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Abstract

The purposes of this study were to 1) create an English instructional model focusing on language
communication fluency, 2) investigate the effects of English instructional model on English speaking fluency of
NRRU students who study the subject “communication 2” in the first semester of academic year 2019, and
3)examine students’ opinion towards studying English through an English instructional model focusing on
speaking fluency. Population consisted 120 students from three classrooms of Nakhon Ratchasima Rajabhat
University students studying the subject “ Communication 1” at the first semester of academic year 2019.
Samples were 40 students selected by purposive sampling. They were taught through the process of teaching
communication through reading and storytelling (TCRS). This technique could answer the purpose of research.
Moreover, the characteristics of population were in accordance with research purposes. This was an
experimental research design. Eight weeks were spent on this research. The instruments were (1) the
questionnaire related to students’ problems about the English instruction, (2) classroom observation, (3) semi-
structured interview, and (4) English speaking ability test (pre-test and post-test. The scores of English speaking
ability were analyzed and interpreted statistically in terms of mean (X"), standard deviation (S.D.), and t-test
(pretest and posttest) with the criterion of 60%.

The results of the study showed as follows:

The results of this research showed effectiveness of the TCRS Approach from the posttest and
satisfaction of students who studied the subject “communication 1” in the first semester of academic year 2019.
The results of the effects in learning English through the TCRS Approach on English speaking ability of
students were concluded that students could improve their speaking skill. The English speaking ability of
students after using the TCRS Approach was higher than the pretest score at the statistical significance at .05.
The average score of the pretest was 9.53 and posttest was 15.33. Students had the highest posttest score in
vocabulary with the mean was 3.93, but their average lowest score was 3.71 in comprehension. However,
students could improve their fluency, pronunciation, comprehension, and vocabulary, their average
improvement’s score was 5.81 with the improvement percentage of 17.59 after learning through the TCRS
Approach. Students’ satisfaction through the use of the TCRS Approach was in high satisfaction ( = 4.18, S.D.
=0.81).
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Introduction

There are numerous languages spoken throughout the world, but English is the most
widely spoken and used foreign language for communication among people from all over the
world, as well as a tool for learning in all fields. It is also the most widely spoken language
on the planet. Furthermore, it is the most widely used and communicated language
internationally and globally, and it is frequently used as a means of communication between
people who speak different native languages. It is also taught as a foreign language in Thai
schools. (Punpurk, S. &Mahpunthong, 2012:19 Johnson, K. (2005:79-89, Jin,2008:67).

Communication is ability of speakers to convey their ideas and information through
creation of visual representations. The ability of communication consists of discussion,
speeches, presentations, interpersonal communication and many other varieties. It is true that
in order to make face to face communication more effective and efficient, speakers use both
the body language and voice tonality to make their communication understood. Thus, it can
say that both factors play a vital role for making the communication comprehensively
understood by capturing the attention of the listeners and connect with them. Thus,
communication is a skill or ability by which meaning is assigned and conveyed in an attempt
to create shared understanding. The ability also requires a vast repertoire of skills for
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comprehensive understanding of collaboration and cooperation such as interpersonal
processing, listening, observing, speaking, questioning, analyzing, gesturing and evaluating
leading to avoidance of barriers to successful communication including message overload
and message complexity (Johnson, K. (2005:79-89, Jin,2008:67). After the implementation of
the ASEAN Economic Community in 2015, some people in Thailand including
undergraduate learners may encounter both crises and opportunities if they still have a
problem of communicating to ASEAN members including foreigners. They would be left
behind other countries rather than be able to take the advantages of the AEC over other
ASEAN countries in terms of geographical features, weather, races and cost of living.
Foreign languages, English in particular, are Thai people's big problem including
undergraduate learners. Teachers should have a concrete move towards preparing for the
AEC communication as soon as possible. The researcher was motivated to find a very
effective approach to developing their speaking skills regularly in the context of their
interests by the aforementioned problem of higher secondary school learners' speaking
ability. This should be meaningful and applicable to their everyday communication. As a
result, the researcher is eager to apply the TCRS innovation in developing learners' natural
process of speaking ability in a real-world setting. This method can help students not only
practice speaking in class, but also adapt the language to their everyday lives. The learners
will participate in the steps of speaking training and lessons that are provided and prepared in
a contextual manner to guide them in practicing speaking ability based on language
development.

As a result of my own teaching experiences, | draw on my practical and theoretical
knowledge to try to solve the problem of teaching conversational English to undergraduate
students by using the TCRS approach which were adapted from two approaches, CLT
(Communicative language teaching) and TPRS (Teaching Proficiency through Reading and
Storytelling). This method was developed to encourage students to improve their public
speaking skills by putting them to use in real-world situations.

Objectives

1. To create an English instructional model focusing on language communication
fluency.

2. To investigate the effects of English instructional model on English speaking
fluency of NRRU students who study the subject “communication 1” in the first semester of
academic year 2019.

3. To examine students’ opinion towards studying English through an
English instructional model focusing on speaking fluency.

Significance of Research

1. Students who learn English through the English instructional model focusing on
speaking fluency will be skillful in language communication and have good opinion on
studying English focusing on communication.

2. The finding will be a guideline and will probably be beneficial to those who are
involved in finding a better way of improving students’speaking ability in and outside the
classroom.

Hypotheses
1. Post test scores on speaking fluency of students who are taught by the English
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Instructional Model are higher than the pre-test scores?
2. Scores of opinion on studying English of students who are taught by the English
Instructional Model (EIM) is positive.

Scope of the Study

Developing the English Instructional Model (EFLIM) focusing on English
language communication fluency is designed to apply the mixed methodology, that is,
qualitative and quantitative research. The scope of the study will be as follows:

1. The content of research is related to the subject entitled “communication 17,
code 001003 in the first semester of academic year 2019. The English Instructional Model
(EFLIM). will be involved in (1) AEC economics, (2) AEC education, (3) AEC society
focusing on the weak and strong points of AEC countries, and (4) AEC population.

2. Population, and samples
Population consists 120 students from three classrooms of Nakhon
Ratchasima Rajabhat University students who study the subject “communication 1” at the
first semester of academic year 20109.

Samples are 40 students selected by purposive sampling. They will be taught
through the process of teaching communication through reading and storytelling (TCRS).

3. Research Variables

3.1 Independent variable refers to a way of teaching communication through
reading and storytelling (TCRS).

3.2 Dependent variable refers to the fluency of English communication of
students through the process of 10 speaking test items through the process of teaching
communication through reading and storytelling (TCRS) focusing on language fluency

4. Three research instruments will be used to collect the data. They are (1) focus
group interview, (2) speaking test, and (3) questionnaires.

The questionnaire in this study will be a type of closed-ended questions, open-
ended questions, and five-point Likert weighed scales (Kumer, 1999). There are two parts.
The first part contains subjects' general information. While, the second part develop learners
English speaking competence.

4.1 Assessment of accordance and properness of teaching communication
through reading and storytelling (TCRS).

4.2 10 items of pretest and posttest language communication with the criteria of
validity.

Conceptual Framework

The research entitled “Creating an EFL Instructional Model Emphasizing Speaking
Fluency (EIM) focusing on language communication” consists of one framework which is
related to English instructional model based on the knowledge of ASEAN economics,
community (education, society, economics, and population). This study is a one group pre-
test and post-test design. It aims to investigate the effects of the TCRS approach on the third
year students’ fluency and examine their opinions towards speaking fluency.

Definition of Terms

1. Fluency refers to the ability to speak English automatically, smoothly,
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naturally, and effortlessly at an appropriate speed, without any unnatural pauses. In other
words, with comparison to native speakers’ speech, they don’t normally speak very fast, they
speak normally with plenty of naturally accepted pauses.
2. English Instructional Model refers to “Teaching Communication through
Reading, Role Playing and Storytelling” (TCRS) focusing on language communication. It
consists of a five-step practice (Adapted from Kramsch, 1986, Nunan, 1991, Shumin, 1997,
Savignon, & Berns, 1997, Riggenbach 1999, Murray, 2000, Harmer, 2005, David Alley and
Denise Overfield, 2008) as follows:
1)Teacher/student-oriented communication.
2) A story reading and a story retelling process.
3) Teacher-students communication, \
4) Student-student communication
5) Complete communication
3. Development refers to the process of producing or creating something new or
more advanced.
4.  Students’ opinion refers to thoughts or feeling of student about Teaching
Communication through Reading, Role Playing and Storytelling” (TCRS)

Figure 2: Research design

01 | X | 02
o1 represents the pre-test samples’ English speaking fluency before the treatment.
X represents a treatment which was an English instruction based on TCRS

02  represents the post-test of samples’ speaking fluency and their
opinion after the treatment

Research Instruments

This study was a pre-experimental research by using one experimental group. The
research aimed to 1) create an English instructional model focusing on language
communication, 2) improve speaking fluency of students who were taught by the TCRS
Approach, 3) investigate the effects of TCRS approach on English speaking fluency
of NRRU samples who studied the subject “communication 1” in the first semester of
academic year 2019 and, 4) examine samples’ opinion towards studying English through the
TCRS Approach focusing on speaking fluency. The instruments used for this study were
TCRS Approach, eight lesson plans, semi-structured interview, focus group discussion about
the TCRS Approach, and observation for samples’ speaking fluency.

There were two categories of research instruments: the instruments used in the
research procedure and the instruments used in data collection.
1. Instruments used in the research procedure

There were two steps of research procedures.

1.1 Studied concepts, instructional English approaches, documents, and
research related to speaking fluency.

1.2 Studied theories and research related to speaking fluency, assessment, and
evaluation to assure the validity of the research.

1.3 Created the lesson plan. The treatment instruments used in this study
consisted of 8 lesson plans of 6 topics ( two hours per a time). Each lesson plan was taught
for two periods in a week. The 16 hours of lesson plan were taught in 8 weeks. The lesson
plan consisted of 5 steps of teaching.
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1.3.1 Teacher/student-oriented communication. Teacher greets learners and the
learners practice the target language with their teacher as a conversational partner

1.3.2 A story reading and a story retelling process. Form groups of students with
the same number of people characters as in the story.

1.3.3 Teacher-students communication. The story will be retold by the teacher,
and students in each group act it out. Learners practice the target language with their teacher
as a conversational partner.

1.3.4 Student-student communication. Some of the better students take the
teacher’s role as narrator, and the acting process is repeated. Learners learn to negotiate
meaning with their partners in the classroom as well as how to generate meaning. They also
practice ways to communicate with their peers resulting in coming across natural
conversations.

1.3.5 Complete communication. Opportunities to initiate oral communication
are given to students. Small groups of two or three students are formed to create, describe a
new story and practice telling it in the small group. Individual students take turns retelling
the story to the other group members (Adapted from Kramsch, 1986, Nunan, 1991, Shumin,
1997, Savignon, & Berns, 1997, Riggenbach 1999, Murray, 2000, Harmer, 2005, David
Alley and Denise Overfield, 2008).

1.3.6 8 lesson plans based on AEC topics were presented to 3 experts of English
to check the accuracy of the contents, and steps of instructional process. Then, the 6 lesson
plans were revised and fixed based on 3 experts’ recommendations. The rating scale index
ranged from 1 to 4. Next was the item-objective congruence index as follows:

4 = Excellent
3 = Good

2 = Average
1 = Revise

The criteria of the evaluation form were as follows:
1.00-1.49 means that the lesson plan needed revision
1.50-2.49 means that the lesson plan was average
2.50-3.49 means that the lesson plan was good
3.50-4.0 means that the lesson plan was excellent

1.4 Set up a focus group by inviting 8 experts who were skillful in English
Instruction, especially language communication in order to discuss the best approach
focusing on speaking fluency.

1.5 The questionnaire contained 10- closed questions with the desired one-directional
rating scale (Kumar. 2005: 147-108). The content of the questions was adapted from the
questionnaire used by Lu Trong Tuan (2011:50-55). The questionnaire was presented to three
experts to check the accuracy of language and appropriateness of questions. The experts
were asked to rate each item for the content validity using the Likert scale. The questionnaire
was modified and revised according to the suggestions of the experts, before using it with the
samples. The tryout questionnaire was conducted with the students who were not samples.
The results of the questionnaire in the tryout were analyzed. Then, the questionnaire was
adjusted and made a complete questionnaire before giving to the samples.

The five rating scales of the questionnaire regarding students’ attitude was as
follows:

5 means Strongly Agree
4 means Agree

3 means Uncertain

2 means Disagree
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1 means Strongly Disagree
The criteria for interpretation of level by midpoint were as follows:
4.50-5.00 means Strong Agree
3.50-4.49 means Agree
2.50-3.49 means Uncertain
1.50-2.49 means Disagree
1.00-1.49 means Strongly Disagree

1.6. Evaluated the validity of the TCRS Approach focusing on speaking fluency by 3
experts. After this process, the TCRS Approach focusing on speaking fluency was fixed and
developed in order to be taught in the classroom.

1.7 Tried out the lesson plans with groups of students who were studying the
communication 2 from another classroom. After the tried out process, the lesson plans were
fixed and developed to suit the contents and times.

2. Instruments used in data collection
The instruments used in data collection were as follows:

2.1. Semi-structured interview form about English instructional model focusing on
English fluency. The items of interview were checked for validity by 3 experts.

2.2 Focus group discussion about English instructional model focusing on English
fluency. Eight experts on English language teaching were invited to discuss for the best
pattern of English instructional model.

2. 3. 6 lesson plans about English instructional model focusing on English fluency
which were checked for validity by 3 experts.

2. 4. Observation for development of samples’ speaking fluency.

2. 5. 10 items of language communication ability test

2. 6 Questionnaire aims to explore students’ opinions towards the TCRS Approach
focusing on speaking fluency after learning. The questionnaire had a total of 20 questions
with a Likert rating scale from 1-5 was assigned to the response that indicated the most
favorable attitude or strongly agree. and 1 to the response which indicated the least favorable
attitude or strongly disagree (Monsit Sittisomboon. 2007 : 101-102 ; Kumar. 2005 : 145-
151). Students took approximately 30 minutes to complete the questionnaire. They were
asked to answer questions relating to their opinion towards the TCRS Approach. The
questions had no right or wrong answer.

Data Collection

The data were collected with samples who studied the subject “communication 1” in
the first semester of academic year 2019 to investigate the effects of English instructional
model focusing on speaking fluency and the students’ opinion towards learning English
through the TCRS Approach. The study was conducted 16 periods/ 8 weeks with the sample
of 40 students. The learning stages were as follows:

At the beginning of the instruction, the samples were given the pre-test in order
to examine their pre-existing knowledge relating to English speaking fluency. This was
useful to help the researcher know their Basic English speaking ability and stimulated them to
understand the objectives of learning English through the TCRS Approach. While learning
they had done the activities following the TCRS Approach. The TCRS Approach lessons
were divided to 8 topics based on AEC topics. The lesson plan, which included five steps of
the TCRS Approach matched with three stages of speaking instruction; pre-speaking, while-
speaking and post- speaking.

At the end of teaching process, the samples had taken the post-test to examine the
effect of TCRS Approach on English speaking fluency again and completed the
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questionnaires to explore their opinion towards learning English through the TCRS Approach
with a five-step process to improve the fluency.

1) Teacher/student-oriented communication. Teacher greets learners and the learners
practice the target language with their teacher as a conversational partner.

2) A story reading and a story retelling process. Form groups of students with the
same number of people characters as in the story.

3) Teacher-student’s communication. The story will be retold by the teacher, and
students in each group act it out. Learners practice the target language with their teacher as a
conversational partner.

4) Student-student communication. Some of the better students take the teacher’s role
as narrator, and the acting process is repeated. Learners learn to negotiate meaning with their
partners in the classroom as well as how to generate meaning. They also practice ways to
communicate with their peers resulting in coming across natural conversations

5) Complete communication. Opportunities to initiate oral communication are given
to students. Small groups of two or three students are formed to create, describe a new story
and practice telling it in the small group. Individual students take turns retelling the story to
the other group members (Adapted from Kramsch, 1986, Nunan, 1991, Shumin, 1997,
Savignon, & Berns, 1997, Riggenbach 1999, Murray, 2000, Harmer, 2005, David Alley and
Denise Overfield, 2008).

Data Analysis

The research entitled “Creating an EFL Instructional Model Emphasizing Speaking
Fluency ” aimed to investigate the effects of English Instructional Model on English speaking
fluency of NRRU students who studied the subject “communication 1” in the first semester
of academic year 2019 and examine students’ opinion towards studying English through the
CRS Approach focusing on speaking fluency. Therefore, the results of this study were
presented in two parts below.

Part 1 : Students’ English speaking ability before and after the application of the

TCRS Approach.
Communication Reading and Story telling
role playing
T+Ss Read the Speech and
StS given story opinion
and role plavy expression
y4
D Speaking Fluency




131

Created by Thawascha Dechsubha based on CLT and TPRS, 2015
Fig.1 showed the process of the CRS Approach

According to the TCRS Approach, there was an interaction of teachers and students
from the first diagram. This meant that the teacher used English as the target language to
communicate with students. The second diagram (R) referred to reading and role-play .
Students role-played based on the given story. The third diagram referred to students’ ability
to express their speaking skill by retelling the story and acted based the story.

Table 1 showed the results of students’ speaking ability before and after the
application of the TCRS Approach.

Test N  Total scores X S.D. t df P
Posttest 40 20 15.33 1.93 9.86 32 .000
Pretest 40 20 9.53 4.12

*p < .05

Table 1 showed a significant differences in the scores for posttest (X = 15.33, SD =
1.93) and pretest (X =9.53, SD = 4.12) conditions ; t (32) =9.86, p =.000”. These results
showed that students’ speaking ability on the posttest was higher than the pretest with
statistical significance at .05.
Table 2 showed students’ English speaking ability in four aspects on the pretest and
posttest after the application of the CRS Approach.

Aspectsof English ~ Test N Total X  SD. t df p

speaking ability scores

Fluency Posttest 40 5 3.81 053 832 32 000
Pretest 40 5 247 112

_ Aspects of

English Test N  Total X SD. t df p

speaking ability scores

Pronunciation  Posttest 40 5 388 060 7.77 32 .000
Pretest 40 5 2.46 1.11

Comprehension Posttest 40 5 3.71 059 1033 32 .000
Pretest 40 5 2.19 0.96

Vocabulary Posttest 40 5 393 051 1021 32 .000
Pretest 40 5 241 1.04

*p < .05
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The results of table 2 showed that students’ speaking ability in four aspects:
comprehension, pronunciation, fluency, and vocabulary, posttest were higher than the pretest

with the statistical significance at .05.

Table 3 showed the average scores in four aspects of students’ English speaking
ability on the pretest and posttest after the application of CRS Approach.

English Sﬂﬁ?fﬂgg TOtaIAZF():f)CrteSSOf pretestMeaTaosttest Improvement
Fluency 5 2.47 3.81 1.34
Pronunciation 5 2.46 3.88 1.42
Comprehension 5 2.19 3.71 1.52
Vocabulary 5 241 3.93 1.52

Average 2.38 3.83 1.45

The group average of pretest and posttest were 2.38 and 3.83. Students’ speaking
ability had improved for all aspects such as fluency, pronunciation, comprehension, and
vocabulary. Students had the best score in fluency, and their average score was 2.47 for the
pretest. In contrast, they had the lowest average score in comprehension 2.19. The researcher
considered the mean scores of the posttest, students could do the highest score was 3.93 in
vocabulary. The lowest mean score that students got for the posttest was 3.71 in

comprehension

Conclusion

The results of this research showed effectiveness of the TCRS Approach from the
posttest and satisfaction of students who studied the subject “communication 2” in the first
semester of academic year 2015. The results of the effects in learning English through the
TCRS Approach on English speaking ability of students were concluded that students could
improve their speaking skill. The English speaking ability of students after using the TCRS
Approach was higher than the pretest score at the statistical significance at .05. The average
score of the pretest was 9.53 and posttest was 15.33. Students had the highest posttest score
in vocabulary with the mean was 3.93, but their average lowest score was 3.71 in
comprehension. However, students could improve their fluency, pronunciation,
comprehension, and vocabulary, they had the average improvement’s score was 5.81 with the
improvement percentage of 17.59 after learning through the TCRS Approach.

Students’ satisfaction through the use of the TCRS Approach was in high satisfaction
( =4.18,S.D. = 0.81). The researcher analyzed each item and their satisfaction was at the
highest level for the item number 17, “I think I have an opportunity to practice speaking
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English in class” ( = 4.42, S.D. = 0.79). The second high satisfaction was item number 4, 7,
and 12 which were similar in satisfaction. Students satisfied with three items at = 4.36, S.D.
= 0.70. The descriptions of item number 4 showed that “I know how to retell the stories
when | study English through the TCRS appraoch”. Item number 7 explained that stories
“events” encourage me to study English and I want to know more about stories”. Item
number 12 showed that “I have creative thinking when doing the role play activity”. While
the lowest level was item number 18, “I love to learn English through the TCRS Approach” (
=3.82,S.D. =0.95).

According to the open-ended of this questionnaire, all of 33 students responded to the
questionnaire. The results were explained in four categories. 1) The contents of lessons were
suitable, useful, and diverse for students. 2) Students preferred learning retelling story from
various techniques. Some students gave recommendations at the end of the questionnaire that
they enjoyed learning and getting more knowledge. Others wrote that they had creative
thinking when learning to retell the stories. 3) Students were interested and excited in
activities in the classroom to practice before retelling. They were involved in doing
brainstorming, role play, discussion about the stories, and retelling stories. 4) Students
satisfied that a teacher used the CRS Approach in the class, and they preferred learning
English more in the class. They also requested the teachers to use the CRS Approach in
teaching English classes because it was helpful in learning.

Discussion

The study could be discussed based on the thesis’s results as follows: The average
scores of students’ speaking ability of students after learning toward the TCRS Approach
were higher than before learning in the classroom. the TCRS Approach was an effective
supporting instruction promoting students’ speaking ability in this case. These could be
explained that the TCRS Approach could encourage students to learn and communicate more
effectively in the classroom. The results corresponded to Koskinen, et al. (1988: 892) who
explained that retelling was a useful teaching technique to encourage students in
communication and improve their oral language comprehension. In addition, several
activities also helped students were interested in learning. The learning process of story
retelling techniques helped to support students who participated all activities for lesson plans.
This could be explained that the classrooms speaking activities were necessary for teachers to
use the various activities to practice students in English speaking. Therefore, using classroom
activities was consistent with the concept of Harmer (2001 : 271-276), who argued that
teachers could use the various activities in teaching. Teaching students in English speaking
towards story retelling techniques by providing them more participation in the classroom
activities helped to develop students’ English speaking ability. However, the result of the
research from table 7 and 8 showed that students could do the best posttest’s score in
vocabulary with the mean of 3.93. The students understood vocabulary well, and they could
retell the plot, setting, character, the point of view, and the ending of the story with the
correct words. In contrast, students had the average lowest posttest’s score in comprehension
3.71 and the average lowest pretest score was 2.19 in comprehension. Students got the
lowest score in comprehension because it was difficult and students forgot the verb form.
They made some error in comprehension, but they could communicate in retelling the story
with the fluency in this study. This study could be clarified that students had the most skillful
in vocabulary. They had high skillful in communication by using vocabulary as a foreign
language. The curriculum mentioned that students needed to communicate about themselves,
families, schools, the environment, foods, beverages, free time and recreation, health and
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welfare, buying and selling, climate, education and occupational travel for tourism, services,
place, language and science and technology with a vocabulary of around 2,100-2,250 words
(Office of the Basic Education Commission. 2008 : 257). Students’ satisfaction toward the
use of the CRS Approach from table 11 showed high satisfaction ( = 4.18, S.D. =0.81). The
researcher analyzed each item separately and their satisfaction was at high satisfaction level
for all items. Students satisfied in learning English through the TCRS Approach. The open-
ended of this questionnaire has revealed as four categories. 1) The contents of lessons were
suitable, useful, and diverse for students. 2) Students prefer learning retelling story from
various techniques. Some students gave recommendations at the end of the questionnaire that
they enjoyed learning and getting more knowledge. Others wrote that they had creative
thinking when learning to retell the stories. 3) Students were interested and excited doing
activities in the classroom to practice before retelling. They were involved in brainstorming,
role play, discussions about the stories, and retelling stories. 4) Students satisfied that a
teacher used the TCRS Approach in the class, and they appreciated learning more English in
class. They also requested that the teachers should use the TCRS Approach when teaching
English in all classes because it was helpful in learning. Therefore, these results could
support that the TCRS Approach of this study had a positive effect for students. Moreover,
the effectiveness results of the study in using retelling techniques to develop English
speaking skill were similar to a number of studies that have been carried out.

Recommendation

1. Recommendations for this Study

The results of this research respond to the research hypothesis and reach the
research objectives. These results can offer to pedagogical recommendations for students,
teachers, and learning the program.

1.1 Recommendation for students, according to the outcomes of this study,
students can learn to retell the stories in their own words without copying from the original
text. Students learn from the TCRS Approach step by step until they can retell the stories.
This approach helps them to have the basic in reconstruct the stories. Students reveal that
they get the meaning and understanding text stories from the interlink events. These
techniques also help them to practice in creative thinking. Moreover, students are
encouraged to learn English and pay attention in the class. Mostly students can eliminate
their shy and they speak English more.

1.2 Recommendation for teachers, accordingly, teachers who are searching the
techniques to improve students’ speaking ability can use these beneficial results to help
students in the classroom. Teachers may select the adventure or mysterious stories beside life
and social stories and adding more feedback to develop students’ speaking for brainstorming
activity. Also, teachers can review grammar every time for students before learning the
stories, and students practice to make their own sentences and discussion in the class.
Students need their own grammar notebook to record and review their grammar knowledge.
Even though the TCRS Approach are rare in the teaching English classes in Thailand, the
results of this research should apply in practical reality with students.

1.3 Educational recommendation for learning program, due to the findings of TCRS
Approach increasing students speaking ability and students satisfy in learning, this approach
can be applied in the any learning program. It is challenge for teachers and students, and
these results are useful to show how the retelling techniques can be adopted into teaching
English to improve students spoken English. Thus, integration story retelling techniques in
the learning will help students to understand the stories easier.
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2. Recommendations for Further Studies
Recommendations suggested for further studies are as follows:
2.1 Conducting studies based on using the TCRS Approach to develop speaking
ability by digital storytelling.
2.2 Conducting studies based on the TCRS Approach in more classes and different
levels of students to explore their speaking focusing on fluency.
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