to innovate in the face of adversity.

Challenges Faced During the Pandemic

	 Participants discussed the unprecedented challenges 
they encountered as educators during the pandemic, 
specifically regarding the shifts in the educational system 
and pedagogy.
	 2.1. Changes in the Educational System
	 The sudden shift from traditional face-to-face teaching 
to online and blended learning required educators to 
adapt rapidly. Many teachers struggled with the abrupt 
changes, especially in terms of technology integration, 
assessment methods, and student engagement.
	 R01 emphasized the difficulty of adapting teaching 
and assessment practices to an online setting:
	 “The assessment is very challenging… we need to 

devise ways to ensure students are truly learning. 
We’re not always sure if the students are doing the 
work themselves or if they’re copying answers.”

	 Other participants shared similar struggles in finding 
effective teaching strategies in the early days of online 
learning. R02 noted:
 	 “I spent the first few months experimenting 

with different delivery methods. By the end 
of the semester, I realized students were more 
engaged when involved in hands-on activities, 
even online.”

	 Despite these challenges, educators exhibited resilience 
by continuing to explore various pedagogical approaches. 
Adopting blended learning became a widespread strategy 
to address the need for flexibility in teaching.
	 2.2. Readiness of Students to Return to Face-to-Face 
Classes
	 A significant concern raised by participants was the 
readiness of students to return to face-to-face learning 
after months of online education. Many teachers observed 
that students faced difficulties in adjusting to the new 
realities of physical classrooms, especially with the 
financial burdens associated with commuting, boarding, 
and purchasing necessary learning tools.
	 R03 explained the increased financial strain on 
students:
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	 “Students now need to spend on gadgets, fare, and 
boarding houses, which weren’t concerns during 
online learning.”

	 R05 noted that leniency during the pandemic might 
have impacted the reliability of grades:
	 “During the pandemic, we couldn’t give failing 

grades… this leniency affected the reliability of 
assessments during that time.”

	 These responses illustrate the complexities of 
transitioning back to traditional learning environments, 
as both teachers and students had to adjust to the new 
expectations and challenges posed by the post-pandemic 
scenario.

Problems Brought by the Pandemic

	 This theme focuses on the factors that challenged 
the participants in delivering their role as educators, 
particularly in terms of technology and the readiness of 
both teachers and students.
	 3.1. Technological Gaps and Challenges
	 The pandemic revealed stark inequalities in access 
to technology, with many students lacking the necessary 
devices and reliable internet connections to participate 
fully in online learning. These technological challenges 
greatly affected the delivery of lessons and the ability to 
engage students effectively.
	 According to R02:
	 “There was no best modality at first. I had to 

experiment with different strategies because the 
technological gap among students was a huge 
issue.”

	 Participants also noted that many teachers, especially 
older ones, struggled with integrating technology into 
their pedagogy. While younger teachers may have been 
more tech-savvy, they still faced challenges in navigating 
the intricacies of online platforms for educational purposes.
	 3.2. Emotional and Mental Strain
	 The abrupt shift in the education system also led to 
emotional and mental strain for both teachers and students. 
The constant uncertainty and the pressure to deliver 
quality education under challenging circumstances took a 
toll on the mental health of many educators.
	 R01 shared:
	 “The abrupt change was difficult for teachers. 

We had to blend our knowledge of teaching with  
technology, and not everyone was ready for that.”

	 These findings highlight the need for additional 
support, both technological and emotional, to help 
educators cope with the pressures brought about by the 
pandemic.

Coping Mechanisms

	 Despite the numerous challenges, the participants 
also demonstrated remarkable resilience by developing 
coping strategies to adapt to the new normal.
	 4.1. Resiliency Amidst the Pandemic
	 Participants frequently mentioned resilience as a 
key coping mechanism. Training and support from 
educational institutions helped teachers adjust to the 
demands of online learning. One participant, R05, 
mentioned:
	 “There were a lot of training programs available 

on learning management systems, and thanks to 
online platforms, we were still able to meet our 
students.”

	 The shift to online learning taught educators to be 
dynamic and responsive to changes. R06 expressed how 
adaptability became an advantage:
	 “The use of online classes allowed me to be 

adaptable. While some found it difficult, I saw it 
as an opportunity for convenience.”

	 This adaptability reflects the broader theme of 
resilience, where educators found ways to persevere 
despite the difficulties posed by the pandemic.
	 4.2. Adaptability and Flexibility
	 The final subtheme emphasizes the importance of 
adaptability and flexibility in overcoming the challenges 
of the pandemic. The responses from the participants 
underscore the necessity of being open to change, learning 
new skills, and maintaining a positive mindset throughout 
the crisis.
	 R06 shared:
	 “One challenge we continue to face is the need 

to adapt to new situations, but having a positive 
mindset helped me cope.”

	 R01 also emphasized the importance of continuous 
learning for teachers, especially in terms of integrating 
technology into their teaching:
	 “For new teachers, it’s essential to keep learning 

and blending technology with traditional teaching 
methods. For older teachers, retooling and 
learning new technology is necessary.”

	 These insights highlight that the pandemic, while 
difficult, also served as a learning experience, fostering 
flexibility and growth in both personal and professional 
contexts.
	 The results of this study illustrate how the Covid-19 
pandemic dramatically altered the educational 
landscape.  Educators were forced to navigate 
unprecedented challenges, including adapting to new 
teaching modalities, addressing technological gaps, and 
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supporting students through the transition to and from 
online learning. However, the findings also reveal the 
remarkable resilience and adaptability of teachers in the 
face of adversity. The pandemic provided opportunities 
for innovation in pedagogy and highlighted the critical 
need for flexibility in the education system. Ultimately,  
the experiences shared by the participants underscored the 
importance of preparedness, technological competence, 

and emotional resilience in overcoming future challenges 
in education.
	 Table 1 presents the thematic analysis of participants’ 
experiences during the Covid-19 pandemic. The themes 
were derived from in-depth analysis of participants’ 
narratives capturing their lived experiences, challenges, 
and coping mechanisms throughout the pandemic  
period. 

Table 1	 Thematic analysis of participants’ experiences during the Covid-19 pandemic
Theme Subtheme Description Example Statements

1. Knowledge 
About the 
Covid-19 
Pandemic

1.1.	Perspective on the 
Covid-19 Pandemic

Participants shared diverse 
perspectives on how the pandemic 
disrupted routines and imposed social 
restrictions, emphasizing the historical 
significance of the event.

“It’s a challenge because there was an abrupt 
change in the educational landscape… but also an 
opportunity for us to innovate and deliver things 
despite distance learning.” (R01)  
“It was a real challenge because I was a fresh 
graduate at the time.” (R02)

1.2. Positive 
Technological 
Advancements

Participants noted the pandemic 
accelerated the adoption of 
technology in education, improving 
communication.

“Technology has expedited, making 
communication easier, even for those in far-flung 
areas.” (R05)

2. Challenges 
Faced During 
the Pandemic

2.1. Changes in the 
Educational System

The shift from traditional face-to-face 
teaching to online learning required 
rapid adaptation by educators.

“The assessment is very challenging… we need to 
devise ways to ensure students are truly learning. 
We’re not always sure if the students are doing the 
work themselves or if they’re copying answers.” 
(R01)  
“I spent the first few months experimenting with 
different delivery methods.” (R02)

2.2. Readiness of 
Students to Return 
to Face-to-Face 
Classes

Concerns about students’ readiness 
to return to physical classrooms, 
exacerbated by financial burdens and 
leniency during online learning.

“Students now need to spend on gadgets, fare, and 
boarding houses, which weren’t concerns during 
online learning.” (R03)  
“During the pandemic, we couldn’t give failing 
grades… this leniency affected the reliability of 
assessments during that time.” (R05)

3. Problems 
Brought by the 
Pandemic

3.1. Technological Gaps 
and Challenges

Inequalities in access to technology 
hindered effective participation in 
online learning for students and 
teachers.

“There was no best modality at first. I had to 
experiment with different strategies because the 
technological gap among students was a huge 
issue.” (R02)

3.2. Emotional and 
Mental Strain

The abrupt changes led to emotional 
and mental strain for educators, 
affecting their ability to deliver quality 
education.

“The abrupt change was difficult for teachers. 
We had to blend our knowledge of teaching with 
technology, and not everyone was ready for that.” 
(R01)

4. Coping 
Mechanisms

4.1. Resiliency Amidst 
the Pandemic

Resilience emerged as a key coping 
mechanism, supported by training and 
institutional assistance for educators.

“There were a lot of training programs available 
on learning management systems, and thanks to 
online platforms, we were still able to meet our 
students.” (R05)

4.2. Adaptability and 
Flexibility

Adaptability became crucial for 
educators to navigate challenges, 
emphasizing the importance of a 
positive mindset.

“The use of online classes allowed me to be 
adaptable. While some found it difficult, I saw it 
as an opportunity for convenience.” (R06)  
“One challenge we continue to face is the need 
to adapt to new situations, but having a positive 
mindset helped me cope.” (R06)

4.3. Continuous 
Learning and 
Innovation

The pandemic highlighted the 
necessity of continuous learning and 
blending technology with traditional 
teaching methods.

“For new teachers, it’s essential to keep learning 
and blending technology with traditional teaching 
methods. For older teachers, retooling and 
learning new technology is necessary.” (R01)
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	 The thematic analysis of educators’ experiences during 
the Covid-19 pandemic reveals critical insights that extend 
beyond individual challenges and triumphs. The theme of 
knowledge about the pandemic emphasizes the duality of 
crisis and opportunity that many educators experienced. 
This aligns with the concept of “adaptive leadership,” which 
emphasizes the ability of individuals and organizations 
to navigate uncertainty and foster innovation (Heifetz 
& Linsky, 2002). Educators recognized the need for  
a paradigm shift, moving away from traditional methods 
toward more innovative practices that could enhance 
student learning in a remote environment. The notion 
that crises can catalyze change is supported by Fullan 
(2020), who asserts that the pandemic served as a wake-
up call, pushing educators to reevaluate their pedagogical 
approaches. As educational systems begin to recover 
and adapt, policymakers need to leverage this newfound 
knowledge, investing in training programs that promote 
flexible teaching methodologies that combine face-to-face 
and online learning. Future research could investigate the 
long-term impacts of these adaptive practices on student 
outcomes, particularly in diverse educational settings.
	 The theme regarding the challenges faced during 
the pandemic highlights systemic issues that have long 
been present in education but were exacerbated by the 
crisis. The sudden transition to online learning exposed 
significant inequities in access to technology, a finding 
echoed by Amirova et al. (2023) and Laufer et al. (2021), 
who noted that the digital divide has profound implications 
for educational equity. This awareness calls for immediate 
action from educational policymakers to ensure that all 
students have access to the necessary resources for online 
learning. Policies that promote technology equity, such 
as subsidizing internet access and providing devices for 
underserved populations, are crucial in mitigating these 
disparities. Moreover, as Koris, R., & Pál, Á. (2021) point 
out, the need for reliable assessment practices during 
times of crisis is paramount. Therefore, future research 
should explore the effectiveness of various assessment 
strategies in remote learning environments and how they 
can be adapted to ensure fairness and validity in evaluating 
student performance.
	 The emotional challenges that emerged during the 
pandemic signify the importance of addressing mental 
health and well-being in education. Agyapong et al. (2022) 
documented increased levels of stress among educators, 
emphasizing the need for comprehensive mental health 
support systems within schools. Educational leaders 
and policymakers must prioritize the integration of 
mental health resources into the curriculum and staff 
training. Additionally, the recognition that emotional 

support plays a vital role in educator effectiveness should 
inform future policy developments, ensuring that mental 
health resources are not merely reactive but proactively 
embedded within educational institutions. Research 
should further explore the long-term effects of the 
pandemic on educators’ mental health and the efficacy of 
various support programs in promoting well-being.
	 The resilience and adaptability demonstrated by 
educators during the pandemic highlight the necessity 
for ongoing professional development that fosters these 
skills. As noted by Hwang et al. (2021), educators who 
engaged in training programs reported feeling more 
equipped to handle the demands of online teaching. This 
suggests that continuous professional development should 
be a fundamental aspect of educational practice moving 
forward. Policymakers should consider creating structured 
pathways for professional growth that incorporate both 
technological training and pedagogical strategies, ensuring 
educators are prepared for future disruptions. Moreover, the 
adaptability shown by educators could serve as a valuable 
model for students, promoting a culture of resilience that 
extends beyond the classroom. Future research could 
examine the effectiveness of resilience training programs 
for both educators and students, assessing their impact on 
academic performance and overall well-being.

Conclusion and Recommendation

	 The COVID-19 pandemic has had a profound and 
lasting impact on educational institutions, particularly 
in Region II, Philippines. The sudden shift from routine 
operations to restrictive protocols and eventually to the 
new normal forced educators to rethink their approaches 
to teaching. This study explored the lived experiences 
of teachers in higher education during the pandemic 
and illuminated the challenges and opportunities they 
encountered. Teachers described the pandemic as a period 
of immense difficulty, characterized by new problems and 
disruptions to the educational system. However, these 
adversities also catalyzed innovation, pushing educators 
to adopt new teaching methods and embrace technology 
in ways they had not previously considered. The study 
revealed that, despite the overwhelming challenges, 
teachers were able to demonstrate resilience by continuing 
their work and adapting to changing circumstances. 
Furthermore, it highlighted the important role of 
flexibility and adaptability in education, emphasizing 
the need for diverse pedagogical strategies to meet the 
varied needs of students. As observed, many students also 
struggled with financial issues but were eager to return to 
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face-to-face learning, valuing the in-person interaction 
with their teachers. Ultimately, the pandemic reinforced 
the necessity of resilience, innovation, and adaptability in 
both teaching and learning environments.
	 In light of the findings, several recommendations 
can be made to improve future educational practices. 
First, teachers should continue to develop flexibility 
and adaptability, as the future of education will likely 
involve further disruptions and rapid changes. Professional 
development programs that focus on crisis preparedness 
and innovative teaching strategies will be crucial to 
maintaining effective education. Second, higher education 
institutions must invest in technological facilities to ensure 
that digital tools and platforms are available for blended 
learning. Reliable internet access, comprehensive learning 
management systems, and sufficient training for teachers 
in these technologies are essential to maintaining continuity 
in education. Third, institutions should revise curricula to 
incorporate life skills training, helping students develop 
critical thinking, adaptability, and resilience in the face of 
future crises. Finally, schools should enhance their support 
systems for students, particularly in areas like financial aid 
and mental health services, to ensure that students can fully 
engage with their education despite external challenges.  
By adopting these measures, the education sector can be 
better equipped to navigate future uncertainties and continue 
to provide high-quality learning experiences for students.

Conflict of Interest

	 The author declares that there is no conflict of interest.

Acknowledgments

	 The author is grateful to Isabela State University - 
San Mariano Campus for financing the expenses of this 
research study.

References

Adebayo, S. B., Quadri, G., Igah, S., & Azubuike, O. B. (2023). Teaching 
in a lockdown: The impact of COVID-19 on teachers’ capacity to 
teach across different school types in Nigeria. Heliyon, 9(3).

Adil, M. T., Rahman, R., Whitelaw, D., Jain, V., Al-Taan, O., Rashid, F., 
Munasinghe, A., & Jambulingam, P. (2021). SARS-CoV-2 and the 
pandemic of COVID-19. In Postgraduate Medical Journal, 97(1144), 
110–116. https://doi.org/10.1136/postgradmedj-2020-138386

Agyapong B., Obuobi-Donkor G., Burback L., & Wei Y. (2022). Stress, 
burnout, anxiety and depression among teachers: a scoping review. 
Int J Environ Res Public Health, 19(17), 10706. https://doi.org/ 
10.3390/ijerph191710706

Amirova, A., Nurumov, K., Kasa, R., Akhmetzhanova, A., & Kuzekova, A.  
(2023, January). The impact of the digital divide on synchronous 
online teaching in Kazakhstan during COVID-19 school closures. 
In Frontiers in Education (Vol. 7, p. 1083651). Frontiers Media SA.

Bhandari., P. (2021). Ethical Considerations in Research | Types & 
Examples. https://www.scribbr.com/methodology/research-ethics/

Deocadez, R. G., & Gayoles, A. (2022). LM Emerging Adult Graduating 
Students Adapting to the COVID-19 Pandemic: A Phenomenological 
Study. Lond. J. Res. Humanit. Soc. Sci, 22, 29–60.

Fullan, M. (2020). Learning and the pandemic: what’s next?. Prospects, 
49, 25–28. https://doi.org/10.1007/s11125-020-09502-0

Fusch, P. I., & Ness, L. R. (2015). Are we there yet? Data saturation 
in qualitative research. The Qualitative Report, 20(9), 1408–1416. 
https://doi.org/10.46743/2160-3715/2015.2281

Guest, G., Namey, E., & Chen, M. (2020). A simple method to assess and 
report thematic saturation in qualitative research. PLOS ONE, 15(5), 
https://doi.org/10.1371/journal.pone.0232076

Kallio, H., Pietilä, A. M., Johnson, M., & Kangasniemi, M. (2016). 
Systematic methodological review: developing a framework for a 
qualitative semi-structured interview guide. Journal of Advanced 
Nursing, 72(12), 2954–2965. https://doi.org/10.1111/jan.13031

Koris, R., & Pál, Á. (2021). Fostering learners’ involvement in the 
assessment process during the COVID-19 pandemic: Perspectives 
of university language and communication teachers across the globe. 
Journal of University Teaching & Learning Practice, 18(5). https://
doi.org/10.53761/1.18.5.11

Laufer, M., Deacon B., de Brichambaut, P., Fecher, B., Kobsda, C.,  
&Hesse, F. (2021). Digital higher education: a divider or  
bridge builder? Leadership perspectives on edtech in a COVID-19 
reality.   International Journal of Educational Technology in  
Higher Education, 18, 51. https://doi.org/10.1186/s41239-021-
00287-6

Lizana, P. A., Vega-Fernadez, G., Gomez-Bruton, A., Leyton, B., 
& Lera, L. (2021). Impact of the covid-19 pandemic on teacher  
quality of life: A longitudinal study from before and during the  
health crisis.  International Journal of Environmental Research  
and Public Health, 18(7), 3764. https://doi.org/10.3390/ijerph 
18073764

Lim, W. M. (2025). What is qualitative research? An overview and 
guidelines. Australasian Marketing Journal, 33(2), 199–229. 

Orb, A., Eisenhauer, L., & Wynaden, D. (2001). Ethics in qualitative 
research. Journal of Nursing Scholarship, 33(1), 93–96. https://doi.
org/10.1111/j.1547-5069.2001.00093.x

Palinkas, L. A., Horwitz, S. M., Green, C. A., Wisdom, J. P., Duan, N., 
& Hoagwood, K. (2015). Purposeful sampling for qualitative data 
collection and analysis in mixed method implementation research. 
Administration and Policy in Mental Health and Mental Health 
Services Research, 42(5), 533–44. https://doi.org/10.1007/s10488-
013-0528-y.

Santiago, I. S. D., dos Santos, E. P., da Silva, J. A., de Sousa Cavalcante, Y., 
Gonçalves Júnior, J., de Souza Costa, A. R., & Cândido, E. L. (2023). 
The impact of the covid-19 pandemic on the mental health of teachers 
and its possible risk factors: a systematic review. International 
Journal of Environmental Research and Public Health, 20(3), 1747. 
https://doi.org/10.3390/ijerph20031747

Sobral, S. R., Silva, N. J., Cardoso, A., & Moreira, F. (2021). Eu27 
higher education institutions and covid-19, year 2020. International 
Journal of Environmental Research and Public Health, 18(11), 5963. 
https://doi.org/10.3390/ijerph18115963

Sula, G., & Hoxha, M. (2025). Sustaining Innovation: Teacher 
Perspectives on Content and Language Integrated Learning (CLIL) 
and Digital Tool Integration in Albanian Online Education. Computers 
and Education Open, 100328.

Vagle, M. D. (2018). Crafting phenomenological research (2nd ed.). UK. 
Routledge. https://doi.org/10.4324/9781315173474


	Unveiling the experience of teachers in educational parlance: The postpandemic era of Covid-19
	Abstract
	Introduction
	Research Questions

	Methodology
	Research Design
	Population and Sampling
	Research instrument

	Data Collection
	Data Analysis

	Results and Discussion
	Knowledge About the Covid-19 Pandemic
	Challenges Faced During the Pandemic
	Problems Brought by the Pandemic
	Coping Mechanisms

	Conclusion and Recommendation
	Conflict of Interest
	Acknowledgments
	References

	List of Table
	Table 1 Thematic analysis of participants’ experiences during the Covid-19 pandemic




