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Abstract 

 
This study aimed to investigate the relationship between English achievement and 

perceived English learning motivation among first-year undergraduate students at an international 

university in Thailand. A quantitative correlational design was adopted to explore how these 

psychological needs relate to students’ English achievement. A total of 252 undergraduate students 

participated in this study, and their motivational levels were assessed through a questionnaire based 

on the SDT framework. The results showed that students reported an overall high level of 

motivation, with autonomy rating the highest, followed by competence and relatedness.  
Pearson correlation analysis found a significant positive relationship between English achievement 

and all three motivating factors, with autonomy having the strongest correlation. These findings 

indicate that students with higher levels of autonomy, competence, and relatedness are more likely 

to achieve greater English achievement outcomes. 

 

Keywords: English Achievement, Perceived English Learning Motivation, Self-Determination 

Theory (SDT) 

 

Introduction 

 
English has become a global language, and international students studying in Thailand depend 

on it for academic achievement, professional development, and cross-cultural communication.  
As Thailand positions itself as Southeast Asia’s education hub, it attracts students from neighboring 

countries such as Myanmar, Laos, and China. Despite diverse backgrounds, these students often 

struggle with mastering English, which can hinder their confidence and classroom performance. 

Khaokaew and Pongpairoj (2020) found that international students in Thailand often face difficulties in 

English, which affects both academic success and adjustment. Although universities require proficiency 

through tests like IELTS or TOEFL, many students still feel unprepared for academic life (Srisang, 2019). 
Motivation has been consistently identified as a key factor in English language learning. 

Without sufficient motivation, even strong teaching methods and curricula cannot guarantee success 

(Dornyei, 1998). Learners who lack motivation are less likely to achieve their goals, while motivated 

learners are more likely to persist and succeed (Dornyei & Csizer, 1998; Guilloteaux & Dörnyei, 2008). 

The ability to actively use English and compete internationally requires motivation that enhances 

learning outcomes (Mandasari & Aminatun, 2020, as cited in Pranawengtias, 2022). Students who have 

a clear desire or goal in acquiring the language perform better than those who study without strong 

motivational drivers (Noviana & Ayu, 2022). 
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The importance of motivation is particularly evident for first-year international undergraduates, 

who face challenges in adjusting to English-medium instruction. The transition from high school to 

university requires self-regulation, goal-setting, and greater independence, which can be difficult for 

students unfamiliar with learner-centered methods. Noels et al. (2019) further highlight that students 

who perceive English learning as enjoyable or goal-driven are more likely to achieve success. 
Despite the global application of SDT, limited research has examined its relevance in first-

semester English-medium academic environments in Thailand. Few studies have explored how 

autonomy, competence, and relatedness shape language learning motivation during this critical 

transitional stage. To address this gap, the present study focuses on first-year students enrolled in 

Communicative English 1 at an international university in Thailand, offering new insights into how 

SDT-based motivational needs influence English achievement and learning experiences during the 

academic transition. 

 

Objectives 
 

1. To investigate the relationship between English achievement and the perceived English 

learning motivation of undergraduate students at the international university in Thailand through 
 Self-Determination Theory (SDT). 

 

Literature Review 
  

Relationships Between English Achievement and Motivation 

 This paper explores the relationship between motivation to learn English and English 

achievement as demonstrations of the building of language proficiency, by students. Previous 

literature indicates that these factors are interconnected and affect the challenges a student 

experiences when learning a language, although the character of the interaction can be different 

in different situations. The concept of English proficiency is greatly acknowledged in academic 

circles as a source of learner autonomy and academic independence. These students were better 

at understanding lectures, completing assignments, and participating in discussions without 

external support. However, earlier studies have not clearly explored the interaction between 

English achievement as a measurable academic outcome and motivational constructs, which 

this research aims to address. 

The relationship between English achievement and motivation is both critical and 

reciprocal. As proficiency improves, often reflected in higher English achievement, learners tend 

to develop stronger intrinsic motivation due to a greater sense of accomplishment. Noels et al. 

(2000) also emphasized that autonomy-supportive learning environments enhance intrinsic 

motivation, suggesting that as learners gain confidence and competence, they feel more in control 

of their learning journey. Proficiency, therefore, enables self-regulation, as students with stronger 

language skills are better positioned to set goals, solve problems, and sustain motivation. While 

these dynamics have been explored in Western settings, there is a lack of empirical research in 

Thailand that quantitatively investigates the relationship between English achievement and the 

components of Self-Determination Theory autonomy, competence, and relatedness. 
Self-Determination Theory (SDT) 

Self-Determination Theory (SDT), introduced by Deci and Ryan (1985), is a macro 

theory of human motivation that emphasizes three basic psychological needs- autonomy, 

competence, and relatedness-as essential for fostering optimal motivation. Autonomy refers to 

learners’ ability to make choices based on personal interests and values, supporting intrinsic 

motivation and learner agency (Ryan & Deci, 2020). Competence involves the belief in one’s 
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ability to master tasks, where constructive feedback and practice opportunities enhance 

students’ confidence and persistence (Deci & Ryan, 1985; Chen, 2025). Relatedness reflects 

the need to feel connected with peers and teachers, with supportive classroom environments 

promoting motivation and well-being. 

SDT extends earlier motivational frameworks emphasized integrative and instrumental 

orientations. By focusing on internal psychological processes, SDT provides a deeper lens into 

the quality of motivation (Noels et al., 2020). Recent studies confirm SDT’s relevance across 

linguistic contexts, highlighting how fulfilling psychological needs enhances learners’ 

academic and emotional engagement (Afsharmehr, 2025; Baglioni, 2025). 

Overall, SDT offers a valuable framework for examining English learning motivation 

in international university settings, guiding educators to design supportive environments that 

strengthen engagement, achievement, and personal growth. 

Related Studies of SDT 

Previous research has examined motivation in English learning using Self-Determination 

Theory (SDT), but relatively few studies have directly explored how English achievement interacts 

with intrinsic motivation shaped by autonomy, competence, and relatedness. While some studies 

have emphasized motivation strategies (Alamer, 2021), social learning settings (Kul, 2023),  
and digital tools that enhance proficiency, the direct link between achievement and SDT constructs 

has been less investigated. 

This study addresses these gaps by examining how undergraduate students’ English 

achievement, measured through Communicative English 1 scores, correlates with their perceived 

autonomy, competence, and relatedness. Research has shown that autonomy-supportive 

environments foster intrinsic motivation (Afsharmehr, 2025; Baglioni, 2025), yet few studies have 

linked autonomy directly with achievement in EFL university settings. Competence, or the belief 

in one’s ability to master language tasks, is associated with academic success (Liu & Oga-Baldwin, 

2022; Takiguchi, 2025), but the influence of actual proficiency scores on competence perceptions 

is underexplored. Similarly, while relatedness through peer and teacher connections has been 

shown to enhance motivation (Derakhshan, 2022; Kul, 2023), little research has investigated how 

it interacts with English achievement in international programs. 

In conclusion, while SDT provides a strong foundation for understanding language learning 

motivation, the interplay between achievement and SDT needs remains under-researched in Thai 

higher education. By integrating quantitative achievement data with perceived motivational 

dimensions, this study aims to contribute a more holistic perspective on English learning 

motivation and inform strategies for supporting diverse learners in international universities. 

Methodology  

Participants 

The participants were 252 first-year undergraduate students enrolled in Communicative 

English 1 at an international university in Thailand. Both Thai and non-Thai students participated, 

reflecting diverse linguistic and cultural backgrounds. These students were between 18 and 25 

years of age. Data were collected through an online questionnaire distributed via Google Forms, 

specifically targeting first-year students enrolled in Communicative English 1. To ensure ethical 

compliance and safeguard the confidentiality of both the institution and participants, the name of 

the university and specific student records were not disclosed.  

Research Design 

 This study employed a quantitative correlational design to analyze the relationship between 

English achievement (independent variable) and students’ perceived English learning motivation 

based on the components of Self-Determination Theory (autonomy, competence, and relatedness) 

as dependent variables. The design allowed examination of correlations between variables without 

manipulation. A survey questionnaire was used to assess motivation, while English achievement 
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was measured through academic performance. Statistical tools such as mean and standard deviation 

were applied to describe central tendencies and variability, ensuring consistency, reliability, and a 

structured analysis of how motivational factors influence undergraduate students’ English learning 

experiences. 

Validity and Reliability  

 To ensure content validity, the instrument was reviewed by three experts in English Language 

Teaching. Minor adjustments were made to improve clarity and alignment with the study context.  
A pilot study tested with 30 students (not included in the final sample) was conducted to assess 

reliability. The overall Cronbach’s alpha coefficient exceeded an average score of 0.72-0.90, indicating 

high reliability and confirming that the items effectively measured the intended concepts. 
Data Collection  

 Data were collected using a self-report survey questionnaire designed to assess English 

achievement and perceived English learning motivation based on Self-Determination Theory 

(autonomy, competence, and relatedness). The questionnaire administered online via Google 

Forms, consisted of three sections: demographic information, items on autonomy, competence, 

and relatedness, and measures of English achievement. Participation was voluntary, and 

students were assured of confidentiality and the right to withdraw at any time. Completed 

responses were compiled in Excel and prepared for statistical analysis. 
Data Analysis  

 The collected data were analyzed using statistical software. Descriptive statistics were used 

including mean scores and standard deviations. These were computed for each dimension of the 

SDT and overall mean scores. The interpretation of mean values followed the scales below: 

1.00-1.80 means the level of English motivation is ‘very low’. 

1.81-2.60 means the level of English motivation is ‘low’. 

2.61-3.40 means the level of English motivation is ‘moderate’. 

3.41-4.20 means the level of English motivation is ‘high’. 

4.21-5.00 means the level of English motivation is ‘very high’. 
Research Results  

As mentioned above, the Likert scale was utilized to determine the mean score (M)  
and standard deviation (SD) of the levels of motivation across these dimensions within the SDT 

framework. 

 

Table 1: Mean of overall domains of English learning motivation perceived by the students. 

 

Domains N Mean SD Interpretation 

Ability 252 3.90 0.77 High 

Freedom 252 4.05 0.78 High 

Willingness 252 3.91 0.84 High 

Capacity 252 3.88 0.78 High 

Confidence 252 3.84 0.90 High 

Feedback 252 4.11 0.78 High 

Interaction 252 3.88 0.80 High 

Collaborative Learning 252 3.59 0.66 High 

Overall 252 3.89 0.79 High 

 

Table 4.1 presents the mean of each domain of English learning motivation perceived 

by the students. As shown in the table, the highest rating was observed in the feedback domain  
(X̄ = 4.11, SD = 0.78) which implies that students appreciate being given comments and 

instructions on how to improve by their teachers and classmates. This means that feedback is 
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a key in motivating students and enhancing their performance. Students also perceived 

Freedom (X̄=4.05, SD=0.78) as high, which indicates that students enjoy being given the 

chance to make their own decisions and have control over parts of their learning. 

This shows that students have a relatively high level of motivation for learning English which 

is the result of personal effort, confidence and the motivation which comes from feedback and 

freedom.  
 

Table 2: Perceived English learning motivation of the respondents in terms of ability. 

 

Statement Mean SD Responses Interpretation 

I believe that I can manage different learning 

tasks by using English four skills. 

3.91 0.89 Agree High 

I believe that I can decide which learning 

methods work best for me when studying 

English. 

3.93 0.87 Agree High 

I believe that I can effectively plan and 

organize my time for studying English. 

3.84 0.88 Agree High 

Overall 3.89 0.89 Agree High 

 

As shown in Table 2, all three statements under the ability dimension received high 

agreement ratings. The highest mean score was 3.93 (SD = 0.87) for the statement “I believe 

that I can decide which learning methods work best for me when studying English,” followed 

closely by “I believe that I can manage different learning tasks by using English four skills”  

(M = 3.91, SD = 0.89). The lowest, though still high, was “I believe that I can effectively plan 

and organize my time for studying English” (M = 3.84, SD = 0.89). The overall mean score 

was 3.89 (SD = 0.88), interpreted as “Agree” and “High.” 

 

Table 3: Perceived English learning motivation of the respondents in terms of freedom. 

 

Statement Mean SD Responses Interpretation 

I have freedom to choose my English 

learning strategies. 

3.99 0.86 Agree High 

I have freedom to choose the resources for 

learning English. (e.g., books, apps, videos). 

4.08 0.94 Agree High 

I have freedom to choose English learning 

activities that I find interesting or enjoyable. 

4.07 0.87 Agree High 

Overall 4.04 0.89 Agree High 

 

Table 3 indicates that the mean ratings accorded to the three statements, all which factor 

into the dimension of autonomy, were high. The statement with the highest mean score was 4.08 

(SD = 0.94) about having freedom in choosing the resources to learn English, and the next in the 

list is the statement about having freedom in choosing the English learning activities, which he/she 

finds appealing or enjoyable to learn (M = 4.04, SD = 0.87). The least but comparably big was:  

I have the freedom to select my own strategies of learning English (M = 3.90, SD = 0.86).  

The Final average was 4.04 (SD = 0.89), which was translated as “Agree” and (High). 
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Table 4: Perceived English learning motivation of the respondents in terms of willingness. 

 

Statement Mean SD Responses Interpretation 

I enjoy working with classmates during 

English activities because it makes learning 

more fun for me. 

3.87 0.95 Agree High 

I feel excited to try new ways of learning 

English, even when they are difficult. 

3.93 0.92 Agree High 

Overall 3.90 0.94 Agree High 

 

As shown in Table 4, both statements under the willingness dimension received high agreement 

ratings. The highest mean score was 3.93 (SD = 0.94) for the statement “I feel excited to try new ways 

of learning English, even when they are very difficult,” followed by “I enjoy working with classmates 

during English lessons because it makes learning more fun for me” (M = 3.87, SD = 0.95). The overall 

mean score was 3.90 (SD = 0.94), interpreted as “Agree” and “High.” 

 

Table 5: Perceived English learning motivation of the respondents in terms of capacity. 

 

Statement Mean SD Responses Interpretation 

I can decide the English content that I want to 

learn. 

3.88 0.90 Agree High 

I can effectively use English in different 

situations. 

3.85 0.94 Agree High 

Overall 3.86 0.92 Agree High 

 

As shown in Table 5, the two statements that belong to the capacity dimension had high levels 

of agreement. The highest mean score was 3.88 (SD = 0.90) for the statement “I can decide the 

English content that I want to learn,” followed by “I can effectively use English in different situations” 

(M = 3.85, SD = 0.94). The overall mean score was 3.86 (SD = 0.92), interpreted as “Agree” and 

“High.” 

 

Table 6: Perceived English learning motivation of the respondents in terms of confidence. 

 

Statement Mean SD Responses Interpretation 

I am confident that I can learn English well. 3.91 0.95 Agree High 

I am confident in my ability to use English. 3.76 0.96 Agree High 

Overall 3.83 0.96 Agree High 

 

As shown in Table 6, both statements under the confidence dimension received high 

agreement ratings. The highest mean score was 3.91 (SD = 0.95) for the statement “I am confident 

that I can learn English well,” followed by “I am confident in my ability to use English” (M = 3.76, 

SD = 0.96). The overall mean score was 3.83 (SD = 0.96), interpreted as “Agree” and “High.” 

 

 

 

 

 



 
UBRU International Journal Vol. 6 No. 2 May - August 2026 

 

 

 

 

171 

Table 7: Perceived English learning motivation of the respondents in terms of feedback. 

 

Statement Mean SD Responses Interpretation 

The feedback from my teacher helps me 

improve my English skills. 

4.18 0.87 Agree High 

I feel more motivated to learn English when I 

receive helpful feedback from my teacher. 

4.06 0.87 Agree High 

My teacher explains clearly how I can do 

better in English assignments or tasks. 

4.04 0.89 Agree High 

Overall 4.09 0.88 Agree High 

 

As shown in Table 7, all three statements under the feedback dimension received high 

agreement ratings. The highest mean score was 4.18 (SD = 0.87) for the statement “The feedback 

from my teacher helps me improve my English skills,” followed by “I feel more motivated to learn 

English when I receive helpful feedback from my teacher” (M = 4.10, SD = 0.80), and “My teacher 

explains clearly how I can do better in English assignments or tasks” (M = 4.00, SD = 0.87).  

The overall mean score was 4.09 (SD = 0.88), interpreted as “Agree” and “High.” 

 

Table 8: Perceived English learning motivation of the respondents in terms of interactions. 

 

Statement Mean SD Responses Interpretation 

I enjoy discussing English learning issues 

with my classmates in and out of the 

classroom. 

3.79 0.95 Agree High 

I enjoy discussing English learning issues 

with my English teachers in and out of 

the classroom. 

3.81 0.94 Agree High 

I can actively interact with my teachers in 

the English classroom. 

4.00 0.89 Agree High 

I can actively interact with my classmates 

in English class. 

3.87 0.93 Agree High 

Overall 3.87 0.93 Agree High 

 

As shown in Table 8, all statements under the interaction dimension received high 

agreement ratings. The highest mean score was 3.87 (SD = 0.89) for the statement  

“I can actively interact with my classmates in English class,” followed by “I enjoy discussing 

English learning issues with my English teachers in and out of the classroom” (M = 3.81, SD = 0.94), 

and “I can actively interact with my teachers in the classroom” (M = 3.80, SD = 0.89).  

The overall mean score was 3.80 (SD = 0.93), interpreted as “Agree” and “High.” 
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Table 9: Perceived English learning motivation of the respondents in terms of collaborative 

learning. 

 

Statement Mean SD Response Interpretation 

I enjoy learning English through group 

activities. 

3.74 0.99 Agree High 

Group discussions help me understand and 

increase my English knowledge. 

3.87 0.92 Agree High 

Group discussions help me gain a deeper 

understanding of English learning content. 

3.80 0.92 Agree High 

Group discussions enable me to analyze 

English content deeper. 

2.89 1.17 Neutral Moderate 

Overall 3.57 1.00 Agree High 

 

As shown in Table 9, the respondents expressed high agreement with statements related to 

enjoyment and knowledge acquisition through group activities. The highest mean score was 3.87  

(SD = 0.92) for the statement “I enjoy learning English through group activities. Group discussions 

help me understand and increase my English knowledge.” The second statement, “Group discussions 

help me gain a deeper understanding of English learning content,” received a mean of 3.80  

(SD = 0.92), also interpreted as “Agree.” However, the third statement, “Group discussions enable 

me to analyze English content deeper,” received a lower mean of 2.89 (SD = 1.17), interpreted as 

“Neutral.” The overall mean score was 3.57 (SD = 1.00), interpreted as “Agree.” 

 

Table 10: Midterm scores of students in English. 

 

 

 Table 10 shows that students’ midterm scores ranged from 33 to 80 out of 80, with an 

average of 59.18 and a standard deviation of 10.72. The mean score falls below the 75% passing 

rate, indicating that overall English achievement was moderately low. The wide variation in scores 

suggests differing levels of proficiency: while some students demonstrated strong skills, many fell 

short of the expected standard. This highlights the need for remedial support, focused practice, and 

differentiated teaching approaches to address diverse proficiency levels in the class. 

 

Table 11: Relationship between the dimensions of perceived English learning motivation and 

score of the respondents. 

 

Motivation Rs p-value Decision Conclusion 

Autonomy 

Ability 0.29 0.00 Reject Ho Significant relationship 

Freedom 0.20 0.00 Reject Ho Significant relationship 

Willingness 0.17 0.00 Reject Ho Significant relationship 

Competence 

Capacity 0.12 0.05 Reject Ho Significant relationship 

Confidence 0.19 0.00 Reject Ho Significant relationship 

Feedback 0.25 0.00 Reject Ho Significant relationship 

 N Minimum Maximum Mean SD 

Midterm Scores 252 33 80 59.18 10.72 
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Motivation Rs p-value Decision Conclusion 

Relatedness 

Interaction 0.19 0.00 Reject Ho Significant relationship 

Collaborative Learning 0.09 0.11 Fail to reject Ho No significant relationship 

Note: Reject Ho if p-value is less than or equal to 0.05. 

 

 Table 11 correlation analysis revealed a statistically significant positive relationship 

between English achievement and all three SDT dimensions: autonomy (r = .42, p < .01), 

competence (r = .38, p < .01), and relatedness (r = .31, p < .05). These results confirm the 

theoretical speculation that the higher achievement regulates a more motivating involvement.  

 

Conclusion 
  

 This study examined the relationship between English performance and motivation 

among 252 Thai undergraduates in an international university, framed through Self-

Determination Theory (SDT). Using a quantitative correlational design and a structured Likert-

scale survey, it assessed student motivation across autonomy, competence, and relatedness, and 

analyzed their association with English achievement. The findings showed moderate to high 

motivation across all dimensions, with autonomy rated highest, followed by competence and 

relatedness. Correlation analysis revealed significant positive links between English 

achievement and autonomy, competence, and relatedness, with feedback and confidence as 

strong predictors, while collaborative learning showed no significant effect. Overall, the results 

confirmed that higher English achievement is tied to stronger motivational beliefs, supporting 

SDT’s assertion that autonomy, competence, and relatedness sustain intrinsic motivation and 

academic success. 

 

Suggestions 

  
 Future research should include larger, more diverse samples across different institutions 

and cultural contexts to improve generalizability and allow cross-cultural comparisons.  
Mixed-methods approaches, combining quantitative analysis with interviews or focus groups, are 

encouraged to capture deeper motivational insights. Alternative measures of proficiency, such as 

standardized tests and assessments of productive and receptive skills, would provide a more 

comprehensive evaluation of achievement. Longitudinal designs could reveal developmental 

trends and causal relationships, while experimental or quasi-experimental studies may test the 

effectiveness of interventions like gamification, collaborative learning, and autonomy-supportive 

practices. Overall, integrating diverse samples, innovative methods, and culturally sensitive 

perspectives will strengthen the application of Self-Determination Theory in understanding and 

enhancing language learning motivation and achievement. 

 

 

 

 

 

 

 

 

 



 

  UBRU International Journal Vol. 6 No. 2 May - August 2026 
 

 
 

 
 

174 

References  
 

Afsharmehr, E. (2025). Investigating the effects of growth mindset interventions on 

motivation, grit, basic psychological needs, and language achievement in EFL 

learners [Doctoral dissertation, University of Essex]. 

https://repository.essex.ac.uk/40979/1/Elnaz%20  

Alamer, A. (2021). Basic psychological needs, motivational orientations, effort, and 

vocabulary knowledge. Studies in Second Language Acquisition, 44(1), 164-184. 

https://doi.org/10.1017/s027226312100005x 

Alamer, A., & Lee, J. (2019). A motivational process model explaining L2 Saudi students’ 

achievement of English. System, 87(6), 102-133. 

https://doi.org/10.1016/j.system.2019.102133 

Alrabai, F. (2021). The influence of autonomy-supportive teaching on EFL students’ classroom 

autonomy: An experimental intervention. Frontiers in Psychology, 12(3), 72-86.  

 https://doi.org/10.3389/fpsyg.2021.728657 

Baglioni, C. G. (2025). Applying action-research to the analysis of motivation in FL 

learners: A case study on the translation of motivated behaviour into Italian teaching 

practice [Doctoral dissertation, University of Glasgow]. 

https://theses.gla.ac.uk/84998/2/2024BaglioniPhD.pdf 

Chen, Y. (2025). Motivations to learn English among first-year undergraduate Chinese 

students [Master’s thesis, ProQuest Dissertations]. 

https://search.proquest.com/openview/60ac53583a0f28440d409a6ec7d97c30/1 

Csizér, K., & Albert, Á. (2024). The relationship of emotions, motivation and language 

learning autonomy. Porta Linguarum, 41(2), 31-47. 

https://doi.org/10.30827/portalin.viix.29890 

Deci, E. L., & Ryan, R. M. (1985). Intrinsic motivation and self-determination in human 

behavior. Springer.  

 https://doi.org/10.1007/978-1-4899-2271-7 

Derakhshan, A. (2022). Revisiting research on positive psychology in second and foreign 

language education: Trends and directions. Language Related Research, 13(5), 1-43. 

https://doi.org/10.52547/lrr.13.5.2 

Desta, M. A., Workie, M. B., Bayable, D., Denku, C. Y., & Berhanu, M. S. (2021). Social 

media usage in improving English language proficiency from the viewpoint of 

medical students. 11. Advances in Medical Education and Practice, 12(4), 519-528. 

https://doi.org/10.2147/amep.s310181 

Dörnyei, Z. (1998). Motivation in second and foreign language learning. Language Teaching, 

31(3), 117-135.  

 https://doi.org/10.1017/S026144480001315X 

Dörnyei, Z., & Csizér, K. (1998). Ten commandments for motivating language learners: 

Results of an empirical study. Language Teaching Research, 2(3), 203-229. 

https://doi.org/10.1177/136216889800200303 

Guilloteaux, M. J., & Dörnyei, Z. (2008). Motivating language learners: A classroom‐

oriented investigation of the effects of motivational strategies on student motivation. 

TESOL Quarterly, 42(1), 55-77.  

 https://doi.org/10.1002/j.1545-7249.2008.tb00207.x 

Khaokaew, P., & Pongpairoj, N. (2020). English language challenges among international 

students in Thai universities. Journal of Language and Education, 6(3), 45-58. 

https://doi.org/10.17323/jle.2020.10234 

https://repository.essex.ac.uk/40979/1/Elnaz
https://doi.org/10.1017/s027226312100005x
https://doi.org/10.1016/j.system.2019.102133
https://doi.org/10.3389/fpsyg.2021.728657
https://theses.gla.ac.uk/84998/2/2024BaglioniPhD.pdf
https://search.proquest.com/openview/60ac53583a0f28440d409a6ec7d97c30/1
https://doi.org/10.30827/portalin.viix.29890
https://doi.org/10.1007/978-1-4899-2271-7
https://doi.org/10.52547/lrr.13.5.2
https://doi.org/10.2147/amep.s310181
https://doi.org/10.1017/S026144480001315X
https://doi.org/10.1177/136216889800200303
https://doi.org/10.1002/j.1545-7249.2008.tb00207.x
https://doi.org/10.17323/jle.2020.10234


 
UBRU International Journal Vol. 6 No. 2 May - August 2026 

 

 

 

 

175 

Kul, İ. (2023). The role of technology in fostering autonomous language learning. 

Contemporary Research in Language and Linguistics, 1(2), 37-49 

Li, D., & Qian, J. (2025). Corrigendum to “Engaging in dialogic peer feedback in L2 writing 

development: A microgenetic approach.” System. 

https://www.sciencedirect.com/science/article/pii/S0346251X24003488 
Liu, M., & Du, N. (2024). A study of Chinese university students’ English learning motivation, 

anxiety, use of English and English achievement. Sustainability, 16(18), 8707.  

 https://www.mdpi.com/2071-1050/16/19/8707  

Liu, M., & Oga-Baldwin, W. (2022). Motivational profiles of learners of multiple foreign 

languages: A self-determination theory perspective. System, 106, 102762. 

https://doi.org/10.1016/j.system.2022.102762 

Maniriho, A. (2024). Satisfaction and academic performance of undergraduate economics 

students. Cogent Education, 11(1), 2326707. 

https://doi.org/10.1080/2331186X.2024.2326707 

Noels, K. A., Lou, N. M., Vargas Lascano, D. I., Chaffee, K. E., & Dincer, A. (2019). Self-

determination and motivated engagement in language learning. In M. Lamb,  

K. Csizér, A. Henry, & S. Ryan (Eds.), The Palgrave handbook of motivation for 

language learning (pp. 95-115). Palgrave Macmillan.  

 https://doi.org/10.1007/978-3-030-28380-3_5 

Noels, K. A., Pelletier, L. G., Clément, R., & Vallerand, R. J. (2000). Why are you learning a 

second language? Motivational orientations and self‐determination theory. Language 

Learning, 50(1), 57-85.  

 https://doi.org/10.1111/0023-8333.00111 

Noviana, N., & Ayu, M. (2022). Investigating EFL learners’ instrumental motivation in 

learning English. Journal of Research on Language Education, 3(2), 49-53. 

Pranawengtias, W. (2022). Undergraduate students’ motivation on English language learning 

at Universitas Teknokrat Indonesia. Journal of English Language Teaching and 

Learning, 3(2), 27-32.  

 https://jim.teknokrat.ac.id/index.php/english-language-teaching/article/view/1956/656 

Ryan, R. M., & Deci, E. L. (2020). Intrinsic and extrinsic motivation from a self-

determination theory perspective: Definitions, theory, practices, and future directions. 

Contemporary Educational Psychology, 61, 101860. 

https://doi.org/10.1016/j.cedpsych.2020.101860 

Songnuan, N., & Nomnian, S. (2023). Science students’ motivational orientations of EFL 

reading through the lens of self-determination theory. rEFLections, 30(1), 104-131. 

https://doi.org/10.61508/refl.v30i1.265147 

Srisang, P. (2019). English proficiency and academic adjustment of international students in 

Thailand. Asian Education Review, 14(2), 123-137. 

Takiguchi, H. (2025). Music as a tool for rediscovering the joy of learning: Creating a 

supportive environment for remedial English students in Japan. 

https://takachiho.repo.nii.ac.jp/record/2000140/files/05_%E7%80%A7%E5%8F%A3

%E6%99%B4%E7%BE%8E.pdf 

Vibulphol, J. (2016). Students’ motivation and learning and teachers’ motivational strategies 

in English classrooms in Thailand. English Language Teaching, 9(4), 52-64. 

https://doi.org/10.5539/elt.v9n4p64 

 
 
 
 

https://www.sciencedirect.com/science/article/pii/S0346251X24003488
https://www.mdpi.com/2071-1050/16/19/8707
https://www.mdpi.com/2071-1050/16/19/8707
https://doi.org/10.1016/j.system.2022.102762
https://doi.org/10.1080/2331186X.2024.2326707
https://doi.org/10.1007/978-3-030-28380-3_5
https://doi.org/10.1111/0023-8333.00111
https://jim.teknokrat.ac.id/index.php/english-language-teaching/article/view/1956/656
https://doi.org/10.1016/j.cedpsych.2020.101860
https://doi.org/10.61508/refl.v30i1.265147
https://takachiho.repo.nii.ac.jp/record/2000140/files/05_%E7%80%A7%E5%8F%A3%E6%99%B4%E7%BE%8E.pdf
https://takachiho.repo.nii.ac.jp/record/2000140/files/05_%E7%80%A7%E5%8F%A3%E6%99%B4%E7%BE%8E.pdf
https://doi.org/10.5539/elt.v9n4p64


 

  UBRU International Journal Vol. 6 No. 2 May - August 2026 
 

 
 

 
 

176 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


